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Abstract. Nowadays, artificial intelligence (AI) technologies and Al-tools created on
their basis are dynamically integrated into education, including teaching Russian as a foreign
language (RFL). The aim of this study is to systematically describe Al-tools as innovative tools
for teaching RFL, as well as subjects of the learning process in the triad “learner — artificial
intelligence — teacher”, and to determine their language didactic potential. The research
materials include academic articles on the methods of teaching foreign languages and RFL
published in academic journals. The practical material in the study was the most widespread
and available for a wide range of students Al-tools: chatbots and voice assistants, corpus
technologies, ChatGPT. The authors used theoretical (analysis, classification, synthesis,
generalization) and practical (observations) research methods. The results allowed authors to
formulate the language didactic potential of Al tools, allowing students of RFL: on the basis
of language practice with Al, to continue studying aspects of the Russian language, to develop
speech activity, to study the culture of Russia and its regions; to participate in foreign speech
communication out of class; to get the opportunity to practice with authentic language material;
to develop cooperative learning skills when participating in project activities on the basis of
distance learning technologies; to develop learners’ autonomy skills in learning Russian.
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Introduction

Modern society sees the processes of intensive digitalization and informati-
zation, which permeate all spheres of human life, including language education.
In 1990-2018, methodologists developed various methods of teaching foreign
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languages (FL) and Russian as a foreign language (RFL) based on modern
information and communication technologies (ICT) (Azimov et al., 1994; Azimov,
1999, 2000; Stevenson & Liu, 2010). Leading among those studies are studies
devoted to teaching Russian as a foreign language through ICT, conducted by
scholars from Peoples’ Friendship University of Russia named after P. Lumumba
(Gartsov, 2009, 2010; Arkhangelskaya et al., 2006; Rudenko-Morgun & Zhindaeva,
2012; Rudenko-Morgun et al., 2016; Strelchuk & Ermolaeva, 2019; Vyazovskaya
etal., 2020). At the same time, due to the limited spread of information technologies,
many author’s methods were used only in the specific educational institutions where
they were tested and were not always implemented in other Russian universities.

The COVID-2019 coronavirus pandemic has catalyzed at least two processes
significant for methods of teaching FL and RFL. First, the widespread transition to
distance technologies facilitated implementation of the large corpus of language
teaching methodologies already developed through ICT. Here, teachers of FL and
RFL found themselves in a more advantageous position than teachers of other
subjects. The pandemic allowed most teachers to perceive ICT not as supplementary,
but as alternative means of instruction for learners’ language practice. Moreover,
recent research indicates that teaching methods based on modern ICT hold their
leading position in RFL teaching methodology (Dunaeva et al., 2020; Strelchuk,
2021; Azimov et al., 2023). The “Education in Russian” platform (Pushkin State
Russian Language Institute)! and the “Network Media Library of Educational
Texts” (Lomonosov Moscow State University)? with its corpus of online learning
resources in RFL, are getting popular in the world.

Secondly, the dynamic digitalization of society has contributed to further
intensive development of Al-technologies of deep learning, natural language
processing, generative adversarial network, machine learning, data science, speech
recognition and others. Based on these Al-technologies, Al-tools are created that
can intensify the process of teaching RFL. On the one hand, Al can take over some
functions of a teacher, relieving the teacher from some routine or labor-intensive
activities. On the other hand, Al-technologies have qualitatively new linguodidactic
functions in terms of solving cognitive tasks. Therefore, their implementation in the
process of teaching RFL will give the teacher additional opportunities for language
practice and formation of all components of foreign language communicative
competence, as well as the development of students’ learning autonomy.

Recently, scientists have conducted studies on methodological possibilities of
Al tools in teaching RFL. In particular, the following issues were studied: a system
of automated control of students’ proficiency in RFL and the development of an

1 “Education in Russian” platform. URL: https://pushkininstitute.ru/users/sign_up (access
date: 21.10.2023).

2 Network Media Library of Educational Texts. URL: https://www.catalogue.irlc.msu.ru/
general-catalogue/all/setevaya-tekstoteka (access date: 21.10.2023).
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individual correction course using Al tools (Elnikova, 2020), a set of Al tools aimed
at determining the level of proficiency in RFL, the formation of students’ lexical-
grammatical speech skills, and the implementation of automated verification of
students’ performance of test tasks (Kozhevnikova, 2022), the use of chatbots and
the ChatGPT in the development of students’ speech skills (Kozlovtseva, 2022;
Lyu, 2023), methodological potential of voice assistants in teaching RFL (Nefedov,
Ogryzko, 2023). However, a number of issues related to the ability of ChatGPT to
provide various types of feedback (information and referential, methodological,
evaluational), as well as the linguodidactic potential of Al corpus technologies have
not been systematically reflected in the methodological literature.

The aim of our study is to determine the linguodidactic potential of the most
common Al tools currently used as innovative tools for teaching RFL and subjects
of the learning process in the triad “foreign learner — artificial intelligence —
teacher”.

Methods and materials

The following methods were used in the study: theoretical (comparative,
component and complex analysis of Al tools, classification, synthesis,
generalization) and empirical (surveys and observation).

The theoretical material included scientific articles (Articles and Reviews) on
the methods of teaching FL and RFL, published in Scopus (Q1, Q2), Web of Science
(ESCI), Higher Attestation Commission (Q1, Q2) scientific journals. The practical
material included the most widespread and available for a wide range of students
Al-tools: chatbots and voice assistants, corpus technologies, ChatGPT. The empirical
base of the study was Tambov State University named after G.R. Derzhavin. The Al
tools were tested in RFL classes with second-year students in February-June, 2023.
The participants of the study were students from Algeria, India, Morocco, Namibia,
and Congo.

Results

The study of the scientific works on the methodology of FL and RFL teaching
identified the following three Al tools that can be used in teaching RFL:

— chatbots or voice assistants (YandexGPT and GigaChat);

— corpus technologies (National Corpus of the Russian Language, etc.);

— ChatGPT.

These Al-tools can take over some functions of a teacher: a) to organize
students’ learning interaction with Al; b) to organize control over the formation
of language skills and development of foreign language speech skills of students,
the formation of aspects of their sociocultural competence; c) to prepare authentic
linguistic and sociocultural material.
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The Al-tools described in this paper have a significant linguodidactic potential,
allowing students:

—to continue through language practice with Al studying aspects of the
Russian language (vocabulary, grammar), developing types of speech activity
(mainly reading and written speech), studying the culture of Russia and its regions;

—to participate in foreign language communication with a chatbot or voice
assistant at home;

—to work with authentic language material (both literary and colloquial,
territorial dialects, etc.) in different formats (text, audiovisual, graphic, etc.);

—to develop skills of cooperative learning when participating in Internet
projects;

— to develop the skills of learning autonomy, which will allow them to build
an individual trajectory of learning RFL depending on their professional and
personal interests, needs and abilities.

Discussion

Modern Al technologies have made it possible to create on their basis a
number of Al tools, which are capable of: a) taking over many traditional functions
for a teacher (from tracking academic progress to automated control of students’
written work); b) providing students with evaluative feedback when checking their
written work (essays) more quickly and effectively from the position of utterance
deployment; c¢) creating conditions for organizing students’ foreign language
practice. Al-technologies in the traditional process of teaching RFL students will
significantly enrich their foreign language speech practice and create conditions for
more effective formation of all components of their foreign language communicative
competence. Let us consider in detail the most common Al-tools and emphasize
their linguodidactic potential.

Chatbots and voice assistants are Al tools, which in foreign language
teaching methodology are understood as “dialog-based learning programs capable
of developing the learner's foreign-language oral and written speech skills by
maintaining a dialogue with the learner and imitating human speech behavior
algorithms based on natural language processing and machine learning
technologies” (Sysoyev, Filatov, 2023a: 68). Chatbots and voice assistants are the
most common Al tools used in FL and RFI learning (Kim et al., 2021; Mageira
et al., 2022; Lyu, 2023). Chatbots are used for developing written skills and voice
assistants are used for developing oral foreign language interaction skills.
The ability of chatbots and voice assistants to maintain a written or oral dialogue
with the learner allows these Al tools to be used to organize out-of-class foreign
language speech practice for learners. To solve specific academic tasks on
developing foreign language speech skills, interaction with a chatbot should not be
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chaotic (practice for the sake of practice), but clearly structured according to the
sequence of skills development and the number of requests to the chatbot.

As empirical studies show (Sysoyev, Filatov, 2023a; Sysoyev, Filatov,
2023b), foreign language practice with chatbots can develop a whole complex of
oral and written speech skills. Each level of language proficiency corresponds to its
own content of teaching oral and written speech. In particular, the content of
teaching foreign language speech communication at B1 level may develop skills to
initiate a dialog, exchange greetings, introduce oneself, make various types of
inquiries in accordance with the set communicative tasks within the studied topic
(for example, to ask what sights the interlocutor (chatbot) would recommend to visit
in a particular city, or to explain why he/she should or should not watch a certain
movie or read a book, etc.), to express his/her attitude or opinion, to agree
or disagree, to justify his/her opinion, finish conversation, etc. Such speech practice
with a chatbot is especially relevant when students have no opportunity to commu-
nicate with native Russian speakers.

Among Russian language chatbots, YandexGPT from Yandex and GigaChat
from Sber are widespread. At this stage of technology development, they can
already be used in the learning process. Figures 1 and 2 show examples of dialogs
of students with Russian language chatbots.

These chatbots are available on the official websites®. Authorization is required,
but you do not need to provide any other input data (GigaChat requires authorization
via SherlD, so we do not consider it for RFL students). They are easy to navigate,
and you can set the desired profile of the interlocutor (interests, sphere of
communication, etc.). Such Al tool personalization takes into account the interests
and communicative needs of RFL learners. When communicating, the chatbot
or voice assistant will, if necessary, address topics that are of interest to a particular
learner.

One of the important aspects of introducing chatbots in teaching RFL is stages
of teaching students’ foreign language speech communication. There are works
describing specific stages of organizing students’ language practice with a chatbot
(Sysoev, Filatov, 2023a; Sysoev, Filatov, 2023b). In addition, the authors note the
importance of combining classroom and extracurricular work with an Al tool, when
extracurricular speech practice with a chatbot is embedded in the traditional
methodology of teaching RFL and the results of communication with a chatbot are
a material for further work (analysis and discussion) in class. For example, in their
homework students can take part in foreign language speech practice with a chatbot
to further develop the skills of exchanging greetings, initiating communication on
a particular topic, making requests, agreeing/disagreeing with a virtual interlocutor,
justifying their opinion, expressing their opinion on the topic, etc. At the next

3 YandexGPT. URL: https:/fyandex.ru/project/alice/yagpt GigaChat; https://developers.sber.ru/
gigachat
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lesson, students can bring printed discourse of foreign language practice with the
chatbot and discuss in small groups how the chatbot responded to specific
requests/statements of the student, what communicative failures occurred, and how
the student got out of them. In this case, foreign language practice with an Al tool
is not formal, is clearly planned and can bring results in speech skill development.

&~ @ Dasait npupymaem < O : L= @ Aasaii npupymaem < O

Anuca, kakas TBos niobumas KHura? Ha kaHnkynax s cobupaiocs foexatn B
y CaHkT-lMNeTepbypr. Kakue

[OCTONPUMEYATENbHOCTH Thi MOPEKOMEHAYELLb
A niobnio KHUry «Anuca B CTpaHe Yyyaec». MHe NOCMOTpPeTb?

A MHe o4eHb HpasuTcs “Mappu MotTep” B CaHkT-lNeTepbypre MHOXecTBO
pocTonpumeyatenbHocTein. HekoTopbie U3 HUX:
3uMHMI gBopel, SpMuTax, Micaakmesckuin
cobop, MeaHbI BcagHuK, Kpeiicep "Aspopa”,
MapuunHckuia Teatp, Hesckuin npocnexT, JleTHuia
cap, MeTponaBnoBckas KpenocTb. XXenaio

Moyemy Tol N6ULWL "AnKCy B CTpaHe Yyaec”? NPUATHOro nyTewecTens!

1 3Ha10, YTO Y MHOTUX NioAeit ecTb Niobumbie
KHUMN.

?
MHe HpaBuTCA 3Ta KHUra, NOTOMY 4TO OHa Yem usBecteH SpMuUTax:

MHTepecHas 1 3abaeHas. K TOMy e, OHa 04eHb

HeobblYHas U 3acTaBnser 3aayMarbCs O MHOTUX SpMUTaX 3HaMEHUT cBoe 6onbLUIo Konnekumen

Bellax. npou3sBeaeHnin UCKYCcCTB. TaM MOXHO HanTh
KapTWHbI TaKUX XYAOXHMKOB Kak JleoHapao aa

KoMy 6bl Tbl MOrNa NOpekoMeHgoBaTh NPOYUTaTh BuHun, PembpaHura, BaH fora u MHormx apyrux.

3TY KHUry?
XopolLuo, a 4TO 5 MOry yBMUAETb B 3MMHeM asopLe?

1 6bl nopekoMeHgoBana npo4nTaTh "Anucy B

CTpaHe Yyaec” BceM, KTO NIoBUT paHTacTUyeckue 3uMHMIA fBopeL - 3TO GbiBLUee MeCTO XUTeNbCTBa

WUCTOPUM U XO4EeT y3HaTb Gonblue o Mupe, B PYCCKUX Lapen, Mo3TOMY TaM Bbl MOXeTe yBUAETb

KOTOPOM XMBET Anuca. POCKOLLHbIE UHTepbepsbl. Takxe B 3MMHeM asopLe
€CTb My3eW, KOTOPbIe PAcCKaXyT BaM O XU3HU
uapemn 1 ux cemen.

KTo ero noctpoun?

3uMHMIA aBopeL, 6bin NOCTPOEH No 3akasy
ExartepuHbl Benukoii.

Fig. 1. A fragment of a discussion Fig. 2. A fragment of a discussion
between a student studying RFL between a student studying RFL and the YandexGPT
and the YandexGPT chatbot about his favorite book chatbot about St. Petersburg tour programs
Source: screenshot taken by P.V. Sysoyev, Source: screenshot taken by P.V. Sysoyev,
E.M. Filatov in the Yandex mobile app E.M. Filatov in the Yandex mobile app

Modern chatbots and voice assistants, while providing feedback to learners,
can invent information when there is a lack of it. In this regard, teachers need to
warn learners about risks of getting unreliable information from an Al tool. At the
same time, the intensive development of chatbots and voice assistants suggests that
many of their technical shortcomings will be eliminated, and this Al tool will
become a reliable assistant to learners in developing foreign language speaking
skills.

Corpus technologies are one more Al tool available to a wide audience of
teachers and students. A language corpus is understood as “an array of texts
collected in a single system according to certain characteristics (language, genre,
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time of text creation, author, etc.) and equipped with a search engine” (Sysoyev,
2010: 99). At first, these technologies belonged to ICT and allowed using the
concordance program to search and compile a list of examples of the use of certain
words or collocations in contexts. The scientific literature describes methods of
forming lexical-grammatical speech skills through corpora (Rykov, 2003; Grudeva,
Alexeeva, 2020; Boulton, 2017).

Al has significantly expanded the possibilities of corpus technologies both in
teaching RFL and in students’ research work. Modern corpus technologies based
on Al technologies (automatic speech recognition, machine learning, natural
language processing, data science) are capable of both more accurately forming text
corpora according to user’s detailed requirements and managing text data arrays,
as well as converting spoken speech into text, visualizing search data and predicting
changes in language under the influence of different factors.

Different Russian language corpora can be used in teaching RFL: the Russian
National corpus®, General Internet corpus of the Russian language®, Computer
corpus of Russian newspapers of late XX" century® and others. The Russian
National Corpus, which includes several subcorpora and is intended for solving
different research tasks, is considered to be the largest at the moment. The main
corpus of the Russian National Corpus consists of prose texts of various genres for
the period of 300 years. It uses the most neutral markup to determine the
morphological composition of a word, its forms, part of speech, syntactic function
in a sentence, meaning, and the communicative situation where the word is used.
Other subcorpora of the Russian National corpus include: the newspaper corpus
(texts of the central mass media since the early 1980s), the corpus of poetic texts
(poetic works written from the 18th century to the present day), the corpus of oral
speech (scripts of everyday spoken language, as well as movies, plays, etc.), the
corpus of Russian classical works, the corpus of texts of the most popular social
networks (from open blogs and posts), etc.

Depending on the subcorpus, different markups are used in the Russian
National Corpus (from neutral markups in the main corpus to, for example,
morphological, semantic and metatext markups indicating the place of the text in
the spoken language corpus). These types of markup are necessary for classifying
and identifying texts according to given parameters for a targeted search of the
corpus for training or research purposes. Figures 3-5 show examples of working
with the Russian National Corpus.

4 The Russian National Corpus. URL: https://ruscorpora.ru/ (accessed: November 30, 2023)

5> General Internet Corpus of the Russian Language. URL: http://www.webcorpora.ru/
(accessed: November 30, 2023)

& Computer corpus of texts from Russian newspapers of the late 20th century. URL: https://
www.philol.msu.ru/~lex/corpus/corp_descr.html (accessed: December 5, 2023)
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cobupatb  NOXUTKA 24 7207 1526 8.80 274.40 13.06 4389 7.99 Tpumepwt
cobupats  Kpynuua 2 7207 1010 877 265.97 1321 469 7.87 TMpumepst

Fig. 3. Search for collocations with the word cobuparts ‘collect’ in the The Russian National Corpus
Source: screenshot taken by P.V. Sysoyev, E.M. Filatov on the RNC website: https://ruscorpora.ru/
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SIEURI0
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A A. TpaHuH. Mecsi Beepx Horamu (1966) @
o Aopore o CAYKBbl MOryT  cofupamy  epubbl U CTPENATb KPONMKOB €[5 <>

I A. TpasuH. Mecsiy geepx Horamu (1966) @
MHe HYXHa 6bina Kakas-To ueno — L'Oﬁllpﬂmb Ep!lﬁbl, OXOTUTBLCA UNn np0|7m/| CKONbKO @ $ad

Muxaun Kapnau. 3a okHOM Xexuup v Gnaroats // «[JansHuii Boctok», 2019 @

Ha jauy — B nec, uTobbl  cofupamb  epubbl M Arogel, NPOCTO ynaTe B <>

N. A. NaHunkuH. JleHuH: MaHTOKPaTop CONHEYHBIX NbIMMHOK {2017) @

anneam, n nNo nNonsaM; Hpaennocb roﬁupﬂma ?p!lﬁbl W UCKaTb KONbILWKX: NPOLLUAbIM @ <>

M. b. Bapy. Camosap noumarxa BopoHuHa. OkoHuaKue // «Bonras, 2016 @
Beperax XUTb-NOXNEaTb, NOBUTL pbiby, cofupamb zpubsl, AroAsl, Ro6bIBaTL 38epa U B <

M. 6. Bapy. Camosap nouwmara BopoHuka. OkoHuase /f «Bonras, 2016 (1)
TIEC, EUb Yrofb, fenaTh B0k, cofupams  epubbl C AropaMm — Tak n 3 <>

Fig. 4. Concordance of the collocation with the keyword cobuparts ‘pick’ with the collocate rpubsi ‘mushrooms’
Source: screenshot taken by P.V. Sysoyev, E.M. Filatov on the RNC website: https://ruscorpora.ru/
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KonkopnaHc KWIC lpapmk Cratuctuka 4acToTHOCTL 1-rpamMmbl 2-rpammbl 3-rpammsl Vv | cravare v
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= 3anpoc 1
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0r adeelTe * At s e - s e e = COON0) S U = .
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Fig. 5. Frequency of use of the word form npeanpuxumartens ‘entrepreneur’ (1863—2022)
Source: screenshot taken by P.V. Sysoyev, E.M. Filatov on the RNC website: https://ruscorpora.ru/

Corpus technologies can form learners’ lexical-grammatical speech skills
based on the implicit approach, which includes three main stages (Solovova, 2002).
At the first stage, learners independently study the language material, find patterns
of its use (vocabulary or grammatical structures), formulate rules, or determine the
meaning of lexical units from the context. At the second stage, the teacher tells
learners a grammatical rule or the meaning of new words or collocations. Students
compare and correct the rules they identified during their independent work at the
first stage. At the third stage, they build lexical or grammatical skills through
exercises and/or communicative tasks. Note that the implicit approach is oriented
to learners with a high level of foreign language proficiency (B1/B2 and higher)
and studying it as their specialty. Learning should be supervised by a teacher.
In addition, corpus technologies can be used in research work when writing course
papers and qualification works.

ChatGPT is now the most widespread and popular big language model
developed by OpenAl. Being a generative Al, the GPT language model allows to
create new content based on big data and machine learning algorithms. ChatGPT in
dialog mode can provide feedback in the form of answers to given queries (prompts).

Transformer technology allows the neural network to process large amounts
of data and build connections between words, sentences, and paragraphs.
Depending on the content of feedback provided by ChatGPT, we can distinguish
four types of feedback that can be used in teaching RFL: a) informational and
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referential; b) methodological and c) assessment feedback. Let us take a closer look
at the content of these types of feedback.

Information and referential feedback is a material in text format on user’s
requests for specific reference information on a certain topic. This type of
feedback can be used in direct language learning, when an RFL student needs
to quickly find a specific reference material, for example, rules of grammatical
tenses/constructions or punctuation rules in Russian, etc.

Many users use neural network to generate information. However, at the
present stage, neural network is limited to databases, which sometimes leads to
factual inaccuracies and errors in the generated texts. Nevertheless, in the nearest
future, ChatGPT will become a reliable assistant to users (students and teachers) in
searching and selecting materials according to specified criteria (volume,
language/information complexity of the text, level of language proficiency, etc.).

The ability of ChatGPT to provide methodological feedback allows the
teacher to delegate to the neural network some of his/her functions related to
subject-thematic and calendar planning of the RFL course, development of a set of
exercises for forming language aspects (phonetics, vocabulary, grammar) and tasks
for speech production and reception. Figure 6 shows examples of training exercises
and tasks created by ChatGPT.

GPT + Midjourney

Xp Translate to English

KoreuHo, BoT 10 3agaHnii AnA NpaKTUKM MCNO/Ib30BaHUA
KOHCTpYKUMK "flonxeH" ¢ npunaratenbHbIMU B COOTBETCTBYIOLLEN
¢$opMe, KoTopble CTYAEHTbI AO/MKHbBI 3aNONHUTE!

1. [xopAx (A0/MKeH) roBopUTb Mo-pyccki cBo60AHO K
cnegyoLlemy rogy.

2. AriHa n Mapus (aonxeH) opraHm3oBaTh BCTpeYy ¢
VMHOCTPaHHbIMU CTyAeHTaMu.

3. Manbumku (aomxeH) urpate B $yT6ON NOCAE YPOKOB.

4. KaxApl CTyAeHT (4oMxeH) HanucaTb TeCT No rpaMmaTuke
3aBTpa.

5. MapwvHa (ao/mKeH) NpoYecTb 3Ty KHUMY AN NOATOTOBKY K
3K3aMeHy.

6. YueHuku (4onxKeH) NpUHECT CBOW C10Bapw Ha Cieayiollee
3aHATYE.

7. Kaxabli (4omxeH) 3HaTb OCHOBHbIE NpaBuaa NoBeAeHUA B
6ubnuorteke.

8. Tol (omxeH) cobpaTb cBOW Belw Nepej OTbe3A0M Ha
KaHUKYbl.

9. PykoBoauTenb NpoekTa (40/KeH) NPUHATL BaXHOE pelleHue
CerofHs.

10. Ona v MNeTp (gomkeH) NnaHMPoBaTb CBOID NOE3/KY 3apaHee.

YueHnKu ZomKHbI NpaBuIbHO Nogobpats Gpopmy wiosa "gomkeH"
(AonxHa, AONXKHO, AONXKHbI), COOTBETCTBYIOLLYIO NOA/IEXALLEMY B
npeAnoXeHUN.

Fig. 6. ChatGPT creating exercises to train the grammatical
form of the adjective gomxeH (aomxHa, A0KHO, AOMKHBI) “must”

Source: screenshot taken by P.V. Sysoyev, E.M. Filatov in the Telegram-bot @chatsgpts_bot
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Sample Prompt: Develop examples to train constructions with the adjectives
ooicen (Oondcna, doadxcho, doaxcust) ‘must’ + infinitive. For example: John must
answer in class. Olivia must prepare for the lesson.

Figure 7 shows an example of ChatGPT creating a plan of a lesson on the
celebration of Maslenitsa (Shrove Tuesday) in Russia.

GPT + Midjourney

Xp Translate t

MnaH ypoka Ha Temy "MpasgHoBaHKe MacneHnusl B Poccuu™ ana
YHEHWKOB, M3YHatoLIMX PYCCKUA A3bIK KaK MHOCTPaAHHOrO:

0OKa:
MWUTb CTYAEHTOB C lv'ICTIZJpVIEl?\ W TpagnumMAaMK NpasaHnKa

- PaseuTb HaBLIKK ayAnpoBaHWA, rTOBOpPeHWA, HTEHWA W NUCbMa.
= paELLIMpI-'ITI:. Eﬂl‘JEaPHbII:-‘I 3anac y4allluxca Ha TeMy npasgHuKa.

MpoaonxnTensHOCTE ypoka: 60 MUHYT

O6opyaoBaHWe 1 MaTepuUanbl:

- MNpe3eHTaums ¢ n3obpaxeHuamm MacieHuubl, 61MHOB KU
np WNYHbIX TYIAHMIA.

- Bugeoknun o npasgHosaHum MacneHuLbl.

- PasgatouHblid maTepuan c TekcTom o MacneHuue n
yrpaxHeHNAMM.

- Peuient npurotoBneHns 6nmMHoB.

- AYAN03anmch C PyCCKMMM HapoAHbLIMIA MeCHAMM.

Xop ypoka:

1. Barynnenwe (5 MyHyT)

- NpuBeTcTBME YUEHUKOB.

- KpaTkoe BBeAeHME B TEMY: 0BCy2KAEHME TOFO, Y4TO YHEHWKW
3HalT 0 npasgHmke Macneduua.

2. MNpeactaeneHue mateprana (10 muHyT)

- MNokas npeseHTalMK, packpbiBatowen Temy MacneHuub!
(McTopwa NpasgHyvika, obbi4an, cMMBoAUKa BNMHOB).

- NpeActaBneHWe HOBOW NeKCKKK (ckomopox, NpoLgHoe
BOCKpeceHbe, Yy4eno MacneHuupbl u T.4.).

3. Ayavposadme (10 MuHyT)
- MpocmoTp BuAeo o npasgHosaHum Macnernubl B
coBpemeHHo Poccun.

Fig. 7. ChatGPT creating a part of a lesson dedicated
to the celebration of Maslenitsa (Shrove Tuesday) in Russia

Source: screenshot taken by P.V. Sysoyev, E.M. Filatov in the Telegram-bot @chatsgpts_bot

Methodologists are only beginning to explore the ability of ChatGPT to
provide methodological feedback. This explains why there are only a few research
papers on the subject (Koraishi, 2023). In turn, software developers together with
foreign language teaching communities offer lists of specific prompts for ChatGPT
to create teaching materials in accordance with the topics being studied and students’
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foreign language communicative competence. Yet such comprehensive lists of
Prompts are in English and are posted on English-language sites of online
communities of foreign language teachers, such as the Classpoint and Teacher-
made communities. Each of them offers examples of prompts and ready-made
learning exercises/tasks developed by ChatGPT’. Nowadays, there is no single list
of samples in Russian for ChatGPT, which makes it urgent for modern metho-
dologists to develop Internet resources in demand by the professional community.

ChatGPT assessment feedback allows Al to take over the teacher’s functions
in evaluating students’ texts and written creative works (essays). In this case, the
neural network can provide both quantitative (sum of points for completed tasks)
and qualitative (comments and recommendations for essay revision) feedback to
students. The user himself formulates a prompt for grading test assignments
or creative work, laying down all the necessary criteria. Figure 8 shows an example
of ChatGPT checking students’ creative work and its recommendations on essay
revision.

Sample Prompt: You are an RFL teacher. Your student has written a letter
where he tells about his girlfriend. Analyze the letter, make recommendations,
correct any mistakes, if any, and give a grade.

Essay of an RFL student®:

I want to tell you about my friend. I have a friend in Russia. Her name is
Ekaterina. For her friends she is Katya.

She is 20 years old. Katya is a girl of average height 160 centimeters and
average build. She is a very beautiful girl. She has white colored skin, large blue
eyes, small nose and lips. She has long red hair. She usually wears blue jeans and
a bright light-colored t-shirt. When it is cold, she wears warm clothes. She is
a student. She is studying to be a doctor. She does a lot of homework and goes to
university.

We like to spend our free time together. We go to movies and concerts, read
books, and talk to friends. Sometimes we go to the gym where we work out on
exercise machines.

Katya is a good friend. When she is in a good mood, she smiles. She is always
glad to come to help in trouble. I like my friend Katya very much.

The use of ChatGPT assessment feedback cannot and should not replace the
supervisory and evaluative functions of the teacher at the present stage. However,

"Sample prompts for ChatGPT at the community “Classpoint”. URL: https://blog.
classpoint.io/how-to-use-chatgpt-100-chatgpt-examples-in-schools/ (accessed: December 3, 2023);
Sample prompts for ChatGPT at the community “Teachermade”. URL: https://teachermade.com/
50-chatgpt-prompts-for-teachers/ (accessed: December 3, 2023)

8 The student’s answers are presented in Russian, in the author’s version.
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the linguodidactic potential of Al in providing assessment feedback cannot be
ignored either. We therefore propose to combine assessment feedback from Al with
feedback from the teacher within the same methodology.

GPT + Midjourney

B nucbme Y4YEHWKa HafiﬂrO,D,BIOTL':H anegyroume oLwMBKK:

bITo4HOE yTouHeHWe "B Pocckm y meHa ecTe nogpyra”
nocne "A xo4y pa 3aTk Bam o moeild nogpyre”. 3To yTodHeHKWe
M3ULLIHE.
2. MwHee cnoeo "ecTk” nocne "Kata" B npegnoxerum "Kata -
ecTb geBoyka”.
3. CnegyeT yTo4HWTL BO3pacT, BeAb B 20 net Kata yxe He
AeBOYKa, a8 M

Ta" NpaBUNbHeid ynoTtpeb Benoro useTa".

C HWe Cnoea "J nocne "oHa oYeHb Kpacvea"
M3MULLIHE; CNeayeT MCNofb30BaTh "0Ha OYeHb
6. Bmecro "160 caHTMmeHTOB" AonxHO BbiTe "160 caHTMeTpoB".
7. Boipaxerue "Mbl niobum nposoaum” ciefyeT 3aMEHUTb Ha
"Mbl ntobum NnpoBognTL".
8. Bmecto "Kata xopowwii Apyr" HyxHo ncnonb3osath "Kara -
XOpoLWasa NnoApyra", Tak Kak Apyr MOXeT BOCNPUHUMATLCA Kak
MYXCKOR poA,.
9. 3ameHWTb "oHa BCeraa paga NpWIATK Ha nomMolls B beae” Ha
B ECTBEHHbIA ANS py! ro A3blka BapyaHT "oHa Bceraa
roToBa NPUATK Ha NOMOLLE".

Bot ucnpaeneHHoe NMCEMOo:

A xouy p aTb Bam O Moei nogpyre. E€ 30ByT EkatepuHa, HO
Aana apyseid oHa - Kata. ER 20 net. KaTa - Monoaas xeHwWwmHa
cpeaHero pocra, 160 caHTUMETPC CpeAHEro TENOCNOXEHMWA.
OHa oueH cuBas. ¥ Heé koxa Benoro LBeTa, KpynHble
ronyfbie rnasa, ManeHbknia Hoc U rybsl. ¥ Katu gnvHHble
KpacHble BoNocbl. O6bIYHO 0HE HOCUT CUHWE JXKMHCHI U APKYIO
CBeTNyio Maliky. B xonogHoe BpeMs oHa HaZesaeT TENAYHO
oaexay. Kata cryaeHTKa, oHa y4nTca Ha Bpada. Ei npuxoanTca
MHOFO 38HMMAETLCA W XOAWTb B YHWBEPCUTET.

Mkl nbum npoBoanTL CE‘»DﬁD,ﬂ,HDE BpeMAa BMeCTe, X0AWMM B KMHO
M Ha KOHUepThI, YATaeM KHUIH, Dtiu.l,aemc-a C APY3bAMUA. WHoraa
Mbl XO4WM B CNOPT3an, rae 3aHMMaemMca Ha TpeHaXepax.

Fig. 8. ChatGPT’s assessment of RFL student’s essay
Source: screenshot taken by P.V. Sysoyev, E.M. Filatov in the Telegram-bot @chatsgpts_bot

In the methodological literature there are examples of how students’
interaction with Al-instrument off-class in preparing a draft version of an essay in
RFL is embedded in the general methodology of teaching students writing
(Sysoyev, Filatov, 2024). In particular, at the stage of the draft version of the essay,
students request ChatGPT to provide assessment feedback on the language,
structure, and content of the essay using the criteria used by the teacher. In response
to the request, the neural network offers students its evaluative comments and
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recommendations for essays revision. Students then revise their essays according
to the recommendations (if necessary) of ChatGPT and in small groups discuss the
assessment feedback from ChatGPT and the changes that were made to the essays
according to the Al recommendations. The essays are then submitted to the teacher
for review. Recommending precisely to combine students’ foreign language
practice with the Al tool with traditional foreign language classes, P.V. Sysoyev
and E.M. Filatov (Sysoev, Filatov, 2023a; Sysoyev, Filatov, 2023b) draw attention
to the necessity of including in the teaching methodology a stage when in small
groups students show printouts of the learning discourse with ChatGPT and discuss
the results of their foreign language practice with the Al. In this case, the class
discussion is a kind of control of that “invisible” for the teacher extracurricular
work of the student with the Al tool.

Conclusion

Al technologies and Al-tools created on their basis are penetrating the
education system. The following three Al-tools can be used in teaching RFL:
chatbots and voice assistants, corpus technologies and ChatGPT.

The paper describes in detail the linguodidactic potential of each Al-tool,
which allows RFL students: a) to continue on the basis of extracurricular language
practice with Al to form lexical-grammatical speech skills, to develop speech skills,
to form sociocultural competence; b) to study authentic language material of
different genres and formats; c)to develop the skills of learning interaction
in group language projects; d) to develop the skills of learning autonomy, which
will allow students to build an individual route of learning RFL in accordance with
their professional goals and personal interests.

The authors also draw teachers’ attention to methodological aspects of teaching
RFL based on Al tools. These include: a) the impossibility of denying the gradual
integration of Al technologies into the process of teaching RFL; b) the transition
to a new paradigm of learning in the triad of subjects of the educational process
“RFL student — artificial intelligence — teacher”; c) the possibility of developing
methods of teaching RFL on the basis of Al-tools oriented to students with
different levels of language proficiency; d) the development of learning skills;
e) the development of the ability to use Al tools for teaching RFL; f) the development
of teaching methods for teaching RFL based on Al tools.

The prospectivity of the research lies in the development of private methods
of teaching language aspects and types of speech activity based on specific Al tools,
as well as in the development of methods of teaching RFL on individual routes
based on Al technologies.
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TexHOoNI0rMmM UCKYCCTBEHHOIO UHTEJIJIEKTa
B 00y4eHUM pyCCKOMY A13blKy KaK UHOCTPaHHOMY

IL.B. Cpicoes" *, E.M. ®uatos

Tam60BCKHii rocynapcTBeHHBIN yHUBepcuteT um. I'.P. JlepxaBuHa,
Tambo6, Poccuiickas ®edepayus
P4 psysoyev@yandex.ru

AHHoTanusi. B Hacrosmiee BpeMs TEXHOJIOTHH HCKYCCTBEHHOTO mHTewiekTta (M)
u UM-uHCTpYMEHTBI, CO3/1aHHbIE HA UX OCHOBE, JTUHAMUYHO UHTEIPUPYIOTCA B 00pa3oBaHue,
BKJIIOYas U 00ydeHue pycckoMmy A3bIKy kak mHocTpanHomy (PKW). Lens uccnenoBanus —
cucteMHoe onucanue HMI-MHCTPYMEHTOB, HCIOJB3YEMBIX B Kau€CTBE MHHOBAI[MOHHBIX
cpenctB obyuenus PKI, a Taxke BRICTYHaOmMUX CyOBEKTaMHU Iporecca 00ydeHus B TpHaze
«MHOCTpaHHBIN 00y4YalolUiicss — UCKYCCTBEHHBII MHTEIJIEKT — Mearor», U onpeaeieHue
UX JMHIBOAMJAKTUYECKOrO MIOTEHNIMANA. B kauecTBe MaTepuanoB HCCIEA0BaHUs UCIIONb30-
BAJIINCh CTaTbU MO METOAMKE OOy4YeHHMsS WHOCTpaHHOMY s3bIKy u PKU, omyOmmkoBaHHBIE
B HAYYHBIX JXypHanax. [IpakTnaeckum MaTepHaioM B paboTe BRICTYIIUIN HanOoJee pacIipo-
CTpaHEHHbIE U TOCTYIHBIE AJIs IUPOKOro Kpyra obyuatouuxcs MM -uHCTpYMEHTHI: 4aT-00ThI
Y TOJIOCOBBbIE TIOMOIIHUKH, KOPIyCHBIe TexHoJoruu, HeiipoceTh ChatGPT. B uccnenoBanunu
MPUMEHSUINCH TEOPETHUYECKUE (CPaBHUTEIHHO-COITOCTABUTEIBHBIH, KOMIIOHEHTHBIN U KOM-
IUIeKCHBIN anann3 MU -uHCTpyMEeHTOB, Kiaccu(uKamus, CHHTe3, 0000IIeHNe) M AIMITHPHYe-
ckue (OIpochl ¥ HaOIroAeHus) MeTobl. [lomydyeHHbIe pe3yabTaThl MO3BOIMIN CHOPMYIUPO-
BaTh JMHIBOAMAAKTHYECKHI mnoTeHuuan HWHW-uHCTpYMEHTOB, MO3BOJISIONIUNA CTYAEHTaM
PKU: npomomkuTs Ha OCHOBE SA3BIKOBOW MpakTuKU ¢ MM m3ydars acieKThl pyCCKOTO S3BIKa,
pa3BUBATh BHUJIBI pEUEBOU NEATEIBHOCTH, U3y4aTh KylIbTypy Poccuu n ee pernoHOB; y4acT-
BOBaTh B MHOSA3BIYHOI NPAKTHKE PEUeBOro OOIICHUS BO BHEAyJUTOPHOE BpEMsi; IOJY-
9aTh BO3MOXXHOCTH Pa0OTHI C S3BIKOBBIM MaTEpHAaliOM; Pa3BUBaTh YMEHHs 00ydeHUS B CO-
TPYIHUYECTBE MPU YIACTHH S3BIKOBHIX MIPOEKTAX; Pa3BUBATh YMEHIUS YIeOHOW aBTOHOMHUH,
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