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Abstract. In modern Russian schools, foreign-speaking children from migrant families 

study on a par with Russian-speaking classmates. To adapt in the educational space, such students 

should be bilinguals. The necessity of forming the Russian-speaking component of the bilin-

gual language personality of children from migrant families determines the relevance of this 

work. The aim of the study is to create the system of teaching Russian as a second language to 

primary school children from migrant families. The material included the scientific works on 

Russian as a foreign and as a second language, studies on the social and linguistic adaptation 

of migrants. Methods of complex theoretical analysis and modeling were used. The model of 

teaching Russian as a second language has been created, including target, methodological, 

content, and procedural components. The characteristics of each component of the teaching 

process are given, the parts of the components and the main content of these parts are deter-

mined. The super goal of teaching is the formation of the Russian-speaking component of 

the bilingual language personality with the help of language adaptation, including interpersonal 

language adaptation, linguistic-cultural adaptation, meta-subject language adaptation, psycho-

linguistic adaptation. Integration of the target, methodological, content, and procedural com-

ponents of the model will make teaching Russian as a second language structured and purposeful 

and will contribute to the formation of a bilingual linguistic personality of a child from a mi-

grant family. The prospects of the research are further study and description of the model 

components, as well as testing the proposed system of teaching Russian as a second language. 
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Russian schools faced the problem of language adaptation of children from 

migrant families more than 15 years ago. In the XXI century, a new area of sci-

ence emerged ‒ the methodology of teaching Russian as a non-native language to 

migrants of different ages living in Russia. The methodological understanding of 

language adaptation of primary school children who start their education in a non-

native language is especially in demand. Such children are called inophones, i.e. 

carriers of foreign languages and the corresponding picture of the world (Azimov, 

Shchukin, 2019). At least two languages are present in the lives of schoolchildren-

inophones: their native language, which is used in everyday communication, and 

non-native Russian, which is the language of education and non-family environ-

ment. The relevance of this study is conditioned by the need to form the Russian-

speaking component of the bilingual linguistic personality of a child from a mi-

grant family studying in a Russian school. 

Modern methodology of teaching Russian as a non-native language to mi-

grant children is based, first of all, on the rich experience of teaching Russian in 

national schools in pre-revolutionary Russia. The scientific and methodological 

basis for teaching Russian to non-Russian students was created by N.I. Ilminskii, 

E.D. Polivanov, and L.V. Shcherba (Ilminskii, 1898; Polivanov, 1935; Shcherba, 

2004). In recent years, attempts to solve the urgent problem of language adapta-

tion of inophone children have been made by many researchers (Dracheva, Tuma-

kova, 2018; Zinoveva et al., 2018; Nazyrov et al., 2011; Yuzdova, Lukinykh, 

2018; Gromova, 2017), however, there is still no holistic methodological system 

of teaching Russian as a non-native language to primary school children from mi-

grant families, including not only the development of students' communicative 

competence in actual spheres of communication, familiarization with Russian cul-

ture, but also linguodidactic support in learning school subjects and the formation 

of skills of tolerant interpersonal communication. 

The scientific problem to be solved in this study is the fragmentary nature of 

the scientific ideas about the system of teaching Russian to young schoolchildren-

foreigners, which hinders the successful formation of the Russian-speaking com-

ponent of the bilingual linguistic personality of migrant children. 
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In accordance with the above task, the established scientific ideas about 

the formation and development of multilingualism and bilingualism in childhood 

are of great importance for this paper (Polivanov, 1935; Protasova, Rodina, 2005; 

Khamraeva, 2017; Tseitlin et al., 2014; Chirsheva, 2012; Shcherba, 2004; Sali-

mova, Koudryavtseva, 2017, etc.). Various modern definitions of bilingualism are 

analyzed in our monograph (Zhelezniakova, 2020). The complexity of the concept 

has caused different views both on its definition and on the types of bilingualism. 

In this study, in accordance with G.N. Chirsheva's definition, children's bilingualism 

is understood as “a child's mastery of two languages to a degree that ensures suc-

cessful communication in accordance with his/her age characteristics, in oral and/or 

written form, in one or more spheres of communication” (Chirsheva, 2012: 76). 

Traditional classifications distinguish different types of bilingualism depen- 

ding on the degree of proficiency in the second language: complete, or balanced 

bilingualism, incomplete, or partial bilingualism, and semilingualism (Filin, 1972; 

Polinskaya, 1987: 69‒72). Researchers note that complete bilingualism is extremely 

rare, incomplete (partial) bilingualism prevails. In this connection, in the condi-

tions of the Russian school we strive for partial bilingualism, to a large extent ap-

proaching complete bilingualism.  

The teaching system proposed in this study is based on the works of modern 

researchers devoted to teaching Russian as a non-native language. The researchers 

develop linguo-methodological foundations of teaching Russian as a non-native 

language at school (Lysakova, 2021; Sabatkoev, 2010), propose a methodology 

for teaching foreign-language children in multicultural classrooms with the prin-

ciples of differentiated learning (Usha, 2016), and create training programs (Kalen-

kova, 2012). Nevertheless, the system of teaching Russian to migrant children is 

still not presented in scientific research, which confirms the relevance of the topic 

of this paper. 

The study is aimed at modeling the system of teaching Russian as a non-

native language to primary school children from migrant families. 

The author used the methods of complex theoretical analysis and modeling.  

The research materials were scientific works on the methodology of teaching 

Russian as a foreign and non-native language, as well as works in the field of so-

cial and linguistic adaptation of migrant children (Bobrova, Knyazev, 2019; Dra-

cheva, Tumakova, 2018; Zinoveva et al., 2016; Ilminskii, 1898; Kalenkova, 2012; 

Kraeva, 2019; Lysakova, 2021; Nazyrov et al., 2011; Polivanov, 1935; Sabatkoev, 

2010; Usha, 2016; Khamraeva, 2017; Yuzdova, Lukinykh, 2018; Gromova, 2017; 

Kamalova, Zakirova, 2017; Salimova, Koudryavtseva, 2017). Based on a compre-

hensive theoretical analysis of the materials, structural modeling of the system of 
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teaching Russian as a non-native language was carried out, involving the creation 

of a mental image of the object. 

Modeling was realized through the following steps: 

1) defining the purpose of modeling; 

2) decomposition of the object, i.e. determination of the components of 

the training system; 

3) characterization of the object components and relations between them; 

4) construction of the structural model of the system of teaching Russian as 

a non-native language to primary school children from migrant families; 

5) determination of the place of the results obtained in the process of modeling 

in the existing system of theoretical knowledge about teaching Russian as a non-

native language to migrant children. 

Based on a comprehensive theoretical analysis of scientific works, a model 

of the system of teaching Russian as a non-native language to primary school 

children from migrant families was created, including target, methodological, con-

tent, and procedural components.   

The target component is a set of goals, subgoals and learning objectives, which 

lead to the acquisition of a new integrative quality associated with the emergent 

(not inherent in the components separately) properties. The properties ensure 

the transition to a new, more complex environment. We called this integrative 

quality a super goal.  

The super goal of teaching Russian as a non-native language is the formation 

of the Russian-speaking component of a child's bilingual linguistic personality due 

to linguistic adaptation, including interpersonal linguistic, linguistic-cultural, meta-

linguistic, psychological and linguistic adaptation. 

The goal can be achieved through the formation of appropriate competences: 

communicative in the spheres of communication relevant for primary school chil-

dren, linguistic-cultural, meta-cultural linguistic, intercultural communicative.  

The methodological component includes teaching approaches and basic prin-

ciples. The leading teaching approaches are adaptational, competence, communi-

cative-active, ethno-cognitive and sociocultural. Teaching is based on didactic and 

methodological principles. The main didactic principles include the principles of 

scientism, accessibility, consistency (step-by-step, continuity), systematicity, theory 

and practice, visibility, consciousness, ethnocognitive orientation. The methodo-

logical principles for the created teaching system include the principles of com-

municativeness, systematicity, situational and thematic organization of teaching 

material, linguistic-cultural orientation, taking into account the students’ native 

language, minimization, stylistic differentiation, interaction of the main types of 

speech activity, activity, intercultural interaction. 
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This is the foundation for the content and procedural components. The con-

tent component of the proposed model includes knowledge, skills and abilities 

(phonetic, lexical, grammatical, linguistic and sociocultural knowledge in accor- 

dance with the spheres, topics and situations of communication relevant for ele-

mentary school; the ability to communicate orally and in writing in the relevant 

situations of communication; phonetic, lexical and grammatical skills that ensure 

the junior schoolchildren’s speech activity in Russian), the main means of teach-

ing (the program on Russian as a non-native language, manuals, recommendations 

for teachers on linguistic and didactic support of school subjects, recommenda-

tions for teachers in extracurricular activities), speech material (topics and situa-

tions of communication relevant for young schoolchildren, speech models, texts, 

including the texts from manuals on school subjects). The procedural component 

consists of the organizational forms of teaching (extracurricular activities, lesson 

activities with linguodidactic support), the main teaching methods (communicative, 

conscious-practical, conscious-comparative, direct methods) and control (current, 

intermediate, final).  

The proposed model is the first systematic representation of the process of 

teaching Russian as a non-native language to migrant children of primary school 

age, which takes into account four directions of students' adaptation (interpersonal 

language adaptation, linguistic-cultural adaptation, meta-subject language adapta-

tion, psychological-linguistic adaptation). The methodological basis includes new 

adaptational and ethnocognitive approaches and a new principle of ethnocognitive 

orientation of teaching. The main teaching means include methodological recom-

mendations for teachers on linguodidactic support pf school subjects and organi-

zation of extracurricular activities. 

The aim of modeling the process of teaching Russian as a non-native lan-

guage to primary school children from migrant families was to study the relevant 

phenomenon for the subsequent use of its results in practice. 

A model of the learning system can include various components, and no 

model can be complete, since no model related to the social sphere “can give 

a complete picture of the object under study and accurately predict its develop-

ment or describe the trajectory of movement in some own space” (Tsyganov, 

2010: 140). Based on the idea of school learning as a process of consistent inter-

action between teacher and students, we include target, methodological, content 

and procedural components in the learning system. 

The strategic idea and super goal of teaching Russian as a non-native lan-

guage to primary school children from migrant families is the formation of 

the Russian-speaking component of a child's bilingual linguistic personality.  
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A bilingual linguistic personality is a person who is able to communicate 

in two languages in the spheres of communication relevant to him/her, while con-

sciously choosing a certain language. The formation of a child's second language 

system is based on the formed system of the first language. Accordingly, teaching 

Russian as a non-native language to migrant children is always the formation of 

a bilingual linguistic personality, or, more precisely, its Russian-speaking compo-

nent. If, according to Y.N. Karaulov's classic definition, “...a linguistic personality 

is a personality expressed in language (texts) and through language, is a personali-

ty reconstructed in its main features on the basis of linguistic means” (Karaulov, 

2010: 38), then the linguistic personality of a foreign language learner who has 

successfully mastered a non-native language is a personality expressed in two 

languages and reconstructed with linguistic means of two different systems. 

The formation of a bilingual linguistic personality of a child from a migrant 

family is possible under the condition of his/her linguistic adaptation, but it is not 

the only condition. The super goal is an integrative quality that becomes the result 

of progressive development. Language adaptation, the goal of learning, can help 

to achieve the above-mentioned super goal if the resources of learning are multi-

plied by the resources of the environment. 

The analyzed scientific works on the problems of adaptation of migrant chil-

dren show that the content of children's language adaptation has not yet been de-

fined (Bobrova, Knyazev, 2019; Kraeva, 2019; Nikitina et al., 2019; Kamalova, 

Zakirova, 2017; Wojniak, Orzel-Deren, 2017). As a rule, speaking about children's 

language adaptation, authors focus on the formation of communicative compe-

tence in the everyday communication, but the observation of the communicative 

activity of foreign speakers has shown that linguistic-cultural competence, meta- 

cultural language competence, and intercultural communicative competence are 

no less important for schoolchildren, providing effective and conflict-free speech 

activity of children in everyday and academic spheres of communication. Accor- 

dingly, the linguistic adaptation of a foreign schoolchild should include interper-

sonal linguistic, linguistic-cultural, meta-subject linguistic, psychological, and linguis-

tic adaptation. In this regard, the adaptational, competence, communicative-active, 

ethnocognitive and sociocultural approaches to teaching became the basis for 

modeling the system of teaching Russian as a non-native language. 

The adaptational approach is the leading approach in this study. The deve- 

lopment of structural components of language adaptation, their description and 

methodological interpretation are relevant for methodology of teaching Russian as 

a non-native language to migrant children. 

The adaptational approach is based on the competence approach to teaching 

since language adaptation is impossible without the communicative competence. 

In the case of migrant children, communicative competence in the spheres of com-
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munication relevant for children, linguistic-cultural competence, meta-linguistic 

competence, and intercultural communicative competence are especially important. 

The communicative-active approach considers the learner as a subject of 

learning activity taking into account his/her individual-psychological, age and na-

tional peculiarities. Within the framework of this study, the communicative-active 

approach was developed in the ethnocognitive approach, which focuses on the 

ethnic peculiarities of the cognitive process in education and culturally colored 

units reflecting the specificity of the national cognitive base in the teaching con-

tent (Zhelezniakova, 2020). 

The formation of the bilingual component of the linguistic personality is im-

possible without the sociocultural approach in teaching, which implies the study of 

language and culture in interrelation. Sociocultural competence is the most im-

portant component of foreign language communicative competence, and it ensures 

compliance with the norms of interpersonal communication. The sociocultural 

approach is reflected in the formation of teaching content. 

These approaches in modeling the system of teaching Russian as a non-

native language to migrant children are integrative, which is generally characteris-

tic of modern trends in scientific cognition. The approaches complement each 

other, overlap in many aspects, and current approaches, as well as the new ones ‒ 

adaptational and ethnocognitive ‒ will allow to combine them rationally to achieve 

the super goal of teaching ‒ the formation of the Russian-speaking component of 

the bilingual linguistic personality. 

The most important methodological component of the concept is the teaching 

principles. The most relevant for this teaching system are: 

‒ didactic principles of scientism, accessibility, consistency (step-by-step, 

continuity), systematicity, connection of theory and practice, visibility, conscious-

ness, ethno-cognitive orientation; 

‒ methodological principles of communicativeness, systematicity, situational 

and thematic organization of teaching material, linguistic-cultural orientation, taking 

into account the native language of students, minimization, stylistic differentiation, 

interaction of the main types of speech activity, activity, intercultural interaction. 

In teaching Russian as a non-native language to children, the traditional 

principles of teaching Russian as a foreign language are supplemented by the di-

dactic principle of the connection between theory and practice, and the new prin-

ciple of ethno-cognitive orientation. The principle of the connection between the-

ory and practice is a principle of general pedagogy, but it is not usually singled 

out as a principle of teaching Russian as a foreign language (Azimov, Shchukin, 

2019: 232). The principle of ethnocognitive orientation has not been previously 

mentioned in the studies on methodology of teaching a non-native language. This 

principle takes into account the peculiarities of the cognitive process of learners of 
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certain ethnic groups and is realized within the framework of the ethnocognitive 

approach to teaching (Zhelezniakova, 2020). 

The target and methodological components of the teaching system determine 

the content component, which includes knowledge, skills, and abilities, providing 

language adaptation of foreign speakers, basic teaching means and speech material. 

For a foreigner of primary school age, everyday and academic spheres of commu-

nication are relevant, so competences should take into account the situations of 

children's everyday communication and the need to master school subjects. 

At the same time, linguistic and sociocultural knowledge is of particular im-

portance for everyday communication, including the dialog of cultures. 

When including teaching means in the content of learning, we rely on the 

“Modern Dictionary of Methodological Terms and Concepts” by E.G. Asimov 

and A.N. Shchukin: “Most methodologists distinguish in the structure of the lear- 

ning content: a) teaching means (textbooks, manuals ‒ phonetic, lexical, grammatical, 

speech, country studies); b) a set of knowledge, skills, abilities necessary for lan-

guage proficiency in various spheres and situations of communication” (Azimov, 

Shchukin, 2019: 317). 

The procedural component involves changes in the system of teaching Rus-

sian as a non-native language in the primary grades of Russian schools and adap-

tation of students and teachers to the new conditions. The main forms of teaching 

become extracurricular activities (a course on Russian as a non-native language), 

lesson activities with linguodidactic support of school subjects, and extracurricu-

lar activities aimed at forming skills and abilities of tolerant communication. 

The course on Russian as a non-native language is not included in the Federal 

State Educational Standard of Primary General Education, so it can be imple-

mented only as an extracurricular activity of students1. 

The term linguodidactic support of school subjects was introduces by 

O.E. Drozdova, who understands it as “teaching the Russian language as a neces-

sary part of the toolkit of cognitive activity in various subject areas of school edu-

cation” (Drozdova, 2017: 7). In the aspect of non-native language teaching, linguo- 

didactic support of school subjects correlates to a certain extent with Content and 

Language Integrated Learning (CLIL). We are not aimed at comparing linguo- 

didactic support and CLIL, but one of the obvious differences is that CLIL tech-

nology is designed for the bilingual education system, while linguodidactic sup-

port of school subjects should be implemented in schools with one (Russian) lan-

guage of instruction. 

The procedural component also includes the methodological toolkit: methods 

and techniques aimed at forming the Russian-speaking component of bilingual 

linguistic personality. The main teaching methods are communicative, conscious-

 
1 On approval of the Federal State Educational Standard of Primary General Education: Or-

der of the Ministry of Education of Russia of 31.05.2021 no. 286 (ed. on 08.11.2022). (In Russ.) 

Retrieved April 6, 2023, from https://consultant.ru/  
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practical, conscious-comparative, and direct methods. These methods are embod-

ied in the textbook for migrant children “We Learn Russian” (Zhelezniakova, 

Novikova, 2022). The manual is organized according to the thematic principle, 

with topics and communication situations reflecting the needs of primary school 

students. This brings the learning process closer to real communication, which 

corresponds to the communicative method of teaching. The conscious-practical 

method plays a significant role due to the fact that teaching Russian as a non-

native language at school always accompanies learning Russian as a subject at 

the main lessons. For example, in their 1st grade at Russian language lessons pu-

pils get an idea of hard and soft consonants, and at additional classes in Russian as 

a non-native language this knowledge becomes the basis for speech practice ‒ 

phonetic exercises aimed at distinguishing hard and soft consonants in productive 

types of speech activity. The conscious-comparative method of teaching presup-

poses reliance on the native language and culture of schoolchildren. For example, 

in the above-mentioned manual, after the topic “Birds”, which equips students 

with the necessary vocabulary and speech patterns, a text about the coat of arms 

as a symbol of the country is offered. The text mentions the coats of arms of 

Russia, Armenia, Uzbekistan, and Kyrgyzstan, where birds are depicted. Finding 

similarities between the heraldry of the learner's native country and the heraldry 

of the country where he or she migrated with his or her family makes it possible 

to understand common value orientations of such different, at first sight, countries, 

and cultures. Among direct methods, audiovisual and audiolingual methods, first, 

correspond to the task of language adaptation of junior schoolchildren. These methods 

imply intensive use of visual and auditory visualization, which is an important 

condition of learning due to the peculiarities of perception inherent in children of 

primary school age. 

The results of learning in the proposed system are evaluated during tradi-

tional types of control: current, intermediate and final. 

These provisions are reflected in the model of the teaching system shown 

in Table. 

According to this model, teaching Russian as a non-native language in ele-

mentary school is a complex of extracurricular activities, lesson activities in school 

subjects with linguodidactic support and extracurricular events. All these forms of 

teaching can be implemented by an elementary school teacher or a teacher of 

Russian as a non-native language. In the second case, linguodidactic support of 

school subjects is realized in extracurricular activities, before the topic is studied 

in a school lesson. This prevents possible difficulties. 

The constructed model reflects: 

‒ the learning process as a whole; 

‒ components of the learning process; 

‒ the parts of each component; 

‒ the main content of these parts. 
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‒
‒
‒
‒

‒ 

‒

‒ 

‒ 

 
The model does not contradict the existing ideas about the process of teaching 

Russian as a non-native language to migrant children of primary school age but sys-

tematizes these ideas and supplements them. The idea of bilingualism as a goal of 

learning a second language agrees with the opinion of I.I. Haleeva, N.D. Galskova 
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and others (Haleeva, 1990; Galskova, 2003) and develops the scientific notion of 

teaching Russian as a non-native language to migrant children, since references to 

the concept of bilingualism in this area of methodological science were previously 

fragmentary. The proposed ethnocognitive and adaptational approaches comple-

ment the communicative-active, competence and sociocultural approaches, which 

are usually the methodological foundation for organizing the process of teaching 

Russian to migrant children (Zinoveva et al., 2016; Yuzdova, Lukinykh, 2018). 

Extracurricular activities, lessons with linguodidactic support, extracurricular events, 

and appropriate teaching tools expand the boundaries of the educational process 

in the field of Russian as a non-native language, which in school practice is often 

defined in an extracurricular course. 

Modern teaching of Russian as a non-native language to migrant children, 

despite the active development of this issue in methodological science, is frag-

mentary. The model proposed in this study is an attempt to present a holistic sys-

tem of teaching Russian as a non-native language to primary school children from 

migrant families. Undoubtedly, the formation of a bilingual linguistic personality 

is a complex process influenced by numerous circumstances. The unresolved 

question is how to evaluate the effectiveness of the process of formation of bilin-

gual linguistic personality. The difficulty of solving this question is connected, 

first of all, with different interpretations of the concept of bilingualism. The methods 

of control and evaluation of bilingual linguistic personality formation could be 

correlated with the methods described for secondary linguistic personality, but this 

task still needs to be solved.  

It seems that the described model will make the process of teaching Russian 

as a non-native language structured and purposeful, create a solid base for the sub-

sequent mastering of Russian in middle and high schools. Further study and de-

tailed description of the model components, as well as analysis of the results of 

teaching Russian as a non-native language in accordance with the proposed sys-

tem are the prospects of the research. 

 

 

Azimov, E.G., & Shchukin, A.N. (2019). Modern dictionary of methodological terms and 

concepts. Theory and practice of language teaching. Мoscow: Russky Yazyk. Kursy 

Publ. (In Russ.) 

Bobrova, S.V., & Knyazev, V.N. (2019). Problems of educational, social and cultural integra-

tion of children from migrant families. Science and School, (2), 89–95. (In Russ.) 

Chirsheva, G.N. (2012). Children's bilingualism: Simultaneous acquisition of two languages. 

St. Petersburg: Zlatoust Publ. (In Russ.) 

Dracheva, S.O., & Tumakova, E.V. (2018). The regional project “Technologies in language 

and cultural adaptation of children of immigrants from the CIS countries”. Polylinguality 



Железнякова Е.А. Русистика. 2023. Т. 21. № 4. С. 474–487 
 

 

МЕТОДИКА ПРЕПОДАВАНИЯ РУССКОГО ЯЗЫКА КАК РОДНОГО, НЕРОДНОГО, ИНОСТРАННОГО      485 

and Transcultural Practices, 15(4), 584–595. (In Russ.) https://doi.org/10.22363/2618-

897X-2018-15-4-584-595 

Drozdova, O.E. (2017). Meta-subject approach to teaching Russian in different subject areas 

of school education (Doctoral dissertation, Moscow). (In Russ.) 

Filin, F.P. (1972). Modern social development and the problem of bilingualism. 

In P.A. Azimov (Ed.), Problems of bilingualism and multilingualism (pp. 13–25). 

Moscow: Nauka Publ. (In Russ.) 

Galskova, N.D. (2003). Modern methods of teaching foreign languages. Мoscow: ARKTI 

Publ. (In Russ.) 

Gromova, C. (2017). Modern techniques of teaching elementary school children with migrant 

backgrounds. The European Proceedings of Social & Behavioural Sciences, 39, 265–274. 

https://doi.org/10.15405/epsbs.2017.08.02.32 

Haleeva, I.I. (1990). Fundamentals of the theory of teaching foreign language comprehen-

sion: Training of translators. [Author’s abstr. doct. ped. diss.]. Moscow. (In Russ.) 

Ilminskii, N.I. (1898). The program of the school for baptized foreigners of Eastern Russia. 

Kazan: Tipolit. nasl. M. Chirkovoi Publ. (In Russ.) 

Kalenkova, O.N. (2012). Russian as a foreign language at school. RFL programs. Moscow: 

GAOU VPO MIOO Publ., Etnosfera Publ. (In Russ.) 

Kamalova, L., & Zakirova, V. (2017). Developing the methodology for effective teaching of 

the Russian language to migrant Muslim children. Eurasia Journal of Mathematics Science 

and Technology Education, 13(12), 7813–7821. https://doi.org/10.12973/ejmste/80719 

Karaulov, J.N. (2010). Russian language and language personality. Мoscow: Izdatel'stvo 

LKI Publ. (In Russ.) 

Khamraeva, Е.А. (2017). Theory and methodology of teaching Russian to bilingual children. 

St. Petersburg: Herzen University. (In Russ.) 

Kraeva, A.A. (2019). Features of the organization of teaching the Russian language in the ele-

mentary school of foreign languages training. Filologicheskoe Obrazovanie v Period 

detstva, (26), 87–93. (In Russ.) 

Lysakova, I.P. (2021). Selected works on philology and linguodidactics. St. Petersburg: Herzen 

University. (In Russ.) 

Nazyrov, Z.F., Ushakova, N.I., Trostinskaja, O.N., & Kopylova, E.V. (2011). Linguosocio- 

cultural center as a means of adaptation of educational migrants. In E. Kosheleva (Ed.), 

Portrait of an Educational Migrant. The Main Aspects of Academic, Linguistic, and 

Sociocultural Adaptation (pp. 41–58). Tomsk: RAUSh MBKh Publ. (In Russ.) 

Nikitina, Ye.Yu., Sviridova, A.V., & Yuzdova, L.P. (2019). Formation of students of peda-

gogical direction of a complex of relevant competencies for teaching bilingual children. 

The Herald of South-Ural State Humanities-Pedagogical University, (5), 146–165. 

https://doi.org/10.25588/CSPU.2019.46.57.011 

Polinskaya, M.S. (1987). Semilingualism. In I.F. Vardul & V.I. Belikov (Eds.), The genesis 

and functioning of contact languages (pp. 69–72). Мoscow: Nauka Publ. (In Russ.) 

Polivanov, E.D. (1935). Practice of partial methods of teaching Russian to Uzbeks. Tashkent, 

Samarkand: Gos. izd-vo UzSSR Publ. (In Russ.) 

Protasova, E.Yu., & Rodina, N.M. (2005). Multilingualism in childhood. St. Petersburg: 

Zlatoust Publ. (In Russ.) 

Sabatkoev, R.B. (2010). Linguamethodological foundations of teaching Russian to migrant 

children in schools of the Russian Federation. Moscow: Ekon-inform Publ. (In Russ.) 

Salimova, D.A., & Koudryavtseva, E.L. (2017). Language preferences of children-bilinguals in 

the conditions of disperse accommodation of ethnos. The European Proceedings of So-

cial & Behavioural Sciences, 29, 763–775. https://doi.org/10.15405/epsbs.2017.08.02.87 



Zhelezniakova E.A. 2023. Russian Language Studies, 21(4), 474–487 
 

 

486                    METHODS OF TEACHING RUSSIAN AS A NATIVE, NON-NATIVE, FOREIGN LANGUAGE 

Shсherba, L.V. (2004). Language system and speech activity. Moscow: Editorial URSS Publ. 

(In Russ.) 

Tseitlin, S.N., Chirsheva, G.N., & Kuzmina, T.V. (2014). Language acquisition by a child 

in a bilingual situation. St. Petersburg: Zlatoust Publ. (In Russ.) 

Tsyganov, A.V. (2010). Innovative approaches to modeling the educational process. Izvestia: 

Herzen University Journal of Humanities & Sciences, (136), 136–143. (In Russ.) 

Usha, T.Yu. (2016). Integrative methods of teaching Russian in a multicultural school. 

St. Petersburg: Herzen University. (In Russ.) 

Wojniak, J., & Orzel-Deren, K. (2017). Preschool and early school education of migrants and 

minorities in Poland. Teachers’ competences in the light of regulations and practice. 

SHS Web of Conferences (ERPA-2017), 37. https://doi.org/10.1051/shsconf/20173701074 

Yuzdova, L.P., & Lukinykh, N.V. (2018). Teaching Russian language for younger students of 

foreign language and bilingual. The Herald of South-Ural state Humanities-Pedagogical 

University, (8), 169–180. (In Russ.) https://doi.org/10.25588/CSPU.2019.48.45.014 

Zhelezniakova, E.A. (2020). Teaching children Russian as a second language: Theoretical 

foundations of a cognitive approach. Saint Petersburg: Herzen University. (In Russ.) 

Zhelezniakova, E.A., & Novikova, P.V. (2022). We learn Russian. St. Petersburg: Herzen 

University. (In Russ.) 

Zinoveva, T.I., Assuirova, L.V., Afanaseva, Zh.V., Ashurova, S.D., Baklanova, T.I., Bog-

danova, A.V., Vachkova, S.N., Desjaeva, N.D., Lavrenteva, A.I., Lvova, A.S., 

Tregubova, L.S., & Hajmovich, L.V. (2016). Comprehensive system of teaching mi-

grant children Russian language and Russian culture in a multicultural primary school 

in Moscow. Мoscow: Pero Publ. (In Russ.) 

 

 

Bio note: 

Elena A. Zhelezniakova, Candidate of Pedagogy, Associate Professor, Acting Head of the De-

partment of Intercultural Communication, Faculty of Philology, Herzen State Pedagogical 

University of Russia, 48 Naberezhnaya Reki Moiki, St. Petersburg, 191186, Russian Federa-

tion. ORCID: 0000-0001-7104-5132. E-mail: elenazheleznyakova@yandex.ru 

 

 

 

DOI: 10.22363/2618-8163-2023-21-4-474-487 

EDN: DYNHYK 

 

Е.А. Железнякова  

Российский государственный педагогический университет имени А. И. Герцена, 

Санкт-Петербург, Российская Федерация 

      elenazheleznyakova@yandex.ru 
 

Аннотация. В современных российских школах наравне с русскоязычными детьми 

обучаются одноклассники-инофоны из семей мигрантов. Для адаптации в образовательном 

пространстве такие учащиеся должны стать билингвами. Необходимость формирования рус-
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скоязычной составляющей билингвальной языковой личности детей из семей мигрантов 

определяет актуальность данной работы. Цель исследования ‒ моделирование системы обу-

чения русскому языку как неродному детей младшего школьного возраста из семей мигрантов. 

Материалами послужили научные труды по методике обучения русскому языку как иностран- 

ному и как неродному, исследования социальной и языковой адаптации детей мигрантов. Ис-

пользовались методы комплексного теоретического анализа и моделирования. Создана мо-

дель обучения русскому языку как неродному детей-инофонов младшего школьного возраста 

в российских школах, которая включает целевой, методологический, содержательный и про-

цессуальный компоненты. Дана характеристика каждого компонента процесса обучения, 

определены составные части компонентов и основное содержание этих частей. Сверхцелью 

обучения в соответствии с созданной моделью является формирование русскоязычной со-

ставляющей билингвальной языковой личности ребенка за счет языковой адаптации, включа- 

ющей межличностную языковую адаптацию, лингвокультурную адаптацию, метапредмет-

ную языковую адаптацию, психолого-языковую адаптацию. Интеграция целевого, методоло-

гического, содержательного и процессуального компонентов модели позволит сделать обу-

чение русскому языку как неродному структурированным и целенаправленным и будет 

способствовать формированию билингвальной языковой личности ребенка из семьи мигран-

тов. Перспективами исследования являются дальнейшее изучение и описание компонентов 

модели, а также апробация предложенной системы обучения русскому языку как неродному. 

Ключевые слова: дети мигрантов, модель системы обучения, начальная школа, 

языковая адаптация, билингвизм, содержание обучения 
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