i Russian Language Studies ISSN 2618-8163 (Print); ISSN 2618-8171 (Online)
2026 Vol.24 No.1 71-86
PycucTtuka http://journals.rudn.ru/russian-language-studies

METHODS OF TEACHING RUSSIAN AS A NATIVE,
NON-NATIVE, FOREIGN LANGUAGE

METOIUKA ITPEIIOJABAHNMA PYCCKOI'O A3bIKA
KAK POAHOI'O, HEPOAHOI'O, THOCTPAHHOI'O

DOI: 10.22363/2618-8163-2026-24-1-71-86
EDN: XCDSKH
Research article

Developing methodological competence of teachers
of Russian as a foreign language in the artificial
intelligence era

Pavel V. Sysoyev

Derzhavin Tambov State University, Tambov, Russian Federation
Ppsysoyev@yandex.ru

Abstract. The integration of artificial intelligence (Al) into the process of teaching
Russian as a foreign language (RFL) created new additional functions for teachers. These are
associated with the need to competently structure the educational process within the new
paradigm, “teacher — artificial intelligence — student” triad. In this regard, methodological Al
competence of RFL teachers is becoming particularly relevant. The aim of the study is to
develop a course program for building Al competence among RFL teachers and to test its
effectiveness through experimental training. The research employed the following methods:
analysis of scientific literature, experimental training, modeling of the educational process
using Al tools, generalization of experience, and observation. The materials for the analysis
included scientific articles, lesson fragments and assignments developed with Al technologies
by the participants of the experimental online course. As a result, the following key aspects of
the methodological Al competence for RFL teachers were identified: a) prompt engineering,
b) teaching and assessment, and c) organization of the educational process. The results of the
empirical study revealed varying levels of mastery and relevance of various course topics
among students. The modules on prompt engineering and the development and assessment of
pronunciation skills using Al posed the greatest challenges. At the same time, students
successfully and easily mastered topics related to planning and developing Al-based teaching
materials for Russian as a Foreign Language (RFL), developing and assessing lexical and
grammatical skills, developing oral and written communication skills (both dialogic and
monologue) using Al, conducting Al-based research, and constructing the educational process
within the “teacher — artificial intelligence — student” triad. A promising direction for this
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study is the creation of models for the systematic implementation of Al tools in the teaching of
Russian as a foreign language.
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Introduction

Artificial intelligence (Al) is gradually but steadily penetrating various
areas of the education system and are actively used: a) by specialists in education
management to automate certain routine processes and in analytical work
(Selwyn, Hillman, Bergviken-Rensfeldt, 2023a; Selwyn et al.,, 2023b;
Siddiqui, 2024); b) by teachers in preparing for classes and organizing the
educational process (Bogomolov, Dunaeva, 2023; Sysoyev, 2023; Dziuba, 2024);
c) by students when doing homework and participating in extracurricular
interaction with Al tools to solve educational tasks (Kozhevnikova, 2022;
Baichorova, 2025). Over the past few years, a group of works appeared
in the scientific literature; their authors reveal the linguistic and didactic
potential of generative Al tools in foreign language teaching in general and
in teaching Russian as a foreign language in particular. The scientists studied
such issues as teaching pronunciation with Al-based web applications
(Sysoyev, Ivchenko, 2025), teaching lexical and grammatical material through
foreign language interaction with chatbots and using Al corpus technologies
(Grudeva, Alexeeva, 2020; Dziuba, 2024; Sysoyev, Filatov, 2024), the
development of students’ oral speech skills through speaking with voice
assistants (Al-Kaisi, Arkhangel’skaya, Rudenko-Morgun, 2019; Nefedov, 2023;
Liu, 2023), the development of written skills in dialogical and monological
speech in foreign language interaction with Al tools (Cakmak, 2022; Sharadgah,
Sa’di, 2022; Guo, Wang, 2023; Huang et al., 2023). Many of the above works
contain empirical data demonstrating the effectiveness of Al tools in language
teaching, as well as their obvious limitations.

Scientific papers show that a wide range of Al-based technological
solutions is being used in education, from universal generative neural networks
to specialized Al tools designed to solve specific professional tasks; the latter
reflect the characteristics of the professional activities in a particular scientific
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field. Proposing innovative teaching methods, scientists emphasize that Al
technologies can be integrated into the traditional process of teaching Russian
as a foreign language, not replacing the teacher, but expanding the range of
additional opportunities for students’ extracurricular language practice. The
feedback that students receive from Al must be subject to reflection and critical
analysis.

Thus, Al-based technological solutions in the educational process have
objective advantages.

Firstly, Al can take on some organizational and methodological tasks
(Klobukova, Mayorov, Kochetkova, 2025; Baichorova, 2025): developing
exercises for forming language skills, communication tasks for the comprehensive
development of students’ speech, and tests, adapting educational texts, or
drawing up lesson plans (or parts of lessons). Teachers can use the time saved to
tackle other equally important and meaningful tasks.

Secondly, Al creates additional opportunities for students to continue
developing their language and speech skills and studying Russian history and
culture outside of class. This linguistic and pedagogical potential of Al is
particularly relevant in teaching Russian as a foreign language abroad, when
students are outside an authentic language environment and do not have the
opportunity to communicate with native Russian speakers.

Thirdly, students simultaneously develop their academic autonomy skills
while interacting with Al tools to solve educational tasks. When traditional
approaches to education change due to developed Al technologies, these abilities
to autonomous learning will prepare students for personalized Al-based learning
(Sysoyev, 2025).

At the same time, despite the obvious advantages of integrating Al into
education in general and teaching Russian as a foreign language in particular,
new problems arise that the education system has not faced or has not faced to
such an extent. These problems are as follows:

a) the widespread use of Al plagiarism in academic sphere with students
claiming authorship of Al-generated materials (Cotton, Cotton, Shipway, 2023;
Sysoyev, 2024). Many students use generative Al without permission to complete
assignments, tests, and exams, write essays, project works, and other works that
they are supposed to do themselves.

b) Al hallucinations. When there is a lack of necessary information due to
limited access to databases, Al invents it. When Al generates texts with
sociocultural content to tell foreign students about Russian culture, Al
hallucinations can provide them with false factual data, and when students do
their research work, to falsification of results and forgery.
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c) Al bias in the information provided. Generative Al tools are based on
large language models (LLM). For example, the American neural network
ChatGPT from OpenAl operates on the basis of an English-language LLM; the
Russian neural networks GigaChat from Sber and YandexGPT from Yandex
operate on the basis of a Russian-language LLM. The content of text corpuses
processed by LLMs is characterized by a certain ideological bias, a specific
interpretation of socio-cultural and historical facts and events in a certain
community, this bias will be transferred to Al-generated material. For instance,
here are different responses of neural networks operating on different LLMs to
a query about the inventor of the electric light bulb: ChatGPT says it was Thomas
Edison; GigaChat — Alexander Lodygin. There are many similar examples.
Students’ lack of factual knowledge and inability to critically perceive feedback
from Al can form incorrect and distorted ideas about Russian history, culture,
and society.

The above-mentioned and many other problems of Al integration into
education require prompt solutions from the teacher. By delegating some of
their traditional functions to Al, modern teachers get additional functions
because of the need to competently structure the educational process in the
new paradigm of the “teacher-artificial intelligence-student” triad. In this
regard, it is particularly important to consider the issue of developing the
methodological competence of teachers of Russian as a foreign language in
the field of Al

The aim of the study is to develop a course program for the formation of
methodological competence of teachers of Russian as a foreign language in the
field of Al and to test its effectiveness in experimental training.

Achieving this goal involved solving the following tasks:

—to determine the structure and content of the methodological competence
of teachers of Russian as a foreign language in the field of Al

—to develop a professional development course program for teachers with
the aim of developing their methodological competence in the field of Al;

— to train teachers according to the course program, analyze, and interpret
the data obtained.

Methods and materials

The study used the following methods: analysis of scientific literature,
experimental training, modeling of the educational process using Al tools,
generalization of experience, and observation. The materials for analysis were
scientific articles, Al-based lesson fragments and assignments developed by
participants during the experimental online course. The study included
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experimental training aimed at developing the methodological competence of
teachers of Russian as a foreign language in the field of Al. It was an online
professional development course on the Moodle platform of Derzhavin
Tambov State University. The participants were teachers of Russian as a foreign
language (N=48) from Russian universities. The students took part in the
experimental training on a voluntary basis at the invitation of the Scientific
Center of the Russian Academy of Education at Tambov State University named
after G.R. Derzhavin. The course (72 academic hours) included nine topics,
which were grouped into three thematic blocks (Sysoyev, 2025), reflecting
aspects of the methodological competence of teachers of Russian as a foreign
language in the field of Al: 1) prompt engineering, 2) teaching and assessment,
3) organization of the educational process. The subject-specific content of the
course did not include two aspects of competence related to a) the motivation of
teachers to use Al in teaching Russian as a foreign language and b) the further
Al-based professional development of teachers. The reasons are as follows:
(1) teachers participated in experimental training on a voluntary basis and were
already motivated to master the methodology of teaching Russian as a foreign
language based on Al; (2) professional development is considered in a longitu-
dinal aspect, and its changes cannot be measured within the framework of
a short-term professional development course.

The study included three stages. At the initial stage, course participants
were asked to complete a test with nine creative tasks, each corresponding to
one of the course topics. Teachers were asked to develop a methodology for
teaching written monologue skills based on the GigaChat neural network, to
develop teaching materials using Al for a lesson fragment for learning new
vocabulary, etc.

At the formative stage of the experiment, teachers took a six-week
professional development course. Each topic contained video lectures by the
course instructor. Teachers listened to the lectures and completed practical
assignments to master aspects of methodological competence in the use of Al
and develop methods for teaching language aspects and types of speech activity
based on Al technological solutions.

At the control stage of the experiment, the teachers took the same test with
creative pedagogical and methodological tasks that they had taken at the
ascertaining stage.

Each test task was assessed separately according to a five-point scale.
Student’s t-test was used as the method of'statistical data processing. Mathematical
calculations were performed using IBM SPSS Statistics 21 software.
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Results

The study identified key aspects of methodological competence in
teaching Russian as a foreign language in the field of Al: a) prompt
engineering, b) teaching and assessment, c) organization of the educational
process. The proposed aspects were the basis for developing three thematic
content blocks of the course on formation of methodological competence in
the field of Al

The “Prompt Engineering” block is aimed at helping teachers master the
rules for composing queries (prompts) for LLMs to obtain the necessary and
most accurate feedback, develop the skills to correctly and accurately formulate
prompts, and teach the participants the basics of prompt engineering.

In the “Training and Control” block, teachers learn how to use Al tools to
create lesson plans and develop training (exercises, communication tasks, and
case studies) and assessment materials for the development of phonetic, lexical,
and grammatical speech skills, oral and written dialogical and monological
speech skills, and students’ research skills.

The “Organization of the Educational Process” block is focused on
problem-based learning and step-by-step methods for building language skills
and developing students’ speech abilities by integrating Al-based technological
solutions into extracurricular practice in Russian as a foreign language.

Statistical data processing showed that a significant increase of p < 0.05
was observed in all aspects monitored during the experimental training.
This means that the course participants were able to develop methodological
competence in the field of teaching Russian as a foreign language based on Al
technologies in all the proposed aspects. At the same time, various average
values X in test questions suggest that the aspects are not equally important for
teachers. It depends on the students with whom teachers work, their level of
proficiency in Russian as a foreign language, the focus of the training program,
and the linguistic and pedagogical potential of available Al-based technological
solutions.

The most difficult topics were prompt engineering and Al-based formation
and control of pronunciation skills. Other topics did not cause any particular
difficulties for the participants: planning and developing Al-based teaching
materials for Russian as a foreign language, forming and controlling lexical and
grammatical skills, development of oral and written dialogical and written
monological speech skills based on communication with Al, conducting research
based on Al, and organization of the educational process in the triad “teacher —
artificial intelligence — student.”
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Discussion

The results of the experimental training on the formation of methodological
competence in the field of Al among teachers of Russian as a foreign language
identify the following important aspects.

Al use in Russian as a foreign language teaching. The results of the
experimental training show that many teachers of Russian as a foreign language
have already developed Al competence in certain aspects and at a certain level.
To a greater extent, this is directly related to the use of specific Al-based
technological solutions in the educational process. At the same time, the
relatively low average values for Al in student research work (¥ = 3.12) and
prompt engineering (X = 3.39) indicate that not all aspects of AI competence are
equally in demand among teachers and may be difficult to master. Let us consider
in more detail the formation of each aspect of teachers’ methodological
competence in the field of Al

Prompt engineering. The study showed that prompt engineering had been
causing the greatest difficulties for teachers (ascertaining section: x = 3.39;
control section: X =4.27). In teaching Russian as a foreign language, generative
Al tools can provide users with different types of feedback: educational and
social (for mastering Russian as a foreign language in oral or written interaction
with a virtual interlocutor) (Sharadgah, Sa’di, 2022; Sorokin, 2024; Al-Kaisi,
Arkhangel’skaya, Rudenko-Morgun, 2019), informational and referential (texts
for developing speech skills and forming sociocultural competence),
methodological (for the development of teaching materials by the teacher)
(Klobukova, Mayorov, Kochetkova, 2025; Baichorova, 2025), analytical (for
analyzing text corpora in research work) (Grudeva, Alexeeva, 2020; Sysoyev,
Filatov, 2024), evaluative (for automated control of language and speech skills
development) (Elnikova, 2020; Dziuba, 2024), conditionally creative (for
students’ language practice) (Sysoyev, Filatov, Sorokin, 2024). At the same time,
the quality of Al-generated materials depends on the accuracy of the request
(prompt) to the Al In this regard, teachers must master the art of prompt
engineering themselves and teach students to formulate requests to Al
competently and correctly. Figures 1-3 show examples of the development of
scientific materials using Al tools.

The accuracy and completeness of the prompt determine the feedback
from the Al. As shown in Figures 1-3, when developing teaching materials, the
teacher needs to specify the level of Russian language proficiency, what exercises
or tasks are to be created, how many examples to provide, etc. If necessary, the
teacher can clarify and repeat their request. In addition, all feedback materials
from Al should be critically analyzed and corrected if necessary.
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Figure 1. Creation of an educational text on the topic “New Year in Russia” by the Twee neural network
using specific active vocabulary, a specified volume, and targeting students
with A2-B1 language proficiency

Source: screenshot taken by P.V. Sysoyev in the Twee neural network.

COCTaBb TPEHMPOBOYHBIE YNPAKHEHWA U KOMMYHUKATUBHbIE 3aaHWA Ha 0Dy4YEeHHE rpaMMmaTuke
pyccKoro A3blka. Tema: NacCUBHbIM 3anor. YpoBeHb BNafeHna A3blkom: A2-B1. cnonb3ayit NEKCHKY
no Teme nytewecrteue. Cosgan no 10 NPUMEPOB KaXAO0ro 3afaHna.

TpeHUpPOBO4HbIe YNpaXHeHUs Ha TeMy «[laccMBHbLIN 3anor»

YnpaxHenue 1. [peobpasoBaHune npeanoxeHUn B NaCCMBHbINA 3anor

3apaxue: MpeoOpasyiTe NPEANOKEHUA W3 AaKTUBHOTO 3aN0ra B NACCUBHBIA.

1. TypucT noceTun my3ei. — My3ei Gbin MOCELWEH TYPUCTOM.

2. WA nokasan TypucTam ropof. — opoa Gbin NoKasaH TypucTam rmaom.

3. TMyTewWweCcTBEHHMKN 3a0POHUPOBANH OTENb. — OTENb Obin 3a0POHNPOBAH NYTELIECTBEHHUKAMMU.

4. COTPYAHWK 23ponopTa NpoBepun nacnopra. — lacnopra Gbinu NPOBEPEHb! COTPYAHUKOM

asponopra.

5. Boagutens asTo0yca 00bABUI OCTaHOBKY. — OCTaHOBKa Oblna o0bABMNEHa BoAMTENEM aBTodyCa.

6. lyTelecTBEHHMKN YNaKoBanu YemogaHbl. — YemoAaHb! Obinu ynakoBaHb! NyTelecTBEHHUKaMK.

7. TamoXeHHUK gocMoTpen Darax. — barax Obin JOCMOTPEH TAMOMKEHHUKOM.

8. CTioapaecca nogana oben. — Obea Obin NoAaH CTHAPAECCON.

9. 3KCKypcoBOA pacckasan UCTOpUto. — McTopua Obina pacckasaHa 3KCKYpCOBOAOM.

10. TNyTewecTBEHHWKN Kynunu OUNeTbl. — BUNETbl ObiNK KynneHbl NyTellecTBEHHUKaMK.

YnpaxHeHue 2. BctaBka rnaronos B NacCMBHOM 3anore

3apanue: BeTasbTe Maronbl B NPaBUbHON HOpMe NacCUBHOTO 3anora.

1. Bunetsl (KynuTb) BYEpa. — BUNETHI ObINK KyNneHsl BYepa.
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[cnpocute o yém yrogHo

- B8 Oxmeuts doto B Cropo

(3abpoHupoBarh) Ha Hepent. — OTenb Obin 3a0poHUPOBaH Ha HeAen:o.

o

Figure 2. Creation of training exercises for mastering Russian passive voice using the Alice neural network

78

Source: screenshot taken by P.V. Sysoyev in the Alice neural network.
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MpomnT: CocTaBk niaH ypoka rno 00y4eHuo PyCCKOMY SI3bIKY Kak MHOCTPaHHOMY. YPOBEHb BajeHWs S13bl-
kom — A2-B1. Tema ypoka: lNpasgHoBaHne macnennubl B Poccun. Bpems ypoka: 40 MUHYT. YpOK AO/IKEH
BKJII04aTh BBELEHME HOBOV aKTUBHOU JIEKCUKU, 3aAaHNs Ha ee oTpaboTKy, 3aaaHunsi Ha YTeHNEe TekcTa v rno-
HUMaHNE ero CMbIcna.

OTBeT reHepaTuBHOI ceTn DeepSeek
Mnax ypoka: «Pycckas MacneHuua»

1. OpraHu3auuoHHbIi MOMEHT (2 MUHYTbI)

e [lpuBeTtcTBue. CoobLueHMEe TeMbI U Lenelt ypoka: «CerogHst Mbl MOroBOPYM O BECENIOM PYCCKOM
npaspgHuke — Macnenuvue. Bbl y3HaeTe HOBble CNOBa, kKak NpasgHyioT Macnenuuy B Poccumn, n npo-
ynTaeTe UHTEPECHDIN TEKCT».

2. BBeaeHue B TeMy U aKTUBU3aumna GOHOBbIX 3HAHUM (3 MUHYTbI)

o MoaroBoii wTypMm: Yuntens nuweT Ha gocke cnoso «MACJIEHVLA» n 3apaeT BONpOChI:
O Y70 Bbl 3HaeTe 06 aTOM NpasgHuke? Kakue accoumaumm y Bac eCTb C 3TUM CIOBOM? Bbl Kor-
na-Hnobyab npoboBanu 6nHbLI?
e YyuTenb KpaTKo NOABOAMUT UTOT, MCMOb3Yysl N3BECTHbIE YHEHNKAM COBA (Mpas3fHuK, BECHA,
OnuHBbI).

3. BeepeHue HOBO NNEKCUKM (8 MUHYT)

Yuntenb NpefcTaBnsieT HOBbIE CIOBA C MOMOLLB KaPTUHOK U MPOCTbIX 0O6BbACHEHUI (G5MH, NPOBOXaTb
(3umy), BCTpeyaTtb (BeCHy), dyyeno (MacneHuupl), cxuratb, spmMapka, CKOMOPOXU, MPOCUTb MPOLLEHUS
(B MpoLieHoe BOCKPECEHBbE).

4. OTpaboTKa fieKcuku (5 MUHYT)

o 3apaHue 1: «3akoH4M NpeanoxeHne»
YunTtenb HAUMHAET NPEASIOKEHME, YHEHNKN A0SKHbI 3aKOHYUTb €ro, UCMONb3Ysi HOBYIO JIEKCUKY.
lMpumepsi:
O Ha MacneHuuy Bcerga nekyT BKyCHbIE. .. (BnHbI).
O B nocnegHuin oeHb npasgHuka aau... (MPOCHT NPOLLEHUS) ApYr Y Apyra.
O Becernbe Ha ynuue C NeCHAMU 1 TaHUaMu — 3T0... (ApMapka).

5. YreHue TekcTta (10 MUHYT)

e YyeHuKkM nony4aroT TekcT o MacneHuue.

e [epBoe YyTeHue: YUeHNKN YnTaloT TEKCT NPo cebs.

o Bropoe uteHue: YuuTtenb v yHeHNKN YUTAIOT TeKCT BCAYX ANS yny4lleHns GOHETUYECKNX Ha-
BbIKOB.

6. MNpoBepka NOHUMaHUS NPOYUTAHHOIO (7 MUHYT)

o 3apaHue: OTBeTLTE HA BOMPOCHI MO TEKCTY.
1. Kakori rnaeHbIn cumeon Macnenuupl? (BavHbl)
2. Yo nopgm penatoT ¢ Yydenom MacneHuupl B BockpeceHbe? (CxuratoT)
3. [ne Becenatcs noauv B nocnenHve aHu npasgHuka? (Ha apmapke)
4. KTO Takme ckoMopoxn? (ApTUCTbI, KOTOPbIE BECENAT HApOa)
5. Moyemy 611H — cumBon Macnennubl? (OH MOX0X Ha CONHLE)
6. Yto ntogn penatoT B MNpowéHoe BockpeceHbe? (IMpocaTt apyr y apyra rnpoLLeHns)
e YyuTenb 3a4aeT BONPOCHI, yHEHMKN OTBEYAIOT YCTHO. [1py HE0BXO0AMMOCTI y4MTENb MOMOraeT
HaBOASALLMMU BOMPOCAMMU.

Figure 3. Example of a lesson plan (excerpt) generated by the DeepSeek neural network,
dedicated to the celebration of Maslenitsa in Russia

Source: query made by PV. Sysoyev in the DeepSeek neural network.

Training and control. The diagnostic assessment shows that Al is already
part of the daily routine of many course participants. Many methodological
works describe methods of Al-based teaching Russian as a foreign language.
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The scientists discuss the formation of students’ phonetic skills with Al-based
web applications (Sysoyev, Ivchenko, 2025), the development of students’
lexical and grammatical skills based on communication with chatbots and Al
corpus technologies (Grudeva, Alexeeva, 2020; Dziuba, 2024; Sysoyev,
Filatov, 2024), the development of productive foreign language speech activity
in foreign language interaction with Al tools (Kozlovtseva, 2023; Nefedov,
Ogryzko, 2023); the Al-based formation of students’ translation competence
(Liu, 2025). Based on the analysis of the above and other works, this study
proposes a list of Al-based technological solutions for teaching Russian as
a foreign language (Table).

List of Al-based technological solutions in teaching Russian as a foreign language

Learning aim Al-based technological solutions

Development of students’ phonetic skills Speakpal.ai; Talkpal.ai; Voiceovermaker.ia;
VoiceOverMaker; Rosetta Stone; Babbel; Memrise;
HellpTalk; Speechify Text to Speech; Al Search,

Apihost, Podcastle

Developing students’ lexical skills Quizlet, TTS/ASR, Text.ru, Orfogramka, Glavred,

GigaChat,

Developing students’ grammatical skills Text.ru, Orfogramka, Glavred, GigaChat, ChatGPT,

Deepseek, Grammarly, LanguageTool

Development of oral communication skills Speakpal.ai; Talkpal.ai; Voiceovermaker.ia; Yandex.
Alisa; GigaChat, ChatGPT, DeepSeek, Bing-chat;
Character.ai; Privet, Rossiya!; VoiceOverMaker;

Gemini, Campus

Developing writing skills

GigaChat, ChatGPT, DeepSeek, Bing-chat;
Character.ai

Developing written monologue skills
(based on evaluative and corrective feedback
from Al)

Text.ru, Orfogramka, Glavred, GigaChat, ChatGPT,
DeepSeek, Grammarly, LanguageTool

Developing translation skills

Deepl, Google Translate, ChatGPT, DeepSeek

Developing teaching materials

Twee, LiveWorksheets, Wiser, Go Formative, Learnin-
gApps

Assessing language skills

ChatGPT, DeepSeek, easyQuizzy; OnlineTestPad;

Quizlet; Quizizz; Wordwall

Source: compiled by PV. Sysoyev.

In our opinion, the development of practical Al-based teaching methods
for Russian as a foreign language should consider the following provisions.

First, the use of specific Al tools should be systematic rather than chaotic.
Teachers and students should understand when, how often, and with what
educational/research purposes a particular Al tool is used.

Second, students’ communication with Al tools aimed at forming language
skills or developing speech skills should be conducted outside of class and
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correspond in terms of content (subject-thematic and language proficiency) to
the course program.

Third, materials from students’ extracurricular interaction with Al tools
should be discussed in class. There are many ways to use such materials, from
the teacher checking for evidence of extracurricular work to small group
discussions of Al feedback.

Fourth, when teaching to write essays in Russian, evaluative and corrective
feedback from generative Al tools and changes students can make to their work
are of particular interest.

Fifth, extracurricular practice with Al tools creates additional conditions
for the further formation of language skills and the development of speech
abilities. It should be integrated into traditional teaching methods, but not replace
traditional forms of work, which have proven their effectiveness.

Conducting research work. Al-based technological solutions can be
used by students in their research work. Al corpus technologies with texts of
different genres, authors, and historical periods can be used in research
in philology or linguistics, and methodological neural networks can be used
in methodology of teaching Russian as a foreign language. The experiment
show that the research potential of Al is generally not in demand among
teachers of Russian as a foreign language (x = 3.12). This is because students’
research work on Russian as a foreign language is mainly carried out within
the framework of bachelor’s, master’s, and postgraduate programs in Russian
as a foreign language. Students of Russian philology or Russian as a foreign
language teaching methodology have research as one of their learning
activities. Students of the preparatory department who study Russian as
a foreign language to continue studying in specialized fields are more interested
in learning the language.

Organization of the educational process in the triad “teacher —
artificial intelligence — student.” The integration of Al technologies into
teaching Russian as a foreign language requires special skills in organizing the
educational processinablended learning format, where students’ extracurricular
practice with specific Al-based technological solutions is integrated into
traditional teaching methods (Molchanovskiy, 2014; Strelchuk, Kozhevnikova,
Borchenko, 2023; Strelchuk, Yunxia, Yajun, 2024). The the ascertaining
section showed that most teachers have a high level of ability to organize
the educational process in the triad “teacher — artificial intelligence — student”
(x = 4.70). This can be explained by the fact that teachers developed this
ability during the COVID-19 pandemic and are competent to organize the
educational process in a blended format.
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Conclusion

The integration of Al technologies into teaching Russian as a foreign
language provided teachers with additional functions due to the need for
methodologically competent structuring of the educational process in the new
paradigm of the “teacher-artificial intelligence-student” triad. In this regard,
developing teachers’ methodological competence in the field of Al is particularly
relevantatthe present stage. The study identified the key aspects of methodological
competence in the field of Al: a) prompt engineering, b) teaching and monitoring,
c¢) organization of the educational process. The content of these components was
used to develop a short-term professional development course for teachers of
Russian as a foreign language who want to improve their methodological
competence in the field of Al. The effectiveness of the proposed course was
proven during experimental training. At the same time, empirical research
showed that not all topics of the course were equally well understood and in
demand among participants. The most difficult topics were prompt engineering,
and Al-based formation and control of pronunciation skills. Other topics of the
course that did not cause any particular difficulties included: Al-based planning
and developing teaching materials for Russian as a foreign language, forming
and controlling lexical and grammatical skills, developing oral and written
dialogue skills based on Al practice, development of written monologue skills
based on Al practice, conducting research based on Al, and organization of the
educational process in the triad “teacher — artificial intelligence — student.”
Teachers have recently developed the ability to use certain Al-based technological
solutions as Al has become more widespread; they have also transferred ICT
skills formed during the COVID-19 coronavirus pandemic.

The promising aspect of the research lies in the development of models for
the systematic use of Al-based technological solutions in teaching Russian as a
foreign language.
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AHHoTanms. MHTerpanus TexHonoruii uckycctseHHoro untemiekra (M) B nponece
00yueHUsl pycCKOMY sI3bIKY Kak nHocTpaHHoMY (PKU) crocoGcTBOBaa MOSBICHUIO Y MIPEMO-
JlaBaTeJIel HOBBIX JOMONMHUTEIBHBIX (DYHKITHN, CBSI3AHHBIX C HEOOXOIUMOCTHIO KOMITETEHTHOTO
BBICTpPaWBaHUs YIeOHOTO MpoIlecca B HOBOM MapaJnuTMe TPHAIBI «IIPETOaBaTellb — HCKYC-
CTBEHHBII HHTEIIEKT — CTyACHT». Llenb uccnenoBanms — pa3padoTarh MporpaMmy Kypcea mo
¢opmupoBanuto komrnereHuuu npenoxpasarens PKU B o6mactu U u mposeputs ero addek-
TUBHOCTb B XOJI¢ 3KCIEPHUMEHTAIBHOTO 00yueHHs. B nccienoBaHuy UCIOIb30BaHbI METO/BL:
aHaJln3 HAyYHOH JIUTEepaTyphl, SKCIEPUMEHTAIbHOE 00yUYeHUE, MOCTMPOBaHNE YUeOHOT0 Mpo-
mecca ¢ MpuMeHeHneM HHCTpyMeHToB MU, o06obmienne onbiTa, Habmonenne. Marepuanamu
JUTSL aHAJIM3a TIOCITY>KIIIN HaydHBIE CTAaThH, a TaKkKe IIPUMEpPHI (PparMeHTOB YPOKOB H 3aaHUi,
pa3paboTaHHBIC HA OCHOBE TEXHOJOTMYECKHX pemieHuil Ha 6a3ze MM ydacTHHKaMu SKcriepu-
MEHTaJILHOTO OHJIalH-Kypca. BbIieseHbl clieIyonye KitoueBble aCIIEKThl METOANUECKON KOM-
neteHuuu npenogasarens PKU B obnactu UN: a) npoMIT-uHXUHUPUHT; 0) 0OydyeHUe U KOH-
TPOJIb; B) OpraHM3alus ydeOHOro Tmporecca. Pe3yibTaTsl dMIHPHYSCKOTO HCCIECTOBAHHS
BBISIBIJIM HEOIIMHAKOBYIO CTETICHb YCBOCHHS U BOCTPEOOBAHHOCTH PA3IMIHBIX TEM Kypca cpe-
T cirymareneil. Hanbonpimme c10KHOCTH BBI3BAIM MOYIIH, TIOCBSIIICHHBIC TIPOMIIT-HHXHHH-
PHHTY, a Takke (HOPMHUPOBAHUIO M KOHTPOJIIO HABBIKOB IIPOM3HOIICHUS C UCTIONb30BaHueM V.
B To e BpeMs ycrelmHo U 6e3 3aTpyAHEHHI CIIyIaTeIssMU ObLIIH OCBOEHBI TEMBbI, CBSI3aHHbIC
C TUIAHUPOBaHUEM U pa3palboTkoi nuaakTudeckux marepuanos no PKU na ocnose U, dop-
MUPOBaHUEM M KOHTPOJIEM JIEKCUKO-IPAMMATHYECKUX HAaBBIKOB, Pa3BUTHEM YMEHMH YCTHOM
Y IMCbMEHHOW peyn (KaK TUaJormdecKor, Tak 1 MOHOJIOTHYECKOH) B mipakTrke ¢ MU, mposee-
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HUEM HCCIIeI0BaTeNbCKol paboThl Ha ocHoBe MU, mocTpoeHneM yueOHOro mporecca B Tprajie
«TIPETIOAaBaTEeNb — MCKYCCTBCHHBIN HHTEIUIEKT — CTyACHT». [lepcrieKTHBHBIM HaIIpaBIeHHEM
JAHHOTO WCCIICIOBAHMUS SIBISIETCSI CO3JaHNE MOJEIICH CHCTEMHOTO BHEAPCHUSI HHCTPYMEHTOB
WU B npakTUKy NpenoJaBaHus PyCCKOTO A3bIKa KaK HHOCTPAHHOTO.

Kurouebie cioBa: UM, PKU, nckyccTBEHHBIN HHTEUIEKT B 00pa30BaHUHU
KonaukT natepecoB. ABTOp 3asBISIET 00 OTCYTCTBUHU KOH(MIIUKTa HHTEPECOB.
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