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Abstract. The relevance of the study is determined by new tasks in the field of
organizing students’ self-regulated learning in the course of Russian as a foreign language
under the conditions when the amount of self-regulated work with the mandatory e-learning
is growing significantly (due to reduced class hours). New tasks are brought to life, first
of all, by the qualitative changes of modern students, whose activities are almost entirely
mediated by information and communication technologies. The aim of the study is
to characterize the features of autonomy, the specifics of modern students’ activity and
further to propose a methodology for organizing their self-regulated learning in the course
of Russian as a foreign language, taking into account the new realities in education.
Analytical, descriptive and empirical methods, methods of observation and interpretation are
used. The material is the works of Russian psychologists, who consider the problems
in formulating the objectives of the study, as well as the practice of teaching Russian
to foreign second-year students of RUDN University Bachelor’s program (specialty
“Psychology”). Basing on the works of the representatives of the cultural-historical
psychology, the objective challenges of modern students who have to act independently are
analyzed. To overcome the identified challenges, a methodology has been developed that
allows students to form the skills of self-regulated learning using blended learning. This
technique is based on the law of formation of higher forms of behavior, according to which
internal behavior necessarily passes through the external stage of development.
Accordingly, the formation of self-regulated learning skills involves two stages. The first
stage is carried out within the classroom; at this stage, the student’s activity is directed by the
teacher. At the second stage, in the course of e-learning, the student, being at a distance from
the teacher, begins to learn to manage his own activity. The practical implementation of the
proposed methodology for forming self-regulated learning skills in Russian as a foreign
language is demonstrated. It seems promising to use the described methodology, which takes
into account the psychological characteristics of modern students, to streamline the system
of blended learning of Russian as a foreign language and increase its effectiveness.
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Introduction

Scientific knowledge is formed helically: at each new turn there is a need to
take a second look at phenomena that have been well studied and understood as
elements of a certain system. The results of this understanding are fixed in
scientific terms. New facts put forward by life require a thorough analysis of the
concepts designated by these terms, which now need to be placed in a new system
including these new facts and applied to the changed reality. At the end of the
twentieth century and, above all, the first quarter of the 21st century, one of the
most central issues of Russian and foreign pedagogy is the theoretical inter-
pretation and development of mechanisms for incorporating new facts in education
into practice.

Firstly, we are talking about a reform that affected the organization of the
learning process itself (this applies, first of all, to higher education). In educational
programs (including those in foreign languages), the amount of time allocated to
classroom lessons and student’s autonomous work changes dramatically. Now
priority is given to the latter (sometimes the number of hours for autonomous
work can exceed the number of hours for classroom work several times)?.

Secondly, as a result of the emergence of new teaching tools in the peda-
gogical arsenal (information and communication technologies, didactic materials
created on their basis in digital format), new forms of learning have emerged —
distance learning and blended learning. The features of these forms of learning,
which distinguish them from traditional forms of learning, are that:

— the teacher and the student, separated by distance from each other, interact
differently, the rhythm of mastering the course changes: “the basis of the
educational process during [distance learning] is the purposeful
autonomous, self-regulated work of the student [letter spacing herein-
after is ours. — O.Z., N.P.], who can study at a place convenient for himself,
accordingto an individual schedule” (Azimov, Shchukin, 2009: 65);

— the two-way process of transfer and acquisition of knowledge (Rubinstein,
2002: 495) is fully or partially mediated by specific communication tools.

It is natural that the pedagogical community again turns to the discussion
of concepts that have long been introduced into scientific use: autonomous, self-

L In relation to teaching foreign languages (teaching Russian as a foreign language), we mean
courses intended for undergraduate and graduate students (i.e., not for the initial stage of language
learning and teaching).
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regulates learning and autonomy of the student. Attempts are being made to clarify
the content of these concepts (Khavronina, 2016; Hawe, Lightfoot, Dixon, 2019),
the influence of the student’s constant involvement in digital reality on his ability
to act autonomously, by himself is considered (Lilian, Ah-Choo, Soon-Hin, 2021),
and the optimal balance between autonomous and classroom work in new
educational conditions (Klobukova, Ermakova, Chernyshenko, 2023), the capa-
bilities of electronic learning tools and related forms of learning for the effective
organization of self-regulated learning are explored (Rudenko-Morgun, Arhan-
gelskaya, Apakina, Al-Kaysi, 2018; Information technologies in teaching Russian
as a foreign language, 2019; Su, Noordin, Jeyaraj, 2023; Prasetya, 2023).

The aim of the research is to:

— to characterize the autonomy of modern students, whose activities (including
learning activity) are formed in the digital world and are almost completely
mediated by specific technical means;

—to propose methods for organizing autonomous, self-regulated learning of
such students in a foreign language course (Russian as a foreign language) taking
into account new realities in education.

Materials and methods

Analytical, descriptive, and empirical methods, observation and interpretation
methods were used. The material was the works of domestic psychologists
devoted to understanding the place of autonomous, self-regulated learning in the
learning process, as well as analyzing the negative impact of modern technologies
on personal development. The study was conducted on the material of the practice
of teaching Russian to international students of the 2nd year bachelor’s degree at
RUDN University (specialty “Psychology”). The participants in the study were
students from Antigua and Barbuda, Bulgaria, Vietnam, Guinea-Bissau, Greece,
Zambia, China, Colombia, Mongolia, Turkmenistan, Uzbekistan, and Ecuador.
A total of 40 people took part in the study.

Results

As a result of the study, the critical need for turning the L2 acquisition theory
and pedagogy to psychology in the educational situation of the first quarter of the
21st century has been substantiated. In the course of this study, turning to the
works of Russian psychology classics and their modern followers made it possible
to highlight new aspects of the traditional for the RFL acquisition theory and
pedagogy problem of organizing autonomous, self-regulated learning of students.

The psychological nature of the new difficulties of autonomous, self-
regulated learning that arise among modern students, whose activities (including
learning activities) are formed in the digital world and are almost completely
mediated by speific technical means, is characterized. It is shown that at present,
in order to successfully achieve learning goals, a teacher needs, in fact, to develop
new forms of behavior in students, in particular, the ability to act autonomously.

Based on the provisions of the cultural-historical concept in Russian
psychology, methods for developing autonomous, self-regulated learning skills
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in modern students in blended learning environments are proposed. An example
of the use of the described methods in educational practice, when teaching
Russian as a foreign language, is demonstrated.

Discussion

In a review of the works of foreign authors devoted to the problem of
autonomy in teaching and learning foreign languages (Benson, 2007), one of the
leading specialists in this field, Ph. Benson, notes that this problem first became
the subject of scientific discussions since the mid-1970s of the past century.
In 1979, a book was published that gave probably the most cited definition of
[student] autonomy in foreign literature: autonomy is understood as “the ability
to take charge of one’s own learning” (Holec, 1981: 3). As you can see, this
definition is extremely broad. In subsequent works, attempts were made to clarify
this definition and highlight certain aspects of autonomy. Thus, L. Dickinson bases
his interpretation of autonomy on special learning “situation, in which the learner
is totally responsible for all of the decisions concerned with his learning and the
implementation of those decisions” (Dickinson, 1987: 11). Most authors consider
autonomy as a mental property of a student: as independence, the ability to think
critically, make decisions and implement them by themselves (see, for example,
(Little, 1991: 4)). Based on the results of a study of the implementation of distance
learning in pedagogical practice, the requirements for the autonomy of a student
mastering a course (for example, a foreign language) remotely were clarified:
“[Learners] should be able to re-evaluate their role and responsibility as language
learners. They should be able to assess their personal learning needs, have an idea
of how to monitor progress, and be able to manage time effectively. They also
need to use language learning strategies in effective, flexible and creative ways”
(Thang, 2005: 252).

Unfortunately, Ph. Benson’s extensive review does not mention Russian
scientists. Meanwhile, turning to the works of the latter would significantly expand
the time frame for studying the problem of student autonomy, moreover, it would
make it possible to comprehend autonomy (and self-regulated learning) as a part
of a certain psychological and pedagogical system. In this case, we mean the
works of outstanding Soviet psychologists — L.S. VWgotsky and S.L. Rubinstein.

In 1926, in the final chapter of the book “Educational Psychology”
L.S. Wgotsky writes about a new system of educational psychology, which
presupposes a new understanding of teacher’s work and, accordingly, a different
understanding of the place and role of the student in the pedagogical process.
According to Wagotsky, a teacher should not just be a keeper and transmitter
of knowledge, but, first of all, he should become an organizer of a social
environment (in other words: learning conditions), which will help to direct the
learner’s activity onto the right track, and also help him to learn “everywhere and
everywhere [on his own] to seek and obtain knowledge, even when he receives
it from the teacher, and not to swallow ready-made food that the teacher will serve
him.” “The learner, — VWygotsky emphasizes, — is educated by himself. <...> It is
not so important to teach a certain amount of knowledge as to cultivate the ability
to acquire this knowledge and use it” (Vygotsky, 2010: 385).
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As you can see, L.S. Wgotsky considered autonomy and the student’s activity
associated with it as the most important components of the process of mastering
knowledge. The teacher must channel his creative energy, first of all, into
developing in the student these qualities necessary for fulfilling the main aim of
teaching.

In the fundamental work “Foundations of General Psychology” (first edition —
1940) by academician S.L. Rubinstein, the concepts of autonomous, self-regulated
learning and student’s autonomy are included in the description of learning
activity. S.L. Rubinstein regarded learning (the activity of the student) as the central
part of the learning process. This is explained by the very nature of the teaching,
the active role of the student in learning: “learning is not a passive perception,
as it were, the acceptance of knowledge transmitted by the teacher, but mastering
this knowledge by a student [letter spacing hereinafter is ours. — O.Z.,
N.P.].” True mastering of knowledge means “the ability to operate the
acquired material in accordance with various tasks that may arise
when using acquired knowledge for theoretical and practical purposes”
(Rubinstein, 2002: 495, 507). Mastering of knowledge by students (in the sense that
Rubinstein understood it) is the main aim of teaching, in accordance with which
the teacher needs to organize his work. Thus, one of the stages of mastering the
material, according to Rubinstein, is its comprehension (“in-depth comprehension’)
by the student. For this purpose, as Rubinstein points out, “some special stage in
teaching” should be singled out. This stage can include “various types of auto-
nomous, self-regulated learning” (Rubinstein, 2002: 506-507), when the student
will need to apply the acquired knowledge to solve the given task.

S.L. Rubinstein also formulated the requirements for a person mastering
knowledge: activity, a responsible attitude to the learning process, self-control,
adherence to discipline, the ability to manage one’s time, the presence of certain
character traits and volitional qualities that ensure self-regulation of the individual
(Rubinstein, 2002: 510).

Thus, in the concept of S.L. Rubinstein, the student’s autonomy is interpreted,
on the one hand, as a mental quality necessary for learning and improving while
learning. On the other hand, the autonomy of the student is the key to the
separation autonomy of the student from the teacher in the future, a guarantee
that the student will be able to freely and creatively use the acquired knowledge
to solve practical life problems. Autonomous, self-regulated learning (properly
organized) is as a mandatory part of learning that ensures the acquisition of
knowledge.

It seems that in the first quarter of the 21st century, the interpretation of
student’s autonomy proposed by Russian psychology classics and foreign authors
has not lost its importance. However, it is necessary comprehend the influence
of the mediation of almost any of student’s activities by technical means and
social technologies invented to make life easier (Tkhostov, Surnov, 2005: 21)
on the personality of the student (“digital native” (Prensky, 2001)). Is such
a student fully capable of self-organization, self-regulated activity, for example,
self-regulated distance language learning (Andrade, Bunker, 2009) (autonomous,
self-regulated work, as we can see, places very high demands on the individual)?
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This question can be answered by turning to teaching experience and then to
the works of psychologists explaining the facts reported by teachers.

Thus, the American teacher and educational specialist M. Bauerlein in his
article (Bauerlein, 2008) discusses two cases from his practice. When he asked his
students to learn a poem 20 lines long by heart for the next lesson, a perplexing
question was asked: “For what purpose?” The student who asked this question
did not mean to express displeasure at all. She sincerely could not understand
what the purpose and value of this task was. Painstaking work in order to
remember someone’s words seemed pointless to her. Why teach if you can “get”
this poem at any time with one click of the mouse? Another example given by
M. Bauerlein. When he asked advanced literature students to find specific infor-
mation about famous writers without going online, the students were confused.
To open a reference book (a book printed on paper), to go to the library to get
advice from a librarian, etc. — no such thought occurred to them. The ability to
easily, without any effort, obtain the necessary information from the Internet
suppressed the personal initiative of students.

We had occasion to write about the peculiarities of reading texts in digital
format, perceived from a monitor screen (Zavjalova, 2019) — these are the kinds
of texts that are familiar to digital natives. An analysis of a large number of
studies has shown that the quality of reading a digital text is much lower than
reading a text presented on paper. This is due to a number of factors listed in the
article mentioned above. Let us point out one of them, noted by American
researchers: when working with text in a digital format, the reader does not set the
goal of analyzing the text himself, of being an active subject of activity. Faced
with the need to interpret the text they are reading, students tend to “relinquished
their responsibility to the ‘e-book narrator’ or gave the tablet the ‘final word’ for
explaining text and new vocabulary” (Martin-Beltran, Tigert, Peerce, Siverman,
2017:145).

Every language teacher (for example, a teacher of Russian as a foreign
language) probably had to hold in his hands essays of students, which, in fact,
were compilations of fragments of different texts on the topic of the essay/creative
work that the student found on the Internet by entering the topic given by the teacher
into the search bar of the search engine. Presumably, the students consider
unnecessary to formulate an idea themselves, to select the right words, grammatical
means for its design, to think through the composition of the text, etc. What for?
They can get the “product” they need with just a few clicks.

How to interpret these (and many similar) facts from the point of view of
psychology? The study by A.Sh. Tkhostov and K.G. Surnov (members of the
Faculty of Psychology of Lomonosov Moscow State University) revealed that the
inherent modern person’s “desire for maximum relief of absolutely all aspects
of life with the help of technical and organizational means” (Tkhostov, Surnov,
2005: 20) is a factor of personality underdevelopment or personality degradation.
A person turns out to be incapable of self-regulated activity, since modern
technologies, while facilitating “the realization of many needs, bringing the
moment of satisfaction closer,” simultaneously deprive “the activity of its core —
self-regulated effort” (Tkhostov, Surnov, 2005: 20). There is practically no
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“improvement of the actual personal means of development and self-realization”
(Tkhostov, Surnov, 2005: 24), since a necessary condition for the implementation
of these processes is internal, self-regulated effort. On the other hand, the cultural
and social environment of modern person does not become a factor for
development and self-development: “In a comfortable, easy world, there is no
need for such improvement” (Tkhostov, Surnov, 2005: 24).

It seems that these conclusions of psychologists have great practical
significance for pedagogy: they help to understand the characteristics of modern
students and the specifics of their learning. Thus, if we understand that in the digital
world? there is no place for effort, which is “of fundamental importance for the
generation of higher forms of the psyche” (Tkhostov, Surnov, 2005: 17), it becomes
possible to explain the insufficient development of attention, memory, thinking
among students of the 21st century, necessary for learning and, as a consequence,
the insufficient formation of a number of skills and abilities to work with
information®. Proposed by A.Sh. Tkhostov and K.G. Surnov’s model allows us to
describe the behavior typical digital natives when solving the problems facing
them: they do not consider it necessary to act themselves, for example, to “acquire
knowledge and use it” themselves, since another way of achieving a goal seems
easier and more rational to them. On the other hand, the digital environment in
which they are accustomed to learning largely blocks their independence and does
not create conditions for personal activity.

All of the above together is a serious obstacle to proper self-education,
to self-regulated learning as it traditionally described*. In the new educational
reality, when time allocated for autonomous work in higher education in Russia
is comparable to classroom hours, the search for ways to overcome this obstacle
(search for additional methods for organizing students’ autonomous work and
at the same time an attempt to develop their autonomy, self-regulation
skills) becomes a new important task of pedagogy, RFL acquisition theory and
pedagogy.

Ph. Benson, recognizing the undoubted difficulty of forming student’s
autonomy in extracurricular settings, shares the view of many authors that the
solution to the problem is to combine electronic and traditional learning —
in other words, the optimal form of learning is called blended learning. However,
Ph. Benson immediately states that most of the works on blended learning known
to him focus on the “technical side of the problem”. Few studies attempt to analyze
the difficulties that students experience when faced with the need to manage their
learning on their own. Meanwhile, as Ph. Benson justly remarks, self-regulated
learning outside the classroom, without direct contact with a mentor, requires
serious theoretical consideration (Benson, 2007: 27).

2 We call the digital world the social and cultural environment in which the personality of
a modern student is formed.

3 For more information on this, see, for example, the book by the American neuroscientist
M. Wolf (Wolf, 2018).

4 “Tasks intended for [autonomous work] presuppose learners’ activity and creativity
[letter spacing hereinafter is ours. — O.Z., N.P.], stimulate the learners to search for solutions on
their own” (Azimov, Shchukin, 2009: 268).
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In RFL acquisition theory and pedagogy, significant steps have already been
taken in this direction. Thus, in the Ph.D. thesis of L.V. Apakina proposed and
tested a pedagogical model of “creative autonomous, self-regulated work of
foreign students at the pre-university stage of study [level A1-A2] <...> using
technologies, tools and tools of the modern electronic environment” (Apakina,
2011: 4-5). In the work, based on various classifications of creative autonomous,
self-regulated work, “a typology of types of project-based activities of foreign
students was developed according to levels of autonomy — from completely
algorithmic projects to heuristic (creative)” (Apakina, 2011: 14). The author
analyzes in detail the stages of formation of educational autonomy using the
example of project-based activities.

Received by L.V. Apakina’s results can stimulate and direct further searches
for effective methods for organizing autonomous, self-regulated work of foreign
students in the RFL course for university students, which involves achieving
a higher level of language proficiency. It’s important to emphasize that once again
that new requirements for curricula and new forms of teaching force us to
intensify these searches, since now autonomous, self-regulated learning is
considered to be the leading form of learning in higher education (in Russia).

We shall describe methods we propose for developing students’ ability to act
autonomously using the example of a assignment for autonomous, self-regulated
learning, which we use in the practice of teaching Russian to foreign students
of the 2nd year of the specialty “Psychology” at the Peoples’ Friendship
University of Russia named after Patrice Lumumba (RUDN University).

When developing this assignment, we based on the following reasons:

1. Purpose of learning. Psychology calls the acquisition of knowledge the
purpose of any learning: “the ability to operate with acquired material in
accordance with various objectives that may arise when using acquired
knowledge for theoretical and practical purposes” (Rubinstein, 2002: 507). In
relation to language teaching, this means the student’s ability to freely use the
units of language and speech acquired within the course to solve communicative
problems in the communication situations provided for by the language course.

2. The place of autonomous, self-regulated learning in the process of acquiring
knowledge. According to Rubinstein, autonomous, self-regulated learning is useful
at the stage of comprehending the material. In linguistics, comprehension of the
studied linguistic unit is understood as awareness of its three necessary
characteristics: semantics (what?), form (how?) and function (for what?)
(Zolotova, Onipenko, Sidorova, 2004: 45). Both linguists and classics of RFL
acquisition theory and pedagogy point out that a complete understanding of all the
characteristics of a linguistic unit for its correct use in communication is possible
only when this unit is placed in the text, for example, when producing one’s own
statement.

3. Features of autonomy, specific of modern students’ activity, thoroughly
described above (see pp. 266268 of this article).

4. Form of learning. Peoples’ Friendship University of Russia named after
Patrice Lumumba (RUDN University) is implementing blended learning, including
classroom training and e-learning — autonomous, self-regulated work of students
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in the TUIS (Telecommunication Educational Information System) of RUDN
University?®.

5. Regularities in formation of internal behavior (according to VWgotsky).
As L.S. Wgotsky points out, internal action (for example, self-regulated effort) is
genetically external action (directed and managed by another person) (\Mygotsky,
1983: 141-144).

The assignment itself is as follows. At the end of studying the speech topic
“Biography, profession, career”® students are asked to write an essay on the topic:
“To choose a profession: what does it mean?” The purpose of the assignment is
to stimulate students to construct a text on the topic of the lesson by their own
using the largest possible number of studied language and speech units. It is
obvious that when organizing their own text, when implementing a certain
communicative intention, students get the opportunity to fully comprehend these
units of language and speech. It is also obvious that autonomous, self-regulated
work, which implies producing one’s own text and operating with acquired
knowledge, in most cases cannot be carried out if a language teacher simply offers
students an essay topic; it is necessary to take into account the psychological
differences of modern students and their approach to activity.

Consequently, it is important to organize the learning process in such a way
as to create conditions for students to act by their own, to try to deprive them
of the opportunity to solve the problem facing them in the usual way: with the
help of technical means and social technologies to make life easier.

Here, as already noted, blended learning provides great assistance to the
teacher. The assignment for autonomous, self-regulated work (writing an essay),
posted in TUIS RUDN University, from our point of view, should be preferably
preceded by a lesson in the classroom. At this lesson we suggest to discuss the
topic of the essay during a discussion in the group.

To moderate the discussion, the teacher develops a discussion plan (a plan
for the future essay), which includes:

1) aspects of the topic studied in the lesson (in particular, it is expected to
refer to examples from the lesson, so, when completing the assignment: /lpuge-
oume npumepbvl a00ell, KOMOPbIM NOCYACMIUBULIOCL HAUMU CBOE NPU3BAHUE.
Obvscrume, novyemy UMEHHO 3MUX J00ell 8bl 8bIOPANU 8 Kavecmee npumepa, —
students can use information from the text about L.S. VWgotsky, which was read
and discussed in the lesson);

2) questions and assignments, in their very wording containing the studied
lexical and grammatical units on the topic and organized in such a way as to

>“TUIS (Telecommunication Educational Information System) is an information and
educational environment, a portal where each teacher can create an online educational course
in their discipline, selecting the necessary educational materials and collections of links for each
topic/module to useful resources on the Internet, creating interesting interactive tasks and tests.
Located at esystem.rudn.ru” // RUDN University Directory. URL : https://handbook.rudn.ru/
learn/tuis.html. TUIS RUDN operates on the LMS Moodle platform.

6 The topic is presented in the textbook: Shaklein, V.M. and others. (2018). Russia yesterday
and today: a textbook on the Russian language for foreign students of humanities. Il certification
level. 2nd ed. Moscow : RUDN publ. (In Russ.).
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encourage students to use these units as building material for their own statements
(for example: Buickaoscume saute mHeHue, Ymo 8viOpams 8 Hawiu OHU: PAGOHy no
oyuie U 6bICOKOONIAYUBAEMYI0 pabomy?);

3) material for arguing the expressed opinion (for the most part it is taken
from the lesson, small additional examples from the Internet are also used).

Class discussion is managed through a presentation shown on a large screen.
Working in the classroom allows you to:

1) involve students in real, not virtual, communication, show examples of
answers to questions, examples of completing assignment that correspond to the
points of the essay plan;

2) to a large extent prepare subsequent autonomous, self-regulated work of
students. After the lesson in the classroom, students are assigned to write an essay
on the topic: “To choose a profession: what does it mean?” TUIS RUDN hosts
a presentation that almost entirely repeats the one shown in the classroom. The
purpose of the new presentation is to manage students’ autonomous, self-regulated
activity (Figure).

* JEEE——
HanuwwuTe counHeHue Ha Temy « Buibpame
npogheccuro: 4mo 3mo 3Havum?» [Ana
3TOro NOCNeAoBaTensHO OTBETLTE Ha

BONPOCHI W BLINONHWTE 33AaHHA, AaHHbIe
«BblbpaTb npodeccuio: HIDKE, Ha cnatidax 3-12

YTO 3TO 3HAUUT?»

CounHeHue Ha TeMy:

Bawa 3agaua — MCNoNbL30BaTe B COMMHEHHN
CNOBA W KOHCTPYKUMM, AaHHBIE Ha
cnatudax 13-14

[ L] _
' .
2.1. Yro BnuAeT Ha BbiDop npodeccun?

1. Nerxo unu HO BbiGpaTte Npodeccuin? -
TPYA P *counajibHble GaKTOPLI:

UHpopmayus dns p u nocmpoeHus = BO3MOXHOCTb HaMTK BbICOKOOMNNAYMBaemyto paboty
omeema Ha eonpoc: = BocTpeboBaHHOCMb Npodeccuu Ha paHKe Tpyaa

(U3 nucema Mo71000ii desywKU MCUX002Y): (€ npodeccua socmpe6oeara Ha paHke TpyAa)

= npecTMHocmb npodeccun (€ npodeccusa
«Y MeHs cmpax mozo, Ymo s 8vibepy coscem He my

npecmuxHa)
npogheccuro u 3amepstoCt 3MOM Mupe...» M .

= JKenaHue NonTU No CTonam poauTenen / xenaHve

@ Akagemuk NeTpoBCKUI rOBOPUA O TOM, YTO He/b3A pa3s NPOACMIKUTE AUHACTMIO

1 HaBCer/Ja onpesesinTb, K 4eMy CnocobeH Yenosek

N 4YeM OH AONKEH 3aHMMATLCA B XKU3HWU. OueHb MHOTUE
TaNaHTNMBbIE JIIOAM HALLM CBOM NYTb HE Cpasy,

a nocne JONMUX NOVCKOB (pumepbi).

MHEHWe OKpYXKatoLmX (Apy3ei, poACTBEHHMKOB,
yuuTenewn)

KyNbTYpHbI / 06pa3oBaTenbHbIN ypoBeHb poauTenei
penurnosHble ybexaeHua v 1.4,

3 4

The first four slides of the presentation
Source: Slides created by O.S. Zavjalova, N.S. Phan

Completed assignments (texts of essays) are uploaded by students to TUIS
RUDN within the deadlines established when creating the electronic assignment.
Assessing essays is carried out by the teacher as essays are uploaded directly
to TUIS RUDN University. Essays are assessed according to the parameters
recommended for assessing productive written speech: 1) adequacy of the text
to the topic of the essay; 2) compliance of the number of semantic units in the text
with the plan proposed in the presentation; 3) full coverage of the essay topic;
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4) logic and coherence of the presentation of the material; 5) operating the
language and speech material studied in the lesson (for more details on the
parameters for assessing written speech, see (Shchukin, 2015: 533)).

Conclusion

The presented model of students mastering the techniques of autonomous,
self-regulated work in the course of Russian as a foreign language is implemented
in blended learning environments and to a certain extent repeats the path
of formation of higher forms of behavior, when subsequent interiorization should
presuppose a mandatory stage of exteriorization. To paraphrase L.S. Vygotsky
(Vygotsky, 1983: 225), in general the proposed methods for organizing auto-
nomous, self-regulated learning can be characterized as follows: the student’s
autonomous, self-regulated learning from the very beginning becomes guided
learning. Initially, the teacher directs the student’s activity during a classroom
lesson, Then the student, being at a distance from the teacher, begins to learn
to manage his activity himself.

Special attention to the fundamentals of psychology (one of the basic
sciences for RFL acquisition theory and pedagogy), is of particular importance
at the present time. As was shown above, at the present time a teacher, in order
to ensure that students master knowledge, needs to overcome the negative influence
of modern technologies on the development of personality, in particular, to form
in students the ability to act autonomously, by their own, without transferring
their functions to a machine. This will make it possible to more effectively use
new forms of learning, which require the student to have a developed ability to
acquire knowledge himself and fully utilize it.
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HayyHasa ctatbs

dopmMmupoBaHue yMeHUin CaMOCTOATEJIbHON paboTbl
npu cMeLwaHHOM O00y4eHUU PyCCKOMY A3bIKY
KaK MHOCTPaHHOMY

0O.C. 3aBbsiioBa' ™™, H.III. ®an?

! Poccuiicknii yHuBepcHTET ApY)OBI HaponoB, Mockea, Poccuiickas Dedepayus
2HCTUTYT CONMATBHO-TYMAHUTAPHBIX HAYK NPH BhETHAMCKOM HAIMOHATLHOM
yHUBepcuTtere I. XomuMuHa, Xowumun, Coyuanucmuueckas Pecnyoiuxka Boemuam
D4 zavialova-os@rudn.ru

AHHOTanusl. AKTyaJbHOCTh HCCIICHOBAHUS ONpENeNsieTcss HOBBIMHU 33/1adaMy B oOIa-
CTH OpPTraHU3allUM CaMOCTOATENBHOW PabOThI CTYJICHTOB B KYpPCE PYCCKOTO sI3bIKa KaK HHO-
crpannoro (PKW) B ycrnoBusix, Korma o0beM U pPoOiib CaMOCTOSITENILHONW paboOThl ¢ 00s3aTeib-
HBIM IIPHUBJICYCHIEM JIEKTPOHHOTO 00YYEHHS CYIIECTBEHHO BO3PACTAIOT (32 CUET COKPALICHHUS
ayauTOpHbIX yacoB). HoBbIe 3a/1aun BEI3BaHbI K KU3HU, NIPEKIE BCETO, KAUECTBEHHBIMU HU3Me-
HEHUSIMU COBPEMEHHBIX YYalllXCs, AEITENbHOCTh KOTOPBIX MPAKTUYECKHU LIEIUKOM OIMOCPEN-
CTBOBaHa HH(pOPMAIMOHHO-KOMMYHHUKAIIMOHHBIMU TexHONOTHsIMA. Llenb wmccnenoBanms —
0XapaKTepU30BaTh OCOOCHHOCTH CaMOCTOSTEIBHOCTH, CIICIU(UKY NEITEIFHOCTH COBPEMCH-
HBIX yYalluXcs W Jajiee MPeayioKUTh MPUEeMbl OPTaHU3aI[Mi UX CaMOCTOSTEIBFHOW paboThI
B Kypce PKU c yyeroMm HOBBIX peanuii B oOpa3oBaHUH. [IpUMEHSIIMCH METOIBI: aHAIUTHYE-
CKUH, OnucaTeIbHbIM, SMIUPUUECKUNA, HAOMIOACHU U UHTepnpeTanuud. Marepuana cOCTaBUIN
TPYABI POCCUHCKHUX TICHXOJIOTOB, B KOTOPBIX pacCMaTpUBAIOTCS MPOOIEMBI, 0003HAYCHHBIC TIPH
(hOopMyYITUPOBAHNY TIENIN UCCIIEMOBAHUS, a TAKXKe MPAKTHKa O0y4YeHHs PYyCCKOMY SI3BIKY HHO-
CTPaHHBIX CTYJAEHTOB 2 Kypca OakanaBpuara Poccuiickoro yHuBepcuteTa ApYxObl HApOIOB
uM. Ilarpuca JIlymymOsI (criermansHocTh «llcuxonorusay»). C onopoil Ha Tpyabl NpeacTaBUTe-
Jel KyJIbTypHO-HCTOPHUYCCKONW HIKONBI B MCHUXOJIOTUU IPOaHAIH3HPOBAHBl OOBEKTUBHBIC
TPYAHOCTH, C KOTOPBIMH CTaJIKUBAIOTCSI COBPEMEHHbBIE ydallluecs, MOCTaBICHHbIE Mepea
HEOOXOIMMOCTBIO OBITH CaMOCTOSITCTIFHBIMA CyOBEKTaMH NESTeTBHOCTH. IS MpeonoeHus
BBISIBJICHHBIX TPYIHOCTEH MPEIUIOKEHBI IPHEMBI, MMO3BOJITIOMNE (POPMHUPOBATh Y yUaIIUXCS
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JISKUT 3aKOH 00pa30BaHUsI BEICIINX (OPM IOBEIEHHS, COITACHO KOTOPOMY BHYTpEHHEE IOBe-
JeHne 00s13aTeIbHO MMPOXOIUT BHEIIHIOK CTAANIO pa3BUTHA. COOTBETCTBEHHO (POPMHUPOBAHHE
YMEHHUH CaMOCTOSTENFHON pabOoTHI MPEoaraeT ABa dTara: MepBblil OCYIIECTBISETCS B paM-
Kax ayAUTOPHOTO 3aHATHUS (Ha 3TOM 3Tare JAEATeIbHOCTh CTYJeHTa HallpaBiseTCs MpenoaaBa-
TesreM). Ha BTopoM 3Tarme, B X01e AJIEKTPOHHOTO 00y4YeHNs, CTYACHT, HAXOAACh Ha PACCTOSHUM
OT MpernoxaBaTensi, HAYMHAET YUYUTbCA YIpPaBISTh CBOEH AeATelbHOCThIO caM. lIpogemoH-
CTPUPOBAH OMBIT UCIOJIB30BaHMs MPEAJIOKEHHBIX MTPHUEMOB, HAIIPaBJICHHBIX HAa (OPMUPOBa-
HUE YMEHUH CaMOCTOATENFHON PaOOTHl M YUYUTHIBAIOIINX IICHXOJIOTHYECKHE OCOOCHHOCTH
COBPEMEHHBIX CTYIEHTOB, B Kypce oOydenus PKU. Ilpencraisercs mepcrnekTHBHBIM 00pa-
IIeHHEe K JaHHBIM MpHeMaM B 00pa30BaTeNbHON MPaKTHKE AJS YHOPSAOYEHUS CUCTEMBI CMe-
manHoro o0yuyenuss PKU, noseimenus ero 3hhekTuBHOCTH.

KuroueBble cj10Ba: caMOCTOSITENBHOCTD y4alIerocs, aBTOHOMHUSI y4allerocs, AUCTaH-
IIMOHHOE 00ydYeHHe, OYHOe 00yUeHHe, 00yUCHHE PyCCKOMY SI3bIKY HHO(OHOB
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