POCCHUMCKHNY YHUBEPCUTET IPYKBbl HAPOJIOB

2 N\
(&)
\ v

T C?
cientia )
$ escamis

BECTHUK POCCUHICKOT'O YHUBEPCUTETA IPYJKBbl HAPOJOB.
CEPHS: IICHXO0JOTUSA U IIEJATOT'HKA

Ne 4 (2016)
Hayunblii xKypHan
Usnaercs ¢ 2003 r.
Mocka

W3nanue 3aperucrpupoBano MenepanbHoOM ciyx00¥ 1o Han3opy B cdepe cBs3u,
MHGOPMALIMOHHBIX TEXHOJIOTUI U MacCOBbIX KOMMYyHUKaluii (PockoMHanzop)
Caunerebctso o peructpamuu [TU Ne ©C 77-61178 ot 30.03.2015 ¢
VYupenurenn: OesiepanbHOE rocy1apcTBEHHOE aBTOHOMHOE 00pa30BaTeIbHOEe
yupexieHue BhICIIero oopazoBaHus «Poccuiickuit yHuBepcuTeT IpyK0bl HAPOLOB»

TnaBublil penakrop

Kyounoe C.H., 1OKTOP TICUXOTOTUIECKUX
HayK, npoceccop, IeCTBUTEIbHBIN WieH
MAHIIO, 3aBenytouuii Kacbenpoii co-
HMabHOM 1 M depeHIaTbHOIM ICHX0-
sioruu GUI0J0TUYECKOTO haKyabTeTa
PYIH

3amecTuTEb NIABHOTO PeJAKTOPA

Kpynnoe A. H., nOKTOP TICUXOIOTUIECKUX
HayK, Tipodeccop, mpodeccop Kadeapbt
coluanbHOi U nuddepeHInaIbHOI
TICMXOJIOTHH (DMITOJIOTUYECKOTO (haKyItb-
teta PY1H, 3acnyxeHHbIil paOOTHUK
BbICIIEl KO PD, neiicTBUTEIbHBIN

OTBeTCTBEHHDIIi CEKpPeTaphb
Hosuroea H.A., xanauaat ncuxojaoruye-
CKUX HayK, TOIICHT, 3aMEeCTUTEJTb 3aBeIy-
o1iero kadenpoi counanbHoi 1 nudde-
peHImanbHoi nicuxonoruv PYJIH, wieH-
koppecnionaeHT MAHITO

yien MAHITO
YseHbl peAaKIMOHHOM KOJLIETHA

Bap6om b., Ph.D, npoceccop ncuxonorun I1aiic Yausepcurera (Hoio-Mopk, CILIA)

boeuna H.b., 10KTOp NCUXOJOTMYECKUX HAYK, TOLIEHT, podeccop Kadeapbl KTMHUYECKO U I0PUAMYECKON cuxoaorum Mo-
CKOBCKOTO TOCYJapCTBEHHOTO ICHUXO0JIOr0-TIeIarornieckoro yHuBepcurera

lacapun A.B., noKTOp negarornueckux Hayk, npogeccop, npodeccop Kadeapbl akMeoI0r1MU U MCUXOJIOTUU MpodeccuoHatb-
HOIi fiesiTebHOCTH Poccuiickoil akaieMiy HApOTHOTO X035IiICTBa M TOCY1apCTBEHHOI ci1yx0bl nipu [Tpesunenre PO
Ipueopenxo E.JI., noxrop ncuxonornyeckux Hayk, PhD, npodeccop LleHTpa uccienoBanuii HapyleHuii 1€TCKOro pa3BUTHS
(akyJIbTeTa ICUXOJIOTUH, OTIEJIEHHs SMIIEMUOJIOTUH U 31paBooxpaHeHns Menbckoro yuusepcurera (Hbio-Xeiipen, CIIIA)
Ipowes U.B., NOKTOp MCUXOJIOTUYECKUX HAYK, JOKTOP 9KOHOMUYECKHUX HayK, npodeccop, MHCTUTYT 0Opa3oBaHus U HAyKu
Jeprkau A.A., nOKTOpP NICUXOJIOTMUECKUX HayK, akaneMuk PAO, 3aBenytommnii Kaenpoit akMeosoruu 1 ICUX0JIOTUH Tpodec-
CHOHAJIBHOM JIesiTeIbHOCTH Poccuiickoit akageMuy HapoaHOTO X03IiICTBa M rOCY1apCTBeHHOM ciyX0bl ripu [IpesuaeHre PO
JIcapeun JI., Ph.D, npodeccop ncuxomnoruu IMapukckoro komtemka uckycers (ITapux, @paHius)

Puy I, Ph.D, npodeccop ncuxonorun Yuusepcutera YouaeH (JIxxyHo, Ansicka, CILA)

Taxywesn I., PhD, npodeccop ncuxojornu 1 pyKoBOIUTEIb IPOTPaMMBbI 110 OpraHW3allMOHHOM ICUXOJIOTUN YHUBEPCUTETA
Dopuxem (Hoio-Mopk, CILIA)

Tapnoy FO., Ph.D, HayuHblii cotpynHuk ABasioH busnec Cucrem (®aiip JloyH, Heto-Ixkepcu, CIIIA)

Illeitnog B.II., 1OKTOP COLIMOJIOTMYECKUX HayK, IIpodeccop, npodeccop Kadeaphbl ICUXOJIOTMU U MeAarornieckoro MacTepcTa
PecrnybnrkaHckoro nHCTUTYTa BhIcLIei mkob (MuHCK, benapycn)

Penakrop A.B. Ycnenckas
KowmnbtotepHas Bepctka: O.1. loponosa

Azpec penakuuu:
ya. OpmxoHukuase, a. 3, Mocksa, Poccus, 115419
Teon.: (495) 955-07-16; e-mail: ipk@pfur.ru
Anpec penakuMoHHO# KoJuiernn cepun «IICMXO0JIOrUs ¥ earoruka»:
yi. Mukiyxo-Makunast, 1. 10/2, Mocksa, Poccust, 117198
Ten.: (495) 778-38-07, 106. 12-67; e-mail: psyjournalrudn@pfur.ru

IMoanucaxo B nevats 19.12.2016. Boixon B cBet 29.12.2017. @opmat 70x100/16.
bymara ocernast. [1eyats odcetHas. [apautypa «NewtonCr.
Ve neu. 1. 8,39. Tupax 500 5k3. 3aka3 Ne 1478. Llena cBoGoaHAas.

DenepanbHOE TOCYIapCTBEHHOE aBTOHOMHOE 00pa30BaTeIbHOE yUPEKICHUE BBICIIETO 00pa30BaHUs
«Poccwuiickuit yausepcutet apyx0sl Haponos» (PYH)
117198, . Mocksa, yi1. Mukityxo-Makias, 1. 6

Orneuatano B Tunorpaduu UK PYIH
115419, Mocksa, Poccust, yn. OpmxoHukunse, a. 3, ten. (495) 952-04-41; ipk@pfur.ru



O XYPHAJIE
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Cepus: IIcuxonorus u nenaroruka» n3naercsi PoccuiickuM yHMBEPCUTETOM IpYKObl HAPOJIOB
¢ 2003 rona.
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— IIpoGiaeMbl MEXKYJIBTYPHOI amanTalui 1 KOMMYHUKAIIMKA B 00pa30BaTeIbHOM MpPO-
CTPaHCTBE;

— TlcuxomuarHoCTUKa M TECTOJIOTHSI;
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PyOpuku XypHana MOCTOSSHHO OOHOBJISIIOTCSI M OTPaXkaloT HaubOoJjiee aKTyajbHbIe Ha-
MIpaBJICHUS Pa3BUTHUSI COBPEMEHHOM TTCUXOJIOTMU U TTeIarOTUKU.

@OYHKIIMOHUPYET 3JIEKTPOHHBII caiiT )XypHasa journals.rudn.ru/psychology-pedagogics Ha
[Moprane HayuHbix xypHanoB PYJIH, KoTopslii conepXuT NMOJHbIE CBEAESHUS O XXypHaJe, pe-
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BBIMYCKH XKypHayia ¢ 2008 . 1 npyryro nHQOpMAaLHIO.

B 0aze mannbeix Poccuiickoro namekca HaydyHoro nutupoBanusa (PMHII) va miatdopme
Hayunoii snextponHoit 6ubauoreku (HOB) npeacTtasieHbl MOTHOTEKCTOBBIE BEPCUN CTa-
teir ¢ 2003 r: http://elibrary.ru/contents.asp?titleid=25721.

C 2016 roma MOJIHOTEKCTOBbIC BEPCUM CTaTell XXypHasia IIpeICcTaBIeHbI B 6a3e TaHHBIX
Cyberleninka: http://cyberleninka.ru/journal/n/vestnik-rossiyskogo-universiteta-druzhby-
narodov-seriya-psihologiya-i-pedagogika.
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AKTYAJIbHbIE HAINPABJIEHU4A
UCCNEOOBAHUNA TBOPYECKUX
NMPOLLECCOB

CREATIVITY AND CONVERGENT THINKING: REFLECTIONS,
CONNECTIONS AND PRACTICAL CONSIDERATIONS

Todd Lubart

University Paris Descartes
Institute of Psychology
71 avenue Edouard Vaillant 92100 Boulogne- Billancourt Cedex France

Creativity is conceived as the ability to generate new, original ideas that are meaningful and valuable
in their context. Models have often debated the role of divergent and convergent thinking within
creativity. This paper focuses on convergent thinking and examines ways that it has been conceptualized
and operationalized. It is noted that some of these conceptualizations fit more than others with creative
thinking. Finally, examples of new ways to measure convergent thinking for creativity are presented
and explained. The Evaluation of Potential Creativity (EpoC) battery is described as a relevant new tool
to assess convergent thinking, with a focus on the integrative, original synthesis, which is ultilmately
essential to the creative process, and the potential for resulting creative productions. Implications for
measuring creativity and education are discussed.

Key words: Creativity, divergent thinking, convergent thinking, integration, measurement

Creativity refers to the ability to generate new, original work that is meaningful in its
context [10; 27]. Creativity is receiving increasing attention in the 21st century. Societal
challenges, including new social, environmental, economic problems call for imagination
and fresh ideas. In addition, many routine intellectual tasks can be automatized using
computers. Given these long-term trends, international bodies such as the Organization
for Economic Cooperation and Development (OECD) have begun large-scale studies
of ways that creativity can be fostered in schools. The World Economic Forum lists
creativity as a top ability for employability in the next decades. The 21st-century school
movement has identified creativity as one of four key abilities to be fostered throughout
education.

Creativity is most often associated with great contributions by artists, writers, musicians,
scientists, or inventors. When the word “creativity” is cited, people such as Van Gogh,
Dostoevsky, or Einstein come to mind. However, creativity is neither limited to the great
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cases nor the prototypical “arts and sciences“ domains of contribution. Consider now
the different types of creative contributions and then the extent to which creativity can
occur in many different domains.

Beghetto and Kaufman [1] have distinguished four “levels’ of creative activity”. The
first kind of creativity is “mini-c”, which refers to creative thinking at the most personal
level. An example is making a personal drawing, for oneself, which is original and
meaningful to express and make sense of a person’s feelings on a topic. This drawing may
be similar to other people’s work, or even a re-invention of some previously existing work
by others, but it is original for the person who made it, authentic and meaningful in their
own life context. The second kind of creativity is “little-c”. This refers to small, local
creations in diverse everyday contexts. These contributions can be compared to those of
peers in the same situations. For example, if a person wants to make a dinner and must
use the available ingredients in the kitchen, which do not correspond to any known
receipe, this could involve little-c, and will be recognized and appreciated by others who
taste the novel dish. The third kind of creativity is called “Pro-C” because it refers to
productions in a professional domain, or job setting. Those who are professional writers
will hope that their work is recognized as creative by other writers, critics and editors in
the literary world as well as praised by the general public. The same logic can be applied
to engineers, designers or inventors who propose new products that are original and
valuable or useful. Finally, a fourth C can be distinguished; it is “Big-C” or eminent
creativity, in which a creative contribution, usually in a professional domain, receives
large-scale recognition, by domain specialists and the public, perhaps contributing to a
paradigm-shift in people’s way of thinking or acting in a domain. Einstein’s contribution
to physics epitomizes this “Big-C” creativity, which is an extended version of “pro-C”
creativity.

In addition to the kinds of creative contributions, it is important to note that creativity
can be expressed in nearly every sector of activity. Some tasks or domains lend themselves
naturally to creative work. Examples are work in the visual arts, drawing or painting
(beyond simple copying), literary composition (such as inventing stories, novels or poetry),
musical composition, scientific theory-building or inventing experimental methods. These
are sometimes called “creative jobs” or “creative fields” because the day-to-day work
involves being creative. Beyond the most historically classic domains, it is now widely
recognized that creativity is central to many, various sectors, such as advertising (those
who invent new ad campaigns are called the “creatives”), or entrepreneurs who bring
economic actors together and create new businesses, adding value to the marketplace,
with new products or services.

In some fields, creativity is less central, but still is an important additional component
to success (although it is not necessarily sollicited on a daily basis). For example, managers
need sometimes to find new, original soutions to workplace problems. However, they
often are engaged in classic management tasks of such as organizing a team, optimizing
performance, following projects over time. In the culinary world, professional chefs are
mainly involved in preparing known recipies with expertise and craftsmanship. They do,
however, need to sometimes employ their creative talent to invent new recipes or face
unexpected situaions with missing ingredients or other technical constraints.
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Finally, in some types of activity, creativity is a rarely needed but highly valued in those
extraordinary cases. For example, an airplane pilot learns to master a complex set of rules
and regulations which need to be followed carefully for safety reasons. There are, however,
some very unpredictable, complex combinations of circumstances, such as extreme
weather and equipment failure at the same time that lead to necessary improvisation even
in a highy controlled activity. In these cases, some creative thinkng can mean the difference
between life and death.

Regardless of the field of creative endeavor, or the type of contribution ranging from
mini-c to Big-C, creative work involves a sequence of thoughts and actions that can be
called the “creative process” [11]. Creative productions in a domain-specific context do
not emerge spontaneously. Although it may sometimes seem that an idea appears suddenly,
with no prior thought or work, it is commonly accepted that a chain of events and thoughts,
which may have been unconscious, led to the emergent idea.

Since the seminal work of J.P. Guilford [4], in the mid 20th century, the creative
process has been conceptualized based on two information processing modes [18]. They
are divergent thinking and convergent thinking. Divergent thinking refers to the ability
to explore in multiple, diverse directions a thought space, based on an intial problem or
reference point. Convergent thinking is most often described in opposite terms, as the
ability to hone in on one idea, one answer that best fits the constraints of a task. According
to many authors, in particular those in the creative problem solving (CPS) tradition,
which was developed based on Guilford’s work, both divergent and convergent phases
are part of an overall creative process [8]. There is a cyclic movement between these two
kinds of processing.

As an illustration of divergent thinking, in one classic task proposed by Guilford [4],
Torrance [31] and other authors, people are asked to think of all the ways to use a common
object, such as a cardboard box. Those who are very capable of engaging divergent thinking
will generate many ideas, from many categories of use, and will tend to have some
percentage of ideas that are statistically rare and original compared to other people’s
ideas. Thus, people may start by producing ideas about storing diverse objects in boxes
(papers, books, pencils, clothing, ..) but could move to other kinds of uses, such as artistic
uses (a surface for painting, cutting the box for shapes, etc,), or using the box for games
or toy play. Finally, the box may be used to used to heat a room by burning it, or used as
insolation to prevent heat from escaping through a windox in a house. This divergent
thinking mode has obvious value for finding original ideas on a topic, because it involves
an expanded search space, and finding associations with other cognitive fields that may
be remote from the intial box concept and its’ standard uses. Thus, divergent thinking is
expansive, and exploratory. Producing many ideas is a hallmark of divergent thinking,
and fluency is correlated strongly and positively with flexibility (number of categories of
ideas) and the tendency to find rare, original ideas.

Moving on to convergent thinking, the situation becomes somewhat more complex.
Indeed, Guilford’s work did not only examine creative thinking. He proposed a more
general model of human abilities and intelligence, called the structure of intellect model
(SOI) [5; 6]. In this framework, convergent thinking was often showcased in tasks that
required finding the one best response, and it was usually a common reply that all
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“intelligent” people could find if they took into account the constraints in each problem
situation. For example, in a reasoning problem, if a series of pictures is presented with a
first image of a circle, followed by the image of a smaller circle, and then a third image
of yet smaller circle, the next image in the series would be logically, an even smaller circle.
Providing this answer would show evidence of a person’s convergent thinking ability.
Thus, convergent thinking was often operationalized in a restrictive way, focusing on
getting one, correct answer, which is the opposite of divergent thinking. Convergent
thinking became rapidly associated with « regular » intelligence, as measured by IQ tests.
“Intelligence” conceived as convergent thinking with one right answer was compared
and constrasted with creativity, conceived as divergent thinking. However, this is an
obvious simplification of reality, and it can be argued a distortion of the initial more
complex concepts [7; 12].

Based on Osborn’s [20] “brainstorming” approach to creative idea generation, the
literature on convergent thinking developed further with the work of authors such as
Parnes, Treffinger and Isaksen in the Creative Problem Solving tradition, who argued for
the importance of convergent thinking for creativity [21; 8; 32]. In this context, the
creative process was organized into phases, and both divergent and convergent thinking
play a role in each phase. The phases were essentially (a) problem definition and
formulation, (b) generating new ideas, and (c) refining and developing the solutions. To
summarize and simplify greatly more than a half-century of work, divergent thinking led
to many ideas and convergent thinking facilitated evaluating and selecting ideas.
Convergent thinking involved deciding on criteria, constraints and opportunities offered
through divergence [2; 25; 28]. Thus, there was an emphasis on identifying and refining
the best “gems” to converge on a small set or best idea to be pursued. In this tradition,
convergent thinking is relevant and integral to a full-fledged creative process. Convergent
thinking is not however imaginative and generative in the same way as divergent thinking.
In an alternative line of work on creativity, the creative cognition approach, a distinction
ismade between “generation” and “exploration” of new ideas, leading to finalized creative
productions [3; 29]. This is somewhat similar to the creative problem solving approach,
in terms of divergent and convergent thinking (see [2]).

Convergent thinking may, however, be conceived in yet another way. Several authors,
following Spearman [30], have suggested that part of convergent thinking involves
essentially the integration of ideas, and their synthesis. Koestler [9] in his work on
bisociation argued that bringing two thought “matrices” from distant domains together,
in a kind of fusion, was actually the heart of creative thinking. “Bisociation” was the term
used to characterize this connection between two ideas, forming a new result. The
invention of the movable type printing press by Johann Gutenburg, which revolutionized
the printing of documents, is an example of bisociation. According to Koestler, Gutenburg
worked in the printing business and was used to carving a page of text in a full wooden
block, then pressing a page on the inked block in the paper press. One day, at a grape
harvest and pressing to produce wine, Gutenberg saw some notables with their signature
rings, which were used at that time to seal letters with hot wax with their intials. The
bisociation of these signature rings with a press, led to the idea of many small wood blocks,
each with a letter, sequenced to form longer texts, printed on a full page press. This
bisociation led to a quantum leap in text composition and printing capacities.

10
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In other work, Rothenberg [22; 23], through his analyses of case studies of eminent
creative people such as Nobel prize winners, proposed a related vision of convergent
thinking involved in creativity. First, Rothenberg [23] identified “Janusian thinking”,
which indicates a simultaneous conception of a concept from two different perpectives.
Second, he studied “homospatial” thinking, which refers to the joint blending (visually
or conceptually) of information in a single thought space [24]. Homospatial thinking was
examined in some empirical studies; two images were projected on each other, and the
stimulation of creative thinking visually or verbally was compared to a presentation of
the two images side-by-side. The homospatial presentation was favorable for creative idea
production. This line of work, again, conceives of convergent thinking as the integration
and synthesis of information, which is very relevant to the creative process. This synthesis
may be unique, or idiosyncratic and in these cases, a very important part of creativity.

In terms of creativity tests, most focus on divergent thinking. As described with the
unusual uses test, participants are sollicited to generate as many ideas as possible. Often,
it is clearly stated that the goal is to produce original ideas. These divergent thinking tests,
such as the Torrance Test of Creative Thinking (TTCT), or the Wallach and Kogan Creativity
Test (WKCT) are well-known and widely used [31; 34]. More recently, new divergent
thinking tests were proposed (see [26]).

In contrast, measures of convergent thinking outside the intelligence test tradition
have rarely been suggested. The most often cited measure of “convergent” creative
thinking is the Remote Associates Test (RAT), proposed by Mednick [17]. This test consists
of a set of items in which three words are presented each time, and the respondent must
find a fourth word that connects with the three others. For example, if the three words
are: “cheese”, “sky”, and “flower”, the respondent could reply “blue” because this
associate fits with each of the supplied words (blue cheese, blue sky, bluebells). The RAT
is scored in terms of the number of correct convergent associations. In each case, the
answer requires finding a remote, non obvious connection between the three words
provided. There is however, an expected “correct” remote associate answer for each item.
In addition, the correct, expected answer is usally a word that is a relatively simple associate
of each of the three words in the item. Thus, one strategy to solve these items is to generate
a few asociates to the first word in the item, and test each associate aginst the second and
third words in the item. Ifa person supplies an idiosyncratic response, such as “poisonous”
in the current example, it would be considered, usually, as a wrong answer. Thus, in the
RAT, convergent thinking for creativity is operationalized in a way that is actually close
to concepts of classic intelligence, and the utility of the RAT as a convergent thinking
test for creativity is highly debatable.

To address convergent thinking for creativity, it is important to explore alternative
measurement options that involve directly the integration and synthesis of information
in original ways. The basic idea is to provide a limited set of elements and to ask participants
to synthesize them in an original way. Appropriate tasks need to sollict convergent thinking
in the service of creativity.

One example of this, used by Maker [16] in the DISCOVER program, is a tangram
task in which individuals are presented with a limited set of geometric forms (several
triangles, rectangles, etc). The goal is to create a single tangram construction using as
many of the shapes as possible. This requires a synthesis of the elements and the originality
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of the constructed shape can be determined, with respect to a corpus of productions by
other individuals from the same population.

Another example of a convergent thinking task relevant to creativity was proposed by
Urban and Jellan [33]. The Test of Creative Thinking Drawing Production (TCT-DP)
requires respondents to complete a drawing, based on an intial set of graphic elements
(a semi-circle, an “S” form, a dotted line, ...) that are provided at specific locations on
the drawing page. It is possible to examine and score the number of elements used, the
extent to which the elements are connected together, and the degree to which the elements,
and the global drawing are employed in unusual ways (statistically rare, original ways).
For example, a low degree of convergent thinking would involve using some but not all
of the elements, with each element becoming it own separate drawing. In this case, the
semi — circle might become a ball, the S-form a snake, and the dotted line could be part
of a road. These are each distinct, unrelated things, which are, in addition, common
ideas for using these graphic elements. A more integrated response may use the semi-
circle as a sun, the S-form as a tree, and the dotted line as part of a house, all connected
in the drawing of a “house” scene. Finally, a highly integrated response could use all the
graphic elements as part of a single object, such as a large human face, with the semi-
circle as an eye, the S-form as part of the cheek, and the dotted line as part of the lips.
This global face drawing is highly integrative, although it is a rather common response
given the elements and their placement on the drawing page (see [14]).

It is worth noting that both the tangram task and the TCT-DP were not conceived,
initally, to be measures of convergent thining for creativity. They are cited here as examples
based on the perspective developed in this article. In terms of integration and creative
synthesis, recent work has led to the development of a new assessment tool which seeks
specifically to measure convergent-integrative thnking, as well as divergent-exploratory
thinking in several main domains of creative activity; it is the Evaluation of Potential
Creativity (EPoC) used to measure creative potential in children and adolescents [13].
There are assessments in the graphic-visual, verbal-literary, social, scientific, mathematic,
musical and kinesthetic domains of expression. In each case, for the convergent thinking
tasks, a limited set of elements are provided and the individual must try to integrate them
in an original way. The number of elements used, the extent to which they are well
integrated, and the degree to which the resulting production is original compared to what
others produce in the same task are measured to yield a convergent-integrative ability
score in the domain evaluated. For example, in the graphic arts, photos of eight objects
are presented. The individual must use at least four of these together in a drawing. This
drawing is scored for convergent-integrative creative thinking by taking into account the
number of objects used, the extent to which they are combined together in the drawing,
and the novel nature of the ideas presented. In the verbal-literary domain, one of the
convergent tasks concerns inventing a story that uses several characters together. For the
mathematics domain, a set of numbers and operators must be integrated to acheive a
mathematical goal. In the musical domain, sounds of instruments are provided and must
be integrated in a musical composition.

The EPoC assessment combines measures of both convergent-integrative thinking
and divergent-exploratory thinking in each domain measured. This allows a child or
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adolescent’s profile to be assessed. Some individuals will be relatively stronger in one
kind of thinking or the other (divergent > convergent, convergent > divergent). Also, the
relative level of an individual compared to others of the same age can be evaluated.
Therefore, the EPoC battery goes beyond others creativity measures, because it offers
both measures of convergent thinking as well as the more traditional divergent thinking.
In recent work, this measurement approach has been also extended with an application
in adults, measuring divergent and convergent creativity in managers (see [19]).

The educational implications of taking both convergent and divergent thinking into
account are important because both are part of the creative process. Most creativity
training programs focus on divergent thinking, and these kind of programs have been
shown to enhance it, according to a recent meta-analysis of these studies [15]. However,
convergent-integrative thining for creativity should also be a focus of training. It is likely
that efficient development of creativity depends on bringing both divergent and convergent
thinking to bear during problem solving, and each individual needs a differentiated,
personalized training program. Thus, it is possible to conceive that in one domain of
creative work, such as the visual arts, an individual could need convergent thinking
training, whereas in another domain, such as verbal-literary, divergent thinking skills
would need to be enhanced.

In conclusion, this paper has examined creatvity and focused on convergent thinking.
Convergent thinking has often been neglected compared to divergent thinking. In addition,
convergent thinking has been conceived in several ways, which vary in terms of their
relevance to creativity. Part of the difficulty has been to operationalize convergent thining
in a creativity-compatible way. The EPoC battery is described as a relevant new tool to
assess convergent thinking, with a focus on the integrative, original synthesis, which is
ultilmately essential to the creative process, and the potential for resulting creative
productions.
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KPEATUBHOCTb N KOHBEPITEHTHOE MbIUWUJIEHME:
OTPAXEHUA, COOTHOLUEHUA N NPAKTUYECKUE
NMPUNOXXEHUSA

Tonx JIrooapt

Yuusepcutet Jlekapra (ITapux V)
WHCTUTYT TICUXOIOTUM
71 avenue Edouard Vaillant 92100 Boulogne- Billancourt Cedex France

KpeaTuBHOCTb TOHUMAETCSI KaK CIIOCOOHOCTh TeHEpUPOBATh HOBBIE, OPUTMHAJIbHBIC UIEHU, KO-
TOpPBIE UMEIOT CMBIC]T U LIEHHOCTh B X KOHTEKCTe. TeOpeTUKM 4acTo 00CYKIaloT POJTb TUBEPTEHT-
HOTO Y KOHBEPTEeHTHOTO MBIIIUICHUS B pa3BUTUM U (DYHKIIMOHUPOBAHUM KpeaTUBHOCTU. B naHHOI
CTaThe BHUMAaHME COCPENOTOYCHO HA KOHBEPTEHTHOM MBIIIJICHUU U CITOCO0aX ero KOHIIeTITyaru3a-
LIMU U ONepalMOHAIM3AlMU. YCTAHOBJIEHO, YTO HEKOTOPbIE U3 PACCMAaTPUBAEMbIX KOHIIETILIMI B
GOJIbIIIeH CTETIEHN COOTBETCTBYIOT IOHMMAHUIO KpeaTuBHOCTH. [IpeacTaBieHbl 1 000CHOBAaHBI He-
KOTOpPBIC HOBBIE CITOCOOBI TMAarHOCTUKN KOHBEPTEHTHOTO MBIIICHUST, KOTOPbIE MOTYT OBITh HC-
TOJIb30BaHBI IS U3MEPEHMST KpeaTUBHOCTH. B yacTHOCTH, ommcaHa TectoBas 6arapes «O1eHKa
rnoreHImMana KpeatuBHocTH» (EpoC), siByisioiasicsi HOBbIM pejieBaHTHBIM MHCTPYMEHTOM JIJIST OLIEH-
K1 KOHBEPT€HTHOTO MBIIIUIEHMS C aKIIEHTOM Ha MHTETPAaTUBHBIN M OpUTMHAIBHBIN CUHTE3, KOTOPBIi
SIBJISIETCS] CAaMbIM CYILIIECTBEHHBIM JJIsI KpeaTUBHBIX MPOLIECCOB M 00ECIeYnBaET BOZMOXKHOCTH JUISI
reHepaly TBOPUYECKUX MPOAYKTOB. O0CYKIaloTCs MpaKTUUECKUe TPUIOXKEHUST JTaHHOM ITPOOIeMbl
B c(hepe MCUXonMarHoCTUKM KPEeaTUBHOCTU M B 00pa30BaHUU.

KioueBbie cioBa: Kp€aTuBHOCTb, IUBEPICHTHOC MBIIIJICHHUEC, KOHBCPIr¢HTHOC MBIIIJICHUE, NH-
Terpauusa, NISBMEpEHNEC

Ilocmynuaa 6 pedakyuio 18.09.2016
ITlpunama k newamu 24.10.2016
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SCHOOL CURRICULUM
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This work presents a widely discussed topic in both bilingualism and creativity research that comes
from pedagogical considerations. The research conducted by the author over the last decade has delivered
a solid argument that speaking more than one language facilitates an individual’s creative capacities.
The author has expanded the scope of his research and implemented these findings in education. His
new approach includes teaching strategies from both fields, a unified Bilingual Creative Education
program. The purpose of the program is to introduce students to a school curriculum in two languages
and to foster their creative potential. To accomplish this goal, the program utilizes a holistic approach,
which combines cognitive, personal, and environmental factors in education. The article discusses this
approach and provides directions for the implementation of the program in Russia.

Key words: bilingualism, creativity, education, school, curriculum, Russia

The major theme of this work is at the intersection of two large fields of scientific
inquiry: creativity and bilingualism. The research in this area is thin on the ground, since
very little attention has been paid to the potential impact of bilingual practice on an
individual’s creative potential. In the monograph “Multilingualism and Creativity” [17],
the author has presented an overview of the existing empirical studies demonstrating that
both children and adults who speak more than one language have a predominant advantage
over their monolingual counterparts in various creativity tests. Further, the author [20]
proposed that specific structure of bilingual memory might facilitate language mediated
concept activation, which in turn may ensure a simultaneous activation of often-unrelated
concepts. At the same time, bilingual practice may encourage inhibition and facilitation
mechanisms of selective attention. These mechanisms seem to play an important role in
divergent and convergent thinking [15], and thereby foster an individual’s creative
performance. In addition, there is evidence that creative personality traits such as cognitive
flexibility, tolerance of ambiguity, openness to new experience, and motivation can be
developed as a result of bilingual practice. These cognitive mechanisms and personality
traits appear to benefit from various aspects of bilingual practice such as proficiency in
languages an individual uses, age of acquisition of these languages, circumstances and
extent to which an individual switches between these languages, the sociocultural
environment and emotional context in which these languages are acquired and used.
These findings laid foundation for multilingual creative cognition paradigm [19], which
unequivocally claims that bilingual development may facilitate individuals’ creative
potentials. This claim can have important ramifications in a context of a widely discussed
topic in both multilingualism and creativity research that comes from pedagogical
considerations.
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History of bilingual and creative education

The bilingual and creative aspects of education have been identified among the key
directions in educational policies in many industrialized countries. For example, in a
recent report to European parliaments, the Commission of European Communities [3]
identified certain “key competences”, which included the learning of foreign languages
and development of innovation and creativity.

In the USA, bilingual education has received considerable governmental attention in
the last half-century, especially as a way to teach English to recent immigrants. In 1968,
the US Congress introduced the Bilingual Education Act, which was targeted directly at
minority students, and has revisited that legislation on seven separate occasions. In that
period, US Federal District Courts and the US Supreme Court have rendered judgments
protecting the rights of language minority students [13].

Spurred by positive research findings about the use of immigrant students’ home
languages in education in the U.S., European states have begun to support the use of
immigrant students’ mother tongues because as the Commission of European Communities
stated, it builds “the necessary bridge towards learning the host country language; it
contributes decisively to early socialization, and to emotional and cognitive development”
[4. P. 13]. Considering the tendency of bilingualism to promote linguistic and cognitive
development, the acquisition of foreign languages by the native speakers of the European
countries has become a primary concern of the educational programs. The European
Union provides substantial financial support for foreign language learning. For example,
the EU spent over €30 million a year for the Socrates and Leonardo da Vinci programs,
which promote language learning and linguistic diversity. Beginning in 1989, the European
Union Council issued the Common European Framework of Reference for Languages
(broadened in 1996) as part of a larger project, Language Learning for European Citizenship.
The Framework provides tools to assess foreign language learners’ performance across
Europe. In 2001, a Council Resolution recommended using this system of assessment
and teaching for all language instruction in Europe. Further, to support multilingual
practices, the European Union Commission for Multilingualism was established in 2007.
Its purpose is to promote multilingualism by formulating language policies with a specific
focus on foreign language learning. Moreover, the European Council emphasized that
the target of the Council should be to promote multilingualism “by teaching at least two
foreign languages from a very early age” [11. P. 19].

It should not come as a surprise that anyone with normal cognitive capacities can
reach a level of accomplishment in some domain that results in producing work that some
people may consider creative [1]. This means that everyone has a potential to develop
creative abilities. Research supports this notion by showing that creativity can be enhanced
by classroom instruction that has been carefully designed for this purpose [25]. Cropley
[7] argued that all students, regardless of their intellectual aptitudes, are capable of thinking
both divergently and convergently. However, as a result of experience with traditional
educational systems they are more likely to think convergently; that is, to look for a single
correct answer to a problem without asking “idle” questions. The reason for this behavior
appears to be the nature of an educational process that stifles in many the curiosity
inherent to us in childhood — when we approach adulthood, we often learn not to ask
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questions [23]. The goal of creative education therefore, is to change the existing pattern
of school behavior and introduce methods and techniques that enhance students’ creativity.

The importance of introducing creativity to a school curriculum has long been
recognized by the academic community. L. Vygotsky believed that “we should emphasize
the particular importance of cultivating creativity in school-age children” [31. P. 87]. He
argued that creativity was the most crucial factor contributing to the future development
of the human race. As school prepares children for the future, the “development and
exercise of the imagination should be one of the main forces enlisted for the attainment
of'this goal” [31. P. 88]. In his American Psychological Association presidential address,
Guilford [14] expressed particular concerns that the school curriculum discourages
school-age children from developing their creative potential. Torrance [29] validated this
concern by providing empirical evidence from longitudinal studies that half of the students
he studied revealed a “fourth-grade slump” in divergent thinking. Runco [26] picked up
on this debate by arguing that this drop in the creative behavior of young children may
reflect the expectations and pressures to conform that characterize many educational
settings. In spite of these and many other concerns raised by the academic community,
schools seem to express little interest in fostering creativity. Rather, it is quite evident that
schools use any opportunity to reduce the creative potential of students and make every
possible effort to suppress creative activity in the classroom. Teachers’ attitudes and
methods generally adopted in standard education provide little opportunity for the
flourishing of creative potential in the school settings. Students learn conformity instead
of innovativeness; they develop habitual behavior to comply with the system rather than
to critically evaluate it.

The prudence of introducing creative education has also gradually gained support in
some governments’ policies. Policymakers recognize creative education as a potential
investment in their students’ and country’s future. Craft [6] (2007) reports that starting
in the 1990s legislators from around the globe (Australia, Canada, China, Europe, Hong
Kong, the Middle East, and Singapore) began to endorse initiatives facilitating the
development of students’ creative potential. For example, the United Kingdom witnessed
a revival of a discourse on the role of creativity in society and economy [5]. In the late
1990s, the National Endowment for Science, Technology and the Arts and the National
Advisory Committee on Creative and Cultural Education were established. Their goals
are to identify and fund creativity and innovation in different areas of human endeavor,
and to carry out research and evaluation focusing on these skills. The Department for
Education and Employment/Qualifications and Curriculum Authority identified creative
thinking as a key skill in the National Curriculum [9; 10]. This initiative entailed the
launching of a number of projects and policies with the focus on introducing creativity
to the school curriculum (e.g., Creativity: Find it, Promote it!, Excellence in Cities, Excellence
and Enjoyment) as well as establishing funds encouraging teachers’ creativity and thinking
(e.g., Best Practice Research Scholarships and Professional Bursaries; see Craft [5], for
details). In the same vein, in the communication from the Commission of European
Communities, the role of creative education in the progress of the European Union was
stressed explicitly: “To achieve this it is crucial fully to develop the potential for innovation
and creativity of European citizens. The education element of the knowledge triangle
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‘research-innovation-education’ should be strengthened, starting early — in schools” [3.
P. 3].

Since Guilford’s [14] seminal presidential address to the American Psychological
Association, numerous studies have aimed at identifying and studying creativity. Creativity
was proclaimed as a necessary component of intellectual, economic and social progress
[8]. Unfortunately, quite often the governmental initiatives encouraging creative education
are driven by market-related motivations and do not take the realities of the classroom
into account. These externally imposed policies encouraging creative education place
teachers between two seemingly contradictory demands. On one side, they are overwhelmed
by initiatives fostering creativity; on the other, they are restricted by requirements to
provide a curriculum that ensures their students’ successful performance on standard
examinations. As a result, despite the apparent limitations of standard educational
programs and the findings of empirical investigations that reveal these drawbacks,
individuals and institutions continue to invest in core subject skills (such as literacy, math,
etc.) rather than in creative skills. Contemporary education is reluctant to make radical
changes in its philosophy and goals to substitute a standard education with a creative one.
However, the time is ripe for integrating the nurturing of creative skills into the curriculum.
Combining language learning and creativity fostering strategies may be precisely one way
to accomplish this.

Bilingual and creative education united

So far, we have discussed two types of educational programs: some fostering language
learning and others intended to facilitate students’ creative capacities. It is evident that
the creativity fostering programs operate separately from those offering bilingual
instruction, and researchers and teachers have mutually exclusive training. They are
educated in either creativity or language related disciplines. Recall from the previous
discussion that the academic community generally disregards the potential relationship
between bilingualism and creativity. Similarly, the benefits of merging programs fostering
creative potential and bilingual abilities seem to be disregarded by educators. However,
the efficacy of a program combining both efforts can be directly inferred from the research
presented in the beginning of this article [17; 19; 20]. Bilingualism was found to facilitate
certain cognitive processes underlying an individual’s creative performance. Therefore,
by combining bilingual and creative education, a far greater synergy could be generated —
a bilingual creative education program would capitalize on the assets of both forms of
education to establish an effective and comprehensive curriculum. This section elaborates
on this idea and presents future directions for research in bilingual creative education.

The Bilingual Creative Education (BCE) program constitutes a unified teaching model
that introduces both language learning and creativity-fostering instructions to the school
curriculum. The rationale is not to establish a special program focusing on children with
exceptional abilities, but to suggest modifications to existing curricula and/or the classroom
environment to promote bilingualism and creativity in early schooling. The need for this
type of program is immense, considering the outcomes of scientific investigation, initiatives
advanced by governmental policies, and public opinion. As discussed earlier, an expanding
body of empirical research emphasizes the positive role of bilingualism in fostering creative
potential. This research confirms a commonsense perspective expressed by laypersons
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regarding the relationship between bilingualism and creativity. For example, the European
Commission has commissioned a study on the contribution of multilingualism to creativity
[21]. The results of the survey revealed that people believed that multilingualism increases
the capacity for original and abstract thinking and facilitates flexibility in thinking and
reasoning outside the box. They also thought that multilingualism fosters interpersonal
communication skills and stimulates one’s ability to learn other languages. The
recommendation of that study to the European Union calls for developing a program
that focuses on both bilingual and creative education. This recommendation echoes the
goals articulated during the European Year of Creativity and Innovation (2009). These
goals highlight the role of creativity, innovation, and bilingualism in stimulating educational
practices aiming at enhancing personal, social and economic development. More
importantly, the conclusion of that study emphasizes the role of bilingualism in learning
other subjects, which has particular significance for the present discussion. Introducing
BCE to the school curriculum may have an added value — it may provide auxiliary
advantages for a wide range of academic endeavors.

The BCE program rests on a four-criterion construct of creativity that includes novelty,
utility, aesthetics and authenticity (see the author’s work [18], for a detailed discussion).
In contrast to a traditional view that creativity involves a combination of novelty and
utility, this program assumes that successful creative functioning is stipulated by all four
aspects of creativity. Therefore, this program fosters aesthetic and authentic aspects in
addition to originality and appropriateness. The BCE program is grounded on several
conceptual premises. First, the BCE program disqualifies the elitist view and provides
opportunities to enhance the linguistic and creative capacities of all students regardless
of their intellectual and creative predispositions. This entails the second characteristic
of the program, its scope of application — the BCE can be implemented in any school
curriculum, depending on the specific details of a given school. The role of the program
coordinator would be to modify the core of the program to reflect the specificity of the
student body and the economic, sociocultural and political environment of each particular
school. Instead of establishing a new school or a special classroom with an entirely new
curriculum, this program suggests necessary modifications to convert any curriculum
into one fostering bilingual abilities and creative potential. Therefore, it reflects the
recommendations of certain governmental policies that methodologies should be
developed to modify and improve the effectiveness of existing educational programs.
Moreover, these modifications can be accomplished at a low cost because they would not
require major restructuring of existing school curricula. Third, the goal of the BCE
program is to facilitate bilingual learning in a diversity of student populations. This
program is designed not only for migrants who speak their native language and who are
attempting to acquire the language of the country to which they have migrated. It is
conceived for all children, immigrants as well as those who want to acquire an additional
language. Fourth, another goal of the program is to foster children’s creative potential.
The focus of the program is not on bigger-C creativity, but on the smaller-c creative
capacities (cf., [16]) that are grounded in mundane cognitive functioning and can be
applied to everyday problem solving. The outcomes of this program do not reflect the
ambitious aspirations of nurturing eminent individuals (although, this perspective should
not be excluded). Rather, the program aims at facilitating the overall linguistic, intellectual,

20



Kharkhurin A.V. RUDN Journal of Psychology and Pedagogics, 2016, 4, 16—28

and creative competences of young children, thereby meeting the recommendations of
certain governmental policies (e.g., Commission of European Communities [3]). Finally,
the BCE program in its present state is conceived for elementary schools, for these are
the crucial years in a child’s linguistic and cognitive development.

BCE attributes

Thus, the purpose of the BCE program is to introduce students to two languages and
to foster the four defining aspects of creativity: novelty, utility, aesthetics, and authenticity.
To accomplish this goal, the program utilizes a holistic approach that combines cognitive,
personal, and environmental factors. This approach considers not only educational aspects
directly pertinent to the school curriculum, but also those reflecting a child’s personality
and extracurricular settings. This section presents a sketch of five essential attributes of
the BCE that reflect intrapersonal, interpersonal and environmental factors. These
attributes (curricular, personal, cognitive, administrative, and environmental) were
adopted from various studies in bilingual, as well as creative education [2; 8; 12; 22; 24;
28]. The presentation of these attributes in the current work intends to stimulate the
creative thinking in education professionals rather than to provide an explicit step-by-
step description of the program. I pinpoint the essential attributes and direct the interested
reader to the monograph “Multilingualism and Creativity” [12], which presents a detailed
description as well as theoretical and empirical considerations underlying the program.

Curricular attributes. The foremost set of attributes describes the essential characteristics
of'the curriculum constituting the BCE program. It is important to note that the program
does not intend to replace the existing school curriculum, but rather to modify it by
incorporating new elements pertinent to bilingual and creative education. The following
curricular attributes should be considered:

1) The program uses current teaching strategies, but presents the academic curriculum
through two languages;

2) The program adapts the existing school curriculum to the diversity of languages
and cultures of the students. This process can be facilitated by employing teachers with
various linguistic and cultural backgrounds and consultations with parents and local
community members;

3) The program utilizes student-directed instructional strategies enhancing their
linguistic and creative abilities. It adopts an open teaching and learning approach [30]
that provides essential conditions for enhancing students’ performance;

4) The program establishes a balanced curriculum that includes both basic and higher-
order knowledge and skills; the latter presenting a necessary condition for the development
of creative potential. A solid background in fundamental ideas in languages, arts and
sciences appears essential in developing domain-specific ones (e.g., poetry, visual art,
music, design, chemistry, mathematics, and physics);

5) To successfully screen students’ development, the program incorporates a systematic
student assessment. The assessment does not aim at the evaluation and judgment of
students’ accomplishments, but rather at monitoring their performance in order to employ
more efficient schooling strategies;

6) The program encourages teachers to innovatively organize the classroom
environment, which has an impact on creative thinking. The teachers make an additional
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effort to create a student friendly microclimate in the classroom. In this regard, teachers
are advised to introduce basic meditation practices to establish the spiritual foundation
of the class, to reduce stress, and to increase students’ language learning, and cognitive
and creative functioning;

7) The program expands the roles and responsibilities of teachers by providing them
with more decision-making power when it comes to the choice of curriculum and
instructional strategies.

Personal attributes. The program aims at developing personality traits that, on the one
side, encourage students to engage in the bilingual creative educational process, and, on
the other, facilitate their bilingual and creative practices. The following personal attributes
should be considered:

1) It is important to instill in students a firm sense of the purpose and intent of this
education;

2) The program strives to build motivation, especially intrinsic motivation;

3) The program fosters openness to new ideas and experiences by stimulating and
rewarding curiosity, exploration, and adventurousness;

4) The program instills in students a tolerance for ambiguity, which is considered an
important factor in an individual’s creative behavior;

5) The program encourages autonomy, positive self-evaluation, and high self-esteem.
Confidence comes with successful experience. Therefore, it is essential to create an
environment that encourages and rewards students’ effort per se;

6) Although competition might be effective under certain circumstances, it often
reduces creative tendencies. The program therefore encourages self-improvement and
self-comparison rather than “winning” and outperforming others;

7) Special attention is given to the development of an aesthetic sense in students. One
of the schooling objectives is to train the students to distinguish between creative solutions
of different aesthetic value. The aim of the program is to enable students to develop
understanding and intuition not only for hard evidence readily available to the beholder,
but also for more subtle nuances underlying beauty and the truth.

Cognitive attributes. The program aims to foster those cognitive abilities that facilitate
students’ language acquisition and help develop their creative potential. The following
cognitive attributes should be considered:

1) The program builds a fund of general knowledge and basic skills similar to a traditional
school curriculum. In contrast to traditional education, curricular material is presented
in two languages thereby providing more opportunities for elaborative rehearsal;

2) The program encourages the acquisition of domain-specific knowledge. Students
build specific knowledge base and area-specific skills;

3) The program teaches the kind of convergent thinking that is manifested in the ability
to analyze and synthesize information. Students acquire skills in seeing connections,
overlaps, similarities and logical implications;

4) The program teaches the sort of divergent thinking that is manifested in the ability
to simultaneously process several pieces of information;

5) The program encourages students to employ strategies exercising their capacities
to construct new conceptual plans rather than to rely on existing knowledge;

6) The program teaches students not only problem solving, but also problem finding;
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7) Metacognitive skills such as self-evaluation and self-management appear to be
invaluable capacities in both language learning and creative behavior. The program
provides opportunities for students to identify under what conditions they can most
effectively employ their metacognitive skills.

Administrative attributes. The program proposes a set of administrative modifications
that can be utilized in BCE as well as in schools with traditional curriculum. The following
administrative attributes should be considered:

1) The program requires an innovative leadership;

2) The program incorporates an option to customize the learning environment that
reflects the goals of the students and community as well as the economic, sociocultural,
and political aspects of the environment;

3) The program recognizes that attitudes, beliefs, assumptions, and expectations of a
triad of teachers, students, and parents have powerful influence on students’ learning
opportunities and outcomes. It emphasizes the importance of a supportive school-wide
climate for effective implementation of the program;

4) The program strives to establish a bond between a group of teachers and a group of
students by organizing them in continuous clusters. In addition, the program introduces
measures to group students more flexibly to respond to their developmental differences
during the entire period of schooling;

5) Ongoing professional staff development constitutes an important component of
effective program delivery;

6) The program protects and extends instructional time to multiply the opportunities
for students to engage in academic learning;

7) The program assumes articulation between schooling modules and coordination
between schools utilizing BCE.

Environmental attributes. The curricular, personal, cognitive, and administrative
attributes discussed so far do not present a complete picture of the program, because
those aspects evolve as a result of the interaction with the environment. The success of
the program largely depends on what environmental factors are present: discouraging or
stimulating and inspiring, inhibiting or nurturing and cultivating. The following
environmental attributes should be considered:

1) The program develops a coherent sense of the students and what they hope to
accomplish;

2) The program ensures that the behavior of a student is accepted with tolerance, and
approval of creative urges;

3) The program provides opportunities for the practice of acquired abilities outside
the school curriculum;

4) The program adapts to mobility and special non-school needs of students and
families;

5) The program involves parents and their community in their children’s education;

6) The program combines the efforts of school staff and social service agencies to
modify (if necessary) the schooling context to address students’ social and emotional
needs;

7) The program utilizes available resources in highly coordinated ways. The objective
of the program is to allocate additional resources to secure a prolific learning environment.
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Directions for the implementation of the Bilingual Creative Education
program in Russia

The description of the BCE program presented in the previous section is strictly
theoretical. To study the program’s implications in students’ language acquisition and
creative performance, it should be implemented in schools with different linguistic and
sociocultural characteristics. I propose a pilot project in Russia to study teaching methods
and strategies that would encourage students’ foreign language learning and foster their
creative capacities. The pilot group would consist of eight 5" grade Russian-English
bilingual school students (and another eight control group students matching the pilot
group in age and creative, cognitive and linguistic capacities). The program will be
delivered to this group by a BCE team consisting of a professional teacher and two teacher’s
assistants, all fluent in Russian and English. The team will undergo special training, which
allows them to deliver the BCE program in two languages in a manner fostering students’
creative capacities. Note that this program complements the standard curriculum, and
does not substitute it. The program will be offered in the form of an intervention program
for a period of 12 months, two hours twice a week. It combines individual computer-
based activities with in-class group activities.

Recall that the aim of the program is not to foster artistic skills (e.g., music, painting),
which should be developed in special courses. Rather, it strives to foster creative capacities
in everyday life. Therefore, it uses the following teaching approach. As a vantage point,
it uses the factual knowledge acquired in school in various subjects (e.g., math, physics,
chemistry, literature, history). It applies five major creativity fostering strategies (problem
finding, divergent thinking, brainstorming, SCAMPER, and attribute listing; [27]) to
that knowledge.

To ensure bilingual disposition of the program, the BCE activities strive to encourage
students to use both English and Russian in the schooling context. To ensure full linguistic
immersion, the instructions and teaching materials are given in one language (English)
during the first hour and in another language (Russian) during the second hour. All
creativity fostering strategies imply group activities, which require oral use of both
languages. At the end of each class, students receive homework, which involves written
assignments in both languages. These assignments are discussed in the following class.

Overall, the BCE teaching strategies are expected a) to improve an overall schooling
process, b) to foster students’ creative potential, and c) to enhance students’ linguistic
abilities. The first goal is accomplished by using material studied in the core curriculum.
Students in the BCE program deal with the same material they have already studied, but
in a more elaborate and game-like manner. This improves their understanding and
retention of the material, which eventually results in better school performance. The
second goal is accomplished by intensive use of creativity fostering techniques. The third
goal is accomplished by increasing students’ motivation to use both languages in the
academic environment. Motivation was shown to play a crucial role in both successful
language learning and prolific creative behavior. In the BCE class, the students learn to
use both English and Russian in solving interesting and game-like problems. In turn, this
increases their motivation to improve their linguistic skills.

To assess the program’s success, a system of students’ performance assessment was
designed. Note that the assessment does not aim to evaluate or judge students’
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accomplishments. Rather, it aims to monitor students’ performance in order to supply
the empirical data for the project. This incentive requires more authentic assessment
tools and scoring rubrics. The BCE identifies four groups of assessment that serve the
following purposes: identification, placement, progress, and achievement. The identification
assessment is administered in the form of surveys when students registered in the program.
This assessment collected general information about students’ cultural and linguistic
background and their creative attitudes. The placement assessment determines students’
creative potential and mastery of English and Russian. The progress assessment is an
ongoing evaluation that intends to monitor students’ linguistic, cognitive, and creative
development as they progress through the program. This assessment is administered every
two months. The achievement assessment is used to identify whether students’ outcomes
satisfy linguistic, creative and academic expectations. This assessment is administered at
the end of the project.

Conclusion

The major goal of this article was to expand the boundaries of contemporary discourse
of education and combine the bilingual approach to education with the creative one. It
is evident that the academic community generally disregards the potential relationship
between bilingualism and creativity. Similarly, the benefits of merging programs fostering
creative potential and bilingual skills seem to escape the attention of educators. However,
the efficacy of the programs combining both efforts can be directly inferred from
contemporary research. Bilingualism was found to facilitate certain cognitive functions
underlying an individual’s creative performance. Therefore, by combining bilingual and
creative trainings, a far greater synergy could be created: a bilingual creative education
program would capitalize on the assets of both forms of education to establish an effective
and comprehensive curriculum.

In this regard, it is important to recognize that the essential attributes of the BCE
discussed in this paper provide the theoretical framework of the program rather than
practical suggestions for the program’s design and implementation. Before this program
gains enough power to suggest modifications to the educational system at large, it should
pass through the cycles of empirical validation. The author proposes the first cycle, which
aims at implementing the BCE methodology with school students in Russia, and at
empirically investigating the impact of the program on students’ academic, linguistic,
and creative performance. At the end of this project, it is expected to obtain measurable
empirical support for the BCE program, to compile a BCE manual with guidelines on
how to implement the program and to suggest modifications to the existing educational
system so that it encourages multilingual upbringing and stimulation of students’ creative
capacities.

Thereby, several critical questions could be answered. Is it feasible to implement this
program in regular schools? The objective of the program constitutes modifications to
existing curricula aimed at fostering the bilingual and creative practices of the students.
Considering the innovative nature of this program it is important to make a conclusive
decision as to whether this method is, in principle, realistic. An answer to this question
can be inferred from two other questions: would BCE students demonstrate an increase
in their linguistic and creative performances, and more importantly, would BCE students
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demonstrate significant differences with their counterparts from schools with traditional
education in their academic, linguistic, and creative achievements? The answer to these
questions will be obtained through administering a systematic assessment of students’
language skills and creative abilities at the end of the pilot study. While implementing the
program, another issue pertinent to special training for the school staff needs to be
accounted for. The BCE program requires innovative teaching approaches in both
delivering the curriculum and establishing a stimulating and facilitating educational
climate. Although many teachers may favor these approaches in principle, they might
not have sufficient knowledge and skills to implement these ideas in practice.

In sum, investing in the BCE is a riskier enterprise than supporting literacy and other
skills tied to traditional education. Despite the less certain payoffs, this new form of
education promises to have important ramifications for students’ learning and their future
employment. It is important for educators to recognize the positive effect of bilingual
creative education and to start transforming schools into educational enterprises that
value linguistic and cultural diversity and creative potential.
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BBEAEHUE NPOIrPAMMbI BUJIMHIBAJIBHOIO U TBOPYECKOIO
OBPA30BAHUA B YYEBHbIU NJIAH POCCUUCKUX LLUKON

A.B. Xapxypun

AmMepukaHckuii yauusepcuret lapmku
P.O. Box 26666, Illapoxca, OAD

B nanHoit cTaThe mpeacTaBieHa IpobjeMa, IMPoKo obcyxkaaeMast KaK B MCCIeI0BaHUSIX On-
JIMHTBM3MA, TaK U B MUCCJIEIOBAHUSIX TBOPUYECKHUX MTPOIIECCOB, pacCMaTprBaeMasi C TOUYKHM 3pEHMUS ee
reaarornyeckux npuaoxeHuii. MccaenoBaHust, MpoBeeHHbIE aBTOPOM B TTOCJIEAHME NECATUIETHS,
yOeauTeNbHO T0Ka3bIBAIOT, YTO BIIaJicHUE O0JIee YeM OTHUM SI3bIKOM CITOCOOCTBYET Pa3BUTHIO TBOP-
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YeCKMX CITOCOOHOCTEH YenmoBeKa. ABTOp paciiMpui cpepy CBOMX MCCIIeNOBaHUI U MPUMEHUIT UX
pe3yabTaThl B 00acTy oopa3oBaHus. [IpennaraemMblii aBTOPCKMI HOBBII MOAX0M OObEIUHSIET CTpa-
Teruu oOy4eHUsl, UCITOJIb3yeMble B 00enx 00acTsaX (OMJIMHTBU3M U TBOPYECTBO), B €IMHOM TTPO-
rpamMMe OMJIMHTBaJIbHOTO Y TBOPYECKOT0o 00pa3oBaHusl. Llenbio mporpaMMBl SIBJIsIeTCs MperoJaBaHuie
MUCUWTUIMH Ha ABYX SI3bIKaX M pa3BUTHE TBOPUECKOTO MOTeHIIMAJIA IIIKOJIbHUKOB. JIJIsl OCTHKEeHUS
9TOH LIEIU TTpoTrpaMMa UCITOJIb3yeT KOMIUIEKCHBIM MOIXO0/, KOTOPBI 00beIUHSIET KOTHUTUBHBIE,
JIMYHOCTHBIE U CpenoBbie (haKTopbl 00pa3oBaHus. B craTbe 0OCyXnaeTcsi JaHHBIN MOIXOA U TIpe/I-
JlaraloTcsl HarpaBJIeHUs JJIs1 peau3alivu MpeajaraeMoil mporpammsel B Poccun.

Kiouesbie ciioBa: OMIMHIBM3M, TBOPUYECTBO, 00pa3oBaHue, 1IIKOJIa, y4eOHbIN 1aH, Poccus

Ilocmynuna 6 pedaxyuro 17.09.2016
ITlpunama k newamu 14.10.2016
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CAPACITY, POTENTIAL, AND ABILITY: INTEGRATING DIFFERENT
APPROACHES TO STUDYING ANIMAL VS HUMAN CREATIVE
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For all of the differences between studying animal and human creativity and innovation, there are
enough similarities that we can gain insight by integrating both perspectives. Both research approaches
focus on creative ability, but animal studies favor the concept of creative capacity whereas human
scholars prefer the idea of creative potential. We explore here the implications of these differences and
what each field can learn from the other.

Key words: creativity, animal creativity, creative potential, creative genius

The difference between creative capacity and potential may seem to be one of semantics.
Yet exploring why studies human creativity tend to focus on the concept of “potential”
and why animal creativity tends to emphasize “capacity” sheds light on how the two areas
of study can inform each other. Both concepts can work together to give insight into how
capacity and potential can become ability.

In the study of human creativity, a core concept is the distinction between little-c
(everyday creativity) and Big-C (eminent creativity). Many of the legends in the field
focused on little-c, which was sometimes called creative potential [55]. The little c/Big-C
split has more recently been transformed into the Four C Model [36], which traces the
progression of a creative life from mini-c (personal creativity) to little-c to Pro-c (expert-
level creativity) to Big-C. Mini-c specifically includes insights or thoughts that are
personally meaningful to the creator but which may not seem to be creative to the outside
world [4]; the entire category is explicitly focused on creative potential. Someone could
be mini-c creative without ever putting a thought on paper or even articulating an idea
to another person.

A large percentage of creativity research is aimed at turning creative potential into
ability [15]. Whether in the form of teacher advice [ 5] or workplace guidelines [2], a great
deal of energy is spent trying to move humans from showing creative potential to expressing
creative ability. The question of human creative capacity is rarely addressed. Some theories
outline the basic requirements needed to be creative [3], such as some level of intelligence
and motivation and an environment that at least tolerates creativity; these might be
considered to be the minimum capacity needed for creativity. Further, many discussions
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of Big-C touch on creators who represent the best or epitome of greatness in a given field
[19; 54]. Yet in general, the idea of creative capacity is not one that inspires much
discussion.

In contrast, capacity is an important component of non-human animal (henceforth
“animal”) research. The term typically refers to a creature’s inherent physiology and
genetic makeup. As such, capacity can encompass a working neural system, the ability
to create and use energy, genes which code for the proper proteins, and motor abilities.
Observing an animal in its natural habitat may yield evidence of its abilities, but not its
capacities [42; 56]. Although an animal may stretch itselfto its full capacity under extreme
duress in order to survive, it is not adaptive for an animal to push itself to such intensity
on a daily basis. Natural selection favors the creatures who do “good enough” — ones
which do better than those who are competing for the same resources, but not so much
better as to waste valuable resources [22]. If traditional means of obtaining the basic
necessities are working, there is no benefit to finding new ways to hunt or forage. One
might make the analogy to humans who are at the lower end of Maslow’s [43] hierarchy
of needs. If one’s focus is on obtaining adequate food and shelter, creativity for its own
sake may seem like a luxury. Creativity can be seen more as a problem-solving tool to
find a better path to survive [34].

Nonetheless, there are some animals who express creativity in the process of obtaining
their basic needs. The Japanese Macaque nicknamed Imo [38] learned to wash her
potatoes in a nearby stream to rid them of sand — instead of wiping off the grit, as the
others did. Imo’s behavior soon spread to the rest of the group via observational learning,
essentially creating a cultural practice among that group. Other animals adopted Imo’s
creative behavior. It is obviously impossible to determine if her peers viewed her as creative,
but it is reasonable to posit that they recognized the utility of her novel behavior. In fact,
even their recognition of Imo’s solution being different could qualify as a lower-level act
of creativity [33; 37]. By the Four C model Imo would easily qualify as little-c. At a
subsequent time, when researchers presented her rice mixed with sand (in an unrelated
experiment), Imo threw handfuls of the mixture in the water [38] (Kawai, 1965). Her
actions caused the rice to float and the sand to sink, thereby cleaning her food faster and
enabling an easy snack. Given Imo’s repeated innovations, she could be argued to be
Pro-c [36; 37].

What was Imo’s motivation? If she were a person, we could simply ask her. We know
that people create for many reasons — tangible rewards, personal passion, or altruistic
principles [16]. Intrinsic motivation is often thought to best promote creativity [25], in
part because it can free people from worrying about situational contexts [1]. The added
attentional resources can then allow people to better focus on a specific task. Without
the ability to obtain a deeper understanding of a penguin’s purpose, however, it is hard
to determine if they are ever creative for enjoyment’s sake.

Consider play; in humans, imaginative play is an important determinant of future
creativity [51] and yet still part of childhood development [50] and adult leisure [23]. In
animals, it is more likely to have a specific goal, such as social rehearsal, the reinforcement
of group status, or the refinement of predatory skills [8]. There are behavioral interactions
that do not fit traditional categories and might be done to amuse [8], but even these are
not always clear.
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From a strictly biological perspective the reasons to be creative are limited. Imo’s
resources might have been low (and a new foraging technique would have led to additional
food). Maybe Imo was trying to impress a mate. However, neither of these things seem
likely. All we know is that her basic needs appeared to have been met, yet she still chose
to solve a puzzle.

Creatures who innovate in the wild often come from subordinate members of a group
and subsequently have more time on their hands [49]. They are not defending territory
or mates, and they have more to gain if their efforts are successful (such as the very lowly
ranked chimp who used metal trashcan lids in a dominance display), and less to lose if
they fail [41].

In the Iab, the situation changes. Competition for everyday needs is gone; everyone
has sufficient food, water, and shelter. Resources can be abundant. Under these settings,
cognitive experiments can encourage an animal to use its full capacity. Again, to follow
the Maslow [43] analogy with humans, the lab might represent a setting in which the
basic levels of needs have been reached, allowing questions of esteem and actualization
to be addressed (perhaps via creative expression).

The key potential-capacity discrepancy emerges when an animal is studied in a lab
who turns out to have extraordinary abilities. Such animals can become the sole focus of
an investigation. In this type of “power study” [56], as it is sometimes called, it is difficult
to generalize behavior or even the potential for behavior to others in the species. The
animals who warrant such extensive investigation are producing behavior so far above the
average standard that if they were human, they would be labeled brilliant.

However, it is not unreasonable to suggest that all members of the same species share
the same capacity for such behavior, even if it is unlikely or even impossible for them all
to reach the same potential, even accounting for comparable environmental stimulation
[42]. This concept in research dates back at least 35 years:

A power study, because it depends on the behavior of one or a few individuals to provide
evidence for the existence of a given conceptual ability, does not permit inter- or intra-species
comparisons. Yet, tabulating or statistically comparing the relative success and failures of
multi-individual samples of animals would not identify the intellectual capacity of a species
satisfactorily and, in fact, is often quite misleading. If one individual can consistently and
reliably demonstrate a given level of concept attainment, the performance is proof that this
level is within the capacity of the species. Many failures by other individuals cannot invalidate
this conclusion; they may identify the typical performance of a species, but not the conceptual
ability of the species [56, pp. 135—136].

Consider that every parrot has the same neural structure as Alex, the African Grey
parrot ( Psittacus erithacus) who could sum numbers zero to six, used and created labels
for objects, and understood the concepts of same and different [45—47]? Or that every
bonobo (Pan paniscus) metabolizes glucose in the same way as Kanzi, the bonobo who
acquired language without direct training [53]. The difference is that the African rainforest
doesn’t stretch parrots or primates to their highest potential for cognitive reasoning or
language development. The laboratory can offer this type of environment, and many
researchers thus argue that these individual differences in ability are due to the specific
circumstances [42; 44]. The only variable separating an average African Grey or bonobo
from being an Alex or Kanzi — from reaching, one could argue, Big-C — is opportunity.
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Human creativity researchers do not use the same arguments. When scholars study
eminent creators such as Charles Darwin [21] or Pablo Picasso [19], it is with the hope
that we might learn from how such eminent people created — not with the expectation
that we are all potential geniuses with appropriate prompting. As a result, perhaps, we
focus more on potential than on capacity. It is impossible to place all humans in a
laboratory settings designed to maximize cognitive and creative capacity; as such, we
devote more time to determining which specific techniques, environments, or behaviors
may best lead to increased creativity. We are thus focused on improving an individual’s
potential, rather than outlining humankind’s capacity for creativity.

As a result, human researchers tend to emphasize individual differences. Extensive
studies are conducted on how creativity is predicted or related to such constructs as
personality [ 14], motivation [24], intelligence [31], or self-beliefs [ 32]. Certain individual
difference variables are considered necessary but not sufficient for creativity [35] and
others are seen as being closely linked (such as openness to experience [13]). We can’t
manipulate every aspect of a human’s environment (at least, not ethically), so we focus
on the variables we can nurture — or, at least, the ones we can measure.

New animal research, however, is beginning to provide a basis for individual differences
in behavior across several species. Much of the research on personality, intelligence and
animal innovation is conducted on dolphins [12; 28; 29; 40; 48] and primates [11; 18;
59]. There is even an intelligence test for primates, the Primate Cognition Test Battery
[9; 27; 57]. Birds are have also shown individual differences in personality [17; 26], and
there are other species that have shown personality differences, including some unexpected
ones such as mongooses [52] and spiders [20; 30; 39]. Could Alex’s cognitive prowess be
due in part to individual differences in personality or intelligence that separated him from
other African Grey parrots? Perhaps Kanzi was able to learn to use language with such
skill not simply because of an environment that provided ideal stimulation but because
she was smarter or more open to experience than other bonobos.

Relationships have already been established between personality traits and animal
behavior. For example, conciliatory behavior is positively correlated with the likelihood
of switching social partners in primates [58]. Similarly, colonial living spiders who
participate in communal prey capture demonstrate higher aggression levels [20].

Other studies also include elements related to creativity and innovation, such as
neophobia. For example. a study of attention bias in parrots found that birds with high
neuroticism scores took longer to get used to new people and had trouble attending to
food when there was a perceived threat [ 10]. Hyenas who are more neophobic are worse
solvers [6]. A recent particularly relevant study examined physiological states in birds and
then measured their problem solving abilities. A specific set of physiological results — low
corticosterone, high amounts of the antioxidant glutathione, and lower parasite load —
were associated with higher levels of problem solving [7].

There is much to learn from communication across disciplines. Interdisciplinary
collaborations often instinctively understand that methods or broad theories are different.
Yet taking a larger view and looking at the subtle nuances in underlying basic assumptions
across fields is not an obvious step. As we have reviewed the literature on human and
animal creativity, we have seen the core assumptions that lead human studies to emphasize
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the route from potential to ability and animal studies to focus on how capacity enables
ability. Animal studies are already considering the role of individual differences and, as
a result, how potential may interact with the capacity-ability connection. If this work
continues to progress, we can gain a broad understanding of which individual differences
are associated with higher creative and innovative performance. We may soon, perhaps,
be able to explain exactly why your dog or cat is not quite as bright, curious, investigative,
playful, or even creative as your neighbor’s pets.

Meanwhile, it may be time for human creativity researchers to consider the idea of
creative capacity. We so often use a Mozart or Einstein to illustrate why and how the
average person is not a creative genius, or else to propose a false equivalence between a
legendary work of art or science and the ordinary person’s attempt at crafts that would
only be of interest to family and close friends. Yet if a Da Vinci or Martin Luther King
or W. B. Yeats were able to produce their creative brilliance with the same basic cortical
structures, how terrible can it be to consider that all that separates any of us from such
outcomes is the right combination of opportunity, effort, and luck?
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npl/l BCEX pa3jiMuuigX B UIBYYCHUUN TBOPUYCCKUX 1 MHHOBAIIMOHHBIX ITPOLUECCCOB Y 2KUBOTHBIX U
YEJI0BCKA CYHICCTBYET U ONPECACTICHHOC CXOACTBO, KOTOPOE MOXKHO JIYUIIC IMTOHATDH IMTPU UHTETrpalilui
ob6oux rmoaxoaoB. O6a noaxoaa HarrpaBJICHBI HA UBYYEHUEC TBOPUCCKUX CHOC06HOCTeﬁ, HO uccJjeno-
BaTCJIM 2KMBOTHBIX ITPEAITIOYNTAIOT KOHLICIIINIO TBOPUYECKUX 3a1aTKOB, a UCCIICA0BATE/IN YCJIOBEKA —
TBOPYECKOIO IIOTCHLIMAJ1a. B crathe pPacCMOTPECHEI CJIEACTBUS, BBITCKAIOIIUE U3 pa3JTI/I‘-lI/Iﬁ B UCCJIC-
JOBaTCJIbCKUX IMMOAXO0AAX, a TAKXKE TO, YEM JAHHBIC ITOAXOAbI MOTYT 000raTuTh Apyr apyra.

Ha ocHoBaHuun 0630pa JIUTEPATYPHI IO HDO6HCMC nccjaeaoBaHUA TBOPYECKUX IMPOLECCCOB Y YE-
JIOBE€KA 1 2KMBOTHBIX BBISIBJIECHBI OCHOBHBIC ITOJIOKEHNM A, KOTOPBIC ITO3BOJIAIOT MUCCICOA0OBATEIAM YE-
JIOBE€KA ImoKa3aThb IMyThb OT BO3MOXHOCTEN (HOTCHHI/IaJTa) K CHOCOﬁHOCTﬂM, a UCCJICOO0BaTECIIAM KU -
BOTHBIX — OT 3aJaTKOB K CITOCOOHOCTSIM. M ccemoBaTeny sKUBOTHBIX YK€ pacCMaTpruBarOT MUHIAWBU -
AyaJbHBIC pa3jinuugd MEXIAY HUMH U, KaK pE€3YyJbTaT, MIOKa3bIBAlOT, KAK BO3ZMOXHOCTHU MOTYT
OITOCPE€OOBATh CBsA3b MCXKAY 3aJdaTKaMU U cnocobHocTsamu. Ecim pa60Ta B OTOM HaIlpaBJICHUHN 6y£[CT
IpOoaOJIKEHA, TO MOXET OBITh BBISIBJIEHO TO, KAKUM o6pa30M VMHAIWNBUAYAJTbHBIC PA3JIMYUA CBA3aHbI
C BLICOKMMU TBOPYECKMMU U MTHHOBAITMOHHBLIMU IMPOABJICHUAMMU.

Kmouessbie cioBa: TBOPYECTBO, TBOPUYECCKUE IMMPOLCCCHI Y 2KMBOTHBIX, TBOPUYCCKUEC 3a0aTKH, TBOP-
4yecKui NOTCHLIMAJI, TBOPUYECKUEC CHOCO6HOCTI/I, TBOD‘-[CCKPIVI TeHUM

Tlocmynuaa 6 pedaxyuro 15.09.2016
IIpunama k newamu 23.10.2016
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NMPOBJIEMbI PASBUTUA JINHHOCTU
B KOHTEKCTE AEATEJIbHOCTHU
N BOCINMUTAHUA

CAMOPEIYJI9TUBHBIE CNNOCOBHOCTU YEJIOBEKA
B MPO®ECCUOHANIbHOWU AEATEJIbHOCTU

I'.B. Oxuranosa

JlaGopaTopus IICUXOJIOTUH CITOCOOHOCTE U MEHTAIbHBIX PECYPCOB
HMHucTutyT nncuxonoruu PAH
ya. Apocaasckas, 13, Mockea, Poccus, 129366

B craThe mpemiaraeTcss pacCMOTPEHUE CaMOPETYIISIIINY KakK 00IIelt CTocOOHOCTH YesioBeka. Boi-
JIEJISIIOTCS] yPOBHU CaMOPETYJISILIMU, UMEIOLIME OTHOLLEHKE K 110001 npodeccuOHaNbHON NesITelb-
HocTu: 1) Icuxohu3nosIoruieckuii, 2) ColMaibHO-TICUXOJIOTUYECKU, 3) ICUXOJIOTUYECKUT, 4) Ty~
XOBHBII, a TAKXX€ COOTBETCTBYIOLLIME 3TUM YPOBHSIM CAMOPETYJISITUBHBIE CIOCOOHOCTH: 1) croco6-
HOCTb K CAMOPETYJISIIIUY SMOLIMOHATBHBIX U IICUXO(U3NOTOTMIECKUX COCTOSTHUI; 2) CITOCOOHOCTh
K CaMOpETryJISILIMU B MIPOLIECCE COLIUATIbBHOTO B3aMMOIENCTBUS; 3) CITOCOOHOCTD K PETYJISILINU [es1-
TeJbHOCTU U CLIOCOOHOCTD K IMYHOCTHOM caMoperyJisitivu; 4) BbiciIast CIIOCOOHOCTh K CaMOPETYJIsI-
UM, OOYCJIOBJIEHHAs BBICIIMMU LIEHHOCTSIMU U CMbICIaMU ObITHsI. CaMOperysiliis Ha BbICIIEM
JYXOBHOM YPOBHE PaCCMATPUBAETCS 3[€Ch B CBA3M C aKTyaIM3alieil BRICIINX CAMOPETYISITUBHBIX
CIOCOOHOCTE, BeAYLUX K CAMOpeTU3aAL UM IMYHOCTU B MPodeCcCUOHANbHOM nesiTebHOCTU. Onu-
CBIBAIOTCS MTPOLIECCHI, YPOBHU, KOMITOHEHTBI CAMOPETYJISILIUM, CBSI3AHHBIE C PA3JTUYHBIMU YCIOBU-
SIMU TIpO(eCCUOHANBHOM AEATeNbHOCTH, (HAIPUMEDP, B 3KCTPEMAJIbHBIX CUTYALUSIX BBHIIIOJHEHUS
CJIOXHBIX BUIIOB IESITETPHOCTH), a TAKKE C pPa3HBIMU TUIaMHU Mpodeccrii (ITegaroru, MeHeIKepol
o nponaxam u ap.). Ocoboe BHUMaHUE YIEISIETCS CAMOPETYJISILIMU B IEAaroruueckoii NesTeabHo-
CTU: IPEJCTABIIEHbI YPOBHU, IPUEMbI CAMOPETYISITUBHBIX YMEHU yUUTENel, TOJUePKUBAETCS 3HA-
YeHMe TMYHOCTHOM CaMOpETyJIsILIUY MeAarora, 00ycaoBIMBaIOIIel caMOpa3BUTHE, CAMOCOBEPILIEH-
CTBOBaHUE U CaMOpeaN3alUI0 B U30paHHOU MPOGheCcCuu, YTO CBA3AHO C MPOSIBICHUEM BBICIINX
CaMOPErYJISITUBHBIX CTOCOOHOCTENH. OTMEUaeTcsi, 4YTO B IPOLIECCE OCYLIECTBIEHUsI MPOdECCUOHATb-
HOM 1eITeIbHOCTH BOCTPEOOBaHHBIMU OKA3bIBAIOTCS Pa3HbIe YPOBHU U BUJIbI CAMOPETYJISIIUU, KO-
TOpasi OCYLIEeCTBIsIETCS O6aroaapsi pa3auuHbIM CaMOPETYISITUBHBIM CIIOCOOHOCTSIM — OT MTPOCTBIX
IO CJTOKHBIX, BKIJIIOUASI U BBICIIIHE.

KiroueBble ¢Ji0Ba: ypoBHU CAMOPETYJISILIMU, TMYHOCTHASI CAMOPETYJISLIUS, BBICIIIME CAMOPETYJIsI-
THUBHBIE CITIOCOOHOCTH, PETYIISILIUS MPOGhECCUOHATBHOMN AeSITeIbHOCTH

CaMoperyJisiius SIB/ISIeTCs BaxKHE el CITOCOOHOCThIO YeJIoBeKa. AKTYaJIbHOCTh €€
MU3y4YEHUsT BO3pACTaeT CETOAHS B CBSI3M C HEOOXOAMMOCTbIO MTOBBIIIIEHUS CTPECCOYCTOM -
YUBOCTH M COBJIAIAHMSI C TPYIHBIMU XKU3HEHHBIMY CUTYallUSIMU, KOTOPbIE BO3HUKAIOT
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BCE Jallle B COBpEeMEHHOM MHUpPE, HAITOJTHEHHOM IIPUPOIHLIMU 1 O0IIIeCTBEHHBIMU Ka-
TaKJIU3MaMU.

CaMoperymsums IposSBISIeTCS Ha pPa3HbIX YPOBHIX — OT IICMXO(U3UIECKOTO 10
BBICIIEr0, TyXoBHOTO. [I.A. JIeOHTbEB IIpeajiaraeT «paccMaTpUBaTh IyXOBHOCTh KakK
BBICIIIMIA YPOBEHb YEIOBEUECKOI CaMOPETY/ISIIIUM, IPUCYILIUH 3peIoit TMIYHOCTH» [§],
YTO, Ha HAIIl B3IJISI, aCCOLIMMPYETCSI C IIPOSIBIICHMEM BBICIITNX CAMOPETYISITUBHBIX CII0-
cobOHocTel. MBI monaraeM, 4YTo CaMOPETYJISILs Ha BBICIIEM YPOBHE MOXKET OITUCHI-
BaThCsI KAaK aKTyaJIu3alys BeICIICH CITIOCOOHOCTH, OTKPBIBAIOIIEI T BO3MOXKHOCTD IIPO-
IBVKEHUS K IIEHHOCTHO-CMBICIOBBIM pyOeskaM OBITHSI, CBSI3aHHOI C JyXOBHBIM CaMO-
pa3BUTUEM U caMopeanu3auueii yeaoneka [10].

CaMoperysinus MOXeT ITOHMMAaThCS KaK 00111asi CIIOCOOHOCTh YeJIOBeKa, BRICTYIIA -
IOIIIETO CYOBbEKTOM CBOEH 1ie/IeHaIIpaBIeHHOM aKTUBHOCTHU, ¥ KaK IIPOLIECC pealu3alii
3TOI CMOCOOHOCTHY B OMPEACICHHOMN 1eITeIbHOCTU Y KOHKPETHBIX (popMax oOIIeHUS
[6]. ITonsiTHE «OOIIASI CITOCOOHOCTH K caMopeTyaaiuumn» paccMarpuBaercs O.A. Ko-
HOIIKMHBIM. DTa CIIOCOOHOCTh BBICTYITAE€T B Ka4eCTBe (paKTOpa M KPUTEPHST CYObEKT-
HOTO Pa3BUTHSA U CYOBEKTHOTO OBITHS YeoBeKa. OHa IPOSIBIISICTCS B aKTUBHOM CaMO-
CTOSITEJIbHOM U YCIIEIITHOM OBJIaflcHMM HOBBIMU BUAAMU U (DopMaMU AeTEIbHOCTH [3].

OO01ast ctoCOOHOCTh K CaMOPETYJ/ISILINU, IIPOSBIIASICh B IPO(eCCUOHATBHOM JesI-
TEJIbHOCTU, OTpaXkaeT €€ 0COOEHHOCTHU U 3aTparuBaeT pa3Hble YPOBHU CAMOPETYJ/ISIIIUM,
TakXke 00ycJIOBIeHHbIE crielMduKoit mpodeccuu.

MBI cuuTaeM, 4TO 11e7eCO00pa3HO BBIACIUTD CAEAYIONINE OCHOBHBIE YPOBHU CaMO-
peryJISLK, UMEIOIIe OTHOLIeHHE K 1100011 MpodeccuoHaabHOM JeITeIbHOCTH, 1
COOTBETCTBYIOIIME 3TUM YPOBHSIM CaMOPETY/IITUBHEIE CITOCOOHOCTH.

1. Ilcuxogu3zuonoeuveckuii ypogeHb — CIIOCOOHOCTb CAMOPETYISIILIMY SMOLIMOHATBHBIX
U TICUXO(U3NOJIOTUICCKIX COCTOSIHIIN — OT IIPOCTHIX CAMOPETYISITOPHBIX YMEHUIA
(MHOMBUIYaIbHBIE CIIOCOOBI BOCCTAHOBJIEHUS IICUX03MOLIMOHAIBHOIO PAaBHOBECHS U
yiry4direHrue GU3nIeCKOro CaMOIyBCTBUSI, €CJIM B TOM BO3HMKAET HEOOXOAMMOCTh IIPH
OCYIIEeCTBICHNH PO eCCUOHAIBHBIX 00513aHHOCTEM, TaK1e, KaK INePEKII0YCHIE BHU-
MaHUS 1 IIp. ; a TaKKe MOCIIe TPYAOBOM NeSITeIbHOCTH, HAITIpUMeD: IPOTYJIKM, CTyIIaHUe
MY3BIKH, 3aHSATHS CIIOPTOM M IIP.) — [0 CJIOKHBIX (IPUMEHEHNE CIICHINATN3UPOBAHHBIX
METOJ0B CaMOPETYJISILIMI, HAlIpUMEDP, CTaBIIIME CETOIHs aKTyaJIbHBIMU U pacIpocTpa-
HEHHBIMM IICUXOTEXHUKM MOTH, OyIau3Ma U IIp.). B CII0XKHBIX U 9KCTpeMaJIbHBIX yC-
JIOBUSIX ACSITEJIBHOCTH MCIOJIb30BaHUE CIIELMAIbHBIX IIPUEMOB CaMOPETYJ/ISIIINHI, CO-
OTBETCTBYIOIINX OCOOEHHOCTSIM MpPOdecCcun.

Ha sToM ypoBHE 4esloBeK OCYIIECTBIISIET CaMOPETYJISIIINIO BHE COLIMATILHOTO B3aM-
MOJENCTBYS, IpeOblBasl HaeIMHE ¢ COOOIA.

2. CoyuanbHo-ncuxonoeuueckuil ypogenb — CloCOOHOCTb CAaMOPETYJISIIMU B IPOLieC-
C€ COLIMAJILHOTO B3aUMOAECHCTBUSI, OTHOCSIIETOCS HETIOCPEACTBEHHO K BBIIIOJTHEHUIO
npodeccuoHanbHOM AeTeTbHOCTH, a TAKXKE B XO/I€ JII0OOTO COLIMAIbHOTO B3aUMO/Iei-
CTBUSI, KOCBEHHO BIMSIOINIETO HA YCIEITHOCTh IPO(heCCUOHAIBHOM AeSITeIbHOCTH (Ha-
MpuMep, CEMEHbIE OTHOIIIEHMS, OTHOILLIEHNS C APY3bsIMU U 1p.). BKiIIoyaeT npeabiay-
muii (1-11) ypoBeHb B COLIMAIbHBIN KOHTEKCT IIPOMEeCCUOHATbHOM eI TeIbHOCTU 1
00111eHNs (IIPU 3TOM UCHOJIB3YIOTCS COLIMAIbHbIE CTPATeTMU CaMOPETYJISIIIMU SMOIIK -
OHAJIbHBIX 1 TICUXO(PU3NOJIOTNIECKIX COCTOSTHUIA).

CamMoperyJisiius B 9TOM cjIydyae BO MHOIOM OOYCJIOBJI€HA COLIMAIbHO-HOPMAaTHB-
HBIMU TIPaBUJIAMH W OTTBITOM XU3HEIEITeIbHOCTH.
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3. llcuxonoeuueckuii yposerb. 3TOMY YPOBHIO COOTBETCTBYIOT CJIEIYIOIIME CITIOCOO-
HOCTH:

— CIIOCOOHOCTbD K PeTyJISIIIUM ASITEIbHOCTH: LIe/IeII0JIaraHuIo, INIAaHUPOBAaHUIO,
MMPOEKTUPOBAHUIO HEOOXOIUMBIX YCIO0BUIM BBITIOIHEHNUS ITPO(PECCUOHATBHOM NeITe b-
HOCTH 1 CIOCOOOB MOBBIIIEHUS €€ 3(h(HEeKTUBHOCTU; CIIOCOOHOCTh K MOHUTOPUHTY U
CaMOKOHTPOJIIO YCIIEITHOCTU €€ peaan3aluu (BBICOKUI YpOBEHb OCO3HAHHOCTU Ha
BCEX 3TallaxX OCYIIECTBICHNUS ITPOdeCCUOHATBHOM IeITeIbHOCTH: MOTHB — 1IeJIb — He-
00XOIMMEIE YCIIOBUSI — XOII IeSITSIbHOCTA — OLIEHKA pe3yJIbTaTa — HeoO0XommMasi Kop-
PEeKILIMsI — HOBBIM PE3yJIbTaT); BKIII0YAET BOJICBBIE YCYIIHS IJISI JOCTVKECHUS LIS OesI-
TEJIbHOCTH; CBSI3aH C MHTEJJIEKTYaJIbHOU pedIieKCreit;

— CIIOCOOHOCTb K JIMYHOCTHOM caMOpeTy/Isalunu (pa3BUTHE CAaMOCO3HaHUsI, CaMO-
IMO3HAHMSI C LIeJIbIO JOCTUKEHUS BHYTPEHHE TapMOHUN, HEOOXOIUMOM JJIsT YCTISII -
HOTO BBINTOJHEHUS 11000 ITpodheCCUOHAIBHOM IesITeIbHOCTH ). OnpeaestolLyo poJib
IIPY 3TOM UTpaeT INIHOCTHAS pedIIeKCHsI, KOTOpasi IO3BOJISIET TAKKE OCO3HATH CJIa0bIe
U CWJIbHBIE CTOPOHBI MHAVBUIA U IIPOU3BECTH PETY/ISIINIO TMIHOCTHBIX XapaKTePUCTHK,
MOTHBALIMOHHO-TIOTPEOHOCTHOI c(hephbl B COOTBETCTBUM B TPEOOBAHUSIMU N30paHHOM
Mpo¢heCCUOHAIBHOM AeSTeIbHOCTH.

CI1ocoOHOCTD K IMYHOCTHOM CaMOPETYJISILIMA B pa3BUTOM (OpMe MOKHO OTHECTH
K KaTeTOPUH BBICIIINX CAMOPETYJIITUBHBIX CITIOCOOHOCTE, TaK KaK OHA CO3/IaeT YCIOBUS
IIJIST IyXOBHOT'O Pa3BUTHS M CaMOpeaIn3allii YeI0BeKa, BKIIIOYast Ipo¢heCCUOHATBHYIO
TIesSITEIbHOCTb.

4. JlyxoeHulil yposeHb — BBICIIIASI CITIOCOOHOCTH K CAMOPETYJISIIMY (CBSI3aHa C LIETOCT-
HOI caMOperyJIsiliMeil Ha BCeX YPOBHSIX, 00yCIOBIeHA BEICIIMMU LIEHHOCTSIMU U CMBIC-
JIaMU OBITUST, UMEET OTHOIIIEHNE K BBICOKMM MOPaJIbHBIM ITpuHIMIIaM). OcylecTBiie-
HUe MpodeCCUOHATBHON AesITeIbHOCTH HAa 3TOM YPOBHE OPMEHTUPOBAHO Ha IBIKE-
HHUEM OT srouctrdeckoro A K myxoBHomy . UemoBeK BRIMOMHAET IPOheCCHOHAIBHYIO
IesITeIbHOCTh He M3 KaKUX-JIM0O MaTepHUaIbHbBIX ITOO0YKACHMI, CBI3aHHBIX C BO3HA-
rpaxkaeHueM, a paayd COBEPIISHCTBOBAHMUS CaMO AeATeIbHOCTH U TaKUM 00pa3oM
CaMOaKTyaJIu3upyeTcs U camopeanusyeTcs B Heil. CaMOperyJisilivs B 3TOM ciiydae o0-
yCJIOBJIEHA LIEHHOCTHBIMY Y CMBICJTOKM3HEHHBIMHM OPUEHTAIIUSIMUY YeJIOBEKa Ha TO,
YTO €ro NpodeccroHalIbHAs NeITeIbHOCTh TPUHOCUT 0J1aro JIIOASM U 00IIIECTBY B 11e-
JioM. OCYIIIECTBIICHUE 3TOM IeSITeIbHOCTA MOXET BOCIIPMHIUMATHCS KaK 0eCKOPBICTHOE
CITy>K€HHE YeJI0BeUeCTBY. TaKue BEICOKHE YCTPEMIICHMS TMIHOCTH, UCKITI0Yast aMOu-
LIMO3HbIE U MaTepUaIbHbIE IIPUTI3aHMS, aBTOMAaTUUECKU PETYIUPYIOT IICUXO3MOIIHO-
HaJIbHOE COCTOSIHUE, COLIMAIbHOE B3aMOIEMCTBHE (TaK KaK OHO OCHOBAHO Ha BBICO-
KIX MOPaJIbHBIX IPUHIINATIAX), CJIY>KAT MOIITHBIM pECYPCOM MHTEIIEKTYaTbHOM U TBOP-
YeCKOM MPOAYKTUBHOCTH.

ITomuepkHeM, UTO AeIeHNE CAMOPETY/ISIIIMM Ha OIIMCAaHHBIE HAMM YPOBHHM BeCchMa
YCIIOBHO, TIOCKOJIbKY YEJIOBEK IIPEACTABIISIET COOOI 1IEJIOCTHYIO CUCTEMY U B IIpodec-
CHOHAJIbHOM AeSITeJIbHOCTU BCE YPOBHM CAMOPETYISILIMY B3aMMOCBSI3aHbI M 00beIMHE-
HbI 00I1Iel CITOCOOHOCTBIO K CaMOPEryJISILIMMY, 3aTparuBaolleil 3MOLMOHAIbHO-BOJIE-
BYIO, MHTEJUIEKTYaIbHYIO, MOTUBALIMOHHYIO, IIEHHOCTHO-CMBICJIOBYIO M IpyTHe chephl
JIMYHOCTU. MOXHO CKa3aTh, YTO €CJIU B IIpoliecce MpodeCcCHOHATbLHOIO Pa3BUTHUS Y
YeI0BeKa He HaOII0JaeTCs ABIKEHUE K BEICIIIEMY TyXOBHOMY YPOBHIO CAMOPETYJISIIIAN,
TO 3TO CHIXKAET €ro YCIIeITHOCTh 1 Ha IPYTUX YPOBHSIX CAMOPETY/ISILUY B IIpodeccro-
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HaJIbHOM HesTeIbHOCTH. [IpoaBiKeH1e K BRICIIIEMY IYXOBHOMY YPOBHIO CAMOPETYIIs-
LIMU B TIpO(PeCCHOHAIBHOM AeITeIbHOCTH SIBJISIETCSI BAXKHOM XKM3HEHHO 3amaueii JImd-
HOCTH.

B oTeyecTBeHHOI IICUXOJIOTUU CYILIECTBYIOT MHOTOUMCIEHHbIE MCCIEI0BaHUS Ca-
MODPETYJISIIIUY, CBSI3aHHbIE PO eCcCUOHANBHOU AesATeIbHOCThIO. PaccMoTpuM, Kak
CaMOPETYJISILIMSI M CAMOPETY/ISITUBHEIE CITOCOOHOCTH B ITPO(ECCUOHATILHOM NesITelb-
HOCTH TPaKTYIOTCSI HA COBPEMEHHOM 3Talle pa3BUTHUS ICUXOJIOrMYCCKOM HAyKM.

Cornacao [.C. IIpsiruny [15], B HacTostIee BpeMst MOXXHO BBIIEIUTH TPU 0a30BBIX
HAaIIpaBJICHUS B MCCIIEAOBAHUSIX OCO3HAHHOM CaMOPETYISILIUN TAIHOCTH:

— TICUXWYecKas caMoperysius @yHKinoHaabHoro coctostHus (J1.T. Jlukas);

— BoOJIeBasi CaMOPeTyJIsALUs MoBeAeHUs 1 AeaTeabHocTH (B.A. BaHHUKOB);

— OCO3HaHHas TICUXUIecKass caMOpPeTyJISIIus NPOU3BOJIbHOM IesSITeIbHOCTH
(O.A. KoHOMKWH).

K aToMy MOXXHO 106aBUTh MHAUBUAYAJIbHO-CcTUIEBOM noaxoa B.M. MopocaHoBoi
[9], m3ydyeHME 0COOEHHOCTEM cCaMOpeTy/IIIUK cuxudeckux cocrossauii A.O. I1poxo-
poBa [14], koHuenuuio peryasitopHoro onbita A.K. Ocuuuxoro [11] u np.

TpaauIMOHHO B OTEYECTBEHHOM IMCUXOJOTMY CAMOPETYJISLIMS U3ydaach B CBSI3U C
KaTeropueil AesiTeIbHOCTH, a TakKXe CYOBbEKTHO-IeSITEJIbHOCTHBIM IMOIXOI0M
(K.A. Abynpxanosa, A.B. bpyurmmackuii, B.A. UBannukos, O.A. KononkuH, b.®. Jlo-
MoB, B.1. Mopocanosa, I.C. [Ipsrus, C.J1. PyounIITe!iH 1 1p. ), 9TO, ITOMHUMO ITPOYMX
($aKTOpOB, MOXET OBITH OOYCIIOBJICHO OOIIMMM JIJIS TIOHSTHH «IeSITEIbHOCTE» 1 «CaMO-
PeryJsiiys» OCHOBHBIMU XapaKTepHUCTUKAMU: lieJIeHAIIpaBJIeHHOCTh, IIPOM3BOJIbLHOCTD,
MPEeIMETHOCTb, aKTUBHOCTh, 0CO3HABAE€MOCTb, aalITUBHOCTb, CUCTEMHOCTb U JIp.

MHoro paboT NOCBSILEHO UCCAeA0BAHUNSIM CITIOCOOHOCTHU K CAMOPETYJISILIMU B IPO-
deccuoHanbHOM aesaTenbHOCTH YenoBeka (B.A. boapos, H.B. bskosa, JI.T. Iukas,
I'M. 3apakoBckuii, B.I1. 3unuenko, JI.A. KuraeB-Cmuik, M.A. Kotuk, B.W. Jlebenes,
A.b.Jleonosa, A.K. Ocunukwii 1p.). [IepBrie HaydHBIE MCCIIETOBAHMS PETYIISIIIMN TTPO-
(eccruoHanbHON AESATEIBHOCTU B OT€YECTBEHHOM MICUXOJIOTUU, B OCHOBHOM, MMEIOT
OTHOIIIEHHNE K AesTeIbHOCTH YeaoBeKa-omneparopa (B.[. lllagpukos, b.®D. Jlomos,
I.C. Hukudopos, F0.4. Toaukos, A.H. Koctun, JI.I. lukas, A.A. O003HOB U Ip.).
B manpHeiieM npy U3y4eHUM CaMOPETYISITUBHBIX CLIOCOOHOCTEH MOIKITIOYAIOTCS IPY -
rue BUIBI PO eCcCOHATbHON NesITeIbHOCTH.

[Ipu paccMoTpeHnH Ipoliecca aganTallii K CI0XKHBIM BUIaM IIpo¢heCCUOHAIBHON
NesITeIbHOCTU B 9KCTpeMabHbIX yciaoBusx JI.I. Jlukas ripeanaraeT BbIICIUTD CIEIy-
IOIIIME PETYJISILIMOHHBIE CUCTEMBI (MJIU ITPOLIECCHI), KOTOPHIE B TO XK€ BpeMsl BHICTYIIAOT
1 KaK YPOBHU CaMOPETYJISILIVHN:

— NCUX0A02UYECK A pecyAsayus npopeccUOHANbHOL DesimeabHocmu, TIPeICTaBIISIoIas
00011 OCHOBY amanTallii, B X0A¢ KOTOPOI ITPOMCXOIUT IePeCTPOiiKa KOTHUTUBHBIX
CHCTEM IeSITeIbHOCTH, e¢ 1ieJIel U INIAaHUPOBAHMSI, ONTUMMU3UPYIOIINX adallTallnIo;

— peeyasayus u camopezynsayusi (QYHKUUOHAAbHbIX COCIOSHUI UMEET OTHOIIIEHUE K ca-
MOPETYJISILIMY SMOLIMOHAIBHBIX U TICUXO(U3NOJIOTUYECKUX COCTOSIHUM, BBICTYIIas Kak
aKTUBALIMOHHO-3HEPTeTUYECKAask COCTABIISIIONIAs afallTalluu;

— MOMUBAYUOHHbIE NPOUECChI, TIO3BOJISIONINE U30paTh HAMOOJIEE MOAXOMSIIYIO CTpa-
TEeTUIO aJalTalli U CIIOCOOCTBYIOIINE OCYIIECTBICHUIO KOHTPOJISI K HEOOXOIMMO
KOPPEKIINH B IIPOLIecCe IPUMEHEHUS 3TOI CTPaTeTHUH;
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— B0Je8ble npoyeccybl, KOTOPhIE CBSI3aHBI C PA3IMYUSIMU KOHTPOJIS HaJl NECTBUEM,
MIPOSIBJISTIOIIMMICS B OPMEHTALIMY Ha JSHUCTBYE WM OPUEHTALIMKA Ha COCTOSIHHE.

B xauecTBe OCHOBBI KOHTPOJISI HaJ IEMCTBMEM BBICTYIIa€T KOHTPOJIb HAll IIEPEXKM -
BaHMSIMU, OOYCIOBAEHHBIMU HETATUBHBIMU U3MEHEHUSIMU (DYHKIIMOHAIBHOI'O COCTO-
SIHUS YeJI0BeKa, OCYIECTBIISIIONIETO CIOXHYIO MPOoGheCCUOHANbHYIO AESITEIbHOCTh B
BKCTpeMabHbIX yCI0BUsIX. KOHTpoIb Haj MepekuBaHUSIMU CITOCOOCTBYET YCIEITHON
azanTtalyuy 1 MOBbIIEHUIO 3 (GEKTUBHOCTA CaMOPETYIIIUN QYHKIIMOHABHBIX CO-
CTOSTHMI [4].

[lepeunciieHHBIC pEeTYISAIIMOHHBIE CUCTEMBI (YPOBHHM) 00ecrieYnBaroT 3PHEKTUB-
HOCTb IPO(eCCUOHATBHON NeITeIbHOCTU B 9KCTPEMaJIbHBIX YCIOBUSIX.

bonbioe 3HaYeHUE 711 000OCHOBAaHUS BO3MOXHOCTH YIYUIIEHUS CaMOPETyJISIIuy
B Ipo¢heCCUOHAIBHOM eI TeIbHOCTU UMEET MpeacTaBieHHoe B rccieqoBanuu JI.I. lu-
KO 3KCITEpMMEHTaIbHOE MOATBEPXKIEHUE KOPPEeKIIMU Hed(hHEKTUBHBIX CTUJIEH caMO-
peryisuny 61aromapsi 00y4eHUIO OIIpeaeIeHHBIM CIIOCO0aM CaMOPETYISIINI, COOT-
BETCTBYIOIINM WHAVBUIYAITLHBIM OCOOEHHOCTSIMHM YeJioBeKa [4].

Pesynbrathl Apyroro ucciaeaoBaHus IoKa3aay Hauyre 3aBUCUMOCTH YCIIEIITHOCTH
Mpo¢heCcCUOHAIbHOIO CTAHOBJIEHUS OT HEKOTOPHIX KOMIIOHEHTOB PETYJISITOPHOIO OIThI-
Ta. McnbiTyeMble C HU3KUM U HUXE CPETHET0 YPOBHEM YCIIEIIHOCTH ITPOheCCUOHATb-
HOTO CTaHOBJIEHWS UMEIOT HU3KME TToKa3aTen CHOPMUPOBAHHOCTU PETYISITOPHOTO
OITBITA, Y HUX, KaK IIpaBujIo, He nudGepeHIINpOoBaHbI IpodeCcCHUOHAIbHbIE MHTEPECHI,
He ccopMHpPOBaHa SMOILMOHAIbHAS HAIIPaBJICHHOCTh JIMYHOCTH. Takue IOHOIIN 1 JIe-
BYIIIKY YaCTO AOMYCKAIOT OIIMOKY pethIeKCUM, HE CIIOCOOHBI K JUIMTEIbHOMY YCUJIUIO.
TakuM 00pa3oM, YpoBeHb C(DOPMUPOBAHHOCTH PETYISITOPHOTO OIbITAa OKa3bIBAET BJIM -
STHUE Ha TIpoliecc MpodeCcCUOHATBHOIO CTaHOBJIeHUS [12].

B uccnenosanuu H.B. bsikoBoii mojiydeHbl HOBbIE TaHHBIE O B3aMMOCBSI31 KOMIIO-
HEHTOB PETYJISITOPHOIO OITBITA M YCIICITHOCTH PO eCCMOHATEHOTO 00yIeHUS CTYICH-
TOB: YCTAaHOBJICHBI 3HAYMMBIE CBSI31 MEXKIY YCIIEITHOCThIO ITPOdeCcCHOHATIBHOTO 00Y-
yeHUs U ¢(OPMUPOBAHHOCTBIO OIBITA OCO3HAHHOM caMopery/isaiuuu. YeM BhIIIIe I10-
Ka3zaTeu OTAEIbHBIX KOMIIOHEHTOB 1 OMbITa OCO3HAHHOU CaMOPETYJISILIMU B 1IEJIOM,
TEM BBIIIIE YCHEMTHOCTh MPO(hEeCCUOHATBLHOTO 00yYeHUs [2].

BaxHo, 4TO M3yyeHne caMOpETYIITUBHBIX CIIOCOOHOCTEN B TpOo(hecCUOHATbHOM
IIesITeIbHOCTH CBSI3BIBAaeTCS ¢ Bee OoJee IMpoKUM KpyroM mmpodeccuii. Tak, E.E. Boii-
JIOKOBA IIPOBEJIa MCCIEIOBAHNE CAMOPETY/ISIIIAN Y IIPEACTABUTEICH COLIMOHOMMNYIECKIX
1 TeXHOHOMMYeCcKuX Ipodeccuii [3]. B xome TeopeTnueckoro aHaim3a B KauecTBe WH-
TerpajbHbIX COCTABJISIOLIMX TICUXUYECKON PErYISLIMM TPOPEeCcCUOHATbHON AeATeb-
HOCTH €10 OBUIM BBIIEIEHBI MOMUBAYUOHHLI, ONEPAUUOHANbHBIL KOMIOHEHMbl I KOMHO-
Henm camopeeyaayuu. Ha 0CHOBE CpaBHUTEIBLHOTO aHAIN3a OCOOEHHOCTEN PETYISIIINN
mpo¢eCCUOHANBHOM IeSITeIbHOCTH MEHEIXKEPOB 0 IIpoAaXkaM M aBTOMEXaHUKOB KakK
IIpeACTaBUTEICH COLMOHOMUYECKHX M TEXHOHOMMYIECKMX ITpodecCcrii ObUTH BEISIBIICHBI
CXOIIHBIC U pa3inyalolirecs XapakKTepUCTUKU B COCTaBe, CTEIIEHU BhIPaXKE€HHOCTH,
B3aMMOCBSI35X MOTMBAILlMIOHHOTO, OTlepallMOHAIBHOIO X CAMOPETrYJISITUBHOIO KOMIIO-
HEHTOB CTPYKTYPHI PETYJISILIMU. YCTAaHOBJIEHO, UTO Ha pa3HbIX YPOBHSX MpodeccruoHa-
JIN3Ma y pelcTaBUTENIe COLIMOHOMUYECKUX MTpodeccuilt MpoUCcXoasaT U3MEHEHUS BO
BCceX TpexX (PYHKIMOHAIbHBIX KOMIIOHEHTAX, a Y IPEACTaBUTEICH TEXHOHOMMIECKIX
npodeccuii, Ipexae BCero, B orepalimoHaIbLHOM KOMITOHEHTe [3].
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Psin niccnenoBaHMii MOCBSIIIEH U3YYEHUIO CAMOPETY/IITUBHBIX CIIOCOOHOCTEH B IIe-
JIarOTMIeCKOM AeATeIbHOCTH. PaccMOTprM HEKOTOpBIC M3 3TUX UCCaemoBaHuii. Tak,
o manHbM O.B. benoyc, ¢opMmupoBanne peryIsITUBHBIX YMEHUH SIBJISIETCS HEOOXO-
JTUMBIM YCJIOBUEM IMPOoGheCCUOHAIBHOIO CTAHOBICHMS Ilearora v 3aKjiaaiblBaeT OCHO-
BBI €10 3 (PeKTUBHOI pabOTHI B 1IKOJIEe U By3e. [TokazaHo, 4To MpU yCI0BUU (hOPMU-
POBAHUS MPOSIBIICHUI CAMOPETYJISILIMUA CTAHOBJIEHNE TpodeccCruoHaNa IMPONCXOIUT
OoJiee ycrenrHo [1].

B nccnenoBannu 0COOCHHOCTE! caMOpPETYISINU Y YIUTeIeit, IIPOBEICHHOM
A.O. IIpoxopoBBIM, BBEISIBJIEHA TPEXYPOBHEBAS CUCTEMa, KOTopas ITPEACTaBIsIeT COOOI
BKJIIOUEHHbIE OJIMH B IPYrOii ypOBHU CAMOPETYJISIIIUU COCTOSIHUM. ABTOP MOTYEPKU-
BAeT, YTO «B peaJIbHOM MeJarornyeckoil nesiTeJIbHOCTH y4acTBYIOT BCE YPOBHM CaMoO-
PeTYJISIINK, aKTyaJln3alusl ypOBHEN 3aBUCUT OT JOMUHUPYIOWIEH cuTyauum» [13.
C. 159]. B TpexypoBHEBOIi cUCTeMe CaMOPETYJISILUU COCTOSIHU Y IeJaroros, corjiac-
HO A.O. IIpoxopoBy, KaXIbIi ypOBEHb XapaKTePU3YeTCS CIICHN(PUKOM IPHUEMOB U CITO-
€c000B caMOPETYJISILIUM U OCOOEHHOCTSIMU TIPOSIBJICHUA.

ba3zoevLil yposens IpeCcTaBIsIET COOOM CUCTEMY JIUTEIbHBIX YCTOMYUBBIX COCTOS -
HUi, 00yCTOBIEHHBIX MPOGheCCUOHATIBHOI MOTUBALIMEN, TO3UTUBHBIMU YCTAHOBKAMM
10 OTHOIIEHUIO K Tegarorndeckomy Tpyay. CopMrUpoBaHHOCTb 3TOIO YPOBHS 00Y-
CJIOBJIUBAET Pa3BUTHE YMEHMUSI YIIPABJISTh COOOI.

Yposenv mexyweii camopeeyaayuu CBsI3aH ¢ aKTyaaIn3ameil IPOJOHTUPOBAHHOM Ha
BECh YPOK M TPYIOBOM J€Hb CUCTEMBbI IOJIOXHUTEIHHO OKPAIIIEHHBIX PA00YMX COCTOS-
Huii. Bbuto yetaHOBIIEHO, 4TO 60J1ee 70% yuuTeleii IIaHUPYIOT TaKUE COCTOSIHUSL.

Ypoeenv onepamuenoii camopeeyasayuu o06ecrieunBaeT akKTyaJbHYIO CAMOPETYJISIINIO
MICUXWYECKNX COCTOSTHUM Ha YPOKe, KOTOpast JOCTUTAeTCsI MCIIOJIb30BaHUEM TaKMX CITO-
Cc000B 1 MPUEMOB, KaK OTKJIIOUCHME-TIepeKIIoUeHIEe, CAMOBHYIIIECHIE CITOKOMCTBUS 1
BBIIEPKKI, CAMOYCIIOKOCHIE, CAMOIIPHKA3kl, HAIIPaBJICHHEIC Ha ITOAaBJICHUE pa3apa-
KUTEIBbHOCTU, aKTYaIU3aLMsI CIOKETHBIX IIPEICTaBIeHUI (BOCIOMUHAHNI ) 1 00pa30B
YEero-To XOpOIIEro, YTO MPeACTOUT B OyImKaliiiee BpeMsl, peTy/Isaius IbIXaHUS 1 KOH-
TPOJIb COCTOSIHUS TojiocoM [13].

TakuMm ob6paszom, 61arogapst HaydyHoit padote A.O. [TpoxopoBa cK1aabIBaeTCs YETKOE
MpeACTaBIeHUE O CUCTEME U TTPUEMax CaMOPETYJISIIIMN Y YIUTeei.

B uccnenoBanum E.B. CooBbeBOIi, IIOCBAIIIEHHOM ITPO(eCcCMOHAIBHOMY CTAHOB-
JICHUIO OyIyIIero Ieaarora, BeISIBJIEHA BEICOKAsI 3HAUMMOCTh IMYHOCTHOM caMOpery-
JISILIMU KaK Ba>KHOTO ITOKa3aTeJIsl IICUXOJIOTMYECKO TOTOBHOCTH K ITpodeCcCHOHaTbHOM
JIeITETbHOCTU. ABTOPOM YCTaHOBJIEHO, YTO «JIMYHOCTHAsI CAMOPETYJISILIUS TIPEICTaB-
JIIeT cO00# BEICOKWI YPOBEHD IICUXWYECKON PETYIISILIMN, Pa3BUTHE KOTOPOI CBSI3aHO
CO CTaHOBJIEHMEM CYOBEKTHOCTHU KaK 0CO00Tro KauecTBa (DOPMUPYIOIIEHCS TUIHOCTH,
oIocpeayolei (PyHKIIMIO €€ CaMOCOBEPIICHCTBOBAaHMA. JIMUHOCTHAS cCaMOPETYJISIIINS
IIPOSIBJISIETCS B YCIIEIITHOM OBJIAIEHUM HOBBIMH, 00JIe€ CJIOXKHBIMH BUIAMU 1 (popMaMu
JIesITeIbHOCTHU, BhIpaxkasiCh BHEIIIHE B 3(p(peKTUBHOCTH €€ OCYIIECTBICHUS B LIEJIOM»
[16].

E.B. ConoBbeBa akIleHTUPYET BHUMaHKE Ha TOM, YTO IPY Pa3BUTUM JTUIHOCTHOM
CaMOPETYJISIINKI Y CTYACHTOB — OYAYIINX MeIaroroB hOpMUPYIOTCS €€ KOMIIOHEHTHI,
CBsI3aHHBIE C CAaMOIIO3HAHMEM M caMOpa3BUTHEM. biaromapst oCBoeHHIIO c10CO00B
OCO3HAaHHO1 CaMOPETYJISILINY Pa3BUBAIOTCS YMEHUS CAMOKOHTPOJISI, CAMOOOJIagaHMs,
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caMOyIpaBJIEHUS, CAMOBOCTIMTAHUST; CTAHOBUTCS O0Jiee anekBaTHOM camoolieHka. Kpo-
Me TOro, IMPOKMCXOAUT OCO3HAHUE LIEHHOCTE!, CBA3aHHBIX C ITpodeccueii neaarora;
Pa3BUBAIOTCS OTBETCTBEHHOCTD, AKTUBHOCTD B IIPOSKTUPOBAHUU CBOCI XKMU3HEIETEI b~
HOCTHU U IPYIUe CYObEKTHBIC KaYeCTBA JUYHOCTU, CIIOCOOCTBYIOIINE CAMOCOBEPILIEH-
CTBOBAHMIO U caMopean3alny yejiopeka [16].

TakuM 06pa3oM, MOXKHO TOBOPUTH O TOM, UYTO JIMYHOCTHASI CAMOPETYJISIIN B ITe1a-
FOTUYECKON NesITeIbHOCTU CBsI3aHa C aKTyalIn3alrell BBICIINX CAMOPETYISITUBHBIX
CIIOCOOHOCTEH, ITO3BOJISTIOIINX IIPOJBUTATHCS B IMIHOCTHOM U TyXOBHOM CaMOpas3-
BUTHU, BEOYIIMX K cCaMOpeai3aliiy B IIpodeCcCUOHANIBHOM nesaTebHOCTU. Beans camo-
peanusanus, cornacHo C. M. KynuHOBY, — «3TO COBOKYITHOCTb MHCTPYMEHTAJIbHO-
CTUJIEBBIX U MOTMBALIMOHHO-CMBICJIOBBIX XapaKTEPUCTUK, 0OECIIEUNBAIOIINX TTOCTO-
STHCTBO CTPEMJIEHHMI 1 TOTOBHOCTB K CAMOBBIPAXKEHMIO IMYHOCTU B Pa3IMIHEIX chepax
KU3HEAESTeNbHOCTH...» [7. C. 32], 1 OHA TECHO CBSI3aHa C CaMOPETyJIsILUeii Ha ee BbIC-
IINAX YPOBHSIX.

BbiBOoAbI

PaccMmoTpeHHbBIC onpene/ieHUsT CaMOPETYJISILIUY MTO3BOJISIIOT IPEACTABUTD ¢¢ KakK
00111yI0 CITOCOOHOCTD YEJIOBEKA, a TAKXKE BBIACIUTD €€ TyXOBHYIO COCTABISAIONIYIO, CBU-
JIETEILCTBYIOIIYIO O BBICIIIEM YPOBHE Pa3BUTHS IMIHOCTH, €€ 3PEJIOCTH.

[Ipennaraercst CTpyKTYpHO-YPOBHEBOE oMrcaHue (MOIEIb) CAMOPETYJISIIUM KaK
0011111 CITOCOOHOCTH YeJIOBEKa, IIPIIOKMMOE K aHAIM3Y JII000i mpodeCcCHOHaTbHOMN
JeATeIbHOCTUA. B HeM BBIIEIISIOTCS KaK YPOBHU CAMOPETYJISIIUN, TAK U COOTBETCTBY-
IOIIME UM CaMOPETYISITUBHBIC CITIOCOOHOCTH: 1) IICUXO(PU3NOIOTUIECKHIA YPOBEHb —
CIOCOOHOCTD K CAMOPETYJISIIUY 3MOLIMOHAIBLHBIX U IICUXO(U3NOJOTUUECKUX COCTOSI-
HUI; 2) COLMATBHO-TICUXOJIOTUYECKHUI YPOBEHb — CITOCOOHOCTD K CaMOPETYJISILIUU B
MPOLIECCE COLIMATBHOTO B3aMMOJEHCTBYS; 3) TICUXOJIOTMYECKUI YPOBEHB (CITOCOOHOCTD
K peTyJISIUN ACSITeIbBHOCTH, CIIOCOOHOCTD K IMYHOCTHOM CaMOPETYJISILINNT); 4) TyXOB-
HbIIf YpOBEHb — BBICIIIAS] CIIOCOOHOCTD K CAMOPETYJISIIIUM, OOYCIOBJICHHAS BRICIIMMU
LICHHOCTSIMU ¥ CMBICJIAMU OBITHS.

Pa3paboTtaHHasi CTpyKTYpHO-YpOBHEBasi MOJIEIb CAMOPETYJISILIMN U CAMOPETYISITUB-
HBIX CITOCOOHOCTEN MOXET CITOCOOCTBOBATH OOOTaIlCeHUIO MPEACTABICHU O caMope-
TYJISSLMY OJ1aromapst BKIFOYEHUIO TyXOBHOI'O YPOBHSI M CIIOJIb30BaHMIO IIOHSITHS «BBIC-
L€ CAaMOPETYISATUBHEIE CIIOCOOHOCTU»; OHA TAKXKE CO3/1aeT YCJIOBUS AJIS CUCTEMATH -
3allMM aHAJIM3a CaMOPETY/ISILIUU B TIPoGheCCUOHATbHOM 1 IPYTOii AeITEIBHOCTH.

Hcxons 13 npenioxXeHHOM CTPYKTYpHO-YPOBHEBOI MOIEIN CaMOPETYISILINY, OC-
HOBBIBASICh Ha MPOBEICHHOM aHAJIM3€ CAMOPETYJIATUBHBIX BOBMOXKXHOCTEN YeI0BeKa B
HEKOTOPBIX BUIaX MPodeCcCUOHATLHON AeITeTbHOCTH, MOXKHO CKa3aTh, YTO B OIIpe.Ie-
JICHHBIX IIpopeCcCUsix, HaIIpuMep IeIarora, YeTBEPThblil — JIYXOBHBIM — YPOBEHB, Pe-
aJI3yeMBblil OJlaromapst BBICIIMM CaMOPETYISITUBHBIM CITIOCOOHOCTSIM, IIPOSIBIISIETCSI C
0Cc0001i 04eBUTHOCTHIO. B 3TOM cltyyae caMoperyJisiius Ha BbICIIEM JyXOBHOM YPOBHE
CIIOCOOCTBYET caMOpeaIn3aliy JIMYHOCTU B IPO(PeCCUOHAIBHOMI NeSITeIbHOCTH.

[IpoBeneHHBI aHAIU3 PEe3yJIbTATOB UCCIECAOBAHMI CaMOPETYJISILIUU Y MIPeACTaBU-
TeJIel HEKOTOPBIX THITOB IPO(heCCUOHAIBHOMU JeITeIbHOCTH (HaIpuMep, Ieaarornie-
CKOIf) CBHIIETEJIECTBYET O HAJTMUKMM Pa3HBIX YPOBHEH U BUIOB CAMOPETYIISILII U O BOC-
TpeOOBAaHHOCTH CAMOPETY/IITUBHEIX CIIOCOOHOCTEM pa3IMIHOIO XapaKTepa — OT IIPO-
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CTBIX, CBSI3aHHBIX, HAIIPUMEDP, C OTKIIOUYCHUEM-TIePEKITI0UYeHUEM, — 10 BBICIINX,
00YCJIOBIMBAIOIINX JUIHOCTHYIO CAMOPETYJISIIAIO, TyXOBHBIN POCT, CAMOPA3BUTHEC 1
camopeanu3annio. To ecTh, 3a1eliCTBOBAHHBIMU OKA3bIBAIOTCS BCE YETHIPE YPOBHS IIPEI-
JIOXKEHHOM MOZIEIN CaMOPETYJIIIIUN U CAMOPETYJIATUBHbBIX CITOCOOHOCTEIA.
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SELF-REGULATORY ABILITIES IN PROFESSIONAL ACTIVITY

G.V. Ozhiganova

Laboratory of Psychology of Abilities and Mental Resources
Institute of Psychology of Russian Academy of Sciences
Yaroslavskaya str., 13, Moscow, Russia, 129366

The self-regulation is considered by the author as a general ability of the person. The levels of self-
regulation relating to any professional activity, and corresponding to these levels self-regulatory capacities
are distinguished: 1) psychophysiological — the ability for self-regulation of emotional and psycho-
physiological states; 2) socio-psychological — the ability for self-regulation in the process of social
interaction; 3) psychological (the ability to regulate activities; the capacity for personal self-control);
4) spiritual — the highest capacity for self-regulation due to the higher values and meanings of existence.
Self-regulation at the highest spiritual level is considered in this research in connection with the
actualization of higher self-regulatory capacities, leading to self-realization of the person including
professional activity. Processes, levels, components of self-regulation, associated with different
conditions of professional activities (for example, in extreme situations), as well as with different types
of professions (teachers, sales managers, etc.) are described. A particular attention is given to self-
regulation in the teaching activities: levels, techniques of teachers’ self-regulatory skills are presented;
the importance of teachers’ personal self-regulation is emphasized, because it determines self-
development, self-improvement and self-fulfillment in their chosen profession, and is associated with
the manifestation of higher self-regulatory capacities. It is noted that in the process of professional
activities different levels and types of self-regulation are demanded. The self-regulation in professional
activities is carried out due to various self-regulatory capabilities — from simple to complex, including
the highest.

Key words: levels of self-regulation, personal self-regulation, higher self-regulatory capacities,
regulation of professional activities
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OCOBEHHOCTU OTBETCTBEHHOCTU CTAPLLUEKJIACCHUKOB
M3 OAHOAETHbIX U MHOIOAETHbIX CEMEN

I.A. lllypyxuna

Balkupckuii rocynapcTBeHHBIN MeIaroruaecKuii YHUBEPCUTET UM. M. AKMYILTBI
ya. Yepuwiuwesckoeo, 25a, Ypa, Poccus, 450077

B cratbe nmpencraBieHbl pe3yabTaThl MCCIEIOBAHNSI OTBETCTBEHHOCTHU CTAPIIEKIAaCCHUKOB U3
OITHOAETHBIX 1 MHOTONIETHBIX CEMeli B paHHEM IOHOIIIECKOM Bo3pacTte. KccienoBaHue BbIMOIHEHO
B pycjie CUCTeMHO-(YHKIIMOHAIBHOTO TToaxoaa, paspadbotaHHoro A.U. KpynHoBsiM. B KkoHTekcTe
JIAHHOTO MOJX0Ja OTBETCTBEHHOCTb paccMaTpUBaeTCs KaK BaxkHeiilllee BoJIeBOe MOpPaJIbHO-HPaB-
CTBEHHOE CBOWCTBO, COBOKYITHOCTh COJIEPXKATEIbHO-CMBICTOBBIX U MHCTPYMEHTAJIbHO-CTUIEBbBIX
cocTtapisoiux. [1o pesyasraTam UCCeI0BaHUS MOJyYeHbl CTATUCTUYECKHU 3HAYMMBbIE pa3Inyus 1o
11 mepeMeHHBIM (0OUiecmeeHHO 3HaUUMble Ueal , COUUOUEHMPUHHOCTb, I20UCHMPUUHOCHb, OCMbICACH-
HOCMb, 0C800MAEHHOCMb, AIHEPLUMHOCMb, CMEHUYHOCMb, UHMEPHAAbHOCHYb, ONePAYUOHANbHbIE MPY0-
Hocmu). OTBETCTBEHHOCTDb CTapIIEKJIACCHUKOB U3 OMHOJETHBIX CeMeil UMeeT OOJIbIIYIO BbIPasKEeH-
HOCTb KaK OOIIECTBEHHOM, TaK M IMYHOCTHO HaMpaBIeHHOW MOTUBALIMU, XapaKTepu3yeTcsl bosee
IyOOKUM TTOHUMAaHUEM €€ COJepXKaHUsI, BBICOKOU pe3yJbTaTUBHOCTBIO U B TIPEAMETHO-IESITEb-
HOCTHOU U B CYyObEKTHO-KOMMYHUMKAaTUBHOM cepax. [Ipu 3TOM «€AMHCTBEHHBIE IE€TU» MIPU TTPO-
SIBJIEHMY OTBETCTBEHHOCTH 00Jiee TTacCUBHbBI, HO TIPU yIaYHOI peaan3allii OTBETCTBEHHOCTH 3MO-
LIMOHAJIbHEEe pearnpyloT Ha ycrex, TiiaTeJbHee KOHTPOJIUPYIOT MPUHSIThIE 00s13aTeIbCTBA, TaK KaK
yallle UCTIBITHIBAIOT BHEIIHME TPYAHOCTHY MPU TIPOSIBJICHUM TaHHOTO CBOMCTBA IMYHOCTU. OTBET-
CTBEHHOCTb Y CTapIlIEKIaCCHUKOB U3 MHOTOIETHBIX CEMeil B 00JIbIIIEl CTENTeHN O0IIIECTBEHHO OpU-
EHTMpPOBaHa, OHU UMEIOT OOJIBIINE MacITab 3HAHUI O JTaHHOM CBOWMCTBE TUYHOCTH, OOJiee aKTHUB-
HBI, TIPOIIE OTHOCSITCS K YCTIEIITHOMY €€ MPOSIBJICHUIO U JIerde MPeoaoJIeBaloT BHEIITHNE TPYIHOCTH
MPU pean3aiuy OTBETCTBEHHOCTH.

KimoueBble cjioBa: OQHOIECTHEIC U MHOTOIETHBIE CEMbU, CTAPIIEKIACCHUKMN, OTBETCTBEHHOCTD,
CUCTEMHO-(YHKIIMOHAJIbHBINA MOAX0A, MOTUBALIMOHHO-CMBICJIOBOI M PETYIITOPHO-IMHAMMYECKUIMA
OJIOK1

OTBETCTBEHHOCTb SIBIISICTCSI OMHUM M3 TJIaBHBIX (DYHIAMEHTAIbHBIX IIPUHIIUIIOB B
0011IeCTBE U B XXM3HU KaXXI0ro YeJIOBEKa, TaK KaK JIIOAU IpelebHO YyBCTBUTEIBHBI K
YyBCTBY JIOJITa, INYHOM OTBETCTBEHHOCTU U BUHE, O€3 KOTOPHIX HE CYILIECTBYET OTBET-
CTBEHHOCTHU. OTBETCTBEHHOCTh XapaKTepU3yeTcsl KaK COLMaTIbHO LIEHHOE TMYHOCTHOE
KayecTBO, KOTOPOe HYKHO pa3BUBaTh, (GOPMUPOBATh, BOCIIMTEIBATh IIPEXIE BCETO B
CeMbe, IICPBOM COIIIYME, B KOTOPBIH «IIPUXOIUT» pebeHOK. OcoOeHHO BaKHO (DopMU-
POBaTh YyBCTBO OTBETCTBEHHOCTH C ICTCTBA, KOTIA CEMbSI SIBJISICTCS LICHTPAJIBbHBIM Me-
CTOM pPa3BUTHSI U BOCIIUTaHUSA. B paHHEM I0HOLIECKOM BO3pacTe OTBETCTBEHHOCTD
CTaHOBUTCSI OPUEHTUPOM U 0a30¥i 151 hopMUPOBaHUS ITPOPECCHOHATBEHOTO CaMOOIIpe-
JeJeHUsI, CAaMOCO3HAHUS IMYHOCTH, BKJTIOUYAIOIIIETO U OTHOIIIEHUE K ce0e KaK K CyOb-
eKTy TIpo(eCcCUOHAIBHOM NeSITeIbHOCTH, U TMYHOCTHOM CaMOIEeTepMUHALIMN.

Llenbio HalIETO MCCeAOBAHUS OBIJIO U3yUYEHUE OTBETCTBEHHOCTH CTapIIEKIaCCHHU-
KOB 13 OHOJCTHBIX 1 MHOTOIETHBIX CEMEI B pycjie CUCTEMHO-(YHKIIMOHATIBHOTO IO -
Xoma, pa3pabaTteiBaemMoro 1o pykoBoactBoMm A. M. Kpymrosa [3—5; 10], B KoTopoM
OTBETCTBEHHOCTb pacCMaTpUBACTCS KaK BaKHEIIIee BOJIEBOE M MOPaJIbHO-HPABCTBEH-
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HOE CBOICTBO, KaK COBOKYITHOCTh COJIEPXKATEeTIbHO-CMBICTOBBIX 1 MHCTPYMEHTAJIBHO-
CTHUJIEBBIX COCTABJIAIONX. B pycie cucteMHO-(pYHKIIMOHAIBLHOTO ITOAX01a N3YJaIiCh
TICUXOJIOTUYECKNE OCOOEHHOCTH OTBETCTBEHHOCTH PA3JIMIHBIX TPYIIT yIuUTene [9],
IICUXOJOTMYECKIE OCOOEHHOCTU OTBETCTBEHHOCTH CTYAEHTOB OyIyIIIMX YIIpaBJIESHIIEB
U CIIeLIMaaruCTOB [1], OTBETCTBEHHOCTb, KaK MPOo(peCcCUOHATbHO BaXXKHOE JIMYHOCTHOE
CBOMCTBO KypCaHTOB BOGHHOTO By3a [2], KaK CUCTEMHOE CBOMCTBO IUYHOCTU MYKUM-
HbI B COOTHOILIEHUU ¢ (h€HOMEHOM OTLOBCTBA [14], HIEHHOCTHO-CMBICIOBBIE AETEPMU-
HaHTBI B pa3IMYHBIX TUIIAX OTBETCTBEHHOCTH [6]. OmpeneeHa posib OTBETCTBEHHOCTHU
B IPOSIBJICHUY IMATPUOTUYHOCTH JIMIHOCTH [ 7], 9MOIIMOHAILHOM BBITOPAHUM YIUTEICH
Ha HayaJIbHOM 3Tarne npodeccuoHanu3aunu [8], BeIAeAeHbI BHyTpUCEMEHbBIE (PaKTO-
pBI, CIIOCOOCTBYIOIIME (DOPMUPOBAHUIO U PAa3BUTHUIO OTBETCTBEHHOCTU KaK CBOMCTBA
JmaHocCTH [15]. BeIsIBIEHBI (haKTOPHI YBEPEHHOCTU Y IOIPOCTKOB C NEBUALIUSIMU B O~
BeJIEHUU: OOIIIECTBEHHO-TMHAMWYECKHIA, CYOBbEKTHBIN 1 a3PTUUHBIN Y JIeBOYEK 1 OC-
MBICJICHHO-TMHAMNYIECKIM, SMOIIMOHAIBHO-CTIJICBOI, STOLICHTPUIHEIN Y MAIbUNKOB
[12]; TMHTBUCTUYECKIE U TICUXOJIOTUYECKHE XapaKTePUCTUKN OTBETCTBEHHOCTH, TIPO-
SIBJISIIOIIIMECS B PEUEBOM eI TeIbHOCTU CTapIIEeKJIaCCHMKOB 1 KypCaHTOB BOEHHOTO
By3a [2]; oO1iMe 4epThl ¥ cielupruueckrie 0COOEHHOCTY CTPYKTYPhl OTBETCTBEHHOCTH
y JaTUHOAMEPUKAHCKMX U apUKAHCKUX CTYAeHTOB [13]; moioposieBbie 0COOEHHOCTH
OTBETCTBEHHOCTH YETHIPEX BO3PACTHBIX IPyMIl (TTOAPOCTKU, PAHHSS IOHOCTh, IOHOCTD
U 3peJIBIiA BO3pacT), 00HAPYKEHBI Pa3IMIMs B CTPYKTYPE OTBETCTBEHHOCTH Y MaJIbul-
KOB U J€BOYEK, IOHOIICH U AEBYIIEK, CTYAEHTOB M CTyACHTOK, MY>KUYMH 1 KEHIINH,
BBISIBJIEHBI OOIIM€ TEHASHILIMY BO B3aMMOCBSI31 Pa3IMYHbIX KOMIIOHEHTOB OTBETCTBEH-
HOCTH B CpaBHMBaeMbIX rpymniiax u ap. [11]. Takum odpa3oM, U3ydeHHE OTBETCTBEH-
HOCTU MPOBOJAMJIOCH B TPO(ECCUOHABHBIX, TeHAEPHBIX, TOJOPOJIEBBIX, STHUIECKUX
U IPYTUX acrieKTax, HO UCCleOBaHU 0COOEHHOCTE OTBETCTBEHHOCTH Yy CTapiiie-
KJIACCHUKOB U3 OMHOIETHBIX 1 MHOTOACTHBIX CeMeil, He CMOTPsI Ha MHOTOUKCJICHHBIC
HCCIeIOBaHMSI JaHHOTO BOIIPOCA, B PyClIe CUCTEMHO-(QYHKIIMOHAILHOTO ITOAX0Ia 10
HACTOSIIIIETO BpeMeH! He Obl10. HoBU3HA HccienoBaHMs ONpeaessieTCsl TEM, YTO pac-
KpbITa TICUXOJOTHUYECKas clieliudrKa MposBIEHUS OTBETCTBEHHOCTH, KOTOpas
3aKJII0YAETCS B KAU€CTBEHHBIX OTJIMYMSIX, BRIPAXKAIOIIMXCS B COCTaBE Pa3IMYHBIX ITepe-
MEHHBIX OTBETCTBEHHOCTH U B CTEIICHU MPEATIOYTECHMS T€X WJIM MHBIX IPU3HAKOB pe-
aTn3aliy JAaHHOTO CBOMCTBA CTapIIeKIACCHUKAMM M3 OMHOACTHBIX 1 MHOTOJIETHBIX
CEMEH.

Hamre nccnemoBanue npoBoauiaoch Ha 6aze MOBY «JIueit Ne 1» ¢. Bepxane Kurn,
Pecny6nuku bamikoproctas. B uccinenosanuu npuHsiio yyactue 90 yaeHukon 10—11
KJaccoB, 3 HUX 50 4esoBeK 13 ceMeli ¢ oMHUM pedbeHKoM 1 40 4eJIOBEK U3 MHOTOMIET-
HbIX ceMeii. JIJ1s1 u3ydeHust OTBETCTBEHHOCTU ObLT UCTIOJIb30BaH «bJIaHKOBBIN TECT —
OtBercTBeHHOCTE» A.M. KpymHOBa, KOTOPBIi ITO3BOJISIET pacCMaTPUBaTh OTBETCTBEH -
HOCTb KOMIUIEKCHO: C IIO3UIINY MOTUBAIIIOHHO-CMBICJIOBOI IOICUCTEMBI CYOBEKTOM
o0ecIeuynBaeTCsl CeIeKUMS TeX WM MHBIX TOOYXIeHU (11eJIeBOi M MOTUBAIIOHHBII
KOMITOHEHTHI), IIyOMHA U TOYHOCTh CMBICJIOBBIX 3HAYEHUI (KOTHUTHUBHBIA KOMITO-
HEHT), cpepa MPUTOXKEHUS CBOMCTB TUYHOCTU (TTPOAYKTUBHBIN KOMITOHEHT). C T10-
3ULIMU UHCTPYMEHTAIbHO-IMHAMWYECKON TTOACUCTEMBI OTNIPEACIISIeTCSl CUCTeMa MPU-
€MOB U CIIOCOOOB OCYILIECTBIICHUS pealn3allii CBOMCTB JMYHOCTHA: MHTEHCUBHOCTD
(TMHaAMWYeCK1iT KOMIIOHEHT), SMOIIMOHAITLHOCTD TIepesKMBAaHUH (3MOIIMOHAIBLHBIN
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KOMIIOHEHT), CITOCOOKI PeryIsiuu (peryIsiTOPHEINA KOMIIOHEHT) 1 TPYAHOCTE, KOTO-
pBIe UCIBITEIBACT PECIIOHIACHT B IIPOLIECCE PeaIn3allii CBOMCTB JIMIYHOCTH (pediek-
CUBHO-OILIEHOYHBI KOMITOHEHT) [3].

B pesynbrare npoBeaeHHOro UCCIeI0BaHMsI ObUIU BBISIBIICHBI CJIEAYIOIIE 3HAYIMbIE
paznuuus no 11 rmepeMeHHBIM OTBETCTBEHHOCTHU (Ta0. 1): 06uecmeenHo 3nauumvie yeau
(p=0,00), coyuouenmpuurnocms (p = 0,01), seouenmpuunocms (p = 0,01), ocmbicaennocms
(p = 0,01), oceedomaernnocms (p = 0,00), npedmemnocmo (p = 0,03), cybsexmuocms
(p = 0,00), asnepeuunocms (p = 0,00), cmenuunocms (p = 0,04), unmepnasvnocmeo
(p = 0,00), onepayuonanvusvie mpyornocmu (p = 0,00).

Tabnvua 1
CpenHMe 3Ha4Y€HUA NepeMeHHbIX OTBEeTCTBEHHOCTU CTapLueKnacCHUKOB
n3 ogHopeTHbix (N = 50) n mHoropeTHbix cemeii (N = 40)

[Moka3aTenn nepemMeHHbIX
OTBETCTBEHHOCTU
U-kputepuni | YpoBeHb
MNMepemeHHble ofHopeTHas MHOrogeTHas
KOMMOHEeHTbI MaHHa— 3Ha4n-
OTBETCTBEHHOCTU cemMbs cemMbs
YuUtHn MOCTHU (p)
cpea- | ctang. | cpen- | cTaHA.
Hue oTKI Hue oTKN
Lienesoit O6uwecTBeHHO 3Ha4u- | 30,03 5,2 35,12 3,2 154 0,00
Mble Lienun
JINYHOCTHO 3Ha4yuMmble | 32,23 5,01 34,02 4,8 149 0,18
uenun
MoTnBauMOHHbIN | COUMOLUEHTPUYHOCTb 28,20 4,0 24,30 6,0 155 0,01
OroueHTPMYHOCTb 27,00 2,2 24,50 6,1 146 0,05
KOrHUTUBHbIA OCMBbICNEHHOCTb 28,64 3,6 24,69 | 3,00 254 0,00
OcBegOMJIEHHOCTb 20,10 | 2,00 | 24,90 3,2 210 0,00
MpoayKTUBHLIN MpeoMeTHOCTb 30,03| 5,30 |27,10| 4,4 210 0,03
Cyb6beKkTHOCTb 32,10 | 4,00 | 26,70 | 4,02 284 0,00
OduHamunueckunin OHEepruyHoCcTb 25,70 4,00 25,74 3,52 545 0,98
A3HEpPrm4yHoOCTb 22,94| 5,4 19,22 | 4,60 619 0,00
OMoumMoHanbHbli | CTEHUYHOCTb 29,20 | 6,00 | 24,24 | 6,44 250 0,04
ACTEHMYHOCTb 23,90 | 3,04 | 21,42 | 4,33 332 0,07
PerynatopHbiii MHTepHanbHOCTb 28,04 3,7 22,00 | 4,50 544 0,00
OKCTEepHaNbHOCTb 22,10 4.1 29,43 55 323 0,39
OUEHOYHbIN OnepaumnoHHble TpyaHo- | 17,21 | 4,60 | 11,80 | 4,44 365 0,00
cTUn
JlnyHocTHble TpyaHocTh | 15,54 | 6,10 13,22 | 3,91 2597 0,16

lMpumeyaHne: [OCTOBEPHbIE PA3/INYMSA BblAENEHbI MONYXUPHBIM LWPUGDTOM.

Pazmumst B peanmm3anyiy OTBETCTBEHHOCTH Y CTAPIIEKJIACCHUKOB M3 CEMEM C OMHUM
peOESHKOM 1 CTapIIEKIACCHUKOB 13 MHOTOIETHBIX CEME ITPOSIBIISIIOTCS B CJICIYIOIIEM:
IIOKa3aTeNIb IIepeMeHHOM 06uecmeerno snavumsie yeau (30,03 1 35,12) y eIMHCTBEHHBIX
JIeTeil HIDKe aHAJIOTMYHOTO IT0KA3aTes Y CTapIIeKIACCHUKOB U3 MHOTOIETHBIX CEMEIA.
HMHbIMU clTOBaMU, OTBETCTBEHHOCTD CTaPIIEKIACCHUKOB M3 MHOTOICTHBIX CEMeEi yaliie
HalleJieHa Ha JOCTVIXEeHHUE ycIiexa B AesITeIbHOCTH, OOpeTeHNe HaleXKHBIX U BEPHBIX
Ipy3eii, peaTu3anio TCOPETUISCKIX, MTHULIMATUBHBIX JIe]I, YTO, CKOpee BCEro, CBsI3a-
HO C HaJIMIMEM APYTHX JeTel B CEMbe.

VY cTaplIeKIacCHUKOB U3 OOHOAETHBIX CeMell BhIIIE ITOKA3aTe Iy 10 MepeMEeHHbBIM
coyuoyeumpuunocmso (28,20 u 24,39) u seouenmpuurnocms (27,00 u 24,50), T.e. OTBET-
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CTBEHHOCTb ¢IMHCTBEHHBIX JTCH MMEET B OOJIbIIEH CTEIIEH! KaK OOIIECTBEHHYIO, TaK
1 TMYHOCTHYIO MOTHBALINIO, XapaKTepHU3yeTCsI aMOMBaIeHTHOCTEIO. C OMHO CTOPOHHI,
MX OTBETCTBEHHOCTB Yallle, YeM Y UX CBEPCTHUKOB 13 MHOTOJICTHBIX CeMeii, To0yKaa-
€TCSI KeJJaHMEeM 0Ka3aTh IIOMOILb IPYTUM JIFOISIM, CTPEMJICHHEM He Orop4yaTh OJIM3KUX
WM JIIONIEH, XKeJlaHUeM OrpaauThb OJM3KOIo YeJIOBeKa OT HEMPUSTHOCTENM, OpPUEHTUPO-
BaHHOCTBIO Ha Apyrux jdonaeit. C Apyroit CTOpOHEI, Yallle 110 CPAaBHEHUIO CO CBOMMHU
CBePCTHMKAMM U3 MHOTOJIETHBIX CEMell oOy>KmaeTcs KeJJaHEeM YTBePIUTHCS B TPYII-
I1e ¥ KOJIJICKTUBE, MCITBITATh CBOX BO3MOXKHOCTH, ITOJIYIUTb HOOIIPEHNE, OPUCHTHUPO-
BaThCS Ha ce0s1. UTHBIMM ClI0OBaMM, OTBETCTBEHHOCTD «€IMHCTBEHHBIX AeTei» IMMO0YXK-
JlaeTcs KaK O0IIECTBEHHOM, TaK 1 JIMYHOCTHOI MOTUBAalIME: 00IIeCTBEHHAsI HaIlpaB-
JICHHOCTb MOJAKPETUISIETCS IMYHOCTHON 1 HA00OPOT.

«EnuHCcTBEHHBIE JEeTH» TIy0XKe M TOUHEe MOHMMAIOT 3HaYeHNEe OTBETCTBEHHOCTHU
10 CPaBHEHMIO CO CBOMMM CBEPCTHUKAMM 13 MHOTONETHBIX CeMel (0cMbiCACHHOCMb
28,54 1 24,69), TaK KaK CYUATAIOT OTBETCTBEHHOCTh 00SI3aTEIbHOCTBIO ¥ JOOPOCOBECT-
HOCTBIO YeJIOBeKa, CAMOOTYETHOCThIO 3a CBOU JeJIa, IIOCTYIIKU, IeUCTBYSI, KAYECTBOM,
KOTOpOe IpruobpeTaeTcs B Ipoliecce XXU3HU. B ¢cBo10 ouepenb, Y CTapIIeKIacCHUKOB
13 MHOTOJIETHBIX ceMel MpeodIaaloT MeHee CYIIeCTBEHHBIC TIPeICTaBIeHUs 00 OT-
BETCTBEHHOCTHU (oceedomaennocms 24,90 u 20,10), Tak KaK OHU CYUTAIOT, YTO OTBET-
CTBEHHOCTbH KaK UepTa JIMYHOCTH IepeaaeTcs 110 HACACACTBY, SBISIETCS BPOXICHHBIM
CBOICTBOM JIMYHOCTH, Ka4€CTBOM, KOTOPOE He MOIIaeTCsl BocIUTaH!uio. Bo3aMoxkHO,
TaKOe MIOHUMaHKE OTBETCTBEHHOCTH Y «€IMHCTBEHHEIX IETEli» CBSI3aHO C TEM, YTO OHU
MOTYT HaZIeSIThCSI TOJILKO Ha ce0s1, B TO BpeMsI KaK CTapIlIeKJIaCCHUKY U3 MHOTOIETHBIX
ceMeil MOTYT IeJIErMPOBaTh OTBETCTBEHHOCTh CBOUM OpaThsIM 1 CECTPaM.

IToka3zaTenu pe3yIbTaTUBHOCTH OTBETCTBEHHOCTH, IIEPEMEHHbBIE npeOMEenmHOCHb
(30,03 u 27,10) u cybsexmuocms (32,10 1 26,70) craplIeKIaCCHUKOB U3 OAHOAETHBIX
CeMeH BBIIIE, YeM Y MX CBEPCTHUKOB M3 MHOTOIETHHIX ceMeil. HBIMM cl1oBaMu, OT-
BETCTBEHHOCTbD «CIMHCTBEHHBIX I€TEI» CIIOCOOCTBYET YCIEIITHOMY BHIIIOJTHEHUIO KOJI-
JICKTUBHBIX JIe], JOCTUKEHUIO TPU3HAHUIO CPEIU OKPYXKAIOIIUX, BBIOOPY pellieHUsI B
TOJIb3Y ycrexa oOIIEero Jeia, HO B TO XK€ BpeMsI pa3BMBaeT YBEPEHHOCTb B CBOMX CUJIaX,
IMOBBIIIAET CAMOOLIEHKY U T.1I.

CrapiieKIacCHUKH M3 OTHOAETHBIX ceMeil 00Jiee ITaCCUBHEI B ITPOSIBJICHU OTBET-
CTBEHHOCTH (a3Hepeuyrocms 22,94 n 19,22). OHHU galie Mo CpaBHEHUIO CO CTaplie-
KJIaCCHUKAMM U3 MHOTOACTHBIX CeMeil M30eraloT CUTyalrii, B KOTOPBIX OTBETCTBEH-
HOCTB HY>KHO OpaTh Ha ce0s1, ObIBAIOT 00s13aTeIbHBIMU TOJIBKO TOTAA, KOTIA TPeOyIoT
OKpYyXarollre, Topoii 3a0bIBalOT 0 CBOUX OOEIIAHUAX, YTO, CKOpEe BCEro, CBSI3aHO C
OTCYTCTBHEM OpaTheB M CECTEP U, COOTBETCTBEHHO, OITBITA IO paclpee/IeHUI0 OTBET-
CTBEHHOCTH.

OMOLIMOHAIBPHAS OKPacKa OTBETCTBEHHOCTH (cmenuynocms 29,20 u 24,24) posis-
JIIETCS Y «¢AMHCTBEHHBIX IeTeii» sipue. OHU Yallle paayloTcs, €CJIM MOTYT BBIIIOJHHUTh
OTBETCTBEHHBIC IIOPYYCHUSI, TOPASTCS TEM, YTO JIOAU CYUTAIOT UX 00S13aTCIbHBIMMU,
CUJIbHEE 0eCIOKOSITCS, KOIa BBHITTOJTHEHUE TTOPYYEHHOrO aeia 3aTsarupaercs. MHaue
TOBOPSI, IJIST «€IMHCTBEHHBIX JeTeil» SMOLIMOHAIbHAs HAIIOJJHEHHOCTb OTBETCTBEH -
HOCTHM HanOoJiee 3HaYMMa, B TO BpeMsI KaK CTapIIeKIaCCHUKH 13 MHOTOJETHBIX CeMeil
HE BUIST B peaiM3allii OTBETCTBEHHOCTH YTO-TO OCOOCHHOE ¥ BOCIIPUHUMAIOT YIaun
U TTIOpaXXeHUsI KaK JOJIKHOE.
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Y cTapiieKIacCHUKOB — «€IUHCTBEHHBIX IeTeii» — OOJIbIIIe BRIPaXKeH BHYTPEHHUI
JIOKYC KOHTPOJISI (unmepuanvrocms 28,04 n 22,00). OHM yaliie CKIOHSIOTCS K TOMY, UTO
HYXHO KaXXIIOMY OBITb OTBETCTBEHHBIM 1 HE HANESAThCS Ha APYTUX JIIOIEil, CIMTAIOT,
YTO JIy4ilie ObITh 0053aTeIbHBIM B MAJIOM, YeM MHOT'O 00€IlaTh U HE BHITIOJIHSATD, T.C.
HaJIMIMe aKTUBHOM BHYTPEHHEH CaMOPeTYJISIIIM, CKOPEe BCETO, CBSI3aHO C OTCYTCTBU-
€M CUOJIMHIOB M, COOTBETCTBEHHO, MOAAEPXKKHU C UX CTOPOHHI.

IIpu 3TOM «eAMHCTBEHHBIEC NETU» UCIBITHIBAIOT OOJbIIE TPYAHOCTE U3BHE MPU
peanu3alnun OTBETCTBEHHOCTHU (onepayuonarvisvie mpyonocmu 17,21 u 11,80). Ux ot-
BETCTBEHHOCTh OOJIbIIIEC 3aTPYAHSIOT: HEAOCTATOK CUJI, yTpaTa JIMYHOI CBOOOIEI, OT-
CYTCTBHE HEOOXOIMMEBIX HABLIKOB B peaI3allii OTBETCTBEHHOCTH. JIpyruMu ciioBaMu,
OHM MOTYT OIIYIIATh HEIOCTATOYHOCTh B3aMMOOOOTAIIAIOIIETO OIIbITa, KOTOPHIIA UME-
€T MECTO B MHOTOJIETHBIX CEMbSIX U CITOCOOCTBYET ITPEOA0ICHUIO TPYIHOCTEH B COLITYyME.

HTak, 0TBETCTBEHHOCTb CTApPILIEKIACCHUKOB U3 OMHOIETHBIX CEME XapaKTepu3y-
eTcsI 00IIECTBEHHOM 1 IMYHOCTHOM MOTUBAIIKE, 00JIee IIyOOKMM ITIOHUMaHUEM, BbI-
COKOI1 pe3yJIbTaTUBHOCTBIO KaK B IIPEAMETHO-AESITEIbHOCTHOI, TaK M CYObEKTHO-KOM-
MYHMKaTUBHOM c(epax, IpKOCTHIO IOJI0XUTEIbHBIX SMOLWIA IIPU YCIIEIITHON peau-
3alliM OTBETCTBEHHOCTH, BLICOKMM YPOBHEM CAMOKOHTPOJISI, HO B TO Xe BpeMsl boJiee
BBIpaXXKeHHOM BBIPaXKEHHOM NACCUBHOCTBIO U OOJIBIIMM KOJINYECTBOM BHEIITHUX TPYI-
HOCTEH ITpU peaan3aliiid OTBETCTBEHHOCTH.

OTBETCTBEHHOCTD Y CTaPIICKIACCHUKOB U3 MHOTOJETHBIX CeMeil UMeeT 00JIee BbI-
paxkeHHYIO O0IIECTBEHHYIO HAllpaBJIeHHOCThb, MEHEe CYIIECTBEHHbIN XapaKTep Ipe-
CTaBJICHUM O JAHHOM CBOMCTBE JTMYHOCTHU, OHU PeXe MPOSIBISAIOT HAaCCUBHOCTh IIPU
peann3anyy OTBETCTBEHHOCTH, IIPOIIe OTHOCSTCS K YCIICITHOM peann3aliii JaHHOTO
CBOMCTBA IMYHOCTH, JIeTYE IIPEOA0JICBAIOT BHEIIHNE TPYIHOCTH.

PesynbraThl sSMIIMPUYECKOTO UCCIIeTOBAHNS NCITOIb30BAaHbI ITPU COCTABICHUH TPE-
HUHTOBBIX ITPOrpaMM, HallpaBJIeHHBIX Ha TApMOHU3ALIAIO Y pa3BUTUE OTBETCTBEHHOCTHU
B paHHEM IOHOIIIECKOM Bo3pacTe. KoppeKIIMoHHbIE TPOTPaMMBbI COCTaBJIEHBI C YI€TOM
KOMIIOHEHTOB U MePEMEHHBIX OTBETCTBEHHOCTH KaK JIJIST «EAMHCTBEHHBIX» CTapllie-
KJIACCHMKOB, TaK U JUISl CTApIIEKIACCHUKOB U3 MHOTOIETHBIX CeMEii, TaKxKe pa3pabo-
TaHbl PEKOMEHIAIMHY AJI POAUTENICH C yYETOM COCTaBa CEMbU.
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FEATURES OF RESPONSIBILITY IN HIGH SCHOOL STUDENTS
FROM LARGE AND ONE-CHILD FAMILIES

G.A. Shurukhina

M. Akmullah Bashkir State Pedagogical University
Chernyshevsky str., 25a, Ufa, Russia, 450077

The results of the study of the responsibility in high school students of early adolescent age from
one-child families and families with many children are submitted in the article. The study was performed
in line with the systemic-functional approach developed by A.I. Krupnov. In the context of the approach,
the responsibility is considered as the most important volitional moral property that includes a number
of conceptual-semantic and instrumental-stylistic components. The results of the study reveal statistically
significant differences in 11 characteristics (socially significant purposes, sociocentricity, egocentricity,
consciousness, awareness, initiative, willpower, internality, operational difficulties). The responsibility
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in students from one-child families is characterized by a higher level of both public and personal oriented
motivation, deep understanding of its content, high performance in object-active and subject-
communicative spheres. Only children are more passive in demonstration of the responsibility, but
show more intensive emotional reaction in its successful implementation. Such children are more
careful when they give promises or take obligations, as they tend to experience external difficulties in
manifestation of this personality trait. The responsibility in students from large families is, to a greater
extent, community oriented. Their knowledge about this personality trait is larger in scale. These
children are more active in implementing responsibility and take its successful implementation easier,
they also cope better with external difficulties in manifestation of the responsibility.

Key words: one-child families, multiple-children families, senior pupils, responsibility, systemic-
functional approach, motivational-semantic block, regulatory-dynamic block
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3MOLMOHAJIbHbIN MHTEJUJIEKT U CTUJ1Ib BOCIMUTAHUA
AOEBOYEK CTAPLUEIro noaAPOCTKOBOIO BO3PACTA

A.B. Kpacnosn

HaiumoHanbHbI MCClieoBaTeIbCKUIl YHUBEPCUTET «BhICIas 11KoJ1a 5KOHOMUKM»
ya. Cmydenueckas, 38, Iepmv, Poccus, 614070

3apyOexXHble TICUXOJIOTH TOJIaratoT, YTO OAHUM U3 (aKTOPOB Pa3BUTUSI SMOIIMOHAIBLHOTO UH-
TeJIIeKTa SIBJISIETCS BIMSIHUE poauTeseil. OnqHako SMIMMpUYECKKe UCCIeOBAHMS, TOATBEPXKIAIOIINE
9TO IMOJI0XEeHUE, He MHOTOUYMCIeHHBI. [1pr 3TOM vallle BCero 3MOLIMOHAIbHbBIM MHTEJUIEKT U3y4aeT-
Cs1 Ha CMEeIIIaHHOM IT0 TTOJTy BEIOOPKE NeTeil, a BIUSHAE POAUTENIeH TIMO0 U3ydaeTcsl COBMECTHO, TMOO
MU3yvyaeTcs TOJbKO pOJib MaTepeii B pa3BUTHH SMOIIMOHAILHOTO MHTEJIIEKTa. B cTaThe npencraBieHbl
PE3yBTaThl SMITMPUIECKOTO UCCIIEI0OBAHMS OCOOEHHOCTEN B3aUMOCBSI31 9MOIIMOHAIBHOTO MHTE -
JIeKTa JIEBOUEK CTapIlero MmoapocTKoBoro Bo3pacra (17—18 yiet) co CTuIsiMM MaTEPUHCKOTO U OT-
1IOBCKOTO BocTIUTaHUsI. CTUJIM BOCTIMTAHUS POIMTENEH UCCIENOBATMCH ITyTeM U3ydeHHs TTPeCTaB-
JIGHUI IeTei 0 CTUJIEe pOIUTeIbcKoro BocnuTaHus. KoadduiimeHTsl paHroBoit koppessiu Crivp-
MeHa JIeMOHCTPUPYIOT CBSI3M SMOIIMOHAIBHOTO MHTEIJIEKTA IEBOUEK C OMTHUM MaTEPUHCKUM CTHIIEM
BOCITUTAHMS (MTO3UTUBHBIM OTHOIIEHUEM) 1 YETHIPbMST OTLIOBCKUMHU CTHIISIMU BOCTIUTaHUS (ITO3H-~
THUBHBIM OTHOIIIEHUEM, AMPEKTUBHOCTHIO, aBTOHOMHOCTBIO, HETIOCTIeI0BaTeTbHOCThIO). CITOCOOHOCTh
K OCO3HAHUIO CBOMX 3MOLIMH IeBOYKAMU -TIOPOCTKAMU MOJIOXKUTEIBHO KOPPEIUPYET C TO3UTUBHBIM
OTHOILIIeHHeM ux poautesieit. [TO3UTUBHBIN MHTEPEC OTILIOB MOJIOXKHUTEILHO KOPPEIUPYET CO CIIOCO0-
HOCTBIO MX JJoUepeil YIIpaBJsTh SMOLUSMU, CO CITOCOOHOCThIO TOHUMAaTh CBOU U UyK1E€ SMOLIMU, a
TaKXe B 1IEJIOM C TIoKa3aTeJieM SMOLMOHAIILHOTO MHTEJIeKTa. JIMPEKTUBHOCTD OTIIOB ITO OTHOILIEHUIO
K J0YEPSIM TTOJIOKUTEILHO KOPPEJUPYET C €€ CIIOCOOHOCThIO TOHUMATb CBOM 1 UyKH€ SMOLIUU. AB-
TOHOMMUSI OTILIOB OTPULIATELHO KOPPEIUPYET C SMOLIMOHAILHBIM MHTEJUIEKTOM TIOUepeil U Crocoo-
HOCTBIO K MEXJIMYHOCTHOMY MOHUMaHUIO 3Molrii. HemocienoBaTeIbHOCTh OTLIOB B OTHOIIEHUU
BOCTUTATEILHBIX MEP OTPUIIATEIHHO KOPPEIUPYET CO CIIOCOOHOCTAMU UX MoYepeil TOHUMaTh U
YIPaBJISITh CBOUMU SMOLIMSIMU.

KioueBbie cjioBa: SMOLIMOHAIBbHbBI MHTEJUIEKT, CTUJIb BOCIIUTAHUSI, CTAPIIUiA MOJPOCTOK, MaTh,
oTell

CornacHo psay UcCClIeI0BaHU, SMOLIMOHAIbHBIN UHTEUIEKT (D) MOXeT BIMSATh
Ha IToKazaTeJIM yCIelHOCTH k131U [10; 13], aMolMoHanbsHOro caMouyBCTBUA 8], hu-
3MYECKOTO U TICUXOJIOTMIECKOTO 310pOBbs [ 16], yIOBIETBOPEHHOCTH IMTPOheCCUOHAITb-
HOW JesATeNbHOCThIO [9]. HeyauBuUTENIbHO, YTO NEAArOru U IMCUXOJI0rM NPOd0IKaIOT
pa3pabaTsIBaTh MeAaroTMYEeCKUe IIPOrpaMMBbl 1 IICUXOJIOTUYECKIEe TPeHNMHTH, Halle-
JICHHBIE Ha pa3BUTHE SMOLIMOHAILHOTO UHTE/IeKTa. [1py 3TOM Ha JaHHBIIA MOMEHT
OTCYTCTBYIOT €1IHasI KOHIIEIIIIMS SMOIIMOHAIbHOTO MHTEJUIEKTa M OMHO3HAYHBIE TaH-
HbIE€ O POJIU CPEIbl M HACJEACTBEHHOCTH B €r0 pa3BUTHUH.

3a [MOYTU YETBEPTh CTOJICTUS M3yUYEeHUS SMOIIMOHAIBHOTO MHTEJUIEKTa OBLIO CO3/a-
HO IOCTaTOYHOE KOJIMYECTBO €r0 KOHLIECMUKIA, KOTOpbIe MPUHATO [17] 1eAUTh Ha IBE
rpynisl. [lepBas rpymnia BKIIo9aeT B SMOLIMOHAIBHBIN MHTEJJIEKT KOTHUTUBHBIE CITO-
COOHOCTH, CBOICTBA IMYHOCTY ¥ MOTUBAIIMIO, IO3TOMY KOHIIEIIIINY, BXOISIIINE B HEe,
OTHOCST K «CMEIIIaHHBIM MOJIeJIsIM». Bo BTOpYI0 rpyIimy BXOIST TEOpUM, KOTOPHIE pac-
CMaTpHUBaIOT SMOILIMOHAIbHBII MHTEJUIEKT KaK MEHTAJIbHYIO CIIOCOOHOCTh, OTBEYAIOIIYIO
3a IepepaboTKy SMOLMOHAILHON MHGOPMAaIINY, TTIO3TOMY UX HA3bIBAIOT «MOJCISIMU
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crocoOHocTel». B paMKax «cMelIaHHBIX MOJIeJIeii» ISl AMarHOCTUKYA SMOIOHATIb-
HOTO MHTEJIJIEKTa Yallle MCII0Ib3YI0TCS OIIPOCHUKM, B paMKaX «MOJeJIeil CIIOCOOHO-
CTeii» — TECThI JOCTUKECHUIA.

K nepBoii rpyrime MOXXHO OTHECTH TEOPHIO IOITYJISIpHU3aTOpa 3MOIIMOHAILHOTO NH-
testekta 1. Toynmana [3], KOTopbiit BKIIOYAET B SMOLUMOHATBHBI MHTEJLIEKT CaMOCO-
3HaHNE, CAaMOPETYJISIIINI0, MOTUBAIIMIO, SMITATUIO U COLIAIbHbIC HABBIKH.

Camas u3BeCcTHasi MOJIeJIb BTOPOI'O TUIIA — YEThIPEXKOMITOHEHTHas Moaesb Ik, Meii-
epa, I1. Coanoses, /1. Kapyso. CoriacHo 3Toil MoAeIu, SMOLMOHAIBHBIN UHTEJIEKT
COCTOMWT 13 YeThIpEeX KOMITOHEHTOB («BeTBEli»): 1) BocipusTHe U MAeHTU UKW (pa3-
JIMYEHME) SMOLUNA (CBOUX U YYKMX); 2) UCIIOAb30BaHUE dDMOLIUI A5 (pacuIuTaluu
MBIIUICHNS; 3) TOHMMaH1e (OCMBICIICHIE ) SMOLIMIA, MX IIPUINH U ITOCIICACTBUIL; 4) pe-
TYJISLIMST DMOLIMI KaK CBOUX, TaK U 4yXKUX (puBogutcs mno: [17]).

K 37011 Ke rpyrne MoOXXHO OTHECTH KOHLIEIIUIO poccuiickoro rncuxosora I.B. JIo-
CcuHa [5], KOTOpbI OTHOCUT K SMOLMOHAJILHOMY MHTEJIJIEKTY CIIOCOOHOCTU K IOHU-
MaHUIO U YIIPaBJICHUIO SMOLMIMHY (CBOMMU U UYKMMM), TPAKTYET SMOIMOHAIBHBII
MHTEJUIEKT KaK KOTHUTUBHYIO CITOCOOHOCTD M HE BKJTIOUAET B HETO IMYHOCTHBIC YEPTHI,
KOTOPBIE MOT'YT CITOCOOCTBOBATh MIOHUMAaHUIO MO, HO HE SIBJISIOTCS KOMIIOHEH-
TaMU1 SMOILIMOHAJIBHOTO MHTEJUIEKTA, IIOAYEPKUBAET, YTO OIPOCHUKY Ha SMOILIMOHAIIb-
HBII MHTEJUIEKT (BKIJTIOYAst eT0 COOCTBEHHBIN ) U3MEPSIIOT HE CAMM CITOCOOHOCTH, a ITPe/-
CTaBJICHMSI JIIOJIEH O CBOEM BMOIIMOHATbHOM UHTEJIJIEKTE.

B pamkax 21011 cTaTh1l MHTEPECHA MYJIBTUYPOBHEBAsI MOMIEIb SMOLIMOHAIBHOTO WH-
tesuiekTa (Investment Theory of Emotional Intelligence) M. 3eiinHepa u coaBTopoB [12;
17], xoTopsie, onupasachk Ha B3nsiasl Jxx. Meiiepa, I1. Canoses, [. Kapy3o, omickiBa-
10T MEXaHM3MBbl Pa3BUTHSI 3MOIIMOHAIBHOIO MHTeJUIeKTa. COIJIacHO 3TOI MOIE/u, Io-
BeJlcHHE, CBI3aHHOE C SMOLIMOHAIEHBIM MHTEJIJICKTOM, Pa3BMBAaeTCsl HA OCHOBE B3au-
MOJEMCTBUS HACEACTBEHHBIX OMOJIOTMYECKIUX 3a1aTKOB 1 JIMYHOTO OIIbITa peOeHKa.
[Tpu 3TOM B 5MOLIMOHAJIBHOM MHTEJUIEKTE BBIACISIOTCS TPU UePapXUIECKU PACIIONO-
JKEeHHBIX YPOBHS: 1) 6Mojornueckast OCHOBA AMOILIMOHAILHOI akTuBHOCTH (biological
bases for emotionality) K KOTOpOit MOXKHO OTHECTHU CBOMCTBA TEeMIIEpaMeHTa; 2) HaBLIKU
sMonoHanbpHOM peryisaium (learned rule-based skills for emotion regulation), KoTopbie
MpHOOPETAIOTCS HEOCO3HAHHO B MPOILIECCe CoLMaan3aluu, GopMUPYs CTUIN COBIaIa-
HUSI ¥ CTUJIM SMOLIMOHAJIBHOM PETyJISIII, 3) 0OCO3HaBaeMasl peTyJIsILS SMOLIMOHAIBHOMN
akKTUBHOCTH (self-aware emotion regulation), BKirrouaromast B ce0s1 Kak IMpocTeiime
MPOLECCHI 0OCO3HAHUST COOCTBEHHBIX SMOIIMIA TaK U O0Jiee CIOXKHBIE, CBSI3aHHBIE C T1J1a-
HHpPOBaHUEM OyIyIeil IesITeIbHOCTH. XapaKTepUCTUKN 3TUX YPOBHEH CBA3aHEI 3BO-
JIIOLIMOHHO: pa3BUTHE HIDKEJIEXKAIUX YPOBHEH SIBISIETCS OCHOBOM ISl pa3BUTUS BbI-
IIejiekammnx. 3aBoeBaHus OJMHOTO YPOBHS SBJISIOTCS OCHOBOM JJISI TOTEHIIMAILHOTO
pa3BUTHUS ApYruX ypoBHel. Ha Kaxknom 13 3TUX YpOBHEN AECTBYIOT KaK OMOJI0TMYECKHE,
TaK M collranbHble (pakTOphl. POJIb KOHTEKCTA, Cpedbl pacTeT ¢ Bo3pacToM. BiausgHue
cpennl MOXeT ObITh, KaK IIPSIMBIM, TaK M HEIIPSIMBIM. B IIepBoM cirydae poauTen Ha-
MPSIMYIO TepeaaloT SMOLIMOHAJIbHbBIE CTIOCOOHOCTU CBOMM JI€TSIM Uepe3 sIBHbIE 1 HESIB-
HbIE YPOKU, TPEHUPOBKY, BO BTOPOM — POIUTEIM ITIepeaaloT 3T HaBBIKM OeCCO3HaTelb-
HO: JIeTH HAO0JII0Ial0T 3a MOBEACHUEM POAUTENIC M MOJAETUPYIOT €ro.

ITpu 3TOM, KaK OBIJIO CKa3aHO BHIIIIE, TOUHBIX W SICHBIX OMIIMPUIECKUX JAHHBIX O
pPOJI HACJIEACTBEHHBIX M COLMAIBHBIX (DAKTOPOB B Pa3BUTUU SMOLIMOHAIBHOIO MH-
TeJUIeKTa, MEXaHM3Max eTro pa3BUTUS, MTOKa He MojaydyeHo. M. 3eiiiHep U COaBTOPHI
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CChUTAIOTCSI Ha €IMHCTBEHHOE MCCIeOBaHUE, B KOTOPOM ObIJIO MTOKAa3aHO, YTO TOMO-
3UTOTHBIC OJIM3HEIBI AEMOHCTPUPYIOT 00JIee CXOMHEBIE SMOIIMOHAIBHEIEC PEAKIIUK 110
OTHOIICHMIO K OKPYKAIOIINM, YeM TeTepO3UTOTHRIE (TpuBoauTcs 1o: [1]). BausHue
BOCIIMTaHMS Ha pa3BUTHE SMOLIMOHAIbHOIO MHTEJJIEKTa IT0Ka M3yyaeTcs B paMKax
KOPPEJSILIMOHHBIX TU3aiiHOB.

Tak, B uccnenosanuu M. MaptuHec-IlToHc [11] moka3aHa CBsI3b MEXIY POAUTENb-
CKUM IOBeJIeHNEM 1 SMOLIMOHAIBbHBIM MHTEJJIEKTOM UX AeTei-MoAPOCTKOB (11—
15 neT). ABTOpPBHI ITOJIATalOT, YTO SMOLIMOHAIBLHBIM MHTEJUIEKT MOXET Pa3BUBATHCS
Giaromapst UMHATALIMU ASTHMU TTOBEASHUS CBOMX poauTeseit (modeling), TOro Kak Imo-
clIeAHUE BOCIIPMHUMAIOT 3MOLIMU, PACIIO3HAIOT U PeTyaupyloT ux. B ciaydyae obecky-
PaxXeHHOCTH AETeH MOCIeACTBUSIMU HETOYHOTO KOMTMPOBAHUS Ha IIEPEIHMI IJIaH MO-
>KeT BBIXOAUTH MOOIIPEHNE POAUTEIIMH JaTbHENIIIMX MOIBITOK (encouragement), a
TakKe (DOKyCMPOBKAa BHUMAaHMS IeTeil HAa OCHOBHBIX KOMIIOHEHTAX JCUCTBUSI, pa3b-
sICHEHHE ero obpasa, hacuauTaums ero monbiTok (facilitation). BaxkaelImeii 4acTbio
3TOTO TIporiecca IBIsIeTCsT moolipeHue (rewards) aeiicTBuii pedbeHka. B paccmaTpusa-
€MOM MCCJIeTOBaHUY ITOAPOCTKY OLIEHMBAJIA [IOBEICHUE POIUTENEH, a TAKXKE COOCTBEH-
HbI SMOLIMOHAIBHBINM MHTEJUIEKT. ITyTeBoil aHaIM3 moKa3a MIpUIroaHOCTb IpeaCcTaB-
JIEHHO MoAeau: poAuTeIbCcKoe Mmoolupsiliee nopeneHue (parental inductive
behavior) — 3To 3HAYUMBEI TIPEAUKTOP SMOLIMOHAIHLHOIO MHTEJUIEKTA UX JCTCH.

B uccnenoBanuu A. Anerpu [7] mpoBepsjiach TMIIOTE3a O TOM, YTO SMOLIMOHAIbHBIM
WHTEJUIEKT BocnuTyeM. OQHAaKO Ha BRIOOPKE AeTel MIaAIIEeTO IKOJIbHOTO Y MJIAIIIe-
ro TTOAPOCTKOBOTO BO3pacToB (7—12 JeT) Koppelsiiuy MeXIy SMOLIMOHATbHBIM WH-
TEJIJIEKTOM JIeTel U CTUJIEM MaTepUHCKOIO BOCIIMTaHMS He ObLIM OOHapyXeHbI. B pa-
00Te M3yJajiach CBSI3b C IBYMsI IPYIIIIaMM CTWJIEH: TIepBasi TpyIIIia CTAJICH Oblia BhIIe-
JIeHa Ha OCHOBE ITO3UTUBHBIX / HETaTUBHBIX ITOC/ICACTBIIM BOCITMTATEIbHBIX BO3ICICTBIIA
(ITO3UTHUBHBIN / HETATUBHBIN CTUJIb), BTOPAs TPYyIIla — Ha OCHOBE COYCTAHMSI OT3BIB-
YUBOCTU U TPeOOBATEIbHOCTU POAUTENEH K AETIM (aBTOPUTETHBIN, aBTOPUTAPHBIM,
JMOepaNbHbINA U U30eTaIoMINi CTUINM BOCIIUTaHUS ). A. Alerpr oObSICHSIET TaK1e pe-
3YJBTaThl TEM, YTO CTHJIb BOCITUTAHUS — 3TO KOMOMHAIIMS HECKOJIBKUX CIIOCOOO0B BOC-
MMUTAaHUsI, KaXKIBI 13 KOTOPBIX MOXET JaBaTh pa3HbIi 3 (GEKT Ha pa3BUTHE SMOIIHO-
HaJIbHOTO MHTEJUIEKTA.

DTHM Xe aBTOPOM [6] n3ydajack CBSI3b MEXIY BpeMeHeM, KOTOPOe MaTh IPOBOIUT
¢ peOEHKOM U €ro 3MOLMOHAIBLHBIM MHTEJIJIEKTOM (KaK 4epToi IMYHOCTH). Ha BHI-
OopKe JeTei MJIaIIero MIKOJHHOTO M MJIAIIIeTo TToapocTKoBoro (7—12 ieT) Bo3pac-
TOB OblJIa OOHApYy:KeHa MOJIOXUTEIbHAsI KOPPEeSLus MEXIy BpeMEHEM COBMECTHOM
AaKTUBHOCTH Y TEHAECHLIMEI peOeHKa peryIMpoBaTh SMOIIVH, BEISIBIICHA TTOJIOKUTEIbHAS
KOPPEISILIMOHHASI CBSI3b MEXIY BpeMeHEeM, KOTOpOe MaTh U peOEHOK ITPOBOISIT 3a CO-
BMECTHOI1 UTPOIi ¥ TeHIAEHIINEl pebeHKa peryImpoBaTh aMoLnu. Takke oOHapyKeHO,
YTO BpeMsI, KOTOPOE MaTh ¥ peOCHOK IIPOBOASIT B COBMECTHOM y4eOHOI aKTUBHOCTH,
IOJIOXKUTEIbHO KOPPEIUPYeT C SMOLIMOHATIBHBIM MHTEJ/UIEKTOM, C UHTePIIEPCOHATIBHBIM
SMOLMOHAIbHBIM MHTEJJIEKTOM U CIIOCOOHOCTHIO 0OpalllaTh BHUMaHWe Ha SMOLIUU U
IMOHUMaTh MX. B cciaenoBanny OblIa HaliieHa OTpyLaTeIbHAsI CBSI3b MEXITY BpeMEHEM
COBMECTHOTO MPOCMOTpa TeIEBUACHUS U CTIOCOOHOCTBIO CIIPABJISITHCSI CO CTPECCOM.

JIn JIn Cen-JIxe JIu u [1anutxee Txammarusis [ 15] 0OHaPYKMIN ITOJI0XUTEILHYIO
CBSI3b MEXKY BOCIIPMHMMAaEMO SMOLIMOHAILHOM TEIUIOTOM poauTeei (caring parenting
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style) 1 aSMOLMOHANbHBIIA MHTEIeKTOM Y BUY-rH(GULIMPpOBaHHBIX NOAPOCTKOB (12—
17 ner).

I1.JI. Pynkan u K. TonaH [14] Ha BBIOOpKE PYyMBIHCKMX CTapIIIMX MOAPOCTKOB (17—
20 j1eT) Ha OCHOBE IIPOCTOM JIMHEHHOM perpeccuy IToKa3ajn, YTO KaK IMOAAePKIUBA0-
IIMIA POAUTENBCKUI CTUJIb BOCIIMTAHUS, TaK U HETTOAACPXKUBAIOLIMIA SIBJISTIOTCS TIpe-
MUKTOPaMU 3MOILIMOHAJIBHOTO WHTEJUIEKTa AETei, OMHAKO MepBhIA nMeeT OoJblee
BJIMSIHHME HexXeJn BTopoii (13% mucnepcuu npotus 6,4%). B nonaep:kvBaroninii CTUIb
BOCHUTAHUSI BXOAUT POAUTENIbLCKAS TEIJIOTA, CTPYKTYPUPOBAHHOCTh OTHOILLIEHUI U
nojjepxxkKa aBToHoMuu. Henoaaep:xuBaroluii CTUIb COCTOUT U3 IEACTBUM OTBepXKe-
HUSI, XaOTUYHOCTU OTHOILIEHU I, TPUHYXAeHUsI. MHOXECTBeHHAas IMHEHAs perpeccust
ImoKasaja, YTO UMEHHO IOIIePKKa POOUTEISIMU aBTOHOMUH JIeTeil MOXeT 3HaUYMMO
MpeacKa3bIiBaTh MX AMOIMOHATbHBIM MHTEJIEKT. JleTh, BOCTIpMHMMAIOIIUE POIUTEIICH
YBaXKAIOIIMMU UX HE3ABUCUMOCTb U CBOOOTY BBIpaXXEHUsI, UMEIOT 00Jiee BBICOKUE MO-
Ka3aTeJd SMOIMOHAIBLHOTO MHTEJUIEKTa, YeM AEeTU, BOCIIPUHUMAIOIIYE POIUTEIeH
MPUHYXIAIOIINUMU.

TakuMm 00pa3oM, 3a OMHUM UCKITIOYECHUEM, Pe3yJIbTaThl UCCIIeIOBAHNI CBUIETE/Ib-
CTBYIOT O TOM, YTO BOCIIUTaHUE, B YACTHOCTH €0 CTUJIb, SIBJISIETCS IIPEAUKTOPOM pa3-
BUTHSI SMOIIMOHAILHOTO MHTeIIeKTa AeTeit. [Ipy aToM galie SMOIOHaIbHBIN NHTEII-
JIEKT M3y4YaeTcsl Ha CMEIIIaHHOM I10 ITOJTy BEIOOpKE AeTel, a BAUSIHME poauTeneit 1noo
paccMaTpuBaeTCs COBMECTHO, JIMOO UCCIIeTyeTCs TOJBKO posib MaTtepeit. MccienoBanmii,
MpPOBEASHHBIX HA POCCUICKOI BbIOOPKE, HAMU HE OOHAPYXKEHO.

Hcxons u3 BeilllecCKa3aHHOTO, HACTOSIIEE MCCIEJ0BaH1E TOCBSIIEHO U3YYEHUIO Ha
pOCCHIICKOI BBIOOPKE CBSA3M SMOLIMOHAILHOTO MHTEJUIEKTA AeTeil CO CTHISIMU HE TOJIb-
KO MaT€pMHCKOTO, HO M OTLIOBCKOT'0 BocnuTaHus1. CrieliiaibHO OTOBOPUMCS, UTO yCTa-
HOBKM M METOJIbl POAUTEIBCKOIO BOCOUTAHUS AUATHOCTUPOBAIUCH MYyTeM U3YYEHUS
MpPEICTABICHUNA O HUX IETCH.

B craTbe npencraBaeHo MUIOTHOE UccienoBaHue. Ero ocrosras yeav — onucatb
CBSI31 SMOLIMOHAJIBHOTO MHTEJUIEKTa IEBOUYEK CTapIIero IOAPOCTKOBOTO BO3pacTa Co
CTWJISIMU BOCIIMTAHUSI UX MaTepeit U OTIOB.

OcHoénas eunome3a — IMOIVIOHAIbHBIN MHTEJUIEKT I€BOUYEK CTAPILIETO MOAPOCTKO-
BOT0 BO3pacTa CBSI3aH CO CTUJIEM MX BocHuTaHMs. [uIore3a noapasaesseTcs Ha IBe
TUITOTE3bI: TUITOTe3a N2 1: SMOILIMOHAIbHBIN MHTEJUIEKT IeBOYEK CTapIIeTo MOIApOCT-
KOBOTO BO3pacTa CBSI3aH C MATEPMHCKUM CTUJIEM BOCIIMTaHMS; TUIToTe3a N 2: aMo1u-
OHAJIbHBIN MHTEJUTEKT JEBOYEK CTapIIero MOAPOCTKOBOIO BO3pacTa CB3aH C OTLIOBCKUM
CTHJIEM BOCITMTaHMSI.

BbiGopKa n npouenypa uccnenosaHus

B uccienoBanuy npuHSUIN ydacTe 74 yJalIuXxcs IePBBIX KYPCOB IIEPMCKIX By30B
cTapIIero mogpocTkoBoro Bo3pacta ot 17 1o 18 ner (M =17,84; SD = 0,37) u3 oJHBIX
cemeii. [Ton — xeHckuii. UccnenoBaHue MPOBOAUIOCH B IEPBBI MecsL y4eOHOro
roaa.

PecnionneHTam mpeajarajaoch 3ar0JIHUTh OIPOCHUKM Ha JIEKLIMU MO TICUXOJIOTUM.
Yyactue ObUIO aHOHMMHBIM U JOOPOBOIBHBIM. OTKa3aBIIMECs OT YIaCTHUsI CTYICHTHI
cIaBaJli CBOMM CTapOCTaM ITyCcThle OJJaHKU BMECTE CO BCEMU OCTaJIbHBIMM yYaCTHUKA-
MH. M3 BBIOOPKM MCKITIOYAINCh PECIIOHACHTHI U3 HEIIOJHBIX CeMeli, JKUBYIINE B OT-
JIeJIbHOM OT pOIUTeJIeil MeCcTe, BOCIIUThIBAIOIIMECs 0a0yIIKaMy U AeTyIIIKaMU.
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MeToabl U MeTOAUKU UccieaoBaHnUsA

OpraHu3aloOHHBINA METO UCClIeIOBaHUS — CpaBHUTEIbHBINA. CoOpaHHBIE JaHHbIC
00pabaThIBaINCh METOAAMM MaTeMaTUKO-CTaTUCTUYECKOTO aHam3a (KoappumeHT
paHroBoii Koppessiiyy CriupMeHa) B CTATUCTUYECKOM MakeTe rmporpaMm Statistica 6.0.

OMOLMOHAJIbHBIN MHTEJUIEKT U3MEPSICS C ITOMOIIbIO ONpOCcHUKA «DOMUH», pa3-
paboranHoro I.B. JliocuHbiM [4]. YcTaHOBKU 11 METOABI BOCIIUTAHUSI POAUTENCH HC-
CJIeAOBAIMCh MMyTeM U3yYeHUsI IIPEACTABICHUI AeTell O CTHIIE POIUTEIHLCKOIO BOCIIN-
TaHUS ¢ TOMOIIBLIO MeToAUKU «[ToapocTku o ponutensax» [2].

OnpocHUK «DMHWH» OCHOBaH Ha CaMOOTYETE U MIpeAHAa3HAUYECH IJ1S1 U3MEPEHUS IMO-
LIMOHAILHOI'O MHTEJUIEKTa B COOTBETCTBUU C TEOPETUUCCKUMU IIPEICTaBICHUSIMU
J.B. JIrocuHa, cocToUT 13 46 yTBEpKIEHUIA, IO OTHOLIEHWIO K KOTOPBIM UCITBITYEMBbIiA
JIOJKEH BEIPA3UTh CTEIIEHb CBOETO COIVIACUS, MCIIOIb3YS YEThIpeX-0a/IbHYIO IIKAITy
(coBceM He corjlaceH, CKopee He COIJIaceH, CKOpee COIJIaceH, IMMOJIHOCTHIO COIIACEH).
OTHU yTBEPXKIEHUS O0BbEIUHSIOTCS B ISATH CyOIIKall, KOTOPBIE, B CBOIO oUepellb, 00b-
EIVHSTIOTCS B YEThIPE IIKAJIBI 00jIee 00IIeTo MOPSIIKa.

Hlxkanra MOH (MmexxnmuaHOCTHBIN DU oTpaxkaeT cmocOOHOCTh K TTOHUMAaHMIO SMO-
LM IPYTUX JIIOAeH 1 ynpaBiaeHuo uMu. [llkasa BOU (BHyTpUIMIHOCTHBIN D) OT-
paxaeT CIIoCOOHOCTh K ITOHMMAaHUIO COOCTBEHHBIX SMOIINI U yIIpaBieHIIo UMH. Illka-
aa 119 (moHnMaHMe 3MOIINIT) OTpaXaeT CIIOCOOHOCTh K IIOHUMAHUIO CBOMX 1 UYKMX
amouuit. llkasa Y3 (ynpaBneHne SMOUMSIMHU) OTPAKaEeT CIIOCOOHOCTD K YIIPaBJIESHUIO
CBOMMM U UYKMMHU SMOLIUSIMU.

Cyowkanra MII (moHMMaHYE 9yXKUX 3MOLIMIT) OTpaxaeT CIIOCOOHOCTh IIOHUMATh
SMOLIMOHAJIbHOE COCTOSIHME YeJI0BEeKa Ha OCHOBE BHEILIHUX MPOSBACHU SMOLIUHA 1/
WX UHTYUTUBHO. Cybukasa MY (yripaBiaeHue 4y>KUMU SMOLIMSIMU ) OTpakaeT CIoco0-
HOCTbB BBI3BIBATh Y APYIUX JIFOIEH T€ VUIM MHBIC SMOLIMH, CHIKATh MHTEHCUBHOCTD He-
XKenaTeabHbIX dMoLuii. Cybuxana BII (ToHnMaHNe CBOMX 9MOLIMIT) OTpaXkaeT CIIoco0-
HOCTb K OCO3HaHUIO cBouX aMouuit. Cybuikanra BY (ynpaBieHue CBOUMU 3MOLIUSIMH)
OoTpaxXkaeT CIIOCOOHOCTD 1 ITIOTPEOHOCTD YIIPABJISATh CBOMMU sSMouusamMu. Cyoukanra BD
(KOHTpPOJIb 9KCIIPECCUHN) OTPaXKaeT CIIOCOOHOCTh KOHTPOJMPOBATh BHEIITHUE MPOSIBIIE-
HUSI CBOMX SMoLMi [4].

OnpocHuk «I1ogApOCTKN O POOUTENSAX» — PYCCKOS3bIUHAs BEPCUS METOAMKU
Adolescent o rodicich (ADOR), aganitupoBanHas u anpodupoBanHas JI. . Baccepma-
HoM, M.A. TopbkoBoii, E.E. PomuubiHO# Ha poccuiickux moapoctkax 13—18 jer B
J1ab0opaTOPUU KIMHUYECKOM IICUXO0JIOTMY HAyYHO-MCCIEI0BATEILCKOTO IICMXOHEBPO-
Jornyeckoro MHcTUTyTa UM. B.M. bextepena [2]. MeToauka usy4yaeT yCTaHOBKH, IO~
BelIlCHIE ¥ METOMIBI BOCITUTAHUS POAMTENIEH TaK, KaK BUAST UX JETU B IIOAPOCTKOBOM
Bo3pacTe. Pe3ysbpraThl OTpaxkaloT KaK 00beKTUBHBIN (DakTop (IefiCTBUTEILHBIE OTHO-
LIEHUS U BOCIIMTATeIbHAs MPaKTUKA POAUTENIEl), TaK U CyObeKTUBHEIN (TOT 00pa3s,
KOTOPBII CO31aJ1 ITOAPOCTOK 00 3TUX OTHOIICHUSAX M BOCIIUTATEIBHOM IMPaKTUKE TT0
BJIMSTHHEM OCO3HABAaeMBIX M HEOCO3HABAEMBbIX IIPUYMH ). PeCITOHIEHTHI 10 TpeX-0aIbHOM
11Kaje (II0OJTHOCTHIO COOTBETCTBYIOT, YACTUYHO ITOAXOST, HE OTHOCATCS). JOJIKHBI Ol1e-
HUTB 50 yTBEpXKIeHUI OTHOCUTEIHLHO X COOTBETCTBUSI ITOBEICHUIO UX poauTesieii. Ha
KaxXI0T0 U3 pOAUTEIeil BbIIAeTCs OTIEIbHBIN peruCcTpallMOHHbIN OJIaHK MIJIsI 3aI10JTHE-
Hus. [IpuHIMIIMATBEHON pa3HULIBI MeXAY (POpMYIMpPOBKaMU BbICKAa3bIBAaHUI HET: MO
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OTHOIIIEHUIO K MaTepH BCE YTBEPKACHMUSI IIPEICTABICHEI B XKEHCKOM POJIe, a 10 OTHO-
IIEHUIO K OTIY — B My>XCKOM. OTIIPOCHUK IT03BOJIIET TMAarHOCTUPOBATh IISITh CTUJICH
BOCIIUTAHUS: TO3UTUBHBIN MHTEPEC, TUPEKTUBHOCTD, BPaXKIeOHOCTh, aBTOHOMHOCTb,
HEeTI0C/Ie0BaTeIbHOCTD.

TlozumueHnbiii unmepec mamepu — TOAPOCTKYU BUIST B CBEPXOITEKe CUILHOTO, B3pOC-
JIOTO U CAMOCTOSITE/ILHOTO YesioBeKa. Jupekmuenocms mamepu IPOSIBISICTCSI B HABSI -
3bIBAHUM PeOCHKY YYBCTBA BUHBI 110 OTHOLICHMIO K Heil. Bpajcdebrnocms mamepu TIpo-
SIBJISIETCS. B U3JIMIIHEI CTPOTOCTU B MEXKJIMYHOCTHBIX OTHOIIEHUSIX C peOCHKOM, T10-
JO3PUTEILHOCTUA, CKIOHHOCTH K YPE3MEPHOU KPUTUKE. AemoHomHOCU Mamepell
MPOSIBIISICTCS B €€ OTTOPOXXEHHOCTHU, HEBOBJICUEHHOCTH B fiesia pebeHKa. Henocaedosa-
menvHoCcmb Mamepu TIPOSIBIISICTCS. B YePEIOBAaHUM, C OMHOM CTOPOHBI, IpyOOii CHJIBI 1
amMOuL Ui, a ¢ APYroit, HIOKOPHOCTHU, 1eJIMKAaTHOCTH, CBEPXaJIbTpyu3Ma.

Tlozumuensiii unmepec omya NPOSIBAISIETCS B CTPEMJIEHUU TOCTUTHYTh PACTIONIOXKEHMST
JieTell Ha OCHOBE H0Bepusl. JupexmusHocms omeya POSIBIISIETCS B TEHACHILIMHY K JIU-
JIEPCTBY ITyTEM 3aBOCBaHMSI aBTOPUTETA, OCHOBAHHOTO Ha (DAKTUYECKUX TOCTIKEHUSIX
1 JOMUHAHTHOM CTUJIe OOLleHusl. Bpascoebrocms omya no OTHOILIEHHUIO K MOAPOCTKY
BBIpaXkaeTcsl B U3IMUIITHEH CYPOBOCTH U TIEAAHTUYHOCTU U CKETTTUYECKOM OTHOIIEHU N
K JOCTUKEHUSIM pedeHKa. AgmoHomus omuya TIPOosIBIsIeTCs B GopMaIbHOM OTHOILIEHUM
K BOCIIUTAHUIO, OTCYTCTBMU MHTEpeca K XKNU3HU COOCTBEHHBIX IETEii 1 OIOpEe Ha CUITY.
HenocnedosamenvrHocmps IPUMEHSIEMBIX OTIIOM BOCIIMTATEILHBIX MEP 110 OTHOILICHUIO
K ITOAPOCTKAM ITOCJIeIHUE BUIAT B HEMPEACKA3YEMOCTU PeaKIIUK OTLIOB HA UX IIOCTYII-
K" [2].

PesynbraThbl

11 TeCTMpOBaHMSI OCHOBHOI TMITOTE3bI ObUIN M3MepeHbl KO3(hGUIIMEHTH PAHTO-
Bolt Koppeassuny CnupMeHa MexXay IoKa3aTeasIMU CTUJICH BOCITMTAHUS pOAUTEICH 1
oKa3aTeIsIM1 SMOLIMOHAILHOIO MHTE/JIEKTa UX fodyepeil. Pe3yabTarsl IpeacTaBieHbl
BTa6a. 1u 2.

Tabnvua 1

KoadpduumeHTbl paHroBoit koppensauum CnupMmeHa MeXxay nokasatenssmMmm cTuieit MaTepuUHCKOro
BOCMUTaHUS N AMOLMOHAJIbHOIO UHTENJIEKTa AieBO4YEK CTapLUero NoApoCcTKOBOro Bo3pacra

CTuim MaTepuHCKOro BOCNUTaHus
Mokazarenn AN MOSUTUBHLIN | ANPEKTUB- Bpaxnet- aBTOHOM- | Herocnemno-
VHTEpec HOCTb HOCTb HOCTb BaTEJNIbHOCTb
[MoHMMaHMe YyX1X 3MoLUUA 0,08 0,07 -0,07 0,12 0,06
YnpaBneHne 4y>xmmMm aMmoumsMmmn 0,11 0,00 0,01 0,08 0,15
MoHnmaHne cBoVX aMoumin 0,31** 0,18 -0,09 -0,05 -0,22
YnpasneHve CBOUMM SMOLIMSIMIA 0,18 0,05 -0,10 0,04 -0,08
KoHTponb akcnpeccum -0,03 -0,01 -0,16 0,07 -0,04
MeXNINYHOCTHbIV DU 0,10 0,07 -0,02 0,12 0,12
BHYTPUANYHOCTHLIN SN 0,23* 0,10 -0,15 0,02 -0,17
MoHnmaHne amouuni 0,23 0,16 -0,10 0,04 -0,09
YnpaBneHvne amoumamm 0,14 0,00 -0,10 0,07 -0,01
OMOUMOHANBbHbIN UHTENNEKT 0,21 0,11 -0,12 0,06 -0,04

*p<0,05;**p<0,01;*** p<0,001
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[TokazaTenb «IIO3UTUBHBIM NHTEPEC» MaTEPU MOJIOKUTEIBHO KOPPETUPYET C ABYMSI
IMOoKa3aTeIsIMU SMOLMOHAJIFHOTO MHTEIJIEKTa ¢€ JOYepU: CyOIIKaaoi «ITOHUMaHIe
cBoux amoumit» (r=0,31; p <0,01) 1 mKaIo¥ «BHYTPUINYHOCTHBI SMOIIMOHATBHBII

nHTteekT» (r=0,23; p <0,05).
Tabnvua 2

KoadduumeHTbl paHroeoii koppensuum CnupMeHa MeXxay nokasaresiiMu cTuseil OTLOBCKOro BOC-
NUTaHUS U BMOLMOHAIBHOIO UHTEJIIEKTa AEeBOYEK CTapLUero NnoApoCTKOBOro Bo3pacTa

CT1nn OTLOBCKOro BOCNUTaHUS
Mokazarenn AN NMO3UTUBHBIN | OUPEKTUB- Bpaxeo6- aBTOHOM- Henocneno-
VHTEpec HOCTb HOCTb HOCTb BaTEJNIbHOCTb
TMoHUMaHMe Yyxmx amouui 0,04 0,21 0,06 -0,27* 0,03
YnpaBneHue 4y>XxmmMm aMmoumsammn 0,20 0,05 -0,10 -0,10 -0,07
MoHnmaHne cBOUX aMoumin 0,38*** 0,18 -0,22 -0,12 -0,31**
YnpaBneHue CBOMMU 3MOLNSMUA 0,28* 0,09 -0,09 -0,17 -0,20
KoHTponb akcnpeccum 0,00 0,04 -0,01 -0,18 -0,05
MeXINYHOCTHbIV DU 0,13 0,17 0,00 -0,20 -0,01
BHYTPUANYHOCTHLIN SN 0,32** 0,14 -0,17 -0,16 -0,28*
MoHMaHwue amouunii 0,25* 0,25* -0,09 -0,23 -0,15
YnpaeneHue amoumamm 0,23 0,05 -0,10 -0,16 -0,15
OMOUMOHANBHbLIN UHTENNEKT 0,27* 0,20 -0,11 -0,24* -0,16

*p<0,05;**p<0,01;*** p<0,001

ITokazaTesb «IMO3UTUBHBIN MHTEPEC» OTIA MOJOXUTEIHLHO KOPPEIUPYET C MAThIO
MoxKa3aTe/JsIMU SMOLIMOHAILHOIO MHTEJUIEKTa €ro JoYepu: CyOIIKaaoi «TOHUMaHue
cBoux amoumit» (r = 0,38; p < 0,001), cybmikanoit «ynpaBieHUE CBOUMU SMOLIASIMU»
(r=10,28; p <0,01), mKanoi «BHyTPUIUIYHOCTHBIN SMOLIMOHABHBI UWHTEJJICKT»
(r=10,32; p <0,01), mkanoit <ctoHMMaHue smouuin» (r = 0,25; p < 0,05) u arperupo-
BaHHBIM IT0Ka3aTeIeM «3MOLIMOHANIBHBIN nHTEIIeKT» (r=0,27; p <0,05). [TokazaTenn
«IMPEKTUBHOCTb» OTILIA IMOJIOKUTEIbHO KOPPEIUPYET C OMHOM IIKAJI0H 3MOIIMOHAb-
HOT'0 MHTEJIJIEKTa ero Jouepu: IKaaol «MoHuMaHue amouui» (r = 0,25; p < 0,05).
IToka3zatenb «aBTOHOMHOCTb» OTLIA OTPUIIATEILHO KOPPEIUPYET C ABYMs IIKaIaMK
SMOIIMOHAJILHOTO MHTEJUIEKTa ero T0YepU: CYOIITKAION «[TOHUMAaHUE Yy>KUX SMOLIMI»
(r=-0,27; p <0,05) 1 arperupoBaHHBIM ITI0Ka3aTeJIEeM «3MOIOHAIBHBIN MHTEIICKT»
(r=-0,24; p <0,05). ITokazaTeap «<HEIIOCAEAOBATEILHOCTh» OTIIa OTPULIATEILHO KOP-
peIUpyeT ¢ IBYMS IIKaJIaMK 3MOIIMOHAIbHOIO MHTEJIEKTa €TI0 JoUYepu: CyOIKanoi
«IMOHMMaHue cBoux amouuit» (r = —0,31; p < 0,01) 1 MWKaION «BHYTPUINIYHOCTHBIN
SMOLMOHAJBHBIN HHTETEKT» (1 = —0,28; p < 0,05).

O6cyXaeHue pesynbLTaToB

Onupasich Ha IpeacTtapieHre M. 3eiimHepa 1 coaBTOPOB [17] 0 MyIBITMYPOBHEBOM
CTPOEHUM 3MOLMOHAIIFHOIO MHTEJUIEKTa, MBI CIMTAaeM, YTO OIIPOCHUK «DMUH» 110-
3BOJISIET IMarHOCTUPOBATh CaMblii BEpXHMIT €r0 YPOBEHb — OCO3HABAEMYIO PETYISIINIO
SMOLIMOHAJIbHOM aKTUBHOCTU, Ha pa3BUTUE KOTOPOIO OOJIbIIOE BIMSIHUE (TIpSIMOE U
HETpsSIMOE) OKa3bIBaeT cpe/ia, B YaCTHOCTU ponuTesn [6]. C yueToM 3TOTO IMOJIOKEHHUSI
pe3yJIbTaThl KOPPEISLIMOHHOIO aHaAM3a OyIyT OMUCHIBATHCS B MPUYMHHO-CAEACTBEH-
HOM KJIIOYE, TAE CTUJIb BOCIIMTAHUS POAUTENIECH — 3TO OMUH U3 MPEAUKTOPOB Pa3BUTHUS
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9MOLIMOHAIBHOTO MHTEJIeEKTa. Mbl OTAaeM cede OTUYET, YTO B UCCIIEIOBAHUM UCTIOb-
3yeTCsl KOPPEASIUMOHHBIN IU3aiiH, KOTOPBIA He MTO3BOJISIET OAHO3HAYHO CYAUTh O Ha-
MpaBJeHUU CBA3U MEXIY MCClIeIyeMbIMU IToKa3aTessMu. OJHAKO B CBSI3U C OTCYTCTBU-
€M Ha JaHHbIA MOMEHT UCCJIeA0BaHMIA MO JaHHOW Mpo0beMe, BLIMOIHEHHBIX HA pyC-
CKOSI3BIYHOM BBIOOPKE, CUMTAEM, UTO Pe3Y/IbTaThl Halllei MUJIOTHOM pabOThl MOTYT OBIThH
MOJIE3HBI B INTAHUPOBAHUU JAJILHEUIINX UCCIICIOBAHUN.

CornacHo NIpUBEACHHBIM BBIIIIE pe3yabTaTaM, CIIOCOOHOCTb K OCO3HAHUIO CBOUX
SMOLIMI JeBOYEK CTApIIIEro MoapPOCTKOBOTO BO3pacTa IPsIMO ITPOITOPLIMOHAIBHO CBSI-
3aHa ¢ TTO3UTUBHBIM OTHOIIIEHMEM MX MaTepeii M OTIIOB, T.€. YeM OOJIbIIIEe MOMIePXKI-
BalOT CBOMX JoYepeil pOOUTEN, OTleKast, HO IIPUCIYIINBASICh K X JXEJIAHUSIM, TeM
OoJiee nepBble CIIOCOOHBI MACHTU(MULIMPOBATH CBOU SMOLMU U TIOHSITh NPUYUHBI UX
BO3HUKHOBeHHU:. [ToydeHHBbIE pe3yabTaThl coraacytoTcs ¢ aaHHbiMu JIn JIu Cen-JIxe
JIn u ITanutxee Txammaliusis [15], KoTopble 0OHAPYKUIU MTOJIOXUTEIBHYIO KOppeJsi-
LIMIO MEXIY SMOLIMOHAbHOM TeMI0TOM poAUTeeil 1 SMOLIMOHAIbHBINA UHTEJJIEKTOM
y BUY-uHGULIMpOBaHHBIX TOAPOCTKOB. BO3MOXHO, 3TO CBSI3aHO C T€M, UTO TaKOM
cnoco0 BOCIUTAHUS MO3BOJISIET MOAPOCTKAM COMPUKACATHLCS KaK C «ITO3UTUBHBIMU»,
TaK U «<HeTaTUBHBIMU» SMOLIMOHAJIbHBIMU COCTOSTHUSIMU, U YyBCTBOBATH IMOIJIEPKKY B
OKPYXEHUHU TOTIa, KOTIa OMepeThCsl Ha «HEraTUBHBIE» SMOLIUU (3JIOCTh, IPOCTh, O0M-
IIy) B OMMHOYKY JJOCTATOUYHO CTPAIITHO, T.K. HE SICHBI X ITOCJICICTBUSI.

Ecnu no3uTUBHBIN MHTEpEC MaTepeli CBSI3aH TOJbKO CO CIIOCOOHOCTBIO UX Touepeit
BOCITPMHUMATH SMOIUM, TO TIO3UTUBHEIA MHTEPEC OTLIOB MPSMO MPOIOPIIMOHATIBHO
CBSI3aH eIlle ¥ CO CITIOCOOHOCTHIO X ToUepeil yIIPaBISITh SMOINSIMHU, CO CITOCOOHOCTHIO
MOHMMATh CBOY U YyXMe SMOIMHU, a TAKXKe B LIEJIOM C OKAa3aTeJIeM 3MOLIMOHAILHOTO
WHTEJIJIEKTa. DTU CBI3U MOXHO OOBSICHUTD, ONUpPasiCh HA MOJE/b MOOIIPSIOLIEro Mo-
BeaeHust M. Maptutnec-IToHc [11], onuckiBalonero, Kak OblJI0 OKAa3aHO BHIIIIE, YEThI-
pe MexaHu3Ma BJIUSIHUS TTOBEIeHUST POAUTEIeA Ha SMOLIMOHATbHbBIN MHTEJIJIEKT UX JIe-
Teil. Bo-miepBbIX, HAIIOMHUM, YTO MO3UTUBHBIN MHTEPEC OTLA MPOSIBIISIETCS B CIIOCO0-
HOCTHU HAaXOJAUTh UCTUHY B CIIOpe, MPUCIYLIUBATbCS K aprymMeHTaM AeTeil, a 3To
MpeanoaaraeT KOHTPOJIb 32 COOCTBEHHBIMU SMOLIMSIMU U CLIOCOOHOCTH ITOHUMATh 9MO-
LIMOHAJIbHOE COCTOSIHUE cobecenHnKa. Bo3aMoXHO, B TaKuX clIydasx MoBeAcHUE OTIa
SIBJISIETCS MOJEJbIO, KOTOPYIO MOXKET KOITUPOBATh T0YKa. Bo-BTOPBIX, UTOOHI K apTy-
MEHTaM IPUCIYIIAINCh, HEOOXOIMMA UX YETKOCTD, ICHOCTh, Y4eMY MOTYT MeIlIaTh pa3-
IpaxkeHne 1 HeTepIieHne. Bo3MoXHO, B 3TOM ciIy4yae TOTpeOHOCTD Jo9epH JOHECTH 10
OTIIAa CBOIO TTO3UITAIO MOXET SIBIIITHCS OCHOBOM JIJTIT TPEHUPOBKM CITOCOOHOCTH YIIpaB-
JISITh CBOUMM 3MOLMSIMU. Takoe MoBeIeHUE, B CBOIO O4epelb, OyIeT MOOIIPSTHLCS OTLIOM.

ITpuBeneHHsbIe pakThl cornacyoTesd ¢ naHHbIMU T1.JI. Pynkan u K. Touan [14] mo-
Ka3aBILIMX Ha BBIOOPKE pPYMBIHCKUX ITOAPOCTKOB, YTO AETHU, BOCIPUHUMAIOLIIME POAM-
TeJiel yBaXKarolMMU UX HE3aBUCUMOCTb M CBOOOIY BhIpaxkeHUsI, UMEIOT 00J1ee BLICOKIE
MokKazaTe i SMOLIMOHAJIbHOTO MHTEJUIEKTa, YeM AETU, BOCIPUHUMAIOIIYE pOAUTeeH
MPUHYXIAIOIINMU.

JVpeKTUBHOCTH OTLIOB 10 OTHOIIEHUIO K I0YEPU TTPSIMO MPOTIOPLIMOHATbHA €€ CITO-
COOHOCTY MOHUMATh CBOM U UYXKH€ SMOLIMU. DTOT CTUJIb BOCITUTAHUS IJIaBHBIM 00-
pa30oM MPOSIBISIETCS B YIIPaBJIIEHUU M CBOEBPEMEHHOM KOPPEKIINY TTOBEACHUSI IIPU OT-
CYTCTBUU JI€CITIOTU3MAa, YTO CO3JaeT JOCTATOUHO IpeIcKa3yeMble 1 SICHBIE TPAaHUIILI B
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OTHOILUEHUSIX. BO3MOXHO, UMEHHO IMTOCTOSIHCTBO IPaHULL M MX SICHOCTb IMO3BOJISIET JTyU-
1Ie UASHTU(PUIIMPOBATh JOYePH SMOLIMHU Y Ce0sI U COOSCeTHMKA.

ABTOHOMMSI OTIIOB IT0 OTHOIIIEHHIO K MX 10YepH 00PaTHO IIPOIIOPIIMOHATIbLHA 3MO-
LIMOHAJIbHOMY UHTEJUIEKTY Jo4Yepeil B 1IeJIOM 1 MEXXIMYHOCTHOMY ITOHMMaHMIO SMOIIWI
B YaCTHOCTU. TaKoil CTWJIb BOCIIMTAHMSI IIPOSIBISIETCSI B 0€CCTPACTHOCTH, XOJIOAHOCTH
B OOLLIEHUH, T.€. AEMOHCTPUPYETCS MOJIeJIb MOBEAEHUS, IPU KOTOPOI SMOLUSIM B OT-
HOLIEHUSIX He yAesIeTCsl BHUMaHUE, MOOIIPSETCS X0JI0AHOCTh. Konupys ykazaHHbII
o0Opasell, 109b HEe pa3BUBAET CITOCOOHOCTH, CBSI3aHHBIEC C SMOIIMOHAILHBIM MHTEIUICK-
ToM. IIpu 3TOM 0C000 OTCTAET B pa3BUTUU MEXITNUYHOCTHOE IIOHMMaHMe KaK CII0C00-
HOCTb, Pa3BMBAIOIIASICS B HEIIOCPEACTBEHHBIX ITOMBITKAX OHSTh IPYTOTO.

HenocnenoBaTeIbHOCTD OTIIa B OTHOILIEHUM BOCIIMTATEIbHBIX Mep 00OpaTHO IPo-
MOPLUMOHAIBLHO CBsI3aHa CO CITOCOOHOCTSIMU UX J0o4Yepeil MOHMMATh U YIIPaBIsITh CBO-
UMM dMouUusIMU. THTepeCHO, UYTO MPOTUBOPEYUBOCTb U HEMPEICKA3yeMOCTh APYroro
YeJIOBeKa BJIMSIET He Ha CIIOCOOHOCTh MOHMMATh M MPEACKAa3bIBaTh SMOIIMHU IPYTUX
JII0MIei, a Ha CIIOCOOHOCTh MACHTU(UIINPOBATH COOCTBEHHOE SMOILIMOHAIFHOE COCTO-
siHue. Bo3aMOXHO, 3T0O CBSI3aHO C TEM, YTO ITPU TAKOM CTUJIC BOCIIMTaHUS HapyIIaeTCs
KOppEeKTHasi 00paTHasi CBsI3b OTHOCUTEIbHO COOCTBEHHOIO MOBeAeHUs1. B Takoli cuTy-
alMy pedeHOK He B cuilaX Mpencka3aTh ITOBEIeHYE B3POCIOro U paclieHUBAET HEOXKM -
JTaeMYIO PEAKIINIO MOCIETHETO HE KaK pe3yabTaT HEMOCIEA0BaTEIbHOCTH TTOBEAEHUS,
a KaK COOCTBEHHYIO OIIMOKY B MHTEPIIPETAIINN CUTYAIIUH.

JlaHHBIE OTHOCUTEJIBHO ITOCIECIHUX ABYX CTUJIEH BOCITMTAaHNsI (ABTOHOMUM U HETIO-
cJIeIOBaTeIbHOCTH OTIIA) cooTHOCcATCS ¢ pedyabratamu [1.J1. Pynkan u K. Tonan [14]
MOKa3aBIINX, YTO MPU HEMOAAEPKMBAIOIIEM CTUJIE BOCIIUTAHMS 9MOLIMOHAJIbHBIA MH-
TeJUISKT AeTel HUXe, YeM MPU MOAAEPKUBAIOLLIEM.

Bce npuBeaeHHbIe TaHHBIE TPOTUBOpEYAT pesyabrataM A. Anerpu [7], KOTOPbIiA He
HaIIleJI CBSI3ei MeXIy CTUJISIMU BOCIIMTAHUS POIUTEICH M SMOLIMOHAIBHBIM MHTEI-
JIEKTOM X AeTell. BO3MOXHO, 3TO CBSI3aHO C TEM, UTO €r0 UCCIEIOBAaHME IIPOBOIMIOCH
Ha CMEIIeHHOH Mo BO3pacTy 1 MOy BBIOOPKE, YTO MOIJIO HUBEJIMPOBAaTh 3D (EKTHI.
Kpome Toro, ucciegoBaHue NpoBOAMIOCH HA MJIAIINMX IIKOJbHUKAX, BO3MOXHO, YTO
K 9TOMY BpeMeHH BJIUSTHUE BOCITMTAHUS €1le CJIOXKHO MPOCAEANUTh B pa3BUTUU SMOLIM -
OHAJILHOTO UHTEJUIEKTA.

BbiBOAbI

B cTaTbe nmpencTaBiieHbl pe3yabTaThl SMIUPUUECKOTO UCCAESAOBAHUS CBI3U 0CO3-
HaHHON Perysiliiy SMOLMOHATbHONR aKTUBHOCTH (OTHOIO U3 YPOBHEH SMOLIMOHAIb-
HOTO MHTEJUIEKTa COIJIACHO KoHIenny M. 3eiigHepa 1 COaBTOPOB) AEBOYEK CTapIIIe-
ro MOAPOCTKOBOIO BO3PACTa CO CTUJISIMU MX BOCIIMTAHUS. YCTAHOBKH U METO/IbI BOC-
MUATAHUA POIUTENIEN UCCIEIOBAIUCH IIYTEM U3YYEHUS TIPEACTABICHUNA IETEN O CTUIIE
POIUTEILCKOTO BOCIIMTAHMS.

bbL10 MOKa3aHO, YTO OCO3HAHHAS PEryJsalms SMOLUMOHATbHONR aKTUBHOCTHU AEBO-
YeK-MOAPOCTKOB TECHEE CBSI3aHa C OTLIOBCKUM CTUJIEM BOCTIUTAHUS, 2 HE MATEPUHCKUM.

KoaddunmenTs panrosoii Koppeistiun CrmpMeHa JIEeMOHCTPUPYIOT CBSI3U OMO-
LIMOHAJIBHOTO UHTEJIEKTa A€BOYEK C OMJHUM MaTepUHCKUM CTUJIEM BOCIIUTAHUS (I10-
3UTUBHBIM OTHOIIIEHUEM) 1 YETHIPbMSI OTIIOBCKUMM CTWJISIMU BOCIIMTaHUS (IIO3UTUB-
HBIM OTHOLLIEHUEM, IMPEKTUBHOCTBIO, aBTOHOMHOCTbIO, HEMOCIEA0BATEILHOCTHIO).
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OrpaHquva uccinepgosaHusa

Kak ObL10 ITOoKa3aHo BbIIIE, OCO3HAHHAS PETY/ISILIMS SMOLIMOHATIBHOM aKTUBHOCTH
JIEBOYEK CTAPLIETO IMTOAPOCTKOBOIO BO3pAaCcTa TECHEE CBsI3aHa C OTLIOBCKMM CTUJIEM BOC-
IMUTaHMs, a He MAaTepPUHCKUM. [IJIsI MHTeprIpeTalny yKa3aHHOIoO (haKTa TpeOyeTCs Ipo-
BeIEeHNE CICLMAIbHBIX UCClIeqoBaHuA. JlomoIHuTeIbHYI0 MH(GOPMALIIO MOIJIN ObI
JIaTb JaHHbIC 00 BAWSIHUM CTUJISI BOCIIMTAHUS HA SMOLMOHAIbHBIA MHTEJUICKT MaJlb-
4yuKoB. Kpome Toro, uccieqoBaHue HEMOJIHBIX CEMEU MOTIJIO Obl OUMCTUTD ITIEPEMEHHBIC
«CTWJIb BOCITMTAHUSI MAaTEpU» U «CTWUJIb BOCIIMTAHUS OTLIA» OT B3aMMOBJIUSIHUS, T.K. B
ITOJTHBIX CEMBSIX MBI CTAJIKBAeMCsI C IIepecedeHeM 3THX (paKTOPOB: peOCHOK HE MOXKET
n30MpaTebHO PearupoBaTh TOJIbKO Ha OJHOIO YJIECHA CEMbU.

JnarHocTrka ycTaHOBOK M METOIOB BOCITUTAHMSI ITyTEM U3YUEHUSI TTPEACTaBICHUI
JIeTei 0 HUX SIBJSIETCS CAEAYIOLIMM OrpaHUYEHUEM TaHHOro uccaenoBaHus. Ha yka-
3aHHBIE ITPEACTaBICHUS MOXET OKa3bIBaTh BIUSIHIE KaK O0beKTUBHBIN (I CTBUTEIb-
HbIE OTHOIIICHMS ¥ BOCITUTATeIbHAS IIPAKTUKA POAUTENICH ), TaK M CYOBEeKTUBHBIN (haK-
TOPHI (TOT 00pa3, KOTOPHI CO3aaI MOAPOCTOK O BOCIIMTAaTeIbHOM IpakTuke). Ilocaen-
HUI pakTOp caM MOXET OBITh OOYCIIOBJIEH YPOBHEM Pa3BUTUSI SMOIIMOHAILHOI'O
WHTEJUIEKTa PECOHACHTA. JIOMOJHUTEIbHOE UCCAEA0OBAHUE CBA3U CYOBEKTUBHOIO U
00BEKTUBHOTO (PAKTOPOB MOTJIO OBl ITOJTHOCTHIO MCKIIOUNTH JAHHYIO BEPOSITHOCTD.

ITocneqHuM orpaHMYEHYEM TAHHOM pabOTHI SIBJISIETCS OMTMCAHWE KOPPEISILIMOHHBIX
CBsI3€ll B MIPUYMHHO-CAEACTBEHHOM KJII04€ HECMOTPS Ha UCOJIb30BAHUE KOPPEJISILIU-
OHHOTIO I13aiiHa UCCIIeI0BaHUS, KOTOPBI HE MO3BOJISIET OMHO3HAYHO CYAUTh O Ha-
IIPaBJICHUM CBSI3HM MEXITY UCCIeIyeMbIMU IToKa3aTesiMu. OMHAKO B CBSI3U C OTCYTCTBU-
€M Ha JaHHbIA MOMEHT UCCAEA0BAHMUIA O TaHHOW MpobyieMe, BBIMOIHEHHBIX HA PyC-
CKOSI3bIYHOM BBIOOPKE, CUMTAEM, UTO PEIYJILTAThI HALLICH MUJIOTHOM pabOThl MOTYT OBIThH
MOJIE3HbI B INIAHMPOBAaHUM AaJbHENIIMX UccliefoBaHUlt. KpoMe Toro, B TeOpeTUYeCKOM
yacTu paboTe mpeacTaBjeHbl MCCIIETOBAHUS, BBIMOJHEHHbIE B MOAOOHOM Xe KJIIoue,
YTO MOXET YAaCTUYHO MOAIEPKATh TPUYMHHO-CJICICTBEHHYIO TPAKTOBKY.
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EMOTIONAL INTELLIGENCE AND PARENTING STYLES INFLUENCE
ON ADOLESCENT GIRLS

A.V. Krasnov

National Research University Higher School of Economics (Perm)
Studencheskaya str., 38, Perm, Russia, 614070

Foreign psychologists believe that parenting may influence children’s development of emotional
intelligence. However, little research has been done in this area. In view of the reviewed literature and
given the scarcity of data, we conducted an exploratory study in an as yet unexplored field. The present
study aims at examining relationships between the parenting practices and adolescents’ emotional
intelligence. 74 students (17-18 years, females) were surveyed to assess their perception of parenting
styles and their own emotional intelligence. Spearman’s rank correlation coefficients showed that
adolescents’ emotional intelligence correlated with one of maternal parenting styles (positive attitude)
and four of paternal parenting styles (positive attitude, directivity, autonomy, incoherence). Positive
interest of parents positively correlated with adolescents’ ability for understanding their own emotions.
Paternal positive interest positively correlated with adolescents’ ability for managing their own emotions
and emotional intelligence. Paternal directivity positively correlated with adolescents’ ability for
understanding emotions (their own and other people’s). Paternal autonomy negatively correlated with
adolescents’ emotional intelligence and ability for understanding other people’s emotions. Paternal

65



KpacnoB A.B. Becmuukx PYJ[H. Cepus: Ilcuxonoeus u nedacocurka. 2016. Ne 4. C. 55—66

incoherence negatively correlated with adolescents’ ability for understanding and managing their own
emotions.

Key words: emotional intelligence, parenting styles, adolescent, mother, father
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COBPEMEHHbIE COLUAJIbHO-
NMCUXOJIOr'MYECKUE UCCJIEOOBAHUA

ABTO- UTETEPOCTEPEOTMUIbI KAK MOKAS3ATEJIU CTENEHU
BbIPAXXEHHOCTU SMOLIUOHAJIbHOINO KOMIMOHEHTA
3THUMYECKOWU UAEHTUYHOCTU MJIAALLUX LLUKOJIbHUKOB*

B.B. Ipunenxko, 10.B. Bpaxxnux

CMOJIEHCKHI TYMaHUTAPHbBII YHUBEPCUTET
ya. lepuena, 2, Cmonenck, Poccus, 214014

A.I1. OpsoBa

Bure6ckuii rocynapcTBeHHBIM yHUBepcuTeT uM. I1.M. Maimeposa
ya. Yanaesa, 30, Bumebck, Pecnybauka beaapycs, 210033

B cratbe 00CyXnatoTcs pe3yabTaThl SMITUPUUECKOTO UCCIeI0BaHUS TIPEACTABICHUNM PYCCKUX U
0eI0PYCCKUX MJIAAIINX IIKOJbHUKOB O WIEHAX CBOETO (aBTOCTEPEOTHUIIRI) U APYTHUX (TETEPOCTEPEO-
TUIIbI) STHOCOB B YCJIOBUSIX POCCUIICKO-0€JI0pYCCKOro IMpUrpaHuybs. B ucciaenoBaHuy yyacTBoBaIv
yuaiuecs 2-3 knaccoB I. CMmoseHcka (N = 83) u . Bure6eka (N = 84). [luarHoctrka npoBoIuUiach
C TTOMOIIIbIO MOIUGUIIMPOBAHHOK MeToauKu M. bappeTra. AHaau3 pe3yibraToB ITOKa3all, YTo aB-
TOCTEPEOTUIIBI ¥ TETEPOCTEPEOTUIIBI PYCCKMX 1 OEJIOPYCOB XapaKTepu3yIoTCs MpeodiagaHueM I10-
JIOKUTEJIbHBIX XapaKTepUCTUK Hall OTpULIaTeIbHBIMU. OTHOBPEMEHHO OTMEUYAeTCsl YMEHbILIEHUE
JIOJIM TIOJIOKUTEIbHBIX U YBeJIMYEHNE TOJIM HeTaTUBHBIX XapaKTePUCTUK B T€TEPOCTEPEOTUIIE OT-
HOCUTEJIbHO YKParHIIEB, YTO MOXKET ObITh OObSICHEHO COBPEMEHHOI CUTYyallrell Ha YKpauHe, BIM-
SIHMEM CPEICTB MacCOBO MH(MOpMAIIU, OOIIIECTBEHHOTO MHEHMS Ha BOCIIPUSITIIC MJIaAIIMMU IITKOJIb-
HUKaMU TpeicTaBUTENIei YKpaHCKOTO0 3THOca. [TomyepkuBaeTcst, YT0 TO3UTUBHOCTh/HETaTUBHOCTD
CTEPEOTUIIOB SIBJISIETCS IIOKA3aTeIeM CTEIIeHHM BBIPaKeHHOCTY 9MOLIMOHAIbHOTO KOMIIOHEHTA 3T-
HUYECKOIN UACHTUYHOCTU. [lesraeTcst BBIBOM O BaXKHOCTH KOPPEKIIMOHHO-TIPODUIAKTUIECKO pa-
0OTHI, HAlIEJICHHOM HA pa3BUTUE MTO3UTUBHON STHUYECKON MICHTUIHOCTH KaK COCTaBHOM YacTU
COLIMAJIBHOM MIEHTUYHOCTH, CIIOCOOCTBYIONIEH MPHOOPETEHUIO IIeI0CTHOCTH S -00pa3a, hopMupo-
BaHUIO CYOBEKTUBHOIO 01aTOIIOIYIMS Y IICUXOJIOTMUECKOM 3aIUIIIEHHOCTH AeTe il MJIaAIIero IIKOJIb-
HOTO BO3pacTa.

Kimouesbie cj10Ba: 3STHUYECKAS UACHTUYHOCTh, STHUYECKUE CTEPEOTHUTIbI, ITHOC, MH-TPYIINa, ayT-
IpyIIna, Maaaiime IMKOJbHUKH, PYCCKUE, OeJI0PYChl, YKPaWHIIbI, MJIaIIINe IKOJIbHUKHI

* Tly6nukanyst IOATOTOBJIeHA B paMKax nomnepxanHoro PITH® HayyHoro mpoekra Ne 15-26-
04001.
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Tema 3THUYECKOW UAEHTUYHOCTU B MOCIEAHNE TOIbl 3aHUMAET OJTHO U3 LIEHTPaTb-
HBIX MECT B COIIMOJIOTMH, STHOJIOTHH, TIOJIMTOJIOTAM, TICUXOJIOTYH, TIeJaroruKe N OT-
HOCHTCS K YMCJTy HanboJiee CIOXKHBIX U IUCKYCCUOHHBIX.

HMHTepec co CTOpOHBI MpeAcTaBUTENIEH pa3HBIX HayK U Pa3HBIX TEOPETUYECKUX Ha-
MpaBJIeHUN K ee U3y4yeHNIO 00YCIOBIEH 3HAYMMOCTbIO TaHHOTO (heHOMEeHa B XKU3HU
OTAEJIbHOM JUYHOCTU U LIEIBIX IPYIIH, 0COOEHHO BO3POCIIEH B 310Xy Kp13Krca U Kap-
IUHAJbHBIX ITIepeMeH. BOJIBIIMHCTBO YUEHBIX COIMAAPHBI B TOM, UYTO 00OCTPEHUE IT-
HUYECKON MICHTUYHOCTU B COBPEMEHHBIX YCIOBUSIX CIIEyeT pacCMaTpuBaTh KakK pe-
aKIIMIO Ha IIPOLIECCHI TJIO0ANTM3AalINU ¥ MYJIBTUKYIbTypanu3ma [14; 22; 23; 25]. AKtya-
JIN3aMs STHUIECKON MACHTUYHOCTHA CErOAHS BHICTYNAET CEPhe3HBIM (haKTOPOM
IIPOTUBOCTOSIHUS 3TUM IIpolieccaM, KOHCOJHMIAIINY 3THUISCKUX TPy U (POPMHUPO-
BaHMSI MX COIIMAIBHBIX CBSI3€i1, CPEICTBOM JISTUTUMALIMY TTOJIMTUYECKOM BJIACTH U JIe-
SITEJIbHOCTY HALIMOHAIBHBIX BJIUT, MPEANOCHIIKON 3THUYECKOM COMMAAPHOCTU U IT-
HOTIOJIMTUIECKOI MOOMIM3AIINY, TEM CAMBIM CIIYKUT MOIITHBIM XKU3HEHHBIM PECYPCOM
JIMIHOCTH,/Tpynisl [7; 20].

AXTyanu3aius STHUIeCKOM MACHTUYHOCTH MPEACTaBUTEIIEH B3pOCIOTo HAaCeIEHUS,
00YycCJIOBJIEHHAs! YKa3aHHBIMU 00IIIeCTBEHHBIMU TpaHCHOpMallUsIMU, HE MOXKET He OKa-
3aThb BJMSHUE Ha Pa3BUTHE STHUYECKOTO CAMOCO3HAHMS M STHUYECKON UIEHTUIHOCTU
JIleTelt 1 TOAPOCTKOB B XoAe Ux counanusauuu [1; 28]. B cBoto ouepens, comepxaHue
STHUYECKOM UASHTUIHOCTU IIPEACTaBUTEIICH ITOAPACTAIONIETO ITOKOIEHHUS MOXKET BbI-
CTynaTh HEKO JIaKMYyCOBOM OyMaxkKKO#l ITpOUCXOASIINX U3MEHEHHU B 00111€CTBEHHOM
CO3HAHUM, CIIYXKUTh HEKMM IIPOTHO30M M3MEHEHHM BO B3aMMOOTHOIICHUSIX MEXKIY
STHUYECKUMHM OOIITHOCTSIMU B HEaJICKOM OYIyIIeM.

B cBsi3u ¢ 3TUM TIpolecC ATHUYECKON caMOUIeHTU(MUKALIMY TTOAPACTAIONIETO Mo-
KOJICHUS B YCJOBUSX MOJUKYJIBTYPHOM Cpelbl BCe Yallle CTAaHOBUTCS MPEIMETOM 3T-
HOTICUXOJIOTUYECKHX M KPOCC-KYJIBTYPHBIX McclienoBaHuii. Bee varie u yaiie B nmoJie
3peHUs MccieoBaTe el MonaaaT MIaallie IKOJbHUKH, TaK KaK UMEHHO JIETH MJTajI-
IIIETO IIIKOJIbHOTO BO3pacTa SIBJISIIOTCS HanboJiee BOCIIPUMMYUBBIMU K Pa3BUTHUIO MPe-
CTaBJIeHU# 0 ceOe U pa3HbIX COLMANTBHBIX (THUYECKUX) TpyTInax, pepJeKCUBHOTO OT-
HOIIIEHMSI K YWISHCTBY B 3TUX I'pymniax. IMeHHO B 3TOM BO3pacTe MPOUCXOAUT UHTECH-
CHBHO€ NPUOOpeTeHHE PEOSHKOM 3THUUECKUX KOTHUIIMI 1 aTTUTIONOB, OCO3HAHUE U
OTOXIECTBIEHUE Ce0sI C OIPEneIEHHOM 3THUYECKOI O0LIHOCTRIO, (OPMUPOBAHHE
OTHONIEHMUS K CBOEH (MH-TPYIINa) U ApYTUM (ayT-TrpyIia) STHUYECKUM TpyInam, 4To
IMOATBEPKAAETCS KaK CTaBIINMU yKe KiaccrmaeckuMu padoramu O.J1. PomaHoBoI [19]
u M. A. CHexkoBoii [21], Tak u 6oee coBpeMEeHHBIMU MccliefoBaHusaMu [3; 6; 11].

Cpeau paboT MoceIHUX JIET, TOCBSAIIEHHbBIX U3YUYEHUIO STHUYECKOM MIEHTUYHOCTH
JeTell MJIaIIero KOJILHOTO BO3pacTa, CJIeayeT BbIIEINTh UCCIEIOBAHUS, KOTOPhIE
HampapJieHbl HA U3yYeHUE YPOBHS 3THUUECKOI OCBEIOMIEHHOCTH U STHUYECKUX TTPE/I-
CTaBJICHUI MJIQIIMX INKOJIbHUKOB [11]; BOCIIPUATHS UM «CBOETO» U «IPYTrOTO» 3T-
HocoB [3; 10]; BocriuTaHus y IeTei HIEHHOCTHOI'O OTHOIIEHMS K STHUYECKON KYJIbType
IMyTeM IPUOOIIEHUS MX K STHUYECKUM TpaauLusM [9], HapogHoMy ¢oabkiopy [2; 5],
TPpaIuIIMOHHON HaLIMOHAIBHOM onexe [13], ponHoMy s13bIKY [18], HAPOIHBIM IO~
BIKHBIM UTpaM [12]; HOpMaTUBHOTO OHTOT€HETUUECKOIO Pa3BUTUS STHUIECKON UICH-
TUYHOCTH U €€ CBSI3U C IICUXUIECKUM 310poBbeM neTeii [10; 24]; dopMupoBaHus Me-
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JK3THUYECKON TOJIEpAaHTHOCTH KaK OCHOBBI CTAHOBJICHUS ITO3UTUBHOM 3THUYECKOM
MICHTUYHOCTU MJIAAIINX IIKOJIbHUKOB B YCJIOBUSIX ITOJIMKYJIETYPHOM cpensl [8; 26].

B psine pabot Ha mpuMepe aeTeil, IpUHAaIIeXKalIuX K pa3TnIHbIM STHUIECKIM TPyII-
aM, aHAJIM3UPYIOTCSI STHUYECKUE CTEPEOTHITBI KaK (DEHOMEHBI, BBITTOJIHSIIOIIAE BaXK-
HEeHIIy10 UAeHTU(hUKAITMOHHYIO (DYHKIIMIO, a TAKXKE aIleIMPYIOIIUe K SMOIIMOHATbHOMN
cepe IMYHOCTU U BuMsIoNIe Ha QOpMUPOBaHNE 3MOIIMOHAILHO-0LIEHOYHOTO KOM-
MOHEHTA dTHUYECKON MASHTUUYHOCTH MIAAIINX ITKOJBHUKOB [3; 15; 17; 29].

B 10 xxe BpeMsI TeopeTUYeCKMit aHaIU3 UCCAeA0BaHUM coep:KaHus U OpMUPOBa-
HUSI STHUYECKOI MICHTUYHOCTU B OHTOTEHE3€e IMMOKA3hIBAET, YTO OCTAETCS €IIe MaJIo-
3y4E€HHBIM BOIIPOC 00 3MOIIMOHAIBFHOM COCTABIISIONIEH STHUUECKON NIEHTUIHOCTH
JeTelt MyIaIIIero IKOJIBHOTO BO3pacTa, MPUHAMICKAIIX K TAKMM OJIM3KOPOICTBEHHBIM
3THOCAM, KaK PYCCKMIA, OEJIOPYCCKUI, YKPAaMHCKHUI M UMEIOIINX KaK o0IIee, TaK 1
0COOCHHOE B CBOEM MCTOPUKO-KYJIBTYPHOM pa3BUTHUM. Bee BEIIecKazaHHOE 00YCIIOB-
JINBAeT aKTyaJIbHOCTh M COIIMANIBHO-TTPAaKTUYECKYIO 3HAUMMOCTh TJAHHOTO UCCJIeIOBa-
HUS.

B ¢BsI31 ¢ 3THUM Li€JIbIO HALIIETO UCCIIETOBAHMSI CTAJIO U3yYeHUE TO3UTUBHOCTH /HE -
raTUBHOCTHU MPEICTaBICHUI PYCCKUX M OETOPYCCKUX MIAIIINX IITKOJBbHUKOB O YJIEHaX
CBOETO (aBTOCTEPEOTUIIBI) U APYTUX (T€TePOCTEPEOTUIIHI) STHOCOB B YCJIOBUSIX POCCUIA-
CKO0-0€JIOpYCCKOIo MpUIrpaHuybs.

B nccnegoBaHny mpuHSIIM ydacTHe ydaiyrecs 2 1 3 KJIacCOB OTHOM 13 IKOoJ . CMOo-
JIEHCKa M nBYX mKoJ I. Bure6cka. CMmoiieHCcKast BBIOOpKa BKJIoYaiaa 83 yueHUKa
(37 ManmbuuKOB U 46 1eBOYEK), CPEIHMI BO3pacT — 8,4 JIeT, Ha3BaBIIMUX CeOSI pyCCKUMM.
Butebckast BeIOOpKa cocrosuia u3 84 yenoBek (42 Maabunka u 42 1eBOYKI), CPEITHUI
Bo3pacT 8,1 JieT, B OOJBIIMHCTBE CBOEM Ha3BaBILUX ce0s1 Oe0pycaMmu.

7151 BEIIBICHUS TTO3UTUBHOCTH/HETaTUBHOCTH IIPEACTABJICHU O YJeHaX CBOSH 1
JIPYTUX 3THUYECKMX IPYIII OblIa MCITOIb30BaHa MoaupUIIMpoBaHHast MeToarka M. bap-
peta [16].

CornacHo 3Toif METOAUKE AETSIM MOCIeI0BaTeIbHO JaBaJIMCh TPU KOPOOKHU, Ha KO-
TOPBIX OBLIIO HATIMUCAHO «PYCCKUE», «OeIOPYChl», «<YKpauHIIbl» U TpU Habopa KapTouek
13 16 xapaKTepUCTHUK (BOCEMb MOJIOXKUTEIbHBIX U BOCEMb OTPULIATEIbHBIX): «4HCThIN»,
«TPSI3HBINA»,, «CHACTIIMBBIN», «TPYCTHBIN», «CIIOKOMHBIN», «arpECCUBHBINA», «<YMHBIN»,
«IJIYTIBINA» , «TPYAOJIOOUBBII» , < IEHUBBIN» , «IPYKETIOOHBII» , «<HEIPYKETIOOHBII», «XO-
POLLIMI», «IIJIOXOW», «ITPUSITHBIN», «<HETIPUSITHbIN». VICIBITYeMbIN JOIKEeH ObLT pac-
MpeAeINTh KapTOUYKK ¢ 16 XapaKTepuCTUKAMU MIOOYEPETHO IS IIPEACTaBUTEIICH pyC-
CKOro0, OeJIOpYCCKOTO M YKPAaMHCKOTO 3THOCA, €CJIM ITOCYUTAET, YTO JaHHas XapaKTe-
pUCTHKA MPUMEHNMA K HUM (IOJIOXUTH KaPTOUKY B KOPOOKY) MM OTIOXUTH B
CTOPOHY, €CJIA OH YyBCTBYET, UTO OHA He TTOAXOMUT JIJIsI OIIMCAHUSI PYCCKUX, OSIOPYCOB,
YKpaunHIIeB. B utore mist Kaxmoii oImmceIBaeMO STHUYECKOM TPYIIIBLI ObUIO TTOCUMTA-
HO 00l1Iee KOJMYECTBO BHIOOPOB IO KaXI0M XapaKTEPHUCTUKE U MO KaXKI0i BEIOOPKE
(puc. 1-3).

CorjiacHO MOJIyYeHHbBIM pe3y/ibTaTaM IIPY OMCaHUU CMOJIEHCKMMMU IIIKOJIbHUKAMU
MpeacTaBUTeNe CBOETO (PYCCKOIo) 3THOCA 00JIblile BCETO BHIOOPOB IOJYYMIN MOJIO-
KUTEIbHBIE XapaKTEPUCTUKU: «YMHBI» — 98%, «xopolunii» — 96%, «Ipyxenoo-
Hblil» — 94%, «C4aCTIUBBIN», «TPYIOJI00MBLII» — 110 92%, «crIOKOWHBII» — 87%,
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«4UCThIA» — 82%, «pUATHBII» — 78%. VI3 HEraTUBHBIX XapaKTEPUCTHUK JETU dallle
BCETO BLIOMPAJIU «IPYCTHBIN» — 29%, «IeHUBbI» — 22%, «arpeccCuBHbIN» — 18% (cM.
puc. 1).
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Puc. 1. YacTtoTa Beibopa xapakTepucTUK MAAALLNMMN LUKOSIbHUKAMK
r. CmoneHcka u r. Butebceka npy onvcaHum pycckux (%)

[Tpu onucanuy BUTEOCKUMU IIKOJbHUKAMU MPeACTaBUTEIeH PyCCKOIo 3THOCA MO-
JIOXKWTENbHbIE XapaKTEPUCTUKU TakKe MOJYyIrn O0JbIIYIO0 1010 BBIOOPOB, XOTS U
MEHbIIYIO (B cpeaHeM Ha 6—7%), 4eM IIp1 OIMCAHUU CMOJIEHCKUMMU IIKOJIbHUKAMU:
«xopounii» — 92%, «npusTHbIi» — 89%, «IpYXKeTIOOHBIN», «dUCThI» — 110 88%,
«YMHBII» — 87%, «Tpyn0a00UBbIii» — 85%, «cUacTIuBbIii» — 83%, «CIOKOMHBIN» —
78%. 13 HeraTMBHBIX XapaKTEPUCTUK BUTEOCKUE IITKOJILHUKY ITPY OTIMCAHUU PYCCKUX,
TaK Xe KaK U CMOJIEHCKHE IIKOJbHUKU, Yallle BCEro BbIOUpAIN: «ICHUBBIN» — 8%,
«arpecCUBHbIil» — 7%, «rpycTHBI» — 6% (cM. puc. 1).

ITocne mpoBeaeHUsI MaTeMaTUISCKOM 00padOTKM JaHHBIX C IPUMEHEHUEM YTI0BO-
ro peobpazoBanus Puiepa (¢* — KpUTepHii) ObLIO MOTYIEHO, YTO TIPU OTTMCAHUM
MpeacTaBUTEIC PYCCKOT0 3THOCA PYCCKME IIIKOJIBHUKY Yallle, YeM OeJIopyccKue, U3
TOJIOXKUTEJbHBIX XapaKTEPUCTUK BBIOMPAIOT XapaKTEPUCTUKY «YMHBIIN» @% = 2,778,
p < 0,01, a u3 HeraTUBHBIX — XapaKTEPUCTUKHU «TPYCTHBINH» ¢% = 3,25, p < 0,01;
«arpeccuBHblil» 0%, = 2,197, p < 0,05; «wieHusbli» 0%, = 2,488, p < 0,01, Torna kak
OeopyccKue AeTH IIPU ONMCAHNM IIPEACTaBUTEICH PYCCKOIO 3THOCA Yallle, YeM pycC-
CKMe, UCTIOJIb3YIOT XapaKTePUCTUKY «IIPUATHbIN» % = 1,958, p <0,05.

Kax BuayM, aBTOCTEPEOTUIT U TETEPOCTEPEOTUI PYCCKUX COCTOST B LIEJIOM U3 T10-
JIOXKUTEIbHBIX XapaKTepPUCTUK 1 00J1a1a10T O0JIBIIION COrTIaCOBAHHOCTBIO MEXKIY COOOM.
Kpowme Toro, npu onucaHuy MpeacTaBUTeNeil pycCKOro 3THOCA PYCCKME IKOTbHUKU
B OTJIMYME OT OEJIOPYCCKUX UMEIOT TeHACHIIMIO K 00Jiee 4yacTOMYy BbIOODY HE TOJBKO
IIOJIOXKUTEIbHBIX, HO ¥ HETaTUBHBIX XapaKTEPUCTHUK, YTO OOBSICHSICTCS BO3PACTHEIMU
0COO0EHHOCTAMU (POPMUPOBAHMS STHUIECKON MIEHTUIHOCTU. I3BECTHO, YTO B peI-
IMOJPOCTKOBOM BO3paCTe IMPOUCXOISIT U3MEHEHUS B OTHOIIIEHUU K COOCTBEHHOI 3THU -
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YeCKOMU TpyIine oT abCOIOTHO MO3UTHMBHOTO K OLIEHKE, colepxXallieil Hapsiay ¢ TO3U-
TUBHBIMU, HEHTpaIbHbIEC U JaXe HeraTMBHbIE XapakTepuctuku [10; 16; 19].
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Puc. 2. HYacTtoTa BbibOpa XxapakTepucTUK MIaalnMm LUKONIbHUKaMM
r. CmoneHcka u . Butebcka npu onvucaHmum 6enopycos (%)

OnucaHre CMOJEHCKUMM IIKOJIbHUKAMMU IIPEACTAaBUTEIEN OEI0OPYCCKOT0O 3THOCA
(cM. puc. 2) TaKKe COAEPKUT MOJOKUTEIbHBIE XapaKTEPUCTUKHU, XOTSI 4aCTOTA BbIOO-
pa UX HECKOJIbKO MEHbIIIE, YeM TIIPU OIMCAHUU TIPEICTaBUTENIC CBOEro 3THOCA (CM.
puc. 1). Tak, noJist BBI0OOpa MOJOKUTETbHBIX XapaKTEepPUCTUK ITPU OTTUCAHUU OEJI0PYCOB
COCTaBWJIA: «IPYXeTIOOHBIN» — 81%, «xopommit» — 79%, «yMHbIi» — 78%, «Tpymo-
JIIOOUBBI» , «CIIOKOMHBIN» — 110 77 % , «CU4acTIUBbI» — 75%, «duCThIi» — 72%, «I1pu-
SATHBIN» — 69%. Cpeay HeraTUBHBIX XapaKTEPUCTUK CMOJITHAMU Yallle BCEro BIOMpa-
JIUCh CIIEAYIOLINE: «TPYCTHBII» — 29%, «arpeccuBHblii» — 20%, «HeNpUITHBIN» — 17%,
«HEIPYXKETOOHBIN», « IeHUBBI» — 10 16%.

OnucaHue BUTEOCKMMU IIKOJbHUKAMU MpeacTaBuTeleil cBoero (6e10pyccKoro)
3THOCA (CM. pUC. 2) C TOMOIIIBIO MOJIOXKUTEIbHBIX XapaKTePUCTUK UMEET 00Jiee BhICO-
KU TTPOIICHT IO CPAaBHEHMIO C OITMCAHUEM 0€JI0PYCOB CMOJICHCKUMMU IEThbMU, — «JIPY-
XKeMoOHBI» — 95%, «xopoumity — 94%, «apusITHBI» — 93%, «YyMHBII», «CUACTIIN-
BbIif» — 10 92%, «uncThiit» — 90%, «TpydoII0OUBBI», «CITIOKOMHBI» — 1m0 89%. U3
HEraTHUBHBIX XapaKTEPUCTUK IIPU OMMMCAHUM OeJI0PYCOB BUTEOCKME AETH Yallle BCETO
Ha3bIBAJIU «TPYCTHBIN» — 14% 1 «JIeHUBBI» — 8%.

[1pu cpaBHEHMM aBTOCTEPEOTUIIOB U TETEPOCTEPEOTUITIOB OEJIOPYCOB TaKXKe HAa0JII0-
JIAeTCs CXOICTBO MEXTy HUMH. B 11e710M, 06pa3 6eJIopycoB B IIPEICTABICHUSIX BUTEOCKUX
1 CMOJICHCKUX IIIKOJIbHUKOB ITO3UTUBHBIN. MaTteMaTtndyeckast 00paboTKa JaHHBIX ITO-
Ka3aja, YTO B OMMCAHWU MPEACTaBUTEIE OETOPYCCKOro 3THOCA CTATUCTUYECKH 3HA-
YUMBIX Pa3IN4Kil B BBIOOPE MOJOXUTEIbHBIX XapaKTEPUCTUK MEXIY PYCCKUMU U Oe-
JIOPYCCKUMH LIKOJIbHUKAMM, HE BBISIBIIEHO, TOTIA KaK B BHIOOpE HEraTHUBHBIX XapaK-
TePUCTUK TaKKMe pa3indus ecThb. PycCcKue KOJbHUKM Yallle, 4YeM OeJlopyccKue,
UCITOJIb3YIOT XapaKTepUCTUKU «TPYCTHBIN» 0%, = 3,56, p < 0,01; «arpeccuBHBbIii»
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0%n = 2,591; p <0,01, «<HenpustHbI 0%, = 4,051, p < 0,01. MHBIMU cTOBaMH, pyc-
CKMe MJaIllNe IMKOJbHUKHN OKa3alIuch 00JIee KPUTUIHBIMH KaK II0 OTHOIICHHUIO K
OIMMCAHMIO TIPEICTaBUTEJIEH CBOETO (PYCCKOT0), TaK U K OITMCAHMIO IpyToro (6eopyc-
CKOro) 3THOCa. DTO He MPOTUBOPEUMT B3IJISAaM IPYTUX MCClenoBaTe e, COrmacHO
KOTOPBIM JETH B JAHHOM BO3pacTe MOTYT I€MOHCTPUPOBATh MEHbIIIEE TTPEAIOYTECHUE
B IIOJIb3Y CBOEH IPYIIITBI, HO COXPAaHSITh HEKOTOPEIE IpenyOeKIeHUsT IPOTUB IPYyTHUX
rpynn [10; 16; 19].

CpaBHUTENIBHBINM aHAJIN3 MIPEICTABICHUN CMOJICHCKUX IIKOJBPHUKOB O PYCCKOM U
0EeI0PYCCKOM 3THOCE BBISIBIII 00J1e€ MO3UTUBHOE OTHOLICHUE MX K IIPEICTaBUTEIISIM
CBOeTo (pyccKoro) aTHoca. Tak, CMOJIEHCKHUE IeTH Yallle IPUITMCHIBAIOT IIPeICTaBUTe-
JISIM CBOETO 3THOCA (aBTOCTEPEOTUIT) XapaKTEPUCTUKM «CHACTIIMBBI» % = 3,008,
p < 0,01, «ymubII» 0%, = 4,245, p < 0,01, «Tpynomobusslii» %, = 2,635, p < 0,01,
«IpyXemoOHbli» 0%, = 2,673, p < 0,01, a npeacraButesnsiM 6e10pycCKOro 3THOCA
(reTepocTepeoTUIl) — XapaKTePUCTUKU «HEAPYXeMoOHbIi» ¢* = 1,752, p < 0,05,
«HempusATHBIN» ¢, = 1,668, p < 0,05.

CpaBHEHUE CTePEOTUIIOB BUTEOCKMX IIIKOJIbHUKOB O PYCCKOM U O€JI0PYCCKOM 3T-
HOCE He BBISIBUJIO CTaTUCTUIECKU 3HAUYMMBIX pa3Indnii MeXITy HUMHM, 32 UCKITIOUEHU -
€M OJHOI XapaKTepUCTUKU. BuTeOCcKMe neTH Yallle NpUIHUCHIBAIOT IIPEICTaBUTEISIM
PYCCKOTO 3THOCA XapaKTepUCTUKY «xopolwnit» ¢* = 1,873, p < 0,05, yem npencra-
BUTEJISIM cBoero (0enopycckoro) aTHoca. OTCyTCTBHE CTATUCTUYECKU JOCTOBEPHBIX
pa3IuYMii MeXIy IPeACTAaBICHUSIMU O OeJIopycax M PyCCKUX B CO3HAHMY BUTEOCKMX
MJIAIINX IITKOJBbHUKOB OOBSICHSIETCSI, CKOPEE BCETo, TEPPUTOPUAIBbHON, KyJIBTYPHOMI
OJIM30CTHIO ABYX HAPOAOB, PACIIPOCTPAHEHHOCTBIO PYCCKOTO SI3bIKa Y HAIMYMEM TECHBIX
KPOBHO-POJCTBEHHBIX CBSI3ei cpeau 6enopycoB Butebckoit 061acT U OTCYTCTBUEM
pasaeneHus MeXIy STUMM HapoJaMu, a 3HAaUYUT, OTCYTCTBHEM U YETKOTO OCO3HAHUS
pa3IMINii MEXITy HUMM.
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Puc. 3. YacToTta BbiGopa xapakTepucTrk MAagLnMm WKONbHUKaMM
r. CMoneHcka v r. Butebceka npu onvcaHnm ykpavHUeB (%)
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[Ipu onyvcaHUK CMOJEHCKUMMU IIKOJIbHUKAMU YKPAUHIEB (CM. pUC. 3) MOJOXKU-
TeJIbHBIC Ka4eCTBa MOJIyIMIM HauMEHbIIIee YMCIIO BEIOOPOB 10 CPaBHEHMIO C OIMCca-
HUEM IMpeACTaBUTENIeH 0eJIOPYCCKOIro U TeM 0ojiee CBOEro (PycCKOro) 3THOCA: «4H-
CTBIT» — 67%, «yMHBIIT» — 66%, «TPyIOJIOOMBBIN», «<XOPOLIUii» — 110 64%, «IpyXKe-
JIIOOHBIN» — 61% , «CIOKOMHBII» — 57 % n «npusaTHBIN» — 54%. HeratnBHbIEe KayecTBa,
Hao0O0POT, TTOJIYYMIM HaOOJIbIIIEE YMCIIO BLIOOPOB: «HEAPYKETIOOHbBIN» — 34%, «IpycT-
HBI» — 32%, «arpecCUBHBI», WIEHUBBIN» — 110 30%, «<HEMPUATHBIN» — 28%, «I1J10-
xoi» — 23%, «rpsi3Hblit» — 22%, «raynblii» — 19%.

B onucaHuu npeacTaBuTeNei yKpaMHCKOTO 3THOCA BUTEOCKMMU yYaIlUMUCS (CM.
puc. 3) HabIIoOaeTCs Ta Xe KapTHHA, YTO U Y CMOJIEHCKUX YYallluXCsl: TOJIs BhIOOpa
MOJIOXXUTEIbHBIX XapaKTepUCTHK MPU OIIMCAHUY YKPAUHIIEB HAMMEHbIIIAS CPEIU OITH -
CBIBa€MBIX TPeX 3THOCOB («xopolnit» — 67%, «yMHblIii» — 63%, «aucthiii» — 60%,
«TPYIOTIOOUBLBIN» — 58%, «IpyXeat00HbI» — 58%, «1pusATHBIN» — 54%, «CIIOKOII-
HbII» U «CYaCTIUBbIN» 10 50%), a 107151 BLIOOpA HETaTUBHBIX ITPUJIaraTeJIbHbIX — Hau-
BBICIIAs («IPYCTHBIN» — 36%, «arpeccuBHBbI» — 33%, «HenpyXeatoOHbI» — 26%,
WIEHUBBIN» — 26%, «HenpUATHBI» — 25%, «rpsa3Hblil» — 24%, «rnynblii> — 23%,
«I0xoi» — 20%).

Me:xy onmucaHUsIMU CMOJICHCKUX U BUTEOCKMX IIKOJIbHUKOB OTHOCUTEIBHO IIPe/i-
cTaBUTEJIEH YKPAMHCKOIO 3THOCA CTATUCTUYECKU 3HAUMMBIX Pa3IMuMii HE MOJYyYEHO,
KpOMe OIHOM XapaKTePUCTUKU: PYCCKHE IIKOJbHUKY Yallle, YeM OeJIOpyCCKUE, UC-
IOJIB3YIOT XapaKTEPUCTUKY «JIEHUBBI» @%, = 2,488, p < 0,01.

OpHako, cpaBHUBAsI YaCTOTY BhIOOpA XapaKTePUCTUK CMOJICHCKUMU U BUTEOCKUMU
IIKOJIbHUKAMMU TIPU OIMMCAHUM TIPEACTaBUTEIC CBOUX 3THOCOB C YaCTOTOM BhIOOpA
MMM TIPpUIaraTeIbHbBIX IPU ONMMCAHUM IIPEeICTaBUTEIEH YKPAMHCKOIO STHOCA, MBI T10-
JIYYUJIA JOCTOBEPHBIE PA3IMUMsI MPAKTUYECKU IT0 BCEM XapaKTepUCTUKAM, IPUYEM U
CMOJIEHCKHE, M BUTEOCKME IeTU IIPUMMCHIBAIOT IIPEACTABUTEISIM CBOUX 3THOCOB (CO-
OTBETCTBEHHO PYCCKOMY M 0O€JIOpYCCKOMY) Yallle MOJIOKUTEIbHBIE KauyecTBa, a Ipe/l-
CTaBUTEJISIM YKPAUHCKOTO 3THOCA — OTpHULaTeIbHbIe. Tak, CMOJIEHCKIE IKOJbHUKHA
MPUIMKUCHIBAIOT PYCCKMM Yallle, YeM YKparHIIaM, CJISIYIOIINe XapaKTePUCTUKU: «CYACT-
auBblid» % = 5,005, p < 0,01, «ciokoiiHbIii» ¢* = 4,458, p < 0,01, «yMHBII»
0*n = 5,978, p < 0,01, «rpynonobussiit» 0%, = 4,509, p < 0,01, «apyxeat00HbIN»
0% un = 5,45, p < 0,01, «xopowmit» ¢% . = 5,843, p < 0,01, «tipusaTHbIil» ¢%,,, = 3,331,
p <0,01. B To XXe BpeMsI yKpanHLIaM CMOJICHCKHE ACTH Yallle, YeM PYCCKUM, IIPUTII -
CBIBAIOT TAKME XapaKTEPUCTUKU KaK «TPA3HbIN» 0%, = 2,744, p <0,01, «arpecCUBHBIIN»
0% = 1,817, p<0,05, «oimynetit» ¢%, =2,074, p <0,05, «<HenpyxemoOHsblit» ¢%,, = 4,484,
p < 0,01, «<nempussTHBII» 0%, = 3,356, p <0,01.

AHaJIorMyHasl KapTHHa XapakTepHa U IJisk BUTe0ckux aeteii. Yactora BEIOOpa MU
IUTs 6€JI0pYCOB MOJIOXUTEIbHBIX IIPUIAraTebHbIX «4UCThI» % = 4,141, p < 0,01,
«cyacTBblii» % =4,932, p <0,01, «criokoiinblit» %, = 4,517, p <0,01, «yMHBIi1»
0¥ = 2,8, p < 0,01, «Tpynomobusslii» ¢*, ., = 4,776, p < 0,01, «1pyxent00HbIii»
0%, =4,297, p < 0,01, «xopoumit» ¢*,,, = 2,314, p < 0,01, «ipustHbIil» ¢%,, = 3,869,
p < 0,01 craTucTYeCKM 3HAYMMO BBIIIIE, YeM IS yKpanHIiieB. YacTora BeIOOpa 0e1o-
PYCCKUMM IETHbMM HETaTUBHbBIX XapaKTEPUCTUK ITPU OIMMMCAHUU YKPAUHIIEB BhIILIE, UYEM
IIPY OITMCAHUU OEI0PYCOB: «IpsA3HBII» ¢% = 5,178, p <0,01, «rpycTHbIil» 0%, = 4,517,
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p <0,01, «arpeccusHblit» 0% = 4,478, p < 0,0, «tmyneiit» 0%, = 3,214, p < 0,01, «He-
IpyXemooHblit» 0%, = 4,102, p < 0,01, «mnoxoi» ¢%,, = 4,614, p < 0,01, «HenpusT-
Hblib» %, = 5,36, p <0,01.

MHBIMU clTOBaMU, T€TEPOCTEPEOTUTT CMOJIEHCKUX U BUTEOCKMX IIKOJILHUKOB I10
OTHOILICHUIO K IIPEICTaBUTE/ISIM YKPAaMHCKOI'0 3THOCA XapaKTepu3yeTcs IpeodiataHu -
€M I10JIOXKUTEIbHBIX XapaKTepPUCTUK HaJl HeraTuBHbIMU. OIHAKO YyacToTa BhIOOpa I10-
JIOKMTENbHBIX XapaKTePUCTUK TIPU ONMCAaHUM YKPauHIIEB KaK CMOJIEHCKMMU, TaK 1
BUTEOCKMMU AETbMM TOCTUTaeT HAUMEHbIIIMX pe3yJIbTaToOB, TOrIa KaK 4acToTa BIOOpa
OTPHUIIATENIFHBIX XapaKTepUCTUK — HAWBBICIIMX I10 CPABHEHMIO C YACTOTOI BBIOOpaA
IIPY OIIMCAaHUM PYCCKUX 1 OestopycoB. JJaHHbIl (haKT, cKopee Bcero, OObSICHSIETCS He-
0JIaTOIIPUSATHOM ITOTUTUYECKOM CUTyalllell Ha YKpanHe, BIMSHIEM CPEICTB MaCCOBOI
nHGOPMAIIH, HETATUBHOTO OTHOIIICHUS K YKpalHe CO CTOPOHBI YaCTH B3POCIIOTO Ha-
ceneHnus Poccuu u benopyccuu, B TOM ynciie, BO3MOXKHO, U CO CTOPOHBI OTMXKaNIIero
COLIMATbHOTO OKPY:KE€HUS INKOJbHUKOB [17; 29]. B mogoOHBIX yCIOBUSAX aBTOMATHUYE-
CKU CHIKAeTCsl yPOBEHB 0€3011aCHOCTH U IICUXOJIOTMYECKOM 3alUIIIEHHOCTU TMYHOCTH.
B oTBeT Ha yrpo3y 6e30MacHOCTH, KaK MOKAa3bIBAIOT UCCIIEI0BAaHUS, IPOMCXOIUT YCH-
JIEHH€ 3THUYECKON UAEHTUYHOCTH, KOTOPOE MOXKET COMPOBOXKIATHCS 3THOLIEHTPUCT-
CKUMU CTEPEOTUIIaMMU, TIPEAYOEKISHUSIMU K IIPEICTaBUTEISIM TOM I'PYMIIbI, OT KOTOPOt
MOXET UCXOIUTh OIIACHOCTD (peasbHasl Ui MHUMas ), YKIOHEHUEM OT TECHOT'O B3au-
MOIEHCTBUS C HUMU U B UTOTE MHTOJIEPAHTHOCTBIO B MEXKATHUIECKOM B3aMMOIEICTBUMN
[4; 27].

IIpoBeneHHBIN aHATIN3 PE3YIBTATOB SMITMPUIECKOTO UCCIICA0BAHMS IIO3BOJISET CIe-
JIaTh CJICAYIOIIEe 3aKato4enue.

B aBTOCTEpeOTHITaAX PYCCKMX U OEIOPYCCKUX MIAAIINX ITKOILHUKOB OTMEUYAeTCsI
SIBHOE JOMMHUPOBaHMeE MO3UTUBHBIX XapaKTepPUCTUK Hal HeraTUBHBIMHU. [1pu aToM
YacToTa BRIOOpPA CMOJICHCKMMM IIKOJIBHUKAMMU ITOJIOXKMTEIbHBIX KAYeCTB ITPU XapaK-
TEPUCTUKE PYCCKMX, a BUTEOCKMMM — IIPU XapaKTEPUCTUKE OEJTIOPYCOB SIBIISIETCS HAK-
0oJiee BBICOKOI, UYTO COTJIacyeTCs C pe3yabTaTaMu APYTUMX MCCIeI0BaHUIA, COTIaCHO
KOTOPBIM JI€TU BhIpakaloT 00Jiee MTO3UTUBHOE SMOIIMOHAIbHOE OTHOIIIEHUE K COOCTBEH-
HOI 3THUYECKOM TpyIITIe, YeM K JIIo0oi npyroii. bonee Toro, HabmogaeTcs ornpenesieH-
Hasl CTeIIeHb COBIAACHMS MEXIY CMOJIEHCKUMU U BUTE€OCKMMM MJIAAIIMU IKOJIbHU -
KaMH B IIPUITMCHIBAHUY MOJIOKUTEJIBHBIX M OTPUIATEIbHBIX XapaKTEPUCTHUK IIPeICTa-
BUTEJISIM PYCCKOTO U OEJI0PYCCKOTO 3THOCOB.

Hamane nosutnBHOTrO 00pa3a COOCTBEHHOM I'PYITIILI ¥ JOCTATOYHO OJ1ar OIPUSITHBIIA
00pa3 Ipyroii CBUAETEIBCTBYET O MO3UTUBHOM 3THUYSCKOM MASHTUIHOCTH NCCIIEIye-
MBIX HAMUY MJIAJIINX ITKOJILHNUKOB M BEICTYyIAeT MHANKATOPOM OJIarOIIPUSITHOTO Me-
>K3THUYECKOTO B3aMMOIEHCTBUS MEXITY TTPEACTABUTENISIMUA PYCCKOTO U OEJIOPYCCKOTO
3THOCOB.

B T0 ke BpeMsI reTepOCTEPEOTHUITBI CMOJIEHCKMX Y BUTEOCKMX IIKOJBHUKOB OTHO-
CUTEJIBHO TpeICcTaBUTE e YKPaMHCKOIO 3THOCA 0Ka3aJICh MEHEE O3UTUBHBIMU, YEM
aBTOCTEPEOTUIIBI ¥ TETEPOCTEPEOTUIIBI TTI0 OTHOILIEHUIO K PYCCKUM U OeJiopycaM.

[To3uTUBHOCTL/HETATUBHOCTH MPEACTABICHUI O WieHAaX CBOSH STHUYECKOM IPYIIIbI
(aBTOCTEpPEOTHITBI) 1 O APYTUX (TETEPOCTEPEOTUIIBI) STHUUSCKMX TPYIIIaX BHICTYIIAeT
CYIIIECTBEHHBIM ITI0KA3aTeJIEM CTEIIEHU BBIPAsKEHHOCTH SMOILIMOHAIEHOTO KOMITOHEH-
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Ta 3THUYECKON UAEHTUYHOCTH PYCCKUX U OEJOPYCCKUX AETeH MJIaIIEro MIKOJbHOTO
BO3pacTa; 3TO MOAYEPKMBAET, UTO ISl HUX BasKHO OIIYIIATh Ce0sI YaCThIO OTpeNeIeHHON
STHUYECKOM OOIIIHOCTU, UCTIBITHIBATH OPTaHUYHYIO TOTPEOHOCTh B 0€30MaCHOCTH 3T-
HUYECKOW MIEHTUYHOCTU, OCOOEHHO B YCJIIOBUSX HEOMNPEAEeHHOCTU, COLIMaTbHOMI
HaIpsSKEHHOCTH, KCeHO(poOuH.

ITonydyeHHBIE NaHHBIE ITO3BOJISIIOT YBUAETH YSI3BUMbIE MeCTa B (DOPMUPOBAHUM CTE-
PEOTUIIOB IpeAcTaBUTE e OJIM3KOPOICTBEHHBIX CJIaBIHCKUX HAPOAOB, IIUTEIbHOE
BpeMsI IPOXKUBAIOIINX B TECHOM COCEACTBE Y MMEIOIIMX MHOTO OOIIIET0 B CBOEM pa3-
BUTHM, a TaK:K€ 0003HAYMUTh OCHOBHBIE HAIIpaBJICHUSI KOPPEKIMOHHO-IPOPUIaAKTI -
YeCcKOM pabOoThI, HALIEJICHHOM Ha pa3BUTHE CIIOCOOHOCTH IETEH CyIUTh 00 OTHEIbHBIX
JIIOIISIX Ha OCHOBAaHWY BHYTPEHHUX, 4 HE BHEIITHNX XapaKTePUCTUK, HAXOIUTH Pa3IMIMs
MEXIY JTIOIbMU U3 OMHOM M TOM Xe STHUIECKOM I'PYIIILI M CXOACTBO MEXAY JIIOAbMU
Pa3HBIX 3THUYECKUX IrpyIl. DP(GeKTUBHLIM HaIlpaBJICHUEM CHUKEHUS STHUYECKOM
MpeayoeXXIeHHOCTH, YIUTHIBAsI TICUXOJIOTMYecKe 0COOEHHOCTH AeTeil JaHHOM BO3-
pacTHOI KaTeropyMu, Ha Halll B3TJIs, MOXET ObITb 3HAKOMCTBO C APYTUMU 3THUYECKU -
MM KYJBTypaMM, MX KAPTUHOM MUPaA U 00Pa30M XXKM3HU, 3aKPETJICHHBIX MPEX/IE BCETO
B HapoIHOM (DOJIBKIIOpE — ITOCIOBMIIAX, ITIOTOBOPKAX, 3aragkax, HapoJHBIX CKa3Kax.
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AUTO- AND HETEROSTEREOTYPES AS INDICATORS
OF EXPRESSIVENESS DEGREE IN PRIMARY SCHOOL AGE
CHILDREN’S ETHNIC IDENTITY EMOTIONAL COMPONENT
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The article deals with the results of the empirical research devoted to the study of Russian and
Belarusian primary school age children’s representations about members of their (autostereotypes)
and other (heterostereotypes) ethnic groups in the conditions of Russian-Belarusian border area. The
study involved students of 2-3 grades from the towns Smolensk (N = 83) and Vitebsk (N = 84). The
diagnostic study was carried out using a modified procedure by M. Barretta. The analysis of the results
showed that auto- and heterostercotypes of the Russians and Belarusians are characterized by
predominance of positive characteristics over negative ones. At the same time the decrease in the
proportion of positive characteristics and the increase of the negative ones regarding the Ukrainians is
marked which can be explained by the present situation in Ukraine, the influence of the media and
public opinion on the primary school age children’s perception of the representatives from the Ukrainian
ethnic group. It is highlighted that positiveness / negativeness of the stereotypes is an indicator of the
expressiveness degree of ethnic identity emotional component. The conclusion about the importance
of corrective and preventive work aimed at the development of positive ethnic identity as an integral
part of social identity that promotes the integrity of self-image acquisition, the formation of subjective
well-being and psychological security of primary school age children is drawn.

Key words: ethnic identity, ethnic stereotypes, ethnic group, in-group, out-group, the Russians,
the Belarusians, the Ukrainians, primary school age children
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NMCUXOJIOrMYECKOE BJIATOnoJIY4UE
B KOHTEKCTE NPEACTABJIEHUA CTYAEHTOB
O BbICOKOM COLUMAJIbHOM CTATYCE

M.E. CaukoBa, 1.H. Tumommna

MOCKOBCKUIA TOCYIapCTBEHHBIN TICUXOJIOTO-TTEAaTOTUYECKIA YHUBEPCUTET
ya. Cpemenka, 29, Mockea, Poccus, 127051

B craTbhe mipescTaBieHbl pe3yIbTaThl UCCIEA0BAHUS COLIMATbHBIX MPEACTaBICHUH CTYIEHTOB O
BBICOKOM CTaTyce B ODIIIECTBE, TIe TICUXOJIOTUIEeCKOe OJIarOIOTyIre BEICTYITaeT MHTETPATbHBIM KOM-
MoHeHTOM. B Xozie aHanm3a auTepaTyphl BBISIBJEHO, YTO B IOHOIIIECKOM BO3pacTe KIIOUYeBbIM (hak-
TOPOM OIpeNeeHUs TICUXOJIOTUUECKOTOo OJIaromnoyuust BHICTYIIAET YCEIIHOE caMOOoIpeie/ieHue
JIMYHOCTH B OOIIECTBE, a TaKXKe JOCTUXKEHME ompenesieHHoro ctatyca. [lTomumo sToro, B mepuop
CTyIleHYeCTBa MOXKHO HaOJII0aTh CTAHOBJICHHE COLIMATBHBIX ITPENICTaBICHUI B KOHTEKCTE IMYHOCT-
HOTO U MpodeccruoHaabHOro caMoornpeneaeHus. Lleablo Halllero uccieaoBaHUS CTaIO U3YYeHUE
CTPYKTYPBI M CITeLIM(PUKY COLIMATbHBIX MPEJACTABICHUI CTYEHTOB O BHICOKOM CTaTyCe B COBPEMEH-
HOM o0111ecTBe. MBI IPEATION0XUIIN, YTO MPEACTABICHUS CTYIEHTOB O BBICOKOM TTOJIOXXEHUH B CO-
LIMyMe JTODKHBI BKITIOUATh KOMITOHEHTHI TICUXOJIOTUYECKOTO OJ1arornoaydusi. B xome mpoBeneHus
ncciaenoBaHus ObUIa MCMonb3oBaHa MeToauKa I[1. Bepskeca uist uccienoBaHus CTPYKTYPhl COLIMATb-
HbIX NTpencrapiaeHui. [ToayuyeHHsle 594 accormanyu ObUTA MOABEPTHYTHI KATETOPUATbHOMY aHATHU-
3y. B nccnenoBannu 66110 00HAPYXKEHO, YTO CTPYKTYPHbBIE KOMITOHEHTHI TICUXOJIOTMYECKOro 01aro-
noryuwms (1o K. Pugd @) HaxomsiT cBoe oTpaxkeHue B XapaKTepUCTUKaX COLIMATIbHOTO MIPEICTaBICHUS
0 BBICOKOM cTaTyce. bbl caiesiaH BBIBOIL O TOM, UTO B COIMATbHBIX MPEACTaBICHUSIX COBPEMEHHOM
MOJIOJIEKY BICOKOCTATYCHBII YeJIOBEK MPEACTABISETCS KaK MCUXOJIOTMYECKH OJIaronoydyHast 1md-
HOCTb, YTO TIOATBEPKIAET TUTIOTE3y UCCIIeTIOBaHUSI.

KimoueBble ¢J10Ba: TICMX0JI0TUYECKOE OJ1aroroaydre, ColragbHbIe MPeACTaBICHUS, COLMATbHBII
cTaryc, TNIEepPCTBO, CTYACHTHI

CoBpeMeHHBI TeMIT XXU3HU B METAIOJINCe HaBSI3bIBACT €TO KUTEJTIO ITOCTOSTHHYIO
1 OBICTPYIO CMEHY JeSITeIbHOCTHU. B CBSI3M ¢ 3TUM YacTO BO3HMKAET IMOBBIIIIEHHAST yTOM-
JISIEMOCTb, UTO B JJAJIbHEHIIIEM MOKET IIPUBOAMTH K IICUXOCOMATUYECKHM W IMYHOCTHBIM
paccrpoiictBaM. Kpome Toro, conaabHble, 95KOHOMUYECKUE, TTOJUTUYECKIE KPUSUCHI
Takke HeOJaronpusTHO BIUSIOT Ha OLIEHKY KadyecTBa XXU3HM Jitoneii. B cBete mepe-
YUCJIEHHBIX ITP00JIeM 0c000€e 3HAYCHHE TPUOOpETaeT TAKOM ITOKA3aTe/Ib KAYeCTBa K13~
HH, KaK YPOBEHb IICUXOJIOTMYECKOT0 OJIarOMmoIyYus TUYHOCTH.

Ha naHHBII MOMEHT CYIIECTBYET HECKOJIBKO B3IJISIIOB HA TPAKTOBKY ITOHSITHS «IICH-
XOJIOTUYECKOE 0J1aromoiaydme». [eOHUCTUYECKUM MOIXOI OMMUCHIBACT IICUXOJIOTNYE-
CKoe 0J1arornojyyre B JMXOTOMUM «YIOBJIETBOPEHHOCTb — HEYIOBICTBOPEHHOCTE».
[Ipu 3TOM IOCTIKEHME TICUXOJIOTMIECKOTO 0JIarOIOIydIrs BO3MOXKHO IIPH YCIIEIITHOMN
COLMAIBHOM amanTaiuu. DBAeMOHUYECKOe TOHUMaHWe JaHHOTO BOITpOca CBSI3aHO C
TEM, YTO JINYHOCTHBIM POCT M cCaMOpean3allisl pacCMaTpUBaeTCs B KaUeCTBE IIaBHO-
rO ¥ CaMOT0 HEOOXOIMMOTO 3JIEMEHTA MICUX0JI0TnYeCcKoro oaromnoayuus. Komriekc-
HBII MOAXOM K OIpeae/IeHUIO0 JaHHOTo NoHATUs 061 nipeaioxeH K. Pudd. OHa BbI-
JIe 1A IEeCTh KOMIIOHEHTOB IMCUXO0JOTMYECKOT0 OJIaronoyyusi, OCHOBaHHBIX Ha I10-
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3UTUBHOM (DYHKLIMOHMPOBAHUM JIMYHOCTHU B OKpyxXKatollei ee cpeae [15]: 1) Beicokast
aBTOHOMUS U CITOCOOHOCTH IIPOTUBOCTOSITh MHEHHIO OOJIBIIIMHCTBA, BECTU CeOsT He-
CTaHAAPTHO; 2) BO3MOXHOCTb YIPaB/sTh OKpYyXalolllell cpefoit, T.e. IpeoaoieBaTh
TPYIHOCTHU, OBJIaIeBaTh Pa3IMIHBIMU BUIAMU AESITEIBHOCTH; 3) IMYHOCTHBIN POCT,
MoJpa3yMeBalOIINA XKeJJaHUE U CTPEMJIEHUE YUUTHCS, pa3BUBATHCS; 4) MO3UTUBHBIE
OTHOILIEHUSI C OKPYKAIOIIUMU, CIIOCOOHOCTD COINEPEXKUBATH, OBITh OTKPBITHIM JIJIsT 00-
IIEHWS 1 00J1anaTh pa3BUTbIMIA KOMMYHUKATUBHBIMU HAaBBIKAMU; 5) HaJIMUUE LIEJIeH,
OLIYIIECHME LICHHOCTH CBOETO CYIIECTBOBAHMSI; 6) IIOJIOKUTEIbHAS CAMOOLICHKA CeOs
Y CBOEM XU3HU B LIEJI0OM, caMOIpuHsITUe. TakuM o0pa3om, MCUxXoaorunieckoe daaro-
ITOJTy4Yre BKJIIOYAET B ce0sI XapaKTepUCTUKHY, HaIllpaBJIEHHBIE KaK Ha OTHOIIIEHHE YeJIO-
BeKa K caMoMy ce0e, TaK ¥ Ha €r0 OTHOIIEHUS K COLIMAIbHOMY MUPY B IIIMPOKOM CMBIC-
JIe CJIOBa.

BmecTe ¢ TeM cpena oka3bpIBaeT BIUSIHIE HAa CAMOBOCIIPHUSITHE TMIHOCTH. [1pu aTOM
YeJIOBEKY B 3aBUCMMOCTH OT €T0 IIPMHAIJICKHOCTH K TOM I MHOM COLMATbHOM TPYII-
e HeOOXOIUMO ITPUHUMATD pa3InYHbIe HOPMbI IIOBEICHUS I COOTBETCTBYIOIINE POJIH.
IpyrnmoBast nIEHTUYHOCTH OKa3hIBACT BIMSHIE HA COLIMAIbLHBIC TIPEICTABICHMS Y -
Hoctu [14]. ColnalibHble IPEACTaBIeHUS — 3TO LIETIOYKU Uaeii, MeTachop U 00pas3os,
0osiee UM MeHee CBOOOIHO CBSI3aHHBIX APYT C APYTOM, BhipaXalole OTHOIIEHUE
IPYIIIIBI K COLIMAIbHO 3HAYNMOMY 00beKTY [2; 5]. OCHOBHBIMU (DYHKIIMSIMU COLIMAJIb-
HBIX IIPEICTABICHUI SIBJISIIOTCSI KOHCTPYMPOBAaHUE 1 MOIeP>KaHNE COLIMAIbHOMN UACH-
TUYHOCTHU, 00JIeTIeHIe KOMMYHUKALIMY, OpUEHTALMs HoBeneHMs nHauBKuIa. MzydyeHue
COLIMAJIPHBIX MIPEICTaBICHUI SIBIISIETCS aKTyaJbHOM 3adadeii, Tak KaK UX IMHAMUKA,
TpaHchopMays MOTYT IeMOHCTPHUPOBATh 3HAYNMBIC U3MEHEHUS B KYJIbType. Benb
W3MEHEeHHeE IIpeICTaBIeHUs 00YCIOBICHO TeM, YTO OHO IIepecTaeT ObITh CIIOCOOOM
00BSICHEHHS OKPYKaIolIel peaIbHOCTU M ITOBEcHMS B 00BIIeHHOM XXK13HN. Colraib-
HBIC IIPEACTABICHUS, B CBOIO 04epeab, GOPMUPYIOTCS B IIpoliecce KOMMYHUKAILIUH
YJICHOB TOM VI MHO TPYMITEI, B XOJ¢ MX IIOCTOSTHHOTO B3aMMOAEHCTBUS, Otaromapst
KOTOpPOMY IIpHOOpeTaeTCst OOIIMIA perrepTyap MHTEPIIPETALINIA TOTO MJIM MHOTO SIBJICHUS.

Ilepyon cTyneHYecTBa SBIISIETCS 3HAYUMBIM B cepe U3ydeHUsT COLIMAIbHBIX TP/ -
CTaBJICHUI, TaK KaK UMEHHO Ha TaHHOM BO3PAacTHOM 3Talle MOXXHO HabJo1aTh ¢ak-
TOPBI ¥ 3aKOHOMEPHOCTHU (POPMUPOBAHUSI COLMATBHBIX IIPEACTaBACHU B TMUHAMUKE
Mpo¢heCCUOHATIBHOIO 1 JIMYHOCTHOIO caMooIIpeaeaeHus. M3yJas colmaabHbIe Mpe-
CTaBJICHMS O 0JIAarOINOJIyYMu B cTyneH4Yeckoi cpene, O.C. Mainapckas BbISIBIIA, YTO
00BIIEHHBIE ITPEACTaBICHMS O OJIATOIIOIYINHY CTYASHTOB CKIIAAbIBAIOTCS U3 TAKUX KPH-
TepHeB, KaK 3I0POBbe, MaTepHAIbHOE IT0JI0XKEeHUE,, ITPOodeCCHOHANIbHAS IeSITeIbHOCTD,
ceMeifHOe 01aroIoirydne, IpykKecKkoe oOIIeH1e, ITIOJIOKEHNE B OOIIECTBE, AIBTPYU3M,
JIYXOBHOE YIOBJIETBOPEHUE, CAMOPa3BUTHE, 3HAUMMOCTb C(pepbl 00yueHus [9]. bauzkoe
K ITOHSITUIO «0JIarorojyyre» MoHsATue «ycrex» udydaioch P M. [IlamruoHoBbIM 1 A.P. Ty-
IYIIEBOI, KOTOPBIE ONIPEAETWIN IAEPHYI0 CTPYKTYpy npeactasaenus [13]. [To MHeHUIO
TICUXOJIOTOB, OHA COCTOMT M3 YMEHMSI 00IIaThCsI, 3HAHKSI HOPM 3THUKETa, YBEpEHHOCTH
B COOCTBEHHBIX CUJIaX, 3HAUYMMOCTHU 1 LIEHHOCTU I0BepUsl, MpocheCCUOHATLHOIO Ma-
CTepCTBa, BOBMOXHOCTH MaKCUMAaJIbHO PACKPBITh U IPOSIBUTH Ce0s1, YMEHUS MIEPEXKU -
BaTh 3a OKPYXKAIOIIMX 1 OIIYIIATh MOJHOTY CUJI M 3Hepruu. Cienyrolee IMOHSITHE «Cua-
CThE» U3YYEHO B Pa3IUUHBIX c(pepax XXM3HU Ha BEIOOPKE MONIOALIX Ttoaeit [8]. bomb-
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IIMHCTBO YYAaCTBYIOIIMX B MCCICAOBAaHUHU CTYASHTOB OIPEAEIMIO CYACThe B KAUECTBE
cruHOHMMa Oaroroiyunst. CoriacHo pe3yiIbraTaM MCCeI0BaHNsI, HAMOOIBIINIA IIPO-
LIEHT COTJIACOBAaHHOCTHY OTBETOB BCTpPeYaeTcs B chepe OLIEHKH CYACThSI B MESKITMIHOCT-
HBIX OTHOIIIEHUSIX — 51% pecroHIeHTOB BbIpa3WJIM €T0 KaK «[TOHUMaHue». JleicTBu -
TeJIbHO, OMHOM M3 HanboJiee 3HAUMMbIX 33Ja4 B MIEPUOJ IOHOIIIECTBa HapaBHE C MpPO-
(heccroHaJIbHBIM OTIpeAeICHUEM SIBJISIETCS (POPMUPOBAHUE YCTOMUMBBIX U YCIIELITHBIX
MEXJIMYHOCTHBIX OTHOIIeHUT [7]. Ha MOMEeHT OKOHYaHUSI By3a MOJIOJIbIE JIIOAU pellia-
10T KJIIOU€BOI1 BOIIPOC O MECTe, KOTOPOE OHU 3aliMyT B CUCTEME COLIMAIbHBIX U IIpexKae
BCETO CTaTyCHBIX OTHOIIeHMA. [1pn 3TOM cTaTyc MOXET OBITh pACCMOTPEH 1 B KA4eCTBE
MEXJIMYHOCTHOTO KOMITOHEHTA, M KaK COCTAaBJIAIONIAsl OTHOIICHWI BHYTPH OOJIBIIION
conuanbpHOM TpynIbl. CTaTyc — 3TO IOJIOXEHNE MHANBHUIA B CTPYKTYPE TPYIIIOBBIX
WIN COLIMANIbHBIX OTHOIICHMI, KOTOPOE OIIpeneliseT ero Ipasa u oos3anHocT. OH
TECHBIM 00pa3oM CBSI3aH C POJIbIO, KOTOPYIO YeJIOBEK JOJIKEH BEITIOJIHATH B COOTBET-
CTBUHU C OXUIAHUSIMU TPYIIEL. TaknM 06pa3oMm, 3a CTaTyCOM 3aKpeIuIsIeTCs OIpee-
JIEHHBbI KOMILIEKC JeCTBUI, KOTOPBIN B JaJibHENIIEM JOJKEH ObITh peaii30BaH B
pOJICBOM TOBEACHUHN JIMYHOCTH. KaXKplil 4eToBeK BKIIIOUEH HE B OTHO COLIMAJIBHOE
OTHOILIEHWE WJIU COLIMATIbHYIO OPraHU3aII1IO, a SIBJISIETCSI CBOE0Opa3HBIM ITepeCceUeHU -
€M MHOXECTBa CBsI3€li, B3aUMOJEHCTBYET C APYTUMU JIIOJbMU 1 BHITIOJIHSIET pa3IMUHbIE
¢yukunu [12]. B ¢cBsI3u ¢ 3TUM y TUYHOCTU (OPMUPYETCS HE OJUH CTATYC, a LEJbIi
Ha0Op CTaTyCOB, HAXOISIIUXCS B opeaeieHHOM nepapxuu. OQHaKO BOIIPOC O TOM,
KaK B3aMMOCBSI3aH CTAaTyC C APYTUMHU COLMATbHO-TICUX0JI0TMYeCKUMU XapaKTepUCTH -
KaMM JIMYHOCTH, a TAKXKE €€ CaMOOLICHKO, IIepeXXMBaHUSIMHI 3MOIIMOHAIBLHOTO OJI1aro-
moJry4unst (HeOJIaromoIydns), BCe elle OCTaeTCs 0 KOHIIA He N3yYeHHBIM.
KowmrtexcHast Bo3pacTHass MOAEIb IICUXOJIOTHIECKOI0 OJIaTOIIOIydIHsl TUIHOCTH
ob11a nipeanoxkeHa O.A. Mnobaesoii. Ilcuxonornyeckoe 6iaromnoaydne Kak GyHKIIM-
OHAJIbHO-IMHAMUYECKOE COCTOSIHIE, TI0 MHEHHIIO aBTOPA IOJKHO OBITh PACCMOTPEHO
Ha ICUX0(pU3NO0IOTTIECKOM, THAVMBUIYATLHO-TICUXOJIOTMUYECKOM U LIEHHOCTHO-CMBIC-
JIOBOM YPOBHSX, a TaKxKe BKIIIOYATh aHAJINU3 BO3PAaCTHO-CHeHM(GUICCKON CUTyaluu
pasButus [6]. [1aBHOI 3ama4eii B Mepyo FOHOCTH SIBJISIETCSI OTNIpeIeICHE MeCTa JINY-
HOCTHU B 00111eCcTBe, camoomnpeneieHue. [IposenenHoe O.A. MnobaeBoii uccienoBaHue
[10Ka3aJjo0, 4YTO OOJBIIMHCTBO PECIOHIEHTOB B Bo3pacTe 20—21 roma He uMmeloT cgop-
MHMPOBaHHBIX HOBOOOPa30BaHMIA FOHOIIIECKOTO IMeproja (TaK1xX Kak pedaeKcus, 0Co3-
HaHME COOCTBEHHOI MHANBUAYAIbHOCTH; CDOPMUPOBAHHOCTb KOHKPETHBIX KM3HEH-
HBIX IUTAHOB; YCTAHOBKA Ha CO3HATEIbHOE IOCTPOSHNE COOCTBEHHOM XK13HM ; aKTUBHOE
pa3BUTHE CAMOCO3HAHUS X COOCTBEHHOI'O MUPOBO33pEHHS). DTO HETaTUBHO CKa3hIBa-
eTCsl Ha CaMOaKTyaJIN3aliy IMYHOCTH 1 €€ TICUX0JI0TnIecKoM Omaromoayunn. Kpocce-
KYJBETYPHOE MCCJICAOBAHNE B3aMMOCBSI3H IICUXOJIOTHUYECKOTO OJIATOITOIYIHS U COIM-
aJIbHOM aKTUBHOCTY JIMYHOCTHU IT0KA3aJI0 3HAYUTEJIbHEIC pa3INduns B pe3yIbraTax Bbl-
0OpOK poccuitckux U ppaHLy3ckuX cTyaeHTOB [3]. Tak, mIst pocCUiicKoi MOJIOAEKH
CyOBEKTUBHBIN KpUTEpUEM 0J1arOINOJIydHsI BEICTYITAeT BHYTPEHHUI (paKTOp, T.€. yI0B-
JIETBOPEHHOCTh CBOEH NeSITEbHOCThIO, JOCTUXKEHUE HE3aBUCUMOCTHU U COLIMAJIBHO
aKTHUBHAs TO3ULIMS, B TO BpeMs Kak (hpaHILy3bl 0OJIbIIE OPUEHTUPOBAHbBI HA BHELTHUMA
KpUTEepUI — IIPECTK U IIPU3HAHUE B COLMAIbHOM cpene. Kpome Toro, ypoBeHb CyOb-
€KTHBHOTO 0JIaromnoJIyuMs B BEIOOPKe (hpaHIIy3CKOM MOJIOAEKM CYIIECTBEHHO BEIIIIE.
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JaHHble (haKTbl, HECOMHEHHO, CIIOCOOCTBYIOT MOBBILLIEHUIO UHTEPECa K UCCIEeN0-
BaHUSIM CTPYKTYPHBIX COCTaBJISIONIMX TTPEeICTaBIeHUI KaK O CTaTyce B OOIIECTBE, TaK
1 O TICUXOJIOTUYECKOM 0JIaroTnoIydrH.

Llenbto HaIIETO UCCIETIOBaHMS CTAI0 M3yYEHHNE CTPYKTYPhI U CielIM(PUKU COLIMATb-
HBIX TIPEJICTaBICHUI CTYICHTOB O BEHICOKOM CTaTyCe B COBpEMEHHOM 0011ecTBE. MBI
MPEANOJI0XUIN, YTO TIPEACTaBICHUs CTYIEHTOB O BLICOKOM MOJIOXKEHUHU B COLIMYME
JIOJKHBI BKJIIOYaTh KOMITOHEHTHI IICUX0JIOTMYECKOro 01aromnoryunsi. Beioopky cocra-
Bwin 151 pecrioHneHT (57 1oHolei 1 94 neByIIKKW) — CTYAEHTHI 3 KypCOB MOCKOBCKMX
BY30B, CpEeIHMIT BO3pacT KOTOPBIX — 19,8 neT.

B xome nmpoBeneHus ncciieqoBaHNS ObLIM MCITOJIb30BAaHbI CIEAYIOIINE METOTUKH.

1. Metonmka I1. Bepxxeca mist u3ydeHNs CTPYKTYPHI COLIMATbHBIX ITPEACTABICHUIA.
CoriacHo JaHHOI METOMMKE MOJydYeHHbIE aCCOLMAIIMM TI0 MHTEPEeCyoIIeil Mpooie-
MaTHKe MOABEPTaloTCs KaTeropruaaibHOMY aHAJIM3Y, C YYeTOM ABYX KPUTEPUEB: YaCTOThI
MPOSIBJIEHYSI TOTO WM MHOTO TIOHSATHS B OTBETAX, a TAKXKE PaHTa 3TOTO TOHSTHS, SIB-
JISTIOIETOCS KPUTEPHUEM €ro BAXKHOCTH /151 pecrioHaeHTa. [lepeceueHue aTux AByX ma-
paMeTpoB 00pa3yeT YeThlipe 001aCTH MPeACTaBAECHUI (Ta0auLa); SaApo (BasKHbIE U YaCTO
BCTpevyaeMble KaTerOpuH); 30Ha nepudepun, KoTopasi Hoapa3aesieTcs Ha YacTo BCTpe-
yaeMble, HO HE BHICOKO3HAYMMbIe KaTeTOp1M; MHEHUE MEHBIIMHCTBA (3HAaYUUMMBbIE, HO
peIKo BCTpedaeMble IIOHSATHSA ); BTOpast 30Ha repudepun (HamMeHee BaXKHBIE U PEeJIKO
BCTpeYaeMEIe).

2. Accoumanuu, mojy4eHHbIe ¢ TToMoinbio Metoanku [1. Bepxkeca, ObIIM OlIeHEHBI
peCIoHAeHTaMHM C TOYKY 3PeHUSI CYOBeKTUBHOM 3HAYMMOCTH KaXKI011 13 IIPUBEISHHBIX
acconuanuyii mist onrcanus deHomeHa no mkasie ot 0 go 10, a Takke maBajach ee 3MO-
LIMOHaTbHAasl OLIeHKa, rae ) — oueHb HeTaTUBHAS XapaKTepucThKa, a 7 — MakCUMaJb-
HO TTOJIOKUTEIbHAS XapaKTepUCTHKA.

B xone uccnenoBaHus npeAcTaBiIeHUI CTYIEHTOB O BHICOKOCTAaTYCHOM YeloBeKe
ObUTO MoJTyyeHo 594 accoumannu. AHaaW3 TaHHBIX MO3BOJIVII BBIIEIUTH 18 rpymi xa-
pakTepucTuK (Tabauua). B ssapo colmanbHOr0 MpeacTaBieHs BOIIUIM JBa 0JI0Ka: aB-
TOPUTETHOCTD 1 BIUSIHUE, a TAKKE BJIaCTh U IOMUHUpPOBaHue. O0e 3TU XapaKTepUCTU-
KU YKa3bIBalOT HAa 3HAYMMOCTb JaHHOTO YeJIOBeKa B OKPYKalollel ero cpee, IpuieM
pedepeHTHOCTb MOXKET OBITh BhIpaXkKeHa uyepe3 yBaxkeHHe, KOCBEHHOE BIIMSIHME Ha MHE-
HHE IPYTUX, a MOXET IPOSIBIISITHCS B KAUECTBE MPSIMOTO JABJICHUS, B TOM YHCJIE C I10-
MOIIIBIO BJIACTHBIX ITOJTHOMOYMM. YCTOMYMBOE MOJIOXEHHNE B CTPYKTYPE COLIMATbHBIX
IIPEACTaBICHUI O BBICOKOM CTaTyCe 3TUX XapaKTePUCTHUK ITOIKPEIUIIET ITI0Ka3aTe/Ib
CyOBbEKTUBHOM 3HAYMMOCTU. JIJIs1 KATErOpHU «aBTOPUTETHOCTD U BIMSTHUE» OH COCTaB-
qstetT 8,44 (13 Bo3MoXHBIX 10), 1711 KaTeropuu «BaAacTb U JOMUHUpOBaHUEe» — 8,71.
OnHako 3MOLIMOHATbHAsI OIIEHKA MO3UTUBHOCTU 3TUX KaUueCTB HUKE CPeTHEeTo 3Have-
HUS IPYTUX TPYMIT XapaKTEPUCTUK U COCTaBISET 5,77 U 5,24 COOTBETCTBEHHO.

OpHa u3 yacteit nepudeprdeckoii CUCTEMbI TTPEACTABICHUS COCTOUT U3 accolira-
L1, KOTOPBIE YaCTO IIPOSIBIISIIOTCSI, HO MMEIOT OoJjiee HM3KUi1 paHT. K 3Toii rpymme
OTHOCSITCSI BOJIEBBIE YEPThI TMYHOCTHU, BBICOKME MHTEIJIEKTYaJIbHbIE ITOKA3aTeJIM, Ma-
TepuaJibHasI COCTaBJgIoNas (IeHbIM, OOraTCTBO), a TAKXKe aKTUBHOCTD U PELLINTEIb-
HOCTb B IeITeIbHOCTU. JlaHHas1 TpyIIia MOXKET BBICTYIIaTh, C OMHOM CTOPOHBI, CPEACTBOM
JOCTUXKEHUS BICOKOU pehepeHTHOCTH, KOTOpasi OTpakeHa B 30He siapa (JINUHOCTHBIE
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U JesTeNIbHEIC YePTHI), C IPYTOil CTOPOHEI — €€ pe3yIbTaToM (MaTeprualibHasi CTOPOHA).
Bropast yacTb neprpepruecKoii CUCTeMbI OITICHIBAET ITPEMMYILIECTBEHHO MHEHIE MEHb-
IIMHCTBA UCCIIeTyeMO TPYIIIbl, TaK KaK BKJII0YAET IPYIIIbLI AaCCOLMALINNA C BEICOKUM
pPaHTOM, OJHAKO HU3KOM 4acToToi. K Heil OTHOCITCS YCITeIIHOCTh, OTBETCTBEHHOCTD,
yBaxk€HUE IpYIuX, YBEPEHHOCTh B ce0e, a TAKKe YKa3aHUe Ha 3aHUMaeMble PYKOBO/ISI -
1Me noJoKHOCTU. Kak BUAHO, 3T TPYMIIBI KauecTB OoJiee y3KOHarpaBieHHbe. OHU
CJIyKaT ISl yTOUHEHMS XapaKTepUCTUK, BXOASAIIMX B SAIpo npencraBieHus. [Ipu aTom
CTOUT OTMETUTD, YTO KaTErOpHs «pyKOBOICTBO», B KOTOPYIO BOIIUIM TAKKME aCCOIIUAIINH,
KaK «<4MHOBHUK», «[IPE3UIAEHT», «IUPEKTOP», UMEET HanboJiee HEATPaIbHYIO SMOLIM -
OHaJILHYIO OIIeHKY (4,17). Bropas mepudepnaeckas cucteMa — HauMeHee YCTOYnBast
1 IOBEPKeHA CUTYaTUBHBIM BIUSIHUSIM. B Hee BXomsT xopoiiee 00pa3oBaHNE, XapH3-
Ma, IMMOPSIIOYHOCTh ¥ HAJIEXKHOCTh, CIIOKOMCTBUE U YCTONYMBOCTD, BEICOKOPA3BUTHIC
KOMMYHHKATUBHBIC Ka9eCTBa, SMIATUYHBIC YepThl. CTOUT OTMETUTD, UTO B IIPEACTaB-
JICHUSIX O YeJIOBEKe, 3aHMMAIOIIEM BBICOKOE MOJIOKEHUE B OOIIECTBE, MPOSIBSIETCS
TeHACHLMS K ITpeo0JIaJaHnI0 MACKYJIMHHBIX TeHIEPHEIX poJjicii (AaBTOPUTET, BIACTb,
CWJIbHAS INYHOCTD, PEITUTEIBHOCTD U JIP.), YTO MOXKET OBITh OOBSICHEHO YCTOSIBIIIMM-
CsI CTEPEOTUITHBIM MPEACTABIEHUEM O BBICOKOM CTaTyCe U JIMAEPCTBE KaK COLIMATbHOMN
poauv MmyxxumHbl [ 1]. TToxoxkas reHaeHIMs oTMedeHa B uccaenoBanuu H.U. Hedenopoii,
MOKa3aBIIIEM, YTO FOHOIIIM COOTHOCST MOHSITUE yCIeXa ¢ My>KUMHOM, OMHAKO AeBYILIKHN
OTOXAECTBIISTIOT YCIIEIITHOTO YeaoBeKa ¢ Marepbio [10].

Tabnvua

CTpykTypa coumnanbHbIX NPpeacTaBieHUi CTYAEeHTOB O BbICOKOM CTaTyce B 00LecTee

YacTtoTa CpeanHuin paHr accoumaumnm
accoumauuun <29 >2,9
>33 AsTOpUTET, BNAnsHue (52; 2,35) CwnbHas, BoneBas IMYHOCTL (63; 2,9)

BnacTtb, boMuHupoBaHue (41; 2,27) | Bolicokne nHtennektyanbHble nokadatenu (70; 3,03)
LeHbrn, 6oratcTeo (34; 3,21)

PelwwmTtensHocTb (36; 3,47)

AKTUBHOCTb (41; 3,54)

<33 YcnewHocTs (21; 1,81) MopsiaoYHOCTb, HAAEXHOCTL (23, 2,96)
OTBETCTBEHHOCTb (27; 2,33) Xapuama (20; 3,10)
PykoBoguTtens (24; 2,33) CnokoncTteue, yctonumeocTb (20, 3,25)
YBaxeHue (20, 2,55) O6pa3zoBaHue (27; 3,26)
YBepeHHoCTb B cebe (21; 2,81) KomMyHuMkaTrBHble HaBblkn (31; 3,39)

Omnartuma (23; 3,61)

[ToaBoas uTorm aHanM3a COLMAIbLHOTO MPEICTaBIEHMS O BBICOKOM CTaTyce B 00111e-
CTBE, MbI CPAaBHWIM MOJYYeHHBIE TPYIIITHI XapaKTePUCTUK C KOMITOHEHTAMU TICUXOJI0-
ruyeckoro omaromnonyyus (o K. Pudd), B pesynsrare yero Obl1a oOHapykeHa MHTE-
pecHasi 3aKOHOMepHOCTb. Bee kateropuu, o0ycyioBiaMBalolye ncuxoaoruyeckoe oa-
ronoJjiyuyre JUYHOCTU, HAXOJSAT CBOE OTPaKE€HUE B XapaKTEPUCTUKAX COLMATbHOTO
MpenCcTaBIeHUsI O BBICOKOM cTaTyce. Tak, K mapaMmeTpy «aBTOHOMUST» MOKHO OTHECTH
aCCOLIMATUBHYIO TPYIIY «BJAacTh, JOMUHUPOBAHUE», TAK KAK OHA OTPaXKaeT He3aBU-
CHUMYIO U IPEBOCXOJISIILYIO IPYTUX JIt0fIeH mo3uliuio. [lapaMeTp «ynpasieHure oKpyxka-
IOIIEi cpeoii», ToIpa3yMeBaoIINii aKTUBHYIO, KOMIIETEHTHYIO JeSITeTbHOCTD, CO-
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YETAETCSI C TPYIIIAMU «PELIUTETBHOCTb» U «aKTUBHOCTB». «JIMYHOCTHBIN POCT» MOXHO
COOTHECTH C TPYNIIAMU «BbICOKME MHTEJUIEKTYaIbHbIEe IIOKa3aTelIn», «00pa30BaHUE».
Kpurepuii «mo3UuTUBHBIE OTHOIIEHUS C OKPYKAIOIIMMU» IIPOSIBIISIETCS B IPYIIIIAX «I10-
PSIIOYHOCTD, HAAEXKHOCTh», <KOMMYHUKATUBHBIE HABBIKI», «3MIIATUSI» U B XapaKTe-
PUCTHUKAX OTHOILIEHUI K BBICOKOCTATYCHBIM JIIOJSIM — «aBTOPUTET, BIMSHHUE», «<yBa-
keHue». [lapaMeTp «HaJlMuMe eI B XKU3HW», Ha HAIIl B3TJIsI, IIPOSIBIISIETCS B COAEP-
KaHMU TPeACTaBACHUS O BHICOKOCTATYCHOM 4YeJOBEKEe KaK «CHJIbHOM, BOJEBOM
JIMYHOCTH», CITOCOOHO¥ MATH 10 KOHIIA B CBOMX pellleHnsIX. HakoHe, «caMOIIpuHSITHAE»
OTpaxaeTcs B MPeACTaBICHUSX CTYI€HTOB B KQUECTBE «yBEPEHHOCTU B cebe».

Ha ocHoBaHMM JAHHOTO aHA/IM3a MOXKHO CIIeJIaTh BHIBOJ, O TOM, UTO B COLIMAJIBHBIX
MpeCTaBISHUSIX COBPEMEHHOMN MOJIOIEXKU BICOKOCTAaTYCHBIM YeJIOBEK IpeaCTaBIIs-
€TCS KaK IICUXOJIOTUYECKH OJIaromoaydHas JUIHOCTh, YTO ITOATBEPXKIAET TUIIOTE3Y
uccinenoBaHus. [TogkperieHue 3Toro BbiBoJga MoxKHO HaiiTu B pabote A.U. ITaBnoukoit,
KOTOpasi BhISIBUJIA CBSI3b MCUXOJOTUYECKOTrO 0J1aronoaydusi CTyAeHTOB ¢ HATUUYUEeM
OITbITA OJIM3KUX MTO3UTUBHBIX OTHOIIEHUM, KOTOPBI CIYKUT OCHOBOM /151 BRICTpau-
BaHMWSI B TAJIbHEHUIIIEM KOHCTPYKTUBHOM CUCTEMBbI OTHOIIIEHUH K IPYTYM JIFOASIM, MUDPY
u cebe [11]. [TogoOHy10 cBs13b packpbuia C.A. Boasixa, B paboTe KOTOpOii OTMevaeTcsl,
YTO «JIMAEPCTBO TOJIOXKUTEIBHO CBSI3aHO C MOJOXUTEIbHBIMU AMOLIUSIMU, TTO3UTUB-
HBIMU OTHOILIEHUSIMU ¥ OCMBICIIEHHOCTBIO XU3HU» [4. C. 99]. TakuM obpa3om, ce-
JIaHHBIE HAMU TIPeIBapUTEIbHBIC BRIBOIBI O B3AMMOCBSI3U CONePKaHMs IIPeICTaBIeHUIA
MOJIOEXKHU O BBICOKOM CTaTyce ¢ KOMIOHEHTaMU MCUXOJOTMYECKOro 01aronoaydust
TpeOyIOT AanbHeIIel MPOBEPKU U yIiyOJeHHOTo aHaau3a. [1epcreKTUBHBIM IS TPO-
TIOJKEHMST MOJOOHBIX MCCIENOBAaHMI, Ha HAIIl B3LJISI, SIBJISIETCS TaKXKe U3YYEHUE CO-
LIMAJIbHBIX IIPEICTaBICHUI CTYACHTOB U O HU3KOCTATyCHOM YeJIOBEKE, a TAKKE BBISIB-
JIeHUe 0COOEHHOCTE! COLMANTbHBIX PEACTaBIeHUIA CTYAEHTOB, CAMUX 3aHMMAIOIIHX B
CBOMX YYEOHBIX IpYyMIIaX pa3HOe CTaTYCHOE MOJI0XKEHNE.

[IpakTuyeckoe mprMeHeHE MOJyYeHHbBIX PE3YIbTaTOB BO3MOXKHO B YCJIOBUSIX KOH-
CYJIBTaTUBHO-TPEHUHIOBOI paOOTHI C MOJIOAEXKbIO, HAIIpaBJIeHHOM Ha (pOpMUpOBaHME
IMO3UTUBHOM TPYNITIOBOI MASHTUYHOCTH, pa3BUTHE CAMOCO3HAHMSI, a TAKKE B paMKax
COITPOBOXIEHUS U CO3MaHUS TICUXO0JI0TMYECKM OJIaroroyqYHoi cpenbl Kak B 00pa3o-
BaTeJIbHOM cepe, TaK U B UHAMBUIYAIbHOM KOHTEKCTE KaXXI0Io CTYAEeHTA.
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PSYCHOLOGICAL WELL-BEING IN THE CONTEXT OF STUDENTS
SOCIAL REPRESENTATIONS ABOUT HIGH SOCIAL STATUS

M.E. Sachkova, I.N. Timoshina

Moscow State University of Psychology and Education
Sretenka str., 29, Moscow, Russia, 127051

The article presents the results of the study of social representations in students about the high status
in a society where psychological well-being acts as an integral component. During the analysis of
literature it has been revealed that at youthful age, a key factor in determining psychological well-being
is a successful self-identity in society, as well as the achievement of a certain status. In addition, during
this period there can be observed the formation of social representations in the context of personal and
professional self-determination. The object of our research was to study the structure and specificity
of the social representations in students about the high status in modern society. We hypothesized that
the perceptions of students about the high position in society must include the components of
psychological well-being. In the course of the research P. Verges’ method was used to study the structure
of social representations. The 594 associations obtained were subjected to a categorical analysis. In the
study it was found out that the structural components of psychological well-being (K. Riff) are reflected
in the characteristics of the social representations of high status. It was concluded that according to
the social representations of the modern young people a person of a high status is represented as a
psychologically prosperous person, which confirms the hypothesis of the study.

Key words: psychological well-being, social representations, social status, leadership, students
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NCUXoJs1oro-rnegArormMECKMUE
NMPOBJIEMbl OBPA3SOBAHUYA

KOHTEKCTHO-3MMUPUYECKUIA NOAX0A4 B ®OPMUPOBAHUU
MATEMATUYECKOI KOMMNETEHTHOCTU OBY4AIOLLIMXCH
N'YMAHUTAPHbIX HANPABJIEHU NOATOTOBKU B BY3E

C.B. Illepbarbix

Eneuxwnit rocynapctBeHHbIN yHUBepcuTeT uM. M. A. byHnHa
ya. Kommynapos, 28, Eney, Poccus, 399770

N.T. Merpuksx

AnpIreiicKuii TocyIapCTBEHHBINM YHUBEPCUTET
ya. Ilepeomaiickas, 208, Maiikon, Poccus, 385000

CraTbs OCBsIIIeHA ITpobieMe (hOPMUPOBAHKS MATEMAaTUIECKON KOMITETEHTHOCTH 00YYarOIINX-
¢S B CUCTEMeE BBICILIETO T'yMaHUTapHOTO 00pa3oBaHMsl. AHAIM3 HayYHOU JIUTepaTyphl U Ieaarornye-
CKUI OTIBIT aBTOPOB MOKAa3aJj, YTO, HECMOTPS] HA MHOTOUYMCJIEHHbIE UCCIIeIOBAaHUSI, TTPOBOANMbIE B
9TOM 007acTH, UOEs COMPSIKEHUS MaTeMaTUUYeCKOro o0pa3oBaHUS I'yMaHUTaApUeB C UX
OOLIEKYJIBTYPHOI, 00IIEMETON0JIOTUYECKOM 1 0011IenTpodecCuOHaIbHOM MOATOTOBKOM OCTaeTCst
Hepeasn3oBaHHOW. Ha HaI B3rJ1s1, Mpy MPOEKTUPOBAHUM MaTeMaTUYeCKOM MOATOTOBKY TYMaHM-
TapreB HEOOXOIMMO OIMPAThLCS Ha TEOPUIO ACSTEIbHOCTH, KOTOpast 00beIUHSIET OCHOBHBIE I10JI0-
JKEHMSI METOIIMKY, TIEAarOTMKH, TICUXOJIOTHH, TAKWE KaK MTPUHIIMITBI 1 METOIBI O0YIEHMSI, TPOOIEMbI
y4eTa 0COOEHHOCTEN MBILIIEHUST 00YJYAIOIIUXCSI, MOBBIIICHUS KX YPOBHS MO3HABATEIbHOM aKTHB-
HOCTH, BOCTIMTAHUS JIMYHOCTH B LIEJIOM.

B cTaThe mpeacTaBieHbl COCTABISIONINE MATEMAaTUYECKO KOMIIETEHTHOCTH, KpUTEPUATbHbIE
TOKa3aTeu, TaIbl U ypOBHU ee hopMupoBaHus. 17t hopMrpoBaHUS MaTeMaTUIECKOM KOMITETEHT-
HOCTH MpeajiaraeTcst IpUMEHSITh KOHTEKCTHO-OMIIUPUIECKUI MTOIX0A U pa3pabOTaHHYIO Ha €ro
OCHOBE OpraHM3alMOHHO-TIearOTNIeCKyI0 MOJeIb (OCHOBHBIE JIEMEHTHI JAHHON MOJEN OIKca-
HBI B CTaThe). BbIIeIeHbI U pACKPBITHI MeJarorndeckue ycaoBus 3(pGheKTUBHOTO (hOPMUPOBAHMS
MaTeMaTUYeCKOM KOMIIETEHTHOCTH 00yJaloNIUXCs B cUCTeMe MPOMIIBHOTO T'yMaHUTapHOTO 06pa-
30BaHMSI.

KiioueBble ¢10Ba: KOHTEKCTHO-IMITMPUUYECKUMA TTOAXOA, MaTeMaTUYeckoe 0Opa3oBaHue, MaTe-
MaThyeckasi KOMIEeTeHTHOCTh, CUCTEMa BBICIIETO TYMaHUTAPHOTO 00pa30BaHUS

Bospocuiue TpeboBaHus 0011IeCTBa K KAY€CTBY NOATOTOBKU CHELIMAJIMCTOB, IEPEXO]]
K KOMIIETEHTHOCTHOM MOJieI B 00pa30BaHUM, HEOOXOAMMOCTD MOBBIILIEHUS 00I11e-
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KYJIBTYPHOU U 00OILIEMETOI0JOTMYECKOM MOATOTOBKY OMpPeae/sIiOT HOBbIE OPUEHTUPHI
MaTeMaTUYeCKOM MOATOTOBKU B CUCTEME BhICILIET0 F'yMaHUTapHOI0O 00pa3oBaHMsI, Ha-
MpaBjJieHHbIE HA U3MEHEHME pe3ybTaTa 00y4eHUs1 U odecliedyeHre HOBOro KauyecTBa
MaTeMaTUYeCKOil KoMIeTeHTHOCTH [1].

HaGntogaeMoe B mocienHue roabl CHUKEHNE MHTepeca K U3yYeHUIO MaTeMaTruyJe-
CKMX TUCUMILIVH, HU3KUI YPOBEHb OBJIaZIcHUS OCHOBHBIMU 3HAHUSIMU, YMEHUSIMU U
HaBBbIKAMU 1 MaTEMaTUYE€CKOM KYJIBTYPOi1 B 1I€JIOM, BbI3bIBaIOT HEOOXOAMMOCTh ITOBbI-
HeHUs (GPyHIAaMEHTAIbHOCTH ITOATOTOBKU, MHTE/JIEKTyaIM3allui YUeOHOM nesITe Ib-
HOCTH, pa3BUTHE TBOPUYECKUX CIIOCOOHOCTEM 00y4YaroInXCsl.

AKTyaJIbHBIM CTAHOBUTCS BOIIPOC O (POPMHUPOBAHUM HOBOT'O, MHTEIPUPOBAHHOTO
croco0a MBIIIICHMSI, IIEJIOCTHOTO 3HAHMST M HAy9HOTO MUPOBO33peHus [11—13; 15].
JocT4p 3TOr0 BO3MOXHO Yepe3 MHTETrpalio MaTeMaTUIeCKOTIO U TYMaHUTApPHOTO
3HAHU, KOTOpasi obecrieurBacT:

— (popMuUpoBaHUE y 00yYaIOIINXCSl YHUBEPCAIbHbBIX 3HAHUM, CITTOCOOCTBYIOLIUX UX
YCIIEIIHOM aganTalyy B ObICTPO U3MEHSIOLINXCS COLIMATbHO-3KOHOMMNYECKHUX YCII0-
BUSIX;

— 1IEJIOCTHOE U Pa3HOCTOPOHHEE r'yMaHUTapHOE U MaTeMaTUYeCKoe 00pa3oBaHue
IIJI1 TIOHMMAaHUsI 3aKOHOB OKpyXalollleil 1efiCTBUTEIbHOCTH, (DOPMUPOBAHUS MUPO-
BO33PEHUS;

— OBJIaIcHUE O0OOIIEHHBIMY CITOCOOAMU MBILIJIEHUS, NIESTEIbHOCTH, CAMOCTOSI-
TeJIbHOE ITPUOOPEeTeHNE HOBBIX 3HAHUI, TEM CaMBIM pean3ys IOTPeOHOCTh B CAMO-
Pa3BUTHUU M CAMOOOPA30BaHMU Ha MIPOTSKEHUM BCell XXM3HMU [4; 6].

®opmMmupoBaHIE MATEMAaTUTIECKOM KOMIICTECHTHOCTH O0YJaIOIIXCSI B CUCTEME BBIC-
I1Ier0 TYMaHUTApHOT0 00pa30BaHUS JOJKHO CTPOUTHCS HAa COYETAaHUU KOMITETEHT-
HOCTHOTO, KYJIbTYPOJOTrH4eCKOT0, AeSITeIbHOCTHOIO U KOHTEKCTHOIO MOAXOA0B [3;
10].

KoHTeKCcTHBIN oaxoa onpeaeaseT Lear U pe3yabTaT o0pa3oBaHUs, 00eceuynBaeT
COIMKeHME YYeOHOTO Ipoliecca 1 Oyayieil mpodecCuOHaIbHOM NesTeIbHOCTH IT0-
CPEICTBOM OTpaxke€HHUs €€ MPEeIMETHOIO U COLIMATILHOTO CONepXKaHUs B pa3IMYHBIX
¢dopMax yueOHOI IesITeTbHOCTH, UTO CITOCOOCTBYET PO eCcCUOHATEHOMY CTAHOBJICHUIO
U pa3BUTUIO OYIYIINX BEIITYCKHUKOB [2; 3].

Kynsryponorndeckuii moaxon npeacTaBiIsieT ConepkaHe 00pa3oBaHMS Kak Iea-
TOTMYECKM aAalTUPOBAHHBIN COLIMAITBHBIN OIIBIT.

JesITeTbHOCTHBIN MOIXO JIEXKUT B OCHOBE OpPTaHM3aLIMKA MaTeMaTUIeCKOT0 00pa-
30BaHUs 1 HAIIpaBJICH Ha pa3BUTHE O3HABATEJIbHBIX MOTUBOB, MBIIIUICHMS, CO3HAHUS
Y JIMYHOCTH 00YYarollerocs, Co3AaHus YCIOBUM 1151 aKTUBU3ALIMM €0 BHYTPEHHETo
MnoTeHUKazia.

ITox MaTeMaTH4YeCKO KOMITIETEHTHOCTbIO MOHMMAETCS CITOCOOHOCTh M TOTOBHOCTh
KUCIMOJb30BaTh B MPAKTUYECKOMN IeSTEIbHOCTU MAaTeMaTUYECKYIO0 CUMBOJIMKY, TTOHS -
TUIAHBIN anIapat U CpeAcTBa MaTeMaTU3alliy IUIS ONIePaTUBHOIO pellleHUs 3a1a4, Kak
npodeccuoHaIbHOM, TaK M CMEXHBIX 00J1aCTSIX AesTebHOCTH [7; 8].

B xone Haieit paboThl HaMU OBLIY BBIJAEIEHBI COCTABIISIONINE MaTeMaTUUECKOM
KOMIIETEHTHOCTU, KpUTEpHUAJIbHbIE TTI0KA3aTe/I1, 3Tallbl U YPOBHU €€ (hopMUPOBaHUSI

(puc. 1).
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MartemaTtnyeckas KOMMNEeTeHTHOCTb 0BYHaloLLIMXCA
B CUCTEME BbICLLIErO 'yMaHUTapHOro 06pasoBaHus

CTPYKTYPHbIE KOMMOHEHTBI MaTeMaTUYECKO KOMMETEHTHOCTHU

LLleHHOCTHBbIN

noHvmMmaHve obue-
obpa3oBaTeNibHOro
1 06LLEKYNbTYPHOIO
3Ha4YeHna mMartemMa-
TUKM WU OCO3HaHWe
ee posin B rymMmaHu-
TapHbIX MCcceaoBa-

UHTennekTyanbHbIN

3HaHUA N YMEHWS, BblpaXa-
lowpecs B CMOCOBHOCTU
OCYyLLEeCTBNATb rnaBHble
MbIC/IUTEJIbHbIE Onepaunn,
MnCcnoNib3oBaTb MaT.MeTo4bl
Ang  peweHna passinyHbiX
3aga4 npodeccmoHanbHOM

OnepauuoHHO-
AEeATEeNIbHOCTHbIN

3HaHuA, Bblpa>kato-
Lmecs B CnocobHo-
CTW paccyxaatb Ha
MaTeMaTny4eckom
A3bIKE, NMPUMEHATb
MaTeMaTU4YecKyto
CUMBOJIUKY, BNlageTb

OpraHu3auuoHHO-
AeATeNbHOCTHbIN

YMeHUS, Bblpaxato-
mecs B CNocobHO-
CTU K panbHenwemy
caMmoo0bpa3oBaHuIo,
naaHnpoBaTb "
ocyu,ecTB/IdATb
neaTeNbHOCTb,

HUSIX obnacTu MeTOLONOrunemn| | oueHBaTb ee
MaTeMaTn4eckoro | | pe3ynbrartbl
nccnenoBaHms

— LleHHOCTHbIN KorHntuBHo- UccnepoBaTtenbckuin

o BblpaXaeT CTeneHb 3auHTepe- pPenpoayKTUBHbIN XapakTepusyeT CrnocobHo-

2 COBaHHOCTU oOy4valowmxcs B | [00beamHaeT  3HaHus || cTm  obyvatowerocss Mo

2 n3yyYeHnn mMaTteMaTuku, | [ TEPMUHOJIOTMYECKOrO || MICNONb30BaHMIO CHOPMU-

g NnoHMMaHue ee 0OOLEKyNbTyp- | |annapata, CnocoboB || pOBaHHbIX 3HAHMWIA, OMbiTa

o HO  3HAYMMOCTU, YPOBEHb | | AeATEeNbHOCTU LEesATeNbHOCTU B HETUMNUY-

3 aKTMBHOCTW  MO3HABaTeNbHOM HbIX CUTYyaLMsAX, NpY peLue-

~ LEesATeNbHOCTU, TOTOBHOCTb K HUM MEXANCUUMINHAPHBIX

— camoo6pa3oBaHuio 3ajad
MoHnmaHue 3anomMunHaHue MpumeHeHue OGouweHue

OcosHaHue, Bocnpus-||dopmupoBaHue||PopmmupoBaHue n cutemaTmusauus
TME W BO3MOXHOCTb | |CUCTEMBbI 3HaHWIA, | | cnocoboB aesTensb- | | YMeHne npoBoOAUTb

5 00bSACHEHNSI  y4EOHOM | | MIHTeNNeKkTyasnbHbIX | | HOCTU U 3HaHWe KX || aHanorun, ob6obLaTh,

= MHdOpMaLMK 1 CNoCco- | | yMeHWIA B NpoLLECCE | | nepeHoca Ha||cucTemMaTuanpoBaTs,

0'3 608 DEeATENbHOCTU. | |MHTEPMOpPU3aLnK | | TUNOBbLIE CUTYaUUN || paccyXaaTtb U B pe3ysib-
CTeneHb OCMbICNEHHO- | | CyObEKTHOrO onbiTa TaTe nonyyaTb HOBOE
ctn B YCBOEHUN 3HaHue, npUHUMaTb
3HaHus, yMeHUs pelieHns B YC/OBUSX

] nocnepoBaTeNibHO HeornpeneneHHoOCTn

pewartb y4ebHble
3aza4n
=
I
g ——{ Hnaknin F—»‘ BasoBbin }<—>| Bbicokui
>

Puc. 1. CocTaBnsouwme MatemMaTnyecko KOMNeTeHTHOCTN

st perueHUst 0003HaYE€HHBIX BhILIE 3a4a4 ObLI pa3padoTaH KOHTEKCTHO-3MITUPU-
yecKuii moaxo. B HallleM mOHMMaHUU NOAXO — 3TO JOMUHUPYIOLIAS Uaesl 00y4eHus,
npeacTasisgionas codoil COBOKYIMHOCTb (POPM, METOAOB U CIOCOOOB MPUOOPETEHUS
00yYarolMMKCS COIMAIbHOTIO OMbITA U MAKCUMAJIILHOTO PAa3BUTUS UX JIMYHOCTH KaK
CyOBEeKTa OKpYKaoIIeit NefiCTBUTETLHOCTH.
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KoHTeKCTHO-aMIIMpUYECKMiA ITOAXO.I MbI pacCMaTpHBaeM KaK TaKylo OpraHU3aLIIIo
Ipoliecca 00ydeHUsI, KOTOpasi IIPEAIojiaracT CyObeKTHO-IeSITeIbHOCTHOE IIPOSKTHPO-
BaHMe 00pa30BaTeIbHOIO MIPOoliecca Ha OCHOBE MCIOJIb30BaHUS ITPO(hECCUOHATBLHOIO
KOHTEKCTa, YTO IIPUBOJIUT K aKTUBHOMY IIPe0Opa30BaHUI0 CYOBEKTHOTO OIIbITA CTY-
JeHTa (MHTepuopu3alMs AeSTeIbHOCTH) B YCTOMYMBBIE YMCTBEHHbBIE IPOLIECCHI [9].

KOHTeKCTHO-3MITMPHUIECKUI ITOIXO pean3yeTcs Yepe3 coueTaHue CyObeKTHO-
JeATeIbHOCTHOTO M KOHTEKCTHOTO Coco00B 00yuyeHus. C TOMOIIbBIO TTOCIEAHETO MbI
IIPOEKTUPYEM COACPKATSIbHYIO CTOPOHY IIpoliecca 00pa30BaHUsI, a CYObEKTHO-Ies-
TeJIbHOCTHBII OIPEIeIsieT XapaKTep YCBOSHUSI IMOJIYYeHHBIX 3HAHUIA.

Ha ocHOBe KOHTEKCTHO-3MMIUPUIECKOTo IOAX0Aa ObljIa CIIPOSKTUPOBAHA OpraHU-
3allMOHHO-TeIarorndeckast MoJae b (QOPMUPOBAHMS MaTEMAaTUYECKO KOMITIETCHTHO-
CTH, KOTOpas IIPpUBEIeHA B COOTBETCTBYE C OOIICTIPUHITHIMU MPEICTABICHUSIMUI O €€
CTPYKTYPHBIX KOMITOHEHTaX (1IeJICBO, KOHIIEIITYaIbHBIM, MOTUBALIMOHHO-1IEHHOCT-
HBIH, COomepKaTelIbHBIM, TEXHOJIOTHIECKUI1, peIeKCMBHO-0ILICHOYHBIN ), (YHKIIO-
HaJIbHO CBSI3aHHBIX Y COCTABJISIONINX ONPEACICHHYIO LIEJIOCTHYIO CUCTEMY (pHC. 2).
OcraHOBUMCS Ha HanboJIee BaxKHBIX U3 HUX.

Codepacamenvruiii Komnonenm. ONMUCHIBAET MIPUHIUIILI, B COOTBETCTBUM C KOTOPHI-
MM OTIpeaeIsieTCs CoAepKaHue MaTeMaTUUeCKOro 00pa3oBaHusl, paCKphIBaeT OCOOEH-
HOCTH €r0 KOHCTPYHUPOBAaHUSI, KOTOPOE TOJKHO OBITh OPUEHTUPOBAHO HA METOHO0JIO-
TMYECKYIO0, TCOPETUICCKYIO, TEXHOJIOTUUECKYIO ITOATOTOBKY BEIITYCKHMKA K JaJIbHEI-
1meMy o6pa3oBaHUIO U NIPO(PECCUOHANILHON NeATEIbHOCTH, Ha (OPMUPOBAHNUE U
pa3BUTHE NOTPEOHOCTE U YMEHMI UCIIOJIb30BAaHUSI HAYYHOTO COJEPXKAHMSI 1 arrapa-
Ta MaTeMaTHKU Ha MMPAKTHUKE, 00eCIIeYeHUE MOTUBALIMY K 00YUYEHUIO, Pa3BUTHUE MBIIII-
JICHUS M MHTEJIJIEKTa.

OnpeaenuM COBOKYMHOCTb MMPUHIIMITOB, peajin3alins KOTOPBIX JOJKHA CTaTh OC-
HOBOIT GOPMUPOBAHUS COACPKAHUS MATEMAaTUUECKOM MOATOTOBKY B CUCTEME IIPO-
GMILHOTO TYMaHUTAPHOTO 00pa3oBaHus (puc. 3).

Texnonoeuveckuii komnonenm. OTpenenser crnocodbl, METOIBI, CPeACTBA U (DOPMBI
OBJIaICHUS MAaTEeMAaTUYECKMM arapaToM ISl pellieHUs 3a1a4 TYMaHUTapHOU cephl.
JlaHHBIIf KOMITOHEHT BBITIOJTHSIET (DYHKIIHIO TIepeIauy M BOCIIPOM3BEICHMS CONEPKAHMST
peanu3yeMoro Tpolecca.

OCHOBHBIMHU METOIAMH, 00€CITCIYMBAIOIINMHU IIPOAYKTUBHYIO PeaIN3allii0 KOHTCK -
CTHO-3MITMPUYECKOTO ITOAX0a, IBJISIOTCS: IPOOIeMHOE 00yYeHIEe, METO/I IIPOCKTOB,
TEXHOJIOTUS Ae0aTOB, UCCAEA0BATEIbCKUI METOI, METO/I «MaJIbIX» IPYIII, KEWC-METOI
u ap. [IpoekTHast MM uccaeaoBaTeNbCKas AesITeIbHOCTh 00Y4aloIUXCsl — 3TO BO3-
MOXHOCTb MaKCMMAJIbHOTO PACKPHBITUSI NX TBOPUYECKOTO MTOTEHIINAJIA, TTO3BOJISIOIIAs
MIPOSIBUTH Ce0s1 MTHINBUIYAJIBHO WX B TPYIIIIE, IT0KA3aTh CBOM 3HAHUS B TOM MJIA MHOM
00J1acTH HayK!1 1 HaIIpaBJieHa Ha IIPUOOPETEHIE OITBITAa Yepe3 COOCTBEHHEIE NCCISIO-
BaTeIbCKUE U3bICKaHUs. [1py 3TOM OIBIT CHavajia HEIMOCPEACTBEHHO TOOBIBACTCS Ca-
MMM CYObEKTOM IIO3HAHUSI, X TOJIBKO ITIOTOM YCBaMBAETCH, IPEIOMISISICH Yepe3 IIPU3MY
COOCTBEHHBIX B3IJISI0B U MPeICTaBICHUA.

[TpuBenem mpuMep rccaen0BaTeIbCKOM 3a1auu, MPEACTaBICHHOM B BUAE MOCJIEN0-
BaTeJIbHBIX ITOJ3a1a4, KaXaasi 13 KOTOPEIX COOTBETCTBYET OIpeeICHHOMY BUIY Jes-
TEeJIbHOCTY 1 HaIlpaBjeHa Ha (OpMUpPOBaHNE MaTEeMaTUYEeCKOl KOMIIETCHTHOCTH
(Tabm. 1).
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dakTopbl: Lenb:

BO3pocCLUMe TpeboBaHUs K Ka4ecTBy MoaepHusaums dopMmnpoBaHne MaTemaTtmye-
NnoAroTOBKM BbIMYCKHUKOB, paclumpeHne cUCTeMbl CKOI KOMMETEHTHOCTN, Hanpas-
cnekTpa NpMMeHeHns MaT. MeTo0B obpa3soBaHus JIEHHOE Ha U3MeHeHNe pPesyJib-

B ryMaHuTapHoii coepe TaTa 06y4eHus

_i

KoHuenTyanbHas OCHoBa MaTeMaTnyeckoro o6pasoBaHus

’;

*[ KOHTEKCTHO-3MMUPUYECKNA NOOXOA, ]‘

MoHATUIHO-KaTeropuanbHbI annapar
—~ aMMNUpUYECKNe MeTOAbl Hay4YHO-MO3HaBaTENIbHOW AEATENbLHOCTU, HAarnsaHOe MOAENMPOBaHME,
dopmanmnzaums, KOHTEKCTHOE 00yYeHne, MHTEpMopU3aumsl AeITENLHOCTHU
Meparornyeckue NpUHUMNbLI:
| uenenonaraxve, nHayBnayanmsaus oby4eHusi, ynpaBnisieMocTb, BapnaTMBHO-IMYHOCTHAs opra-
HU3auusa 06yyeHust, eAMHCTBO TEOPETMHECKOrO U NPaKTUYECKOro 3HaHMS, MHGOPMaLUVOHHas noa-
[epxkKa, BOCCO30aBaeMOCTb, NOIMTEXHN3M, pa3BuBaloLLee obyyeHne
*| KorHntueHasa coctaengaowas
- MeTopa HarnsaaHoro MeTtog, OMNNpUYECKnii MeTon,
MOAENMPOBaHNS dopmannsaumnn y4ebHO-Nno3HaBaTesIbHOW AeATeNbHOCTN
- TeopeTnko-meToAo0NIOrM4ecKkas OCHOBa:
[eATEeNbHOCTHbIN, KYNbTYPONOrM4eCKNi, KOMNETEHTHOCTHBIM NOAXOAbI
MoTuBaLnoHHO- . - PegnekcunsHo-
. CopaepixatesibHbI TexHonornyeckui .
L|@HHOCTHbI OL €HOYHbIN
KOMIMOHEHT KOMIOHEHT
KOMIOHEHT KOMIMOHEHT
OpweHTUpoBaH Ha: PackpbiBaeT ocobeH- OnpegensieT cnoco- HanpasneH Ha anar-
noHUMaHue obLue- HOCTU KOHCTpyMpoBa-| | 6bl, MeTOAbI, CPEen- HOCTUMKY neparorun-
KYNbTYPHOrO 3Ha4e- HUs1 cogepxaHus oby-| | cTea 1 popmbl oBNa- 4YeCKUX BO3AENCTBUN
HUSI MaTeMaTUKW; YeHus maTemaTtumke LeHust MaTemaTuye- Ha npodeccroHanb-
0CO3HaHue ee ponn B cucteme npodusb- CKUM annapaTom ans HOEe CTaHOBNEHME
B r'yMaHUTapHbIX HOrO ryMaHUTapHOro peLueHus 3aga4y ryma- 1 IMYHOCTHOE pa3Bu-
Haykax obpazoBaHus HUTapHOW chepbl Te oby4yaeMbIxX
——| Komnnekc neparormyeckux ycnoeum

q)OpMI/IDOBaHVIe MOTUBALMOHHO-LEHHOCTHOIo OTHOLWWEeHNdA 06yqa|ou_|,|/|x09| K NU3y4EHUIO MaTeEMaTUKN
B NpoLecce packpbiTus ee 06L1eo6pa3oBaTelbHOro, 06LEKyIbTYPHOrO, 06LLEeHay4YHOro NoTeHuva-
na 1 NPenMyLLEeCTB NCMNOJIb30BAHUS MaTeMaTUYECKUX METOA0B U MOAESNIEN B r'yMaHuTapHom chepe

MCNONb30BaHNE HarNgaHom nHTEPNpeTaunn yqe6H0|7| I/IHq)OpMaLI,I/II/I C npueiniedeHnemM rymaHmnTap-
HbIX 3HAHWIN B KAYECTBE KOHTEKCTa U IMMNNpPpUYEeCKnx MeTonoB AJida OCBOEHUA MmateMaTnyeCknx rno-
HATUIA, ajqropuTMoB 11 METOA0B N CyﬁbeKTHOrO onblTa OGyHalOLLI,VIXCFI

opraHv3aums MaTeMaT14ecKoin NoAroToBKM Kak rnoaTarnHoro oBfageHvs npremamMu mateMaTtunsa-
LMK NOCPEACTBOM UHTEPHopU3aLMn CyGBEKTHOO OrbITa B YMCTBEHHbIE AENCTBUSA B NpoLecce
Harns4HOro MoAEIMPOBaHNS y4eBHOM MHbOopPMaLMm

Puc. 2. OpraHnsaunoHHo-negarormyeckas mogenb GopmMmpoBaHns
MaTtemMaTu4yecKoin KOMNETEHTHOCTU
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COBOKYMHOCTb MPUHLMMOB, JieXaLumx B OCHOBe OpMMpPOBaHUS COAEPXKaHUS
MaTeMaTM4eCKOoi NoAroTOBKN B CUCTEME NPOPUIIbLHOrO ryMaHMTapHOro o6pa3oBaHus

npo67eMHO-NONCKOBOr0

——

s N
MovHLMN npeanonaraeT OpMeHTaLMIO Ha yOOBNeTBOpeHne o6pa3oBaTesbHbIX 3amnpo-
— COB JINYHOCTU, BOCMNTAHNS BEICOKOHPABCTBEHHbIX 00OLLEYEN0BEYECKMX
rymaHmtapusaummn
L KayecTB Oyayllero cneypanucta
s N
MpvHuMN npeanonaraeT COOTBETCTBME COAEPXKAHUSA ANCUMMIIMH YPOBHIO U NEpPCrek-
HAYYHOCTY —= TBaM pa3BUTUs Haykn, GopMUpoBaHMe y 00y4aeMbIx Hay4HOro MMPOBO3-
Y 3pPEHNS Ha OCHOBE NMPeACTaBNEHNI O METOAAX HAYYHOIO NO3HAHUS
N J
( R obecneyrBaeT 0OyyeHne 1 yCBOeHME 00Yy4aIOLLMMMCH OCHOBHbIX 6a30BbIX
MpuvHUKMN TEOPUIA, MOHATUIN, NPUHLMIMOB, UMEIOLLMX 00LLeHayYHOe 3HaYeHNE U KOTO-
dyHOAaMEHTaNbHOCTU pble ABASIOTCA OCTOSTHUEM HEN0OBEYECKOM KYNbTYpPbl, OCHOBOW ONS reHe-
\ Y, panusaummn y4ebHbIX 3HaHUM
p
MpuvHUKMN
NO3BOJISIET YYNUTLIBATb YPOBEHb NOANOTOBKM 00YyYaloLLMXCS
LOCTYMHOCTU
~
MpyHLMN npeaycMaTpmBaeT OpPUEHTALMIO COAEP>KATENbHbIX KOMMOHEHTOB COOTBET-
— CTBYIOLLMX ANCUMMNMH Ha 3a4a4U1, CBA3aHHbIE C NPodeCCUOHaNbHOM aes-
KOHTEKCTHOCTM YiOLLWX ALY A pod A
TENbHOCTbLIO cneyyanucTa
. J
MpuvHUKMN

pas3BuBaET y CTYAEHTOB CMNOCOGHOCTU K MOUCKY HOBbIX 3HaHWIA, BbipaboTke
NpodeccroHanbHbIX YMEHW

obyyeHuns
J
~
MpuvHUKMN .
. npoekTupyeT 06pa3oBaTefbHbIA NPOLECC, OPUEHTUPYSCH Ha XapakTepuc-
yyeTa ocOOeHHOCTEN [
TUKM NO3HaBaTENIbHOMO npoLiecca oby4yaioLmxcs
MbILLNEHUS
N J
( o o o
MpuvHUKMN obecneynBaeT co3gaHue MHTerpaTUBHOM CUCTEMbI 3HAHWI O LeNIOCTHOM
L MHTErpaTUBHOCTUN KapTMHe Mupa
( A XapakTepu3yeT BCEOOLLHOCTb MbICIIUTENbHbIX ONepaLmii, Taknx Kak cpas-
MpuHuUMN HeHWe, aHanu3, CUHTE3, MHAYKUMS, Aenykums, abcTparmpoBaHme, ecTecT-
YHUBEPCaNbHOCTH BEHHOHAY4YHbIX METO0B U MPMEMOB, KOTOPbIE YCMELLIHO NPUMEHSIIOTCS
\ Y, B pa3/IN4HbIX 061aCTSAX YENOBEYECKOW AEATENBHOCTHU
s N
MpuvHUMN packpbiBaeT coaepxaHne ANCUMMIVH B KOHTEKCTE NpoLecca Ux co3aaHns
ncropusma 1 pasBuUTUS
N J

Puc. 3. CoBOKYNHOCTb NPMHLNMNOB, NIeXallmx B OCHOBE GOPMMPOBAHNS COAEPKAHWNS

mMaTtemMaTny4eckon NnoaroToBKN

Hnst appekTuBHOTO (DOPMUPOBAHUS MATEMATUIECKON KOMIIETEHTHOCTH 00y4Jaio-
LIUXCS B CUCTeME TPOGMIBHOTO TYMaHUTAPHOT'O 00pa30BaHUsI ObUIM BhIIEICHBI ITea-
TOTUYECKHE YCIOBUSI, CIIOCOOCTBYIOIINE STOMY ITPOLIECCY, ITOJ KOTOPBIMUA MBI ITOHU-
MaeM COBOKYIHOCTh B3aMMOCBSI3aHHBIX Mep, 00ecIeunBaomnX 3pOeKTUBHOCTH Ma-
TEMaTUYECKOI0 00pa30BaHUs TYMaHUTAPUEB.
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BL39900 0I0WBATaLOOU XBHUNASL 8 S)IGEL BH
anHamad aoMdahmLenalen 9reaodniadudaLHig

golelquAcad XIGHHBhALOU EVLBHE UIHAUB1MHEedD q1MTogodu Losng

Anwdod oiAHHBEL08ReY g 90
-eHENdU XI9HHB8L100hNLIOX TOo88da| |

(o9 Ty IMLQALDDH adonndu eH)
el1oedeos xu 10 Tondau YIaHAOQIq8 8 BUHBLBD
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[NeparornyeckumMu ycinoBusiMu 3G GeKTUBHOTO (OPMUPOBAHUS MaTeMaTUIECKOM
KOMITETEHTHOCTH OOYYAIOIINXCS SIBJISIIOTCST: (DOPMUPOBAHNE Y HUX MOTHUBAlIMOHHO-
LICHHOCTHOT'O OTHOLIICHUS K M3YYEHUIO MAaTEMATUKH B IIPOLIECCE PACKPBITHS €€ 001IIe-
Hay4YHOTO 1 00111e00pa30BaTeILHOIO IIOTEHIIMAIA, a TAK XK€ IPEUMYIIECTB IPUMEHEHMS
MaTeMaTUYECKUX METOJIOB B PA3JIMYHBIX 00JIACTAX 3HAHUS, B TOM YMCJIe U TYMaHUTap-
HOI1; obecrieueHre HaVISIAHOM MHTEpIIpeTalluy yueOHOo# MH(pOpMaIliy ¢ IIpuBJIeye-
HUEeM TYMaHUTapHBIX 3HAHUI B Ka4eCTBe KOHTEKCTa Y SMIUPUICCKNX METOIOB IIJIsI
OCBOCHHUS MaTEMAaTUIECCKUX ITOHSITHI, aITOPUTMOB I METOIOB; OpraHM3aIsI MaTeMa-
TUYECKOM IOArOTOBKM KaK ITO3TAITHOTO OBJIaAcHK IIPUEMaMU MaTeMaTH3allMu, B IIPO-
ecce opmanuzaunu y4eoHoM MHGOpMALUMKU, COTPOBOXIAIOIIeeCs aKTUBU3aLINE
Mpolecca MHTEpUOPU3aLUK IesATeIbHOCTU oOyvarommxcs [14].

®opMupoBaHe MaTEMAaTUIECKOM KOMIIETEHTHOCTH B CUCTEME BEICILIETO TYMaHM -
TapHOTO 00pa3oBaHNs, KOHIENTYaIbHO! OCHOBOI KOTOPOT'O BHICTYITAeT KOHTEKCTHO-
SMITMPUICCKUI TTOAXOI, IIO3BOJISICT OPTaHMIHO BITMCATh MaTeMaTHUKy B OCBOCHHUE OY-
IyLIei npodecCHOHAIbHOU ASSITEIbHOCTU, CITOCOOCTBYET MHTEIPALIMM HayK U OBJia-
JEHUIO 00Jiee IUPOKUM CIIEKTPOM METOAOB HAyYHOTO ITO3HAHMUSI.
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OF HUMANITARIAN TRAINING DIRECTIONS AT UNIVERSITY
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The article deals with the formation of students’ mathematical competence in higher humanitarian
education. The scientific literature analysis and pedagogical experience has shown that in spite of the
numerous studies conducted in this area, the idea of coupling mathematical education of the
humanitarians with their cultural, methodological and professional training remains. In our opinion,
the design of mathematical training of the humanitarians must rely on the theory of activity, which
brings together the main statements of methodology, pedagogy, psychology, such as the principles and
methods of teaching, the problems of the peculiarities of students’ thinking, the increase of the level
of their cognitive activity, the person’s education as a whole.

The article presents the components of mathematical competence, criteria indicators, stages and
levels of its formation. For the formation of mathematical competence it is proposed to apply context-
empirical approach and developed on the basis of its organizational and pedagogical model (the main
elements of this model are described in the article). In conclusion the pedagogical conditions of effective
formation of mathematical competence in students in the system profile of humanitarian education
are highlighted and revealed.

Key words: context and empirical approach, mathematical education, mathematical competence,
the system of humanitarian education in the university
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M ONYBJIMKOBAHUSA CTATEX B HAYYHOM XXYPHAJE
«BECTHUK POCCUMNCKOIro YHUBEPCUTETA APY)XXBEbl HAPO,0B.
CEPU4: NCUXOJIOTNA U NEOATOIMKA»

NMPUEM U NOArOTOBKA PYKOMUCEM K NEYATHU

1. ABTOp IIPEACTABISIECT B PEAKOJIETHIO CEPUU 3JIEKTPOHHBII BApUAHT CTaThU U CBE-
IeHuit 06 aBTope, o(pOpMIICHHBIE COIVIACHO IIPUBEIEHHBIM HIXXE TPEOOBAaHUSIM, T10
3JIEKTPOHHOMY afpecy psyj@pfur.ru.
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HBII ceKpeTaphb CEpUM OLICHUBAIOT COOTBETCTBUE COACPXKAHUS CTAThY HAyYHOMY YPOB-
HIO M TIpOIITIO XXypHaJia, a TakKe IMPOBEPSIOT Ha HaJIMYKe 3aMMCTBOBaHUM B CUCTEME
«AHTUIUIaTUaT». ECIM CTaThsl HE COOTBETCTBYET HAYYHOMY YPOBHIO M IIPODUIIIO XKyp-
Hajla 1/WIN IIPOLEHT OPUTMHAJIBHOCTU IIPA aBTOMAaTU4YECKO1 IIPOBEPKE COCTABIISCT
MeHee 80%, To cTaThsl BO3BpalllacTCsl aBTOPY.
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IOIIMM ITyOJIMKALIMK 110 MpobieMaTrKe, OJIM3KOM K TeMe CTaTbu (He MeHee 2—3 my-
oukanmii 3a mociaegaue 3 roga). Cpoky pelieH3UPOBaHMS B KaXKIOM OTACTLHOM CITy-
yae OmpeAeIsIIoTCS B 3aBUCUMOCTH OT 3aHSITOCTU PELICH3eHTa, C yUeTOM CO3IaHMUS
YCJIOBUIA UTSI OTIepaTUBHOM IMyOJIMKalIMY CTaThU.
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TeopeThyecKas /WK MpakKTUuyecKasi 3HaYMMOCTb IPo0JIeMbl; 4) TTOJTHOTa M HayYHas
IPaMOTHOCTb ONMCAaHMsI OCHOBHBIX ITOJIOKCHUI TEOPETUIECKOTr0 M/WUJIN SMITMpUYe-
CKOT'0 MCCIIEAOBAHUS; 5) CTPYKTYpa, CTUJIb, I3BIK CTAThH; HATJIITHOCTD WIITIOCTPATUB-
HOTo MaTepuaia (Ipu HaJIMYMK); 5) HEAOCTAaTKX CTaThM C YKa3aHUEM PeKOMEHIaIii
I10 X UCITPABJICHUIO; TOIIOJTHEHMSIM I COKPAIIEHUSIM, KOTOPBIE TOJIKHbBI OBITh BHE-
CEHbI aBTOPOM (IIpU HATMUKK); 6) 3aKITIOUEHIE PELIEH3eHTa (CTaThs pEKOMEHIYETCS K
MyOIMKalMU; PEKOMEHIYETCS C YYETOM MCIIpaBICHUS yKa3aHHBIX HETOCTaTKOB; HE
pPeKOMEeHIyeTCs K MyOIMKaly B JaHHOM XKypHae).

4. Ecnu B pelieH3UM COepKaTcs peKOMEHAalluu 110 UCTIPaBJICHUIO U JopaboTke
CTaTbU, OTBETCTBEHHBIN CeKpeTapb CEPUM HAIIPABJISIET UX aBTOPY C MPEAIOXKEHUEM
y4eCTh UX IPU ITOATOTOBKE HOBOTO BaprMaHTa CTaTbU MM apryMEHTUPOBAaHO (4acTUY-
HO WJIY MOJHOCTBIO) MX ONpPOBEprHyTh. JlopaboTaHHas (mepepadoTaHHas) aBTOPOM
CTaThsl IIOBTOPHO HAaMpaBJisieTcs Ha pelieH3upoBaHue. Hannuue moioxXuTeabHoM pe-
LICH3UU He SIBJISeTCS JOCTaTOYHBIM OCHOBaHMEM JUISI MyOauMKanuu cratbi. OKoHYa-
TeJIbHOE pellieHue O 11eJ1ecoO00pa3HOCTH MyOJUKAIIMKA TPUHUMAETCS PEAKOJIeruei
Ccepuu.

5. Ilocne npUHATUS peaKOJUIETMeld CEpUU PELLeHUs O TTyOIUKalluy CTaTb OTBET-
CTBEHHEII ceKpeTaph cepruu NHPOPMUPYET aBTOPa O TOM, B COJIep:KaHUe KaKOTo HO-
Mepa BKJIIOUE€HA CTaThsl U YKa3bIBAET IUIAHUPYEMbIE CPOKU MMyOIMKaLIUH.
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Cmpyxmypa cmambu:

— Ha3BaHUe (IMOJHOCThIO HAOpaHO 3ariaBHBIMU OYKBaMU );

— WHULMANLI U paMuaus aBTopa (aBTOPOB);

— MecTO pabOoThI aBTOpa (VIS KaXKIOro aBTopa: Kadeapa, 1adopaTopus U T.11.; BY3,
opraHusanus 1 ap.);

— pabouuii anpec aBTopa (MOCAeA0BaTEIbHOCTh: Ha3BaHUE YJIMIIbI, HOMED JI0Ma,
Ha3BaHHUE HACEJICHHOTO ITYHKTA, CTpaHa, IIOYTOBBII MHICKC);

— aHHoTauus coaepxaHus cratbu (150—200 cioB);

— CITMCOK KJTI0UeBBIX ¢JIoB (5—10);

— TEKCT cTaTbu (pekoMeHayeMbIil 00beM 12000—17000 3HaKOB ¢ IIpobeaaMmn);

— TIpY HEOOXOAUMOCTHY IPUMEYaHNSI NI KOMMEHTapUH K TEKCTY OTHOCSITCS B KO-
Hell pykonucu B pazaen «IIpumedanus». [1py 5ToM B caMOM TeKCTe HOMep IpUMeUYaHus
yKa3bIBaeTCsa U@ POt B KPYIJIbIX cKoOKax, Harpumep (1), (2) u T.x.;

— pa3nen «JIureparypa», B KOTOpOM 1o ajiaBUTy YKa3bIBAIOTCS BBIXOAHBIE TaHHbBIE
HCTOYHUKOB, Ha KOTOPBIE €CTh CChUIKM B TEKCTE CTaThM (CHauYaja Ha PyCCKOM, 3aTeM —
Ha MHOCTPAHHBIX A3BIKaX). B caMoM TeKcTe B KBapaTHBIX CKOOKaX YKa3bIBAIOTCS HO-
Mep UCTOYHMKA B IIPUJIaraéMoOM CITMCKE JIMTEPaTyphl, a MPU HEOOXOAMMOCTU CTPaHU-
1161, Hanpumep: «Kak otmeuaer M. B. Tuxomuposa [1]...»; «Illen o aepeBHe, 3arisiabl-
Baj B OKHa...» [2. C. 85];

— TOCJe CIUCKA JUTEepaTyphl MOMEIIAETCS BHIMOJHEHHBI aBTOPOM IePEeBO Ha
AHIJIMHACKUM SI3bIK Ha3BaHUsI; TpaHCAUTepaLus paMuainu, UMEHH, OTYECTBA aBTopa
(aBTOPOB); IEpeBOJ HAMMEHOBAHMSI OpraHN3alliy, TPAHCIUTEPpaIis aapeca OpraHu-
3allM; TIEPEeBOJ, aHHOTALIMU U KJTIOYEBBIX CJIOB;

— pazgen “References”, B KOTOPOM COIEPKUTCS CIIUCOK JIUTEPATYPHI B POMaHCKOM
andaBute (TpaHCAUTEPaALMs + MePEeBO). DTOT CIIMCOK MPUBOIUTCS ITOTHOCTBIO OT-
JIeJbHBIM OJIOKOM, TIOBTOPSISI CIIMCOK JIMTEPATYPhl K PYCCKOSI3bIYHOM YacTu, HE3aBU -
CHMO OT TOTO, MMEIOTCSI WJIM HET B HEM MHOCTpaHHbIe UCTOYHUKU. ECliM B crivcKe ecTh
CCBUIKA Ha MHOCTPaHHbBIE ITyOJIMKAILINM, OHU IIOJTHOCTBIO ITOBTOPSIIOTCS B CITMCKE, TO-
TOBSIIIIEMCSI B POMaHCKOM aji(haBuUTE.

O6pa3zen opopMiieHUs B pasnene «JIureparypa»:

[1] Kpynuoe A.U. Ilcuxomorndeckre mpoOaeMbl HCCISIOBAHUS aKTUBHOCTHU Y€JIO-
Beka // Bompocsl icuxonorun. — 1984. — No 3, — C. 25—33.

Oo6pa3zen opopmieHus B pasaeie “References”

[1] Krupnov A.I. Psikhologicheskie problemy issledovaniya aktivnosti cheloveka
[Psychological problems of studying the human activity|. Voprosy Psikhologii [ Psychological
Issues], 1984, no. 3, pp. 25—32;
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— B cJly4yae MyOJMKALIMU CTATbYM Ha aHTJIMICKOM SI3BIKE MOCJIE CIMCKA TUTEpaTyphl
(“References”) momelimaercs Ha3BaHue; (haMUINS, UMSI, OTYECTBO aBTOpa (aBTOPOB);
HauMEHOBaHUE U apec OpraHu3alliK; KpaTKasi aHHOTALIKMS U KJTI0UeBbIE CJIOBA HA PYC-
CKOM s13bIKe. Eciy B cIMcKe eCTh MCTOYHMKM Ha PYCCKOM sI3bIKE, TO B pasjeie
“References” oH1 MoMeIIaIOTCs B pPOMaHCKOM ajidaBUTe (TpaHCIUTepalys + IepeBom),
CM. TIpUMeED BhIIIE

Ceedenus 00 agmope (IIPUCHIIAIOTCS B OTAEJIBHOM (paiisie):

— aMurs, UMs, OTYECTBO (ITOJIHOCTHIO);

— y4JeHas CTelleHb, YIeHOe 3BaHUE, NJOJDKHOCTh (opraHu3aius, GpakyiabTeT, Kade-
JIpa — 0e3 CoKpalleHUIt);

— KOHTaKTHBII TeJle(OoH;

— e-mail (my6nukyetcs B pazaene HAIIIN ABTOPHDI).

Bormpocsl, cBsI3aHHBIE ¢ TPeOOBAaHUSIMU K OOPMIIEHUIO U claye PyKOIUCE pHU-
HUMAIOTCS 110 afpecy psyj@pfur.ru.
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¢. CII-1 OI'YIT «ITOYTA POCCUU»

ABOHEMEHT Ha xypHan 36432
BECTHMK PynH (MHIEKC U3IaHNs)
Cepus «[Mcnxonorus Komnmyectso

n neparornka» KOMIUIEKTOB:

Ha 2016 roz mo mecsam

1|23 [4[5]16]|7]8]9]|10]11][I2

Kyna

(TOYTOBBII MHIEKC) (ampec)

Komy

(baMuHst, MHULIHAITBI)

JOCTABOYHAS KAPTOYKA
Ha XypHaJ 36432
T1B |MecTo | uTep (MHIEKC N3TAHNST)
BECTHUK PYOH
Cepvm «Mcunxonorua n neparorvka»
Crou- | mommmekm | pyb.__ KOIL | Konpuectso
MOCTb repeanpecoBKu py6__K0n_ KOMIIJICKTOB:

Ha 2016 rox 1o Mecsiiam

1121314567 [8]9]10]11]12

Kyna

(TIOYTOBBIN UHIEKC) (anpec)

Komy

(hamwunusi, THULIAIIBI )




¢. CII-1 OI'YIT «ITOYTA POCCUU»

ABOHEMEHT Ha xypHan
BECTHMK PynH (MHIEKC U3IaHNs)

Cepus Komuectso
KOMILIEKTOB:

Ha 2016 roz mo mecsam

1|23 [4[5]16]|7]8]9]|10]11][I2

Kyna

(TOYTOBBII MHIEKC) (ampec)

Komy

(baMuHst, MHULIHAITBI)

JOCTABOYHAA KAPTOYKA

Ha XXypHal

T1B |MecTo | uTep (MHIEKC N3TAHNST)

BECTHUK PYOH

Cepusa

Crou- | mommuckm [ _ pyb._ KOW. | KonuyecTso

pyo. KoIl. | KOMIUIEKTOB:

MOCTb | mepeagpecoBKU

Ha 2016 rox 1o Mecsiiam

1121314567 [8]9]10]11]12

Kyna

(TIOYTOBBIN UHIEKC) (anpec)

Komy

(hamwunusi, THULIAIIBI )
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