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OBITh OITyOJIMKOBAaHBI OCHOBHBIE HAay4YHBIE PE3yNIbTaThl TUCCEPTAllMi HAa COMCKAaHHME yUYEHBIX CTeleHen
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5.3.1. O011as CUXONOT s, TICHXOIOTHS JIMYHOCTH, HCTOPHS TICUXOJIOTHH (TICHXOJIOTHYECKUE HAYKH),
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Abstract. Effectively translating research into practice—and ensuring that practitioners
can both implement findings and provide feedback on their real-world relevance—is a vital yet
complex endeavor. In today’s fast-paced research environment, where new studies emerge
rapidly and policy decisions are expected to be evidence-based, the gap between scientific
knowledge and educational practice is becoming increasingly pronounced. Unfortunately, the
field of education offers limited guidance on how to facilitate this kind of two-way exchange.
In the absence of such structured translation, misconceptions can take root—among both
researchers and practitioners—fueling persistent misunderstandings. This narrative
review addresses several enduring myths in gifted education that have emerged from this
disconnect. These myths, often grounded in outdated or misinterpreted research, have contributed
to the formation of self-fulfilling prophecies in gifted and talented education (GATE), reinforcing
inequities and limiting student potential. Some of these beliefs have become deeply embedded in
educational culture, making them exceptionally resistant to change. The paper concludes with a
call to action: to foster more deliberation and reciprocal communication among researchers,
educators, and families. Only through such collaboration can we dismantle entrenched myths,
correct misunderstandings, and ensure that the most current and accurate research insights lead
to meaningful, equitable practices in classrooms and beyond.
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Introduction

There is no definitive global count of students enrolled in gifted and talented
education (GATE) programs due to varying definitions, policies, and data-collection
methods across countries. In the United States alone, about 6% of public-school
students—roughly 3 million—participate in such programs. Internationally, countries
such as Australia, Canada, Chile, France, Germany, and Russia have developed their
own approaches, ranging from decentralized systems to limited national policies.
While exact numbers are unavailable, conservative estimates suggest that tens of
millions of students worldwide may be involved in gifted education through formal
programs, selective schools, or enrichment initiatives. In fact, according to the most
recent global estimates, there are approximately 2.4 billion children under 18
worldwide [data.unicef.org]. Of these, the 5-18 age group—which typically
participates in gifted services—comprises about 1.7—-1.8 billion children. Applying
the U.S. estimate of 6% to this global population suggests that up to 105 million
children worldwide might be involved in various programs for the gifted and talented.

Similarly, there is currently no comprehensive global estimate of the total
cost of GATE programs worldwide. This is primarily due to the high variability in
program structure, funding models, and national priorities across countries. Most
gifted education programs are funded at local or regional levels, and many countries
do not track or report spending in a standardized way. In the United States, for
example, gifted programs (e.g., enrichment, single-subject or grade acceleration,
magnet, and standalone programs) are typically funded by state, district, or family
budgets, with no federal mandate for consistent funding. Costs can include
specialized staff, curriculum development, testing, and enrichment activities.
A basic cost-benefit analysis suggests that while enrichment programs are relatively
inexpensive, more intensive interventions such as acceleration or specialized
schools can be significantly more costly, with the financial implications varying
across students, families, and educational institutions.! Specifically, Warne’s
analysis of the available sources (Assouline et al., 2015; Bui et al., 2014; Card &
Giuliano, 2016; Kim, 2016; Klugman, 2013; Miravete, 2023; Warne, 2017a, 2017b;
Warne & Liu, 2017) indicated that full-grade acceleration offers the greatest
academic and financial advantages for students. For parents, participation in gifted
education programs typically has a minimal or neutral financial impact—unless
their child skips a grade and assumes a larger share of college expenses earlier than
expected. The financial implications for schools are more variable: enrichment
programs, single-subject acceleration, and specialized or magnet tracks can lead to
widely differing costs and benefits. Even full-grade acceleration presents a mixed
picture—while it can result in significant savings for state governments, local school
districts often face financial losses when students advance grades ahead of schedule.

! Warne, R.T. (2023, October 25). The costs and benefits of gifted programs. Retrieved November
10, 2025, from https://russellwarne.com/2023/02/22/who-benefits-from-gifted-programs/

8 PERSONALITY IN CONTEMPORARY EDUCATIONAL ENVIRONMENT


http://doi.org/10.22363/2313-1683-2026-23-1-7-31
https://data.unicef.org/how-many/how-many-children-under-18-are-in-the-world/
https://russellwarne.com/2023/02/22/who-benefits-from-gifted-programs/

I'pueopenxo E.JL, Ipeiice /1./1. Bectuuk PY/TH. Cepus: [lcuxomnorns u negaroruka. 2026. T. 23. Ne 1. C. 7-31

Globally, the cost of GATE programs likely ranges from hundreds of millions to
several billion dollars annually, depending on the scope and scale of implementation.
However, without centralized data, this remains an informed approximation rather
than a precise figure.

Correspondingly, given the substantial number of children served by GATE
programs and the high costs these programs entail, it becomes critical to ensure that
the resources invested are directed toward the most effective, evidence-based
practices in both assessment and instruction. This raises an essential question: What
do we actually know about such practices within the context of GATE?

Evidence-based education (EBE) is an approach that combines rigorous
research with professional expertise to improve teaching and learning. It relies on
empirical evidence—such as randomized controlled trials and systematic reviews—
to identify what works, while integrating educators’ judgment to adapt strategies to
local contexts and individual needs. EBE emphasizes data-driven decision-making,
using student performance data to refine instruction, and helps schools avoid
unproven trends or myths, such as learning styles. By applying proven methods,
EBE enhances student outcomes, promotes accountability and transparency, and
bridges the gap between research and classroom practice. In essence, it ensures
informed choices that maximize learning through the synergy of solid research and
professional insight. EBE practices are verified through a systematic process that
includes, in the USA, consulting trusted databases like What Works Clearinghouse,
WWC (WWC | Find What Works!), Evidence for the Every Student Succeeds Act,
ESSA (Home—Evidence for ESSA), and, in the UK, the Education Endowment
Foundation, EEF (Education Endowment Foundation | EEF), which rate programs
based on rigorous research standards. Educators also review peer-reviewed studies
in academic sources such as Google Scholar, Scopus, Web of Science, ERIC,
PsycInfo, and PubMed, focusing on research that uses experimental designs, control
groups, and replicable results. Additionally, credible programs provide
documentation, including research summaries, citations, and outcome data. Finally,
evaluators ask critical questions about the program’s research support, replication,
alignment with educational theory, and measurable, culturally relevant outcomes to
ensure validity and effectiveness.

EBE in GATE focuses on applying research-supported strategies to
identification, curriculum design, and instructional practices. Systematic reviews
and guides, such as Best Practices in Gifted Education (Robinson et al., 2007),
highlight 29 evidence-based approaches, including curriculum compacting, flexible
grouping, inquiry-based learning, and early literacy interventions for precocious
readers. Programs like the Schoolwide Enrichment Model, SEM? (Renzulli & Reis,
2021), and enrichment pedagogy emphasize differentiation, interest-based learning,

2 SEM is an approach that aims to foster engagement and talent development for all students, not just
those formally identified as gifted. It provides enrichment opportunities schoolwide through three com-
ponents: Type I activities introduce students to new topics and experiences; Type II activities build skills
in thinking, research, and communication; and Type III activities involve independent or small-group
investigations of real-world problems. By emphasizing differentiation, student choice, and interest-driven
learning, SEM creates an environment where every learner can pursue advanced-level work aligned with
personal passions.
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and project-based approaches, all backed by longitudinal studies showing positive
academic and socio-emotional outcomes. Research also stresses the use of
equitable identification methods to include culturally diverse and low-income
learners, as well as support for twice-exceptional students. There are numerous
models of giftedness, such as the Actiotope Model of Giftedness, AMG? (Ziegler
& Stoeger, 2017), and the Differentiated Model of Giftedness and Talent, DMGT*
(Gagné, 2013). There is also work emphasizing using psychological science and
empirical research to guide policy and practice (Subotnik et al., 2011). While
numerous theories and models address giftedness, talent development, cognitive
ability, and intelligence—each emphasizing different priorities and outcomes—the
Talent Development Mega Model, TDMM? (Subotnik et al., 2023) stands out for its
robust research foundation and practical relevance. It offers valuable guidance for
educational leaders and administrators in shaping budgetary and programmatic
strategies that yield meaningful benefits both in the short term and over the long
haul, for individuals and society alike. Overall, EBE in gifted education bridges
research and practice by promoting empirically validated, adaptable strategies that
maximize talent development across diverse contexts.

Yet Dai and colleagues (2011) argued that the absence of a well-defined
disciplinary structure in gifted education has led to fragmented research, with a lack
of conceptual precision, methodological rigor, and clear evaluative standards. In
response, scholars have long emphasized the need for a sustained and coherent
research foundation, along with the development of evidence-based practices to
guide the education of gifted and talented learners (Dai, 2017; Hernandez-Torrano
& Kuzhabekova, 2020; Lee & Gentry, 2023; Parker et al., 2010; Walsh et al., 2012).
As Jolly and Kettler (2008) note, regardless of specifics of the argument, the field
recognizes that systematically examining its research is essential for identifying
priorities and effective practices. Echoing this view, VanTassel-Baska (2018)

3 AMG is a systemic framework that views giftedness not as a fixed trait but as the result of dynamic
interactions between an individual and their environment. Rather than focusing solely on innate ability,
AMG emphasizes that exceptional performance emerges from a person’s “actiotope”—the totality of
their actions and the surrounding environment. This model highlights co-evolution: individuals adapt
their actions while environments provide resources and opportunities, creating a feedback loop that fos-
ters talent development.

4 DMGT distinguishes between giftedness (natural abilities or aptitudes) and talent (systematically
developed skills in specific fields). According to DMGT, giftedness refers to exceptional potential in
areas such as intellectual, creative, socio-affective, or sensorimotor domains, while talent emerges when
these natural abilities are transformed through developmental processes like training, practice, and envi-
ronmental influences. The model also emphasizes catalysts—intrapersonal factors (e.g., motivation) and
environmental factors (e.g., family, education)—that facilitate or hinder this transformation.

5> TDMM is a comprehensive framework developed to conceptualize giftedness as a dynamic, de-
velopmental process rather than a fixed trait. Rather than focusing solely on early indicators of potential,
the TDMM emphasizes the progression from potential to competence, then to expertise, and ultimately
to eminence in a specific domain. It integrates insights from research on giftedness, talent, expertise,
and high performance, highlighting the importance of domain-specific abilities, access to learning and
mentoring opportunities, and the development of psychosocial skills such as motivation, resilience, and
self-regulation. The model underscores that talent development is influenced by both individual charac-
teristics and environmental factors, and it advocates for equitable access to resources and support systems
that nurture talent across diverse populations and domains—including academics, the arts, sports, and
professions.
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contends that a structured, long-term research agenda is critical for advancing the
field and integrating ideas into policies and practical applications.

Bridging the gap between academic research and practical application in
education is both a thrilling and challenging endeavor. Innovations born in academia
often take time to influence classroom practice, partly due to the complexity and
cost of implementation. Engaging with educators to determine which research
findings are immediately actionable, which require further observation, and which
may be less relevant is a nuanced process—especially when misconceptions are
widespread (Heyder et al., 2018). Translating scholarly insights into usable strategies
requires a distinct expertise—one that neither researchers nor practitioners
inherently possess. This translation process also highlights areas of the field that
remain underexplored or underdeveloped, pointing to opportunities for further
inquiry. Notably, there is no standardized method for distilling research into
practitioner-friendly guidance.

The disconnect between research and practice is so pronounced that fields
like medicine have introduced “translational research” to address it—a model that
fosters a two-way exchange between theory and practice. In education, this approach
can help debunk persistent myths that thrive in the absence of mutual understanding.
Importantly, misconceptions exist on both sides: practitioners may misinterpret
research, and researchers may hold unrealistic assumptions about classroom
realities. Thus, translational efforts must be reciprocal, aiming to clarify and correct
misunderstandings wherever they arise. While this paper focuses on misconceptions
within educational practice, the misconceptions held by researchers themselves
remain a topic for another discussion.

There is a well-established connection between educational myths and self-
fulfilling prophecies, as documented in both sociological and psychological
research. In this context, a myth refers to a widely accepted but often unverified
belief about students, learning, or teaching—such as the notions that “intelligence
is fixed and unchangeable” or that “Gifted students don’t need support—they’ll
succeed on their own.” These beliefs, though not grounded in evidence, can shape
educators’ expectations and behaviors in powerful ways. A self-fulfilling prophecy,
a concept introduced by sociologist Robert K. Merton (1948), describes a false
assumption that, through its influence on behavior, becomes true. In schools, this
often unfolds through teacher expectations and the labels assigned to students.
For instance, if a teacher believes that students from a particular neighborhood are
high-achieving, they may—consciously or not—offer those students more
encouragement, challenging material, and positive feedback. Students, in turn, may
internalize these expectations, increasing their motivation and performance, which
then appears to validate the original belief. This cycle reinforces the myth and
perpetuates systemic biases.

This dynamic is closely related to labeling theory, which posits that individuals
tend to conform to the expectations associated with the labels they are given
(Brigandi et al., 2018). In education, labels such as “gifted,” “creative,”
“underachiever,” or “troublemaker” can significantly influence a student’s academic
path and self-concept. Myths function as cognitive shortcuts, simplifying complex
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realities but often at the expense of accuracy and fairness. When these myths
become institutionalized, they can shape policies and practices—such as ability
grouping or access to gifted programs—in ways that reinforce inequities. In the
field of GATE, these dynamics are especially pronounced. Myths about who is
“gifted” often rest on narrow or biased conceptions of intelligence and potential.
The Pygmalion effect—where high expectations lead to improved performance—
and its counterpart, the Golem effect—where low expectations result in poorer
outcomes—together illustrate the powerful influence of teacher beliefs on student
achievement. When educators assume a student is capable and likely to succeed,
they often provide more support, encouragement, and challenging opportunities,
which can boost the student’s confidence and performance. Conversely, when
expectations are low, students may receive less attention or fewer opportunities,
potentially leading to disengagement and underachievement. These dynamics
underscore how educator perceptions, even when based on unfounded assumptions
or myths, can shape student trajectories in profound and lasting ways. To counteract
these self-fulfilling cycles, it is essential to engage in reflective teaching, use data to
inform decisions, and commit to equitable talent development. Translational
research, which bridges the gap between academic findings and classroom practice,
plays a critical role in identifying and dismantling these myths before they become
entrenched in educational systems.

This commentary is structured as an exploration of enduring myths in the
field of gifted education—misconceptions that have often emerged from
misinterpretations or oversimplifications of research findings. We aim to examine
how recent scholarship has challenged and dismantled these myths and to invite
further dialogue between researchers and practitioners. In preparing this paper, we
relied upon leading journals in the field of giftedness, including Gifted Child
Quarterly (National Association for Gifted Children), Journal for the Education of
the Gifted (Association for the Gifted), Talent Development and Excellence
(International Research Association for Talent Development and Excellence),
Roeper Review (Roeper Institute), High Ability Studies (European Council for High
Ability), and Gifted and Talented International (World Council for Gifted and
Talented Children). The specific myths addressed here are drawn from a series of
concise articles published in Gifted Child Quarterly in 1982 (15) and 2009 (19), or
counted differently by other authors (Grigorenko, 2010; Winner, 1996). By revisiting
these misconceptions through the lens of current research, this commentary aims to
serve as a bridge between scholarly inquiry and classroom practice, and to spark
meaningful conversation about the future of gifted education—both in research and
in real-world application.

Myth 1: Giftedness Has a Single, Fixed Definition—You Either
Have It or You Don’t

One of the most persistent misconceptions in gifted education is the belief
that giftedness is a singular, innate trait—something a person either possesses or
lacks. This myth, rooted in Lewis Terman’s early 20th-century work (1925), has

12 PERSONALITY IN CONTEMPORARY EDUCATIONAL ENVIRONMENT
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proven stubbornly resistant to change, despite decades of research challenging its
assumptions (Lubinski, 2016). At the heart of this myth are several flawed ideas:
that giftedness is purely hereditary and evident from birth; that gifted individuals
are a uniform group; and that a single, universal definition or test can reliably
identify them. These ideas ignore the substantial diversity among gifted learners
and oversimplify the complex interplay of cognitive, motivational, cultural, and
contextual factors that contribute to talent development. Current research has
consistently demonstrated that giftedness is not one-dimensional. Scholars have
identified numerous dimensions of variability among gifted individuals, including
differences in cognitive abilities, motivation, cultural background, educational
experiences, and domains of achievement (Reis & Renzulli, 2009). As such,
reducing giftedness to a high 1Q score—regardless of how selective the cutoff—
remains both scientifically unfounded and educationally limiting (Borland, 2009),
even though the practice persists (Warne, 2016).

Over the first quarter of this century, researchers have made significant strides
in developing more nuanced, inclusive, and domain-specific methods for identifying
giftedness. These include innovative assessment tools that go beyond traditional 1Q
tests, such as new theory-based assessments (Chart et al., 2008), performance-based
tasks (Belova, 2022; VanTassel-Baska et al., 2007), and culturally responsive rating
scales (Gentry et al., 2015; Pfeiffer & Petscher, 2008). Despite these advances,
widespread adoption in practice has been slow. Many educational systems still rely
heavily on standardized intelligence and achievement tests, prioritizing efficiency
and familiarity over innovation (Mandelman et al., 2010). While some researchers
(Lubinski, 2009) continue to advocate for traditional psychometric approaches, the
broader field increasingly supports diversified, theory-driven identification methods.
The ongoing challenge is to develop tools that are not only scientifically sound but
also practical and scalable for use in real-world educational settings. Addressing
this challenge remains a central focus of contemporary gifted education research.

The belief that giftedness is a fixed, innate trait—something a person either
has or doesn’t—can lead to powerful self-fulfilling prophecies in education. When
educators rely heavily on narrow definitions of giftedness, often based solely on 1Q
scores, they may unintentionally limit opportunities for students who don’t meet
those criteria. These students are less likely to be identified for enrichment or
advanced learning, which can result in lower expectations, reduced motivation, and
underachievement. Over time, this reinforces the original assumption that they are
not gifted, even though they possess talents that traditional measures overlooked.

To break this cycle, an inclusive, developmental approach to identifying
giftedness is crucial. This involves using various assessment tools—such as
performance-based tasks, culturally responsive rating scales, and domain-specific
evaluations—that capture the diverse ways talent can manifest. Focusing on growth,
potential, and context instead of fixed traits allows educators to recognize and
nurture a broader range of abilities. By moving from a binary view of giftedness to
a more dynamic and equitable model, schools can better support all students and
prevent the limiting effects of outdated myths.
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Myth 2: Gifts and Talents Are Inborn and Easily Identified
Early in Life

A long-standing myth in gifted education is the belief that giftedness is
entirely innate and can be reliably detected in early childhood. While the field’s
origins were indeed rooted in efforts to understand the nature of giftedness, current
research shows a much more nuanced and ongoing debate (Ackerman, 2014).
Scholars continue to explore the interaction between genetic predispositions
(Issurin, 2017; Phillipson et al., 2023; Thompson & Oechlert, 2010; Zheng et al.,
2025), such as genetic markers for sports achievement (Bigakei et al., 2024; Mijaica
et al., 2025; Psatha et al., 2024; Webborn et al., 2015; Yao et al., 2025) and
environmental influences (Dunn et al., 2025), such as deliberate practice and
opportunity (Ericsson et al., 2007), in the development of talent. Rather than settling
on a purely biological explanation, the field increasingly acknowledges that
giftedness emerges through complex, dynamic interactions over time (Ackerman,
2014). Recent studies have focused on identifying potential in very young children,
even at the preschool level (Conejeros-Solar et al., 2024; Johnsen, 2024). However,
these efforts are still in early stages, focused primarily on developing appropriate
tools and gathering longitudinal data. What is clear from existing research is that
early identification, while potentially useful, does not guarantee the successful
realization of a child’s abilities. The path from early promise to long-term
achievement is rarely straightforward. It includes multiple steps (e.g., talent
detection, identification, development, and selection). It is shaped by a host of
factors—including educational experiences, personal development, and life
circumstances—making it essential to approach early identification with both
caution and a long-term, developmental perspective.

Believing that giftedness is innate and can be reliably identified early in life
can lead to powerful self-fulfilling prophecies. When educators assume that only
those who show early signs of giftedness are truly capable, they may overlook
students whose talents emerge later or in less conventional ways. Children who are
not identified early may be denied access to enrichment opportunities, advanced
instruction, and high expectations—Iimitations that can hinder their development
and reinforce the perception that they lack ability. Meanwhile, those labeled as
gifted early may face pressure to meet high expectations, potentially leading to
anxiety, fixed mindsets, or disengagement if their development doesn’t follow
a predictable path.

To address these effects, educators should adopt a developmental view of
giftedness that recognizes talent as dynamic and influenced by context, opportunity,
and support. Identification should be ongoing and flexible, allowing students to
demonstrate potential at different stages and in diverse ways. Schools can implement
inclusive practices that provide all students with access to challenging learning
experiences, regardless of early labels. Emphasizing growth, effort, and resilience
over fixed traits helps create environments where a wider range of students can
thrive and where early assessments inform rather than limit a child’s educational
journey.

14 PERSONALITY IN CONTEMPORARY EDUCATIONAL ENVIRONMENT
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Myth 3: Giftedness Follows a Straight Path to Success

A common misconception in gifted education is the belief that once a child is
identified as gifted, their path to success is assured and linear. This myth suggests
that early recognition of talent guarantees a smooth trajectory toward high
achievement. However, research has consistently shown that outcomes for gifted
individuals vary widely (Lubinski et al., 2006). Some students disengage,
underachieve, or even drop out of school or their area of talent, while others succeed
in ways that are either expected or entirely unanticipated. Longitudinal studies,
including those examining early talent search programs like those initiated by Julian
Stanley, reveal that giftedness does not immunize students against academic or
personal challenges (Lee et al., 2008; Swiatek, 2007). Life events, mental health,
and educational environments all play significant roles in shaping outcomes
(Peterson, 2009; Peterson et al., 2009). Recent research has increasingly examined
the complex, non-linear development of gifted individuals, emphasizing how
participation in gifted programs can alter a student’s trajectory and how mass media
stereotypes of intellectual giftedness contribute to stigmatization (Bergold et al.,
2021). These experiences can influence self-perception, motivation, coping
strategies, and peer relationships—sometimes in ways that hinder rather than help
(Cross & Swiatek, 2009). For instance, some students may feel isolated or pressured,
leading to burnout or disengagement (Pfeiffer, 2021). As a result, scholars are now
examining the unintended consequences of gifted education, recognizing that these
programs, while designed to support talent, can sometimes contribute to
underachievement. Understanding these dynamics is essential for creating more
responsive, flexible, and supportive educational pathways that acknowledge the
diverse and evolving nature of giftedness.

The belief'that identifying a child as gifted ensures a smooth, upward trajectory
toward success can lead to self-fulfilling prophecies that are both limiting and
harmful. When educators and families assume that gifted students will naturally
excel without ongoing support, they may overlook signs of struggle, disengagement,
or emotional distress. This assumption can result in reduced attention to the evolving
needs of gifted learners, who may feel isolated, pressured to meet unrealistic
expectations, or unchallenged by rigid programming. These conditions can lead to
underachievement, burnout, or even withdrawal from the domain of talent—
outcomes that contradict the original belief but appear to validate it when students
fail to meet expectations.

To counter this, educators must recognize that giftedness does not guarantee
consistent or predictable success. A more effective approach involves supporting
gifted students with flexible, responsive programming that evolves as their needs
change. This includes fostering resilience, teaching coping strategies, and creating
environments where students can explore interests without fear of failure. Regular
check-ins, mentorship, and attention to social-emotional development are essential.
By acknowledging the non-linear nature of talent development and providing
sustained, individualized support, schools can help gifted students navigate
challenges and realize their potential in diverse and meaningful ways.
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Myth 4: Gifted Education Should Operate Independently
from General Education

A common misconception in the field is that gifted education should function
as a separate, fundamentally different system from general education (VanTassel-
Baska, 2009). This belief assumes that the needs of gifted learners are so distinct
that they require entirely isolated structures, curricula, and policies. However, in
practice, gifted education is deeply embedded within the broader educational
landscape, and it is shaped by the same national and local policies that govern
general and special education (Mandelman et al., 2010), even though it continues to
emphasize individualization (Cooper, 2009; Maker et al., 2023). For example,
accountability measures introduced through legislation like No Child Left Behind
(NCLB), ESSA, and the Individuals with Disabilities Education Improvement Act
(IDETA) have significantly influenced how gifted programs are designed,
implemented, and evaluated (T. R. Moon, 2009; Scot et al., 2008). These influences
include increased reliance on standardized testing (T. R. Moon, 2009) and the
adoption of tiered intervention models, such as front-loading (Briggs et al., 2008),
which mirrors the Response-to-Intervention (RTI) framework used in special
education. Rather than existing in isolation, gifted education often reflects the
prevailing trends and pressures of the larger educational system. This
interconnectedness has led to both opportunities and challenges. On one hand, it has
encouraged more inclusive and data-driven practices; on the other, it has sometimes
constrained the depth and creativity that are hallmarks of high-quality gifted
instruction. The myth that gifted education can or should be entirely separate from
general education overlooks the reality that systemic reforms, policy mandates, and
educational equity debates inevitably shape how gifted services are delivered.
Recognizing this interdependence is essential for designing gifted programs that are
both responsive to broader educational goals and tailored to the unique needs of
advanced learners.

Self-fulfilling prophecies emerge when educators, policymakers, or
communities assume that gifted programs are elitist or inequitable. This belief can
lead to reduced investment in gifted education, limited access for underrepresented
students, and a reliance on narrow identification criteria (e.g., standardized test
scores). These practices, in turn, reinforce disparities and confirm the perception
that gifted education serves only a privileged few. Students from marginalized
backgrounds may be overlooked, and those who are identified may not receive the
kind of rich, differentiated instruction they need to thrive.

To address these effects, equity-focused strategies must be embedded in gifted
education. These include: (1) broadening identification practices to include multiple
measures and culturally responsive tools; (2) implementing front-loading
approaches, where all students are given access to advanced learning opportunities
before formal identification; (3) aligning gifted education with inclusive instructional
models, such as talent development and RTI-inspired tiered supports; (4) training
educators to recognize and nurture potential in diverse learners, especially those
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historically underrepresented in gifted programs. By reframing gifted education as
a tool for equity rather than exclusion, schools can ensure that talent is identified
and cultivated across all communities.

Myth 5: There Is a Single Best Way to Teach Gifted Students

A persistent myth in gifted education is the belief that there exists a universally
ideal program or instructional model that works for all gifted learners. This “silver
bullet” mindset (Callahan, 2009) assumes that one curriculum or teaching method
can effectively meet the diverse needs of all students identified as gifted (Kaplan,
2009). In reality, the field is marked by a wide array of instructional models and
curricular frameworks—ranging from acceleration and differentiation to enrichment
and talent development—many of which lack rigorous, independent evaluation.
While some models, such as the Integrated Curriculum Model, ICM (VanTassel-
Baska & Little, 2003), the Multiple Menu Model, MMM (Renzulli et al., 2000), and
the Parallel Curriculum Model, PCM (Tomlinson et al., 2002), are frequently cited,
the empirical evidence supporting their effectiveness remains limited and often
developer-driven. In addition, the issue of program implementation fidelity is
a potential moderator of the intended benefits (Brigandi, 2019; Missett & Foster,
2015; Moon & Park, 2016).

Moreover, programs not designed initially for gifted learners, such as
Advanced Placement (AP) and International Baccalaureate® (IB), are frequently
used to serve this population, despite limited research on their suitability (Gallagher,
2009). These programs often replicate the same patterns of underrepresentation
seen in traditional gifted programs and are sometimes perceived by students as
overly stressful or misaligned with their learning needs (Burney, 2010). It is worth
highlighting that gifted students often view AP and IB programs as imperfect
environments for their learning needs. While these programs may not fully align
with their preferred modes of engagement or intellectual curiosity, they are generally
perceived as more stimulating and appropriate than the standard curriculum offered
in regular classrooms (Hertberg-Davis & Callahan, 2008). In other words, gifted
students recognize the limitations of AP and IB yet still regard them as a step up
from the typical educational experience. Interestingly, despite their advanced
abilities, gifted students report experiencing AP and IB programs in much the same
way as their non-gifted peers—namely, as academically rigorous, demanding, and
often stressful (Shaunessy & Suldo, 2010). However, what distinguishes gifted
students is not the intensity of the stress they feel, but instead how they manage it.
Their coping mechanisms tend to differ, reflecting distinct psychological and
cognitive profiles that influence how they navigate high-pressure academic
environments (Shaunessy & Suldo, 2010). This nuanced understanding underscores
the importance of designing learning environments that not only challenge gifted

® The Ministry of Justice of the Russian Federation has added the International Baccalaureate
(foreign agent) to the register of undesirable organizations on August 15, 2025 (MHHHUCTEPCTBO FOCTH-
uuu PO BHecno «MexayHaponHblii OakanaBpuar» (MHOATCHT) B PEECTp HEKENATEIbHBIX OpraHU3aIi
¢ 15.08.2025 ).
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students but also support their emotional and psychological well-being (Neihart,
2007). It also calls for a more differentiated approach to curriculum and instruction
within advanced academic programs, ensuring that they are not merely more
difficult but genuinely enriching and responsive to the diverse needs of gifted
learners (Dare & Nowicki, 2019; Neihart, 2007).

While the field has generated general principles about effective gifted
instruction—such as the importance of challenge, flexibility, authenticity, and
systemic support—there is no one-size-fits-all solution (Hockett, 2009; Sisk, 2009).
Instead, effective gifted education requires thoughtful, research-informed decision-
making that considers individual learner profiles, local contexts, and evolving
educational goals (Adams, 2009; Gentry, 2009; Kharkhurin, 2016; Kharkhurin et
al., 2024; Robinson, 2009; Tomlinson, 2009). As the field of gifted education
continues to grow, researchers are increasingly focused on evaluating the tangible
impact of gifted programs on students’ academic outcomes. Studies (Gavin et al.,
2009) have sought to determine how these specialized programs contribute to the
educational attainment of gifted learners. Simultaneously, there is growing interest
in uncovering the psychological mechanisms that underpin giftedness, including
cognitive and emotional processes (Duan et al., 2010), as well as the motivational
factors that drive gifted students to excel (Fredricks et al., 2010). Another important
line of inquiry examines how individual characteristics—such as gender—affect
decisions regarding program placement (Preckel et al., 2008).

Although research on effective programming for gifted and talented students
has been a central concern since the inception of the field, it remains a vital and
ongoing endeavor. Recent syntheses in the literature suggest that when thoughtfully
aligned, the guiding principles of general and gifted curricula share more similarities
than differences. Hockett (2009) emphasizes that high-quality curricula—regardless
of the educational setting—should be authentic, outcome-driven, responsive to
individual differences, and intellectually challenging. Moreover, both general and
gifted education frameworks are increasingly expected to integrate current research
and leverage technological advancements. One such advancement is the growing
emphasis on distance education within gifted programs. While this mode of delivery
holds promise for expanding access and flexibility, Wallace (2009) notes that
empirical evaluations of its effectiveness in gifted education remain limited. This
gap underscores the need for further research to assess how digital learning
environments can best support the unique needs of gifted learners.

When educators or policymakers believe there is one ideal program or
instructional model for all gifted students, they may adopt a narrow, standardized
approach to gifted education. This can lead to the exclusion of students whose
learning styles, cultural backgrounds, or areas of strength don’t align with the
chosen model. As a result, these students may feel disengaged, unsupported, or
misidentified, which can hinder their academic growth and reinforce the false belief
that they are not truly gifted. Over time, this rigid approach can limit innovation in
programming and perpetuate inequities in access and outcomes.

To counter this, gifted education must embrace flexibility, diversity, and
responsiveness. Educators should be encouraged to select and adapt instructional
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models based on student needs, local context, and emerging research. This includes
using a variety of evidence-informed approaches—such as enrichment, acceleration,
project-based learning, and talent development—rather than relying on a single
curriculum. Ongoing professional development, collaboration between general and
gifted educators, and inclusive program design are also key. By recognizing that
gifted learners are a heterogeneous group, schools can create more personalized,
equitable, and effective learning environments that support a broader range of
talents and trajectories.

Myth 6: Gifted Students Have It Easy and Face Few Challenges

A widespread but misleading belief is that gifted and talented students lead
effortlessly successful lives, free from the struggles that affect their peers
(S. M. Moon, 2009). This myth assumes that high ability naturally shields students
from academic, social, or emotional difficulties. However, emerging research
increasingly questions this idea, highlighting the unique pressures and vulnerabilities
that gifted students often face (Peterson, 2009; von Karolyi, 2020). Studies have
shown that being labeled as gifted or participating in accelerated programs can
sometimes lead to social isolation, strained peer relationships, and increased anxiety
(Aljughaiman & Tan, 2009). For instance, some students report a decline in social
status or lower-quality friendships after being placed in gifted programs, while
others face increased stress from the pressure to meet high expectations (Hoogeveen
et al., 2009; Schapiro et al., 2009). Despite these findings, the research base remains
limited and sometimes contradictory. Some studies suggest giftedness may be a risk
factor for mental health challenges, while others propose it offers protective benefits
(Mueller, 2009). What is clear, however, is that gifted students are not immune
to emotional or psychological difficulties, and their needs are often overlooked due
to assumptions about their resilience or self-sufficiency (Precke & Briill, 2008).
As aresult, there is a growing call within the field for more comprehensive research
on the self-image of gifted students (Belova, 2024) and the development of targeted
counseling and support strategies (Martin et al., 2010; Wood, 2010), not only for
children themselves, but also for their families (Briggs et al., 2008; Morawska &
Sanders, 2009). These approaches should not only address the students themselves
but also involve families and educators in fostering environments that support both
the intellectual and emotional well-being of gifted learners.

When educators, parents, or peers assume that gifted students are naturally
resilient and free from emotional or social difficulties, they may overlook signs of
stress, anxiety, or isolation. This belief can result in a lack of support systems for
gifted learners, who may then struggle silently with perfectionism, peer rejection,
or pressure to meet high expectations. As these challenges go unaddressed, students
may disengage, underperform, or experience mental health issues—outcomes that
contradict the myth but are often misinterpreted as personal shortcomings rather
than systemic neglect. This cycle reinforces the false belief that gifted students
don’t need help, perpetuating a lack of appropriate support.
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To break this cycle and counter this self-fulfilling prophecy, educators and
caregivers must recognize that giftedness does not exempt students from emotional
or psychological challenges. Schools should implement social-emotional learning
supports tailored to gifted learners, including counseling services that address
perfectionism, identity development, and peer relationships. Professional
development for teachers can help them identify and respond to the unique social-
emotional needs of high-ability students. Additionally, involving families in these
conversations ensures a more holistic support system. By acknowledging the
complexity of gifted students’ experiences and providing proactive, empathetic
support, educators can foster environments where gifted learners thrive both
intellectually and emotionally.

Myth 7: Only Aptitude and Achievement Can Be Measured
in Giftedness

Apersistent and limiting belief in gifted education is that only cognitive aptitude
and academic achievement are measurable. At the same time, other critical dimensions
of giftedness—such as creativity, leadership, and practical intelligence—are too
subjective or elusive to assess reliably. This myth has led to resistance against
broadening identification criteria, despite growing evidence that these “non-
traditional” traits are both essential to understanding giftedness and measurable
through well-designed tools (Gentry et al., 2015; Grigorenko et al., 2008; Lubart et
al., 2010; Treffinger, 2009; Wai et al., 2022). While educators often cite the difficulty
of assessing these traits in practice, this skepticism may stem more from logistical and
systemic constraints—such as time, cost, and training—than from actual limitations
in measurement science (Friedman-Nimz, 2009). In reality, researchers have
developed and validated a variety of instruments to assess these broader facets of
giftedness. Studies have demonstrated that creativity, leadership, and practical
problem-solving can be evaluated using structured tasks, rating scales, and
performance-based assessments. The challenge lies not in the impossibility of
measurement, but in translating these tools into everyday educational practice in ways
that are feasible and scalable. Overcoming this myth requires a shift in mindset:
recognizing that giftedness is multidimensional and that meaningful identification
must reflect this complexity. Doing so opens the door to more inclusive, equitable,
and accurate approaches to identifying and nurturing diverse forms of talent.

When educators and systems believe that only traditional metrics—such as 1Q
scores and academic achievement—can reliably measure giftedness, they tend to
exclude other important traits, such as creativity, leadership, and practical problem-
solving, from identification processes. This narrow focus reinforces the idea that
giftedness is limited to a specific academic profile, leading to the under-identification
of students whose strengths lie outside conventional domains. As a result, students
with exceptional abilities in non-academic areas may be overlooked, under-challenged,
or misperceived as average, which can suppress their motivation and development—
ultimately confirming the false assumption that they are not gifted.

To counter this, schools and educators must adopt a broader, research-
informed understanding of giftedness that includes multiple dimensions of talent.
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This involves integrating validated tools for assessing creativity, leadership, and
practical intelligence into identification systems. Professional development is
essential to help educators recognize and value diverse expressions of giftedness,
especially in students from underrepresented backgrounds. Additionally, schools
should invest in flexible, performance-based assessments and rating scales that
capture a wider range of student strengths. By expanding the definition and
measurement of giftedness, educators can create more inclusive and equitable
pathways for recognizing and nurturing all forms of exceptional potential.

Conclusion

In this brief overview, we outlined the major recent directions in giftedness
research, particularly as they relate to enduring myths and the phenomenon of self-
fulfilling prophecies. The current landscape is notably diverse, with multiple,
sometimes divergent, lines of inquiry. Despite this complexity, two foundational
pillars continue to anchor the field: the identification of giftedness and the
development of appropriate instructional practices.

Has the field evolved since 1982, or even since 2009? The answer is both yes
and no. There is a clear continuity with earlier frameworks—many of the same
questions and challenges persist. However, the field has also made incremental
progress, resolving certain longstanding issues and refining its conceptual and
methodological tools. At the same time, new tensions have emerged, reflecting
shifts in educational policy, societal expectations, and the evolving understanding
of human potential.

The persistence of earlier misconceptions reminds us that meaningful
change—especially when it involves dismantling deeply ingrained beliefs—takes
time. As researchers continue to identify and deconstruct myths surrounding
giftedness, they are also developing strategies to counteract the self-fulfilling
prophecies that often accompany these myths. These strategies include several key
components:

1. Bias awareness: Encouraging educators to critically examine their own
assumptions and beliefs about students’ abilities.

2. Data-informed decision-making: Promoting the use of multiple, diverse
measures to assess student potential and monitor progress.

3. Student agency: Empowering students through goal-setting and self-
assessment, fostering a sense of ownership over their learning journey.

4. Collaborative feedback loops: Establishing systems that facilitate ongoing
dialogue between teachers and students, allowing for adaptive and responsive
instructional practices.

Research has shown that meaningful change in educators’ practices—
particularly in alignment with the principles of gifted education—requires both
substantial pre-service preparation and sustained in-service support (VanTassel-
Baska & Johnsen, 2007; VanTassel-Baska et al., 2007). Importantly, dismantling
myths is not solely about changing behavior; it also involves a deeper transformation
of beliefs and conceptual understandings.

JIMYHOCTb B COBPEMEHHOM OBPA3OBATEJIbHOM ITPOCTPAHCTBE 21



Grigorenko E.L., Preiss D.D. 2026. RUDN Journal of Psychology and Pedagogics, 23(1), 7-31

Despite these challenges, change is occurring. There are numerous examples
of'educators effectively nurturing giftedness and talent, even in resource-constrained
environments, when supported by sound pedagogy and professional expertise
(Adams, 2009). The field is gradually moving away from reductive definitions and
one-size-fits-all approaches, toward a more nuanced appreciation of the diversity of
abilities and achievements. As more educators begin to integrate research findings
into their daily practice—however incrementally—we can hope that many of the
old myths will eventually be retired.

As for the new tensions, while some may be specific to national contexts—such
as the influence of policies like NCLB, ESSA, and IDEIA in the United States—they
nonetheless reflect broader, global questions about the relationship between general
and gifted education. These tensions highlight the need for ongoing dialogue about
how best to serve diverse learners within increasingly complex educational systems.

Gifted education programs can produce a variety of outcomes, generally
grouped into four categories: academic gains, financial implications, social and
emotional effects, and additional impacts such as increased motivation, personal
fulfillment, or enhanced status. It is essential to recognize that self-fulfilling
prophecies can have a positive effect when aligned with well-considered priorities
in a specific GATE implementation. Once again, one size does not fit all.

This overview is, of course, shaped by our own professional lens and priorities.
In compiling it, we have sought to synthesize current research and translate its
implications for practice. We now invite responses from fellow researchers and
practitioners alike. A reciprocal exchange—a two-way translation between research
and practice—may well be the most effective path forward in advancing education
for gifted and talented learners.
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AHHOTanms1. DPPEeKTUBHOE BHEAPCHUE PE3YIbTAaTOB HAYUHBIX MCCIICTOBAHUH B MpaK-
THUKY U 00€CIIeueHHE TOr0, YTOObI MPAKTUKU MOIVIU HE TOJIBKO MPUMEHSTh HAYYHbIE BHIBOJIBL, HO
W TIPEJJOCTABIIATH OOPATHYIO CBSI3b OTHOCHUTENHHO UX 3HAYUMOCTH B PEATBHBIX YCIOBHUSX, SIBIIS-
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eTcCsl BaXKHOM, HO CIIOKHOM 3a7a4eil. B coBpeMeHHOM TnHaMUYHON HCCie10BaTeNbCKOM cpeie,
I7ic HOBBIC UCCIIEJOBAHMS MOSIBISIFOTCS OBICTPO,  MOJUTUYECKUE U 00Pa30BATEIbHbIEC PEIICHHS
JOJDKHBI OCHOBBIBaThCS HA JOKA3aTeNbCTBAX, PAa3pblB MEXIy HayYHBIM 3HaHHEM M 00pa3oBa-
TENIBHOW MPaKTHKOI CTAaHOBHTCS Bce Oonee 3ameTHbIM. K coxanennto, cdepa obpasoBaHus
[peJuIaraeT JHUIIb OTPAaHNYEHHBIE PEKOMEHJAllN OTHOCUTENBHO TOTO, KaK OPraHM30BaTh Ta-
KOH JBYCTOpOHHUI oOMeH mHpopmanuei. IIpu OTCyTCTBHM CHCTEMaTHYECKOTO MEXaHH3Ma
TPAHCIALUY 3HAHUH KaK Cpey MCCIIEA0BATeNeH, Tak U CPeU MPAKTUKOB MOTYT YKOPCHSThCS
OLIMOOYHBIE TPEJCTABICHUS, KOTOPbIC NOANUTHIBAIOT YCTOMUUBBIC HEAOPA3yMEHUS U 3a0ITy-
KJeHUs. PaccMOTpeHBI HECKOJIBKO PacIpoCTPaHEHHBIX MH(OB B oOiacTi o0pa3oBaHUS ofa-
PEHHBIX JIeTel, BO3HUKIINX BCIEACTBHE 3TOTO Pa3pblBa MEXTY HAayKOH M MPAKTHKOH. DTH
MHU}BI, 9aCTO OCHOBAHHBIEC HA YCTAPEBIINX JAHHBIX MM HEBEPHOI HHTEPIIPETAIINHN UCCIIE0Ba-
HUH, criocoOcTBOBAIN (DOPMHUPOBAHUIO CaMOCOBIBAIOIIUXCSI IPOPOUECTB B 00pa30BaHUU OJla-
peHnbIX ¥ TananTiuBbeix ydamuxcs (Gifted and Talented Education, GATE), ycunuBas nepa-
BEHCTBO M OTPaHUUUBasl TOTeHIKaN o0ydaromuxcs. HekoTopble U3 3TUX yOexk I€HUI HACTONBKO
DIyOOKO YKOPEHWINCh B 00pa3oBaTeNbHOM KyJbType, YTO OKAa3bIBAIOTCS HCKIIOYUTEIHEHO
YCTOHUYMBBIMHU K U3MEHEHUsIM. CTaThsl 3aBepIIaeTcs MPU3BIBOM K JIEHCTBUIO: HEOOXOAUMO pa3-
BHBaTh Ooree nTy0okoe 00CyKIeHNE U B3aUMHBIH 00MCH MHCHUSAMH MEKAY UCCICIOBATCIIIMH,
MelaroraMu ¥ CeMbsMH ydarmuxcs. Tompko 6marogapsi TakoMy COTPYAHUYIECTBY MOKHO TIPEO-
JIOJIETh YKOPEHUBIINECS MU(BI, HCIIPABUTH PACHPOCTPAHEHHBIE 3a0IyKACHHUSI U 00€CIIEeUUTb,
9T00BI HanboJIee aKTyalbHbIE U IOCTOBEPHBIC Hay4YHbIE JaHHBIE CTAHOBIIIMCH OCHOBOW COZIEp-
KATENbHBIX 1 CIPABEIINBBIX 00PAa30BaTEIbHBIX MPAKTHK KaK B IIKOJIBHOM KJIacce, TaK U 3a eTo
TpeieaMu.

Koarwuesrble cjioBa: 00pa3oBaHUe OapEHHBIX M TANAHTAUBBIX yuamuxcs (GATE), noka-
3aTeNbHAs MMPAKTHKA, CaMOCOBIBAIOIINECS TPOPOIECTBA, IPHHATHE PEIICHIH B 00pa30BaHUH,
pa3pbIB MEX]Ty UCCIIETOBAHUSIMU U TIPAKTUKOMN
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paTtypsl Hapsay ¢ TpaJULHOHHBIMU 0a3amMu AaHHBIX, TakuMu Kak PSycINFO n Medline, a Taxke
B PEIaKIIMOHHBIX LIEJISX.
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NccnepoBaTtenbckas ctaTbs

fOTOBHOCTbL CTYAEHTOB YHUBEpPCUTETA K B3aMMoaencTBuio
C UCKYCCTBEHHbIM UHTEJIJIEKTOM:
aMnupunyeckoe nccrsiegoBaHne Ha OCHOBe KOMIMOHEHTOB
mMeTaundpoBO KOMMNETEHTHOCTU

M.M. Konkouas'2=, M.A. Yuramena

MOCKOBCKHH TOCYIapCTBEHHBIH HHCTUTYT MEXTyHAPOIHBIX OTHOIICHUH (YHUBEPCHUTET),
Mockea, Poccutickas ®edepayus
P<dm.konkol@my.mgimo.ru

Annoranus. CTpeMHUTEIbHOE PACIPOCTPaHEHHE TeHEPATUBHOTO UCKYCCTBEHHOTO MH-
temwiekra (1) B BeiceM 00pa3zoBaHuy omiepekaeT (GOpMHPOBAHKE y CTYACHTOB CIIOCOOHOCTH
OCO3HAHHO YIPABIIATH B3AaUMOJICHCTBHEM C HUM. | OTOBHOCTB 00YJaIOMINXCS K TAKOMY B3aHMO-
JIEHCTBUIO, 0COOCHHO ee ATUYecKasi U peIeKCHUBHAS COCTABISIONINE, OCTAETCS HEJOCTATOUYHO
n3y4yeHHOU. TeopeTHKO-MeTOA0JIOTNYECKOl OCHOBOW MCCJIEOBAHUS BBICTYIAET KOHLICILMS
MeTarudpoBoit komneTeHTHOCTH (MIIK) — MHTErpaTuBHO# ClIOCOOHOCTH TMYHOCTH K AP Pek-
TUBHOMY, OCO3HAHHOMY U 3THUYECKH OTBETCTBEHHOMY B3auMmoJeiicTBuio ¢ M, Bkitogaromiei
KOTHUTHBHBIH, aJalITUBHBIN, TPAKTUYCCKUH, STHICCKUH, peIICKCUBHBIA U COIMATBHBIN KOM-
OHEHTHI. Llenp uccnenoBaHus — OLEHUTHh FOTOBHOCTb CTYIEHTOB YHUBEPCUTETA K B3aUMO-
neiictuto ¢ MM-texHomorusiMu B 06pa3oBaTeIbHOM MPOLIECCe ¢ y4eToM KoMIOHeHToB MIIK
U BBIIBUTDH JC(UIUTHI, MPEMATCTBYIONIHE ¢ (POPMHUPOBAHHIO. DMIMPUIECKON 0a301 TOCITy-
xwun omnpoc 1092 crynenroB MI'MIMO MU/ Poccun (82,88 % — Gakanaspwuat, 16,85 % —
MarucTparypa), nposeaeHHslil B pamkax HUP B 2023-2024 rr. Ankera u3 27 BOIpOCOB pas-
paboraHa MeXAUCHHUIUIMHAPHOW paboueir rpynmoit HUP, comepkarenbHas BaluIHOCTH
o0ecrieyeHa KOJUICTHAIILHOW DKCIEePTU30H (OPMYITUPOBOK. BOMpPOChl aHKETHI COOTHECEHBI
¢ xomnoHeHtamu MIIK aBTopamu Ha sTane aHannza. /lanHble 00padaThIBaINCh C MPUMEHEHH-
€M TaOITUI] CONPSHKEHHOCTH, KpUTepus Xu-kBaapar [Tupcona u 95 % moBepuTenbHBIX HHTEPBA-
510B. OnbIT ucnonb3zoBanus MU-uHCTpyMeHTOB ecTb y 62 % ONpPOILEHHBIX, OJHAKO €XKEJHEBHO
o0paIaroTcs K HuM Juiib 9,52 %, a 0TeuecTBeHHbIE IIAT(HOPMBI OCTAIOTCSI MAJION3BECTHBIMU:!
C HUMH HE 3HaKOMbI OT 54 110 89 % pecnonaeHToB. Hanbosiee BoIpaKeHHBIH eUIUT 3apHK-
CUPOBaAH B 3THYECKOH 1 pedruekcuBHOi obmacTsax MIIK. Cucremarndecku MpoBepsroT HHPOP-
Manuto ot MW mums 17 % pecnonieHToB, a yueOHbIe 3aJaHust ¢ ucnonb3oBanueM MU nomyyator
2,38 % ctynenToB. [ OTOBHOCTB CTYICHTOB K B3auMojieicTBri0 ¢ U HOCHT acUMMETpUYHBIN
XapakTep, MPaKTHIeCKasi COCTABIIIIONIAs OTEPEkKaeT ITHUCCKYIO U Pe(ICKCUBHYIO, a OCBOEC-
Hue MM npoucxoaut cTUXUitHO, BHE MEJArOrMYeckoro conpoBoxieHus. Ha ocHoBe nosiyuen-
HBIX PEe3yJbTaTOB 000CHOBaHAa HEOOXOOUMOCTh CHUCTEMAaTHYeCKOH MHTErpalud OCO3HAHHOM
pabotel ¢ UM B 00pazoBaTeNbHBIN MPOIECC, BKITFOYAask IOATOTOBKY IPETOIaBaTelNei.

© Konkoms M.M., Yuramesa M.A., 2026
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KiwueBbie ciioBa: metanupoBast KOMIETEHTHOCTh, NCKYCCTBEHHBIH HHTEIUICKT B 00-
pa30BaHHU, CTYACHTHI, '€HEPATHBHBIN WCKYCCTBEHHbBIM WHTEIUICKT, BbICIIee 0Opa3oBaHUE,
nugposas komrnereHTHOCTh, ChatGPT, UH-rpamMoTHOCTH

BaiaromapHocTu. ABTOpBI BBIpaXaroT OiaromapHocTh kKoyuiekTuBy HUP «BwI3oBBI
U BO3MOXKHOCTH MHTerpamuu uHCTpyMeHToB MU B oOpazoBatensHbli mporece» (MITMIMO
MU/ Poccun).

Hast uurupoBanus: Kouxkonv M.M., Yueauweea M.A. TOTOBHOCTB CTY/IEHTOB YHUBEPCH-
TeTa K B3aHMMOJCHCTBHIO C MCKYCCTBEHHBIM HHTEIUIEKTOM: SMIIHPHUYCCKOE HCCIICIOBAHUE Ha
OCHOBE KOMITOHEHTOB MeTaIu(ppoBoii koMmneTeHTHOCTH // BecTHHK Poccuiickoro yHuBepcurera
npyx0s1 HapoaoB. Cepusi: [lcuxonorus u negaroruka. 2026. T. 23. Ne 1. C. 32-48. http://doi.
org/10.22363/2313-1683-2026-23-1-32-48 EDN: IBGILV

BeBepeHue

CoBpemeHHOE BhICIIee 00pa30BaHKE MEPEKUBACT KapIUHATBHYIO TpaHchop-
MalMio MoJ BIMSHUEM HCKyccTBeHHoro mHteiuiekra (MM). Ecnau eme HenaBHO
uu(ppoBasi rPaMOTHOCTh OFPAHUYMBANIACH HABBIKAMU PAOOTHI ¢ KOMIBIOTEPHBIMH
MIpOrpaMMaMi U UHTEPHET-PECYPCAMHU, TO CETOIHS CTYAEHTHI €KEITHEBHO B3aUMO-
JEHCTBYIOT C T€HEPAaTUBHBIMM MOJIETISIMHU, MCIIONIBb3YIOT HEHPOCETH AJIs MepeBoAa
U CO3J]aHMsI KOHTEHTA, nonaratorcs Ha MM npu BBIIIOJHEHNH aKaJeMUYECKUX 3a/1a-
HUM. Mexay TeM TOTOBHOCTb CTYJEHTOB K OCO3HAaHHOMY YITPABJIEHUIO TUMH TEX-
HOJIOTUSIMU OCTAeTCsl HEZJOCTATOYHO U3yUEHHOM.

AKTyallbHOCTh HCCJIEJOBaHMUs OOYCJOBJI€HAa HECKOJIbKUMHU (aKTOpamH.
Bo-niepBrix, cTpemutensHbiM BHeperHneM MU Bo Bce chepbl mpodeccrnonambHOR
JeSITeIbHOCTH, TPEOYIOIIUM OT BBIITYCKHUKOB yMEHHUS 3()()EeKTUBHO B3aUMOCH-
CTBOBaTh C MHTEIUICKTYyaJIbHBIMU CHCTeMaMu'. Bo-BTOpPBIX, HEIOCTATOUYHOW H3Y-
YEHHOCTHIO TOTOBHOCTH CTY/IEHTOB K TAaKOMY B3aUMOJEHCTBHIO, 0COOEHHO B KOH-
TEKCTE 3TUYECKUX M pe(IeKCHUBHBIX AacMEKTOB. B-TpeTbux, HEOOXOIUMOCTHIO
HAy4YHOTO 00OCHOBAHMS HOBBIX 00pa30BaTeIbHBIX MOAXONOB JuIst snioxu NI.

[Ipobnema 3axirouyaeTcst B pa3pbiBe MKy CTUXUIHBIM ocBoeHneM MM -un-
CTPYMEHTOB M OTCYTCTBHEM CUCTEMHOTIO MOAX0/1a K (POPMUPOBAHUIO KOMIIETSHIIUN
Ui pabotel ¢ HUMU. [lomaraem, 4To UMEHHO 3TOT pPa3pbIB OMpEAeNseT MoTpeo-
HOCTbh B HOBOIl criocoOHOCTH — MeTauudposoii komnereHTHOCTH (MLIK), nHTe-
IpUpYIOIIEH METaKOTHUTUBHBIE, STHUECKHE U COLMANIbHBIE acTieKThl padoTsl ¢ U,
MO3BOJISIIOIEH HE MPOCTO MCHONb30BaTh MI-MHCTpyMEHTHI, a KOOPAUHUPOBATH
MPOAYKTUBHOE B3aUMOJICHCTBUE YEJIOBEYECKOTO M MAIIMHHOTO MHTEIJICKTA.

Kasxniprit HOBBINM 3Tar pa3BUTHS TU(PPOBBIX TEXHOJIOTHIA CTaBWII TIepe] 0Opa-
30BaTeNIbHBIM COOOIECTBOM BOIPOC O TOM, KaKue CIIOCOOHOCTH HEOOXOAMMBI Ye-
T0BeKyY 17151 3((PEKTUBHOTO ACHCTBUS B TEXHOJIIOTUYECKH HACKILIEHHOH cpeze. [1ep-
BbIM KOHIIETITYyaJbHBIM OTBETOM Ha 3TOT BBI3OB CTajia LU(pOBas rpaMOTHOCTh
B nounManuu I1. ['micrepa, koropeiii B 1997 1. onpenenun ee Kak CrioCOOHOCTh
KpUTHYECKHU pabotarh ¢ uHpopmanueit B mudposoit cpene (Gilster, 1997). EBpo-

! ITocranosnenue [paBurenbctBa Poccuiickoit @enepanuu ot 13.05.2021 Ne 729 «O mepax 1o pe-
QJIM3aIlUK IPOTPAMMBI CTPATETHYECKOTO aKaeMU4Ieckoro iuaepcTsa ,,Ilpuopurer-2030“y. URL: http://
publication.pravo.gov.ru/Document/View/0001202105210040 (nara obpamenus: 15.01.2026).
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netickas pamka DigComp pa3Buia 3TO MOHMMaHHE, CTPYKTYPHPOBAB ITU(GPOBYIO
KOMIIETEHTHOCTh 4epe3 IMATh olnactei, oT MH(OpMAIMOHHONH T'PaMOTHOCTH 0
penieHus mpoodseM B U poBok cpese, u B 2025 1. BbIILIA B TPEThei, 0OHOBIEHHOM
BEPCUH, CUCTEMHO WHTEIPUPOBABIICH M3MEPCHUE MCKYCCTBEHHOTO MHTEIUICKTA .
[TapannensHo B 3apyOexHO muTeparype opopmuinocs nousarue UM-rpaMmoTHoCTH.
CornacHo 0630py M. Jlaynuxiepa u coaBToOpoB, Haubosee HUTUPYEMOE €€ olpeie-
nenue npuHauiexkut . Jloury u b. Marepko, KoTopble ONHMCBIBAIOT €€ KaKk Habop
KOMIIETEHIIUH, MO3BOJSIIOIMX KPUTHYECKH oleHuBaTh TexHomorun WU, spdek-
THBHO B3aMMOZENCTBOBaTh U coTpyaHuy4ars ¢ MU, nucnone3osare MU kak uHCTpY-
MEHT B OHJIaliH-cpesie, foma U Ha pabodem Mmecte (Laupichler et al., 2022). O6pa-
11aeT Ha cebs BHUMaHUE TO, YTO U B 3TOM onpeaeneHun MU onuceiBaercs npexe
BCETO KaK MHCTPyMEHT. Mexy TeM reHeparusHblii MM mensieT camy npuposy B3a-
UMOJIEHCTBUS, KOTOPOE U3 NHCTPYMEHTAIBHOTO CTAHOBUTCSI KOTHUTUBHO-IIAPTHEP-
ckuM. [lonaraem, 4To KIMEHHO ATOT CABUT CTaBUT Iepe]l 00pa30BaHUEM MPUHIIUITH-
aJIbHO HOBBIC 33/1a4M, K KOTOPHIM HU pPaMK{ IU(PPOBON KOMIIETEHTHOCTH, HHU
¢bopmupytomeecs noustue MM-rpaMoTHOCTH B TOJIHON Mepe HE TOTOBSIT.

O ToM, HacKoJIbKO 00pa30BaHKUE 0KA3aJIOCh TOTOBO K 3TUM 3a/1a4aM, KpacHO-
pPEUNBO CBUIETEIBCTBYIOT POCCUICKUE dMIUpHUUYecKHe naHHble. [lo pesynsratam
KpyIHEHIIEr0 OTEYECTBEHHOTO MCCIIE0BaHus, oxBarusuiero 52 919 cryneHTos,
B 2023-2024 y4eOHOM rofy OKOJIO MOJOBUHBI OOYUYAIOUIUXCS POCCUNCKHUX BY30B
yke ucnonb3oBanu MM-HHCTpYMEHTBI, OAHAKO NPEUMYIIECTBEHHO MHTYUTUBHO,
0e3 0CO3HaHMsI CaMOro Ipolecca B3auMOJCHCTBUS (AJICITKOBCKHUH U jp., 2024).
Vxe k 2025 . mons ucnons3yrommx MU B Bexymux pocCHiCKHX YHHUBEPCUTETAX
nocruria 87 %, Toraa Kak HaBbIKM KPUTUYECKOW OLEHKH Pe3yJIbTaToOB U ATHUYECKOM
pedrexkcun mo-npexHeMy octarorcsi HechopmupoBaHHbIMH (Ky3pMHHOB U Ap.,
2025). [IpakTrka B3anMoaencTBys cTyaeHToB ¢ MM, Takum 006pa3zom, pacTeT Koude-
CTBEHHO, HO HE pa3BUBAaeTCs KaueCcTBEHHO. Kak Ham mpencTaBiisieTcsi, UMEHHO 3TO
PacXoXkJICHUE U COCTABIISIET UCCIIEIOBATENbCKYIO PoOieMy HacTosIIel paOoThI.

Pactymmit MaccuB ucciae10BaHAN TOKa3bIBAET, UTO CTUXMITHOE ocBoeHue NI
COIPSIKEHO C PUCKaMHU, BBIXOJSAIIMMHU AAJIEKO 32 IIPEENIbl TEXHUUECKUX BOIIPOCOB.
Cucrtemarnueckuii 0030p 4eThIPHALATH IMIIUPUUYECKUX UCCIIEOBAHUI NCTIONIB30-
BaHust ChatGPT B 00pa3oBaHuH, BEIOJHEHHBIH KOJUIEKTUBOM Sl. AnbanapuHa, 3a-
(buKcHpoBa, yTo CTyJAeHTHI NpuMeHsoT MU npenMyIecTBeHHO Kak BUPTYaIbHO-
IO MHTEJUIEKTYaJIbHOTO TIOMOIIHUKA U JJI Pa3BUTUS MUCbMEHHBIX HAaBBIKOB, IPHU
9TOM KaKJ0€ MSTOE U3 IPOAaHAIN3UPOBAHHBIX UCCIIEJOBAHUMN BBISIBUIIO HETAaTUBHOE
BIMSHUE YPE3MEpPHOro Mcnonb3oBaHusd MM Ha camMOCTOSTENBHOCTh MBIIIICHUS
oOyuaronuxcs (Albadarin et al., 2024). K puckam uHOTO NOpsi/IKa HCCIIEI0BATEIH
OTHOCSIT YIpO3bl aKaJIeMUYECKONM YECTHOCTH, IOCKOJIbKY I€HEPAaTUBHBIE MOJEIIN
MO3BOJIIIOT BbIJAaBaTh CrE€HEPUPOBAHHBIM TekcT 3a cobctBeHHbId (Cotton et al.,
2024; Eke, 2023), u ¢peHomen «rammonuHanuiiy NN, npu kotopom Moness npeio-
CTaBISET JOXKHYI0 MH(opMaluio B yOoenuTenabHol (popme, 4T0O 0OCOOEHHO OMACHO

2 Cosgrove J., Cachia R. DigComp 3.0: European Digital Competence Framework. Fifth Edition //
Publications Office of the European Union. Luxembourg : website. 27 November, 2025. URL: https://
data.europa.eu/doi/10.2760/0001149 (accessed: 15.01.2026).
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JUISL HENIOATOTOBJICHHOTO IOJIb30BAaTENIsA, HE UMEIOIIETO MTPUBBIYKH IIPOBEPSTH I10-
nyuyeHHble oTBeThl (Alkaissi, McFarlane, 2023). DxcnepuMeHTaabHble JaHHbIE
MOATBEPKAAIOT 3TU onaceHusi. CpaBHUB MOTHBALINIO, IPOLECCHI CaMOpEryupye-
MOTO 00yUY€HHsI U pe3ysIbTaThl TMCbMEHHOTO 3aJaHMsI IPU pa3HbIX BUIAX MMOJIEPXK-
KU, HCCIIef0BaTebCcKast rpynna noj pykoBoactsom 0. @ans oOHapyskuiia 3¢ dexr,
Ha3BaHHBIN «METAKOTHUTUBHOM JICHBbIO». [10 WX HaOmIOneHusIM, Ype3MepHOe J10-
Bepue Kk ChatGPT ycunuBaer TEXHOIOIMUECKYIO 3aBUCUMOCTh U yYalUiics Hauu-
HAET CJIEI0BATh IOJICKa3KaM MOJIENH pagu OBICTPOrO pe3yibrara, HE BKIIIOYASICh
B OLIEHKY COOCTBEHHOTO MOHHMMAaHHsI, MOHUTOPUHT M IUIAHUPOBAHWE MBIIUICHUS
(Fan et al., 2025).

OO0ecnoKoeHbI 3TUM U OTE€YeCTBEHHbIE HccnenoBatenu. O aerpaganuy Kor-
HUTHBHBIX HABBIKOB IIPU PELIEHUH 3a/1a4 C oMoIbio 1M, HeBO3MOKHOH B OTpBIBE
OT COOCTBEHHBIX WHTEIUIEKTyanbHbIX ycuiwid, mumer A.B. TopkyHoB (Topky-
HOB, 2025). ®eHOMEH «IOTepH aBTOPCKOTO ToJI0Ca», TO €CTh CHI)KEHUE KpUTHYe-
CKOT'0 MBIIIJICHHSI U CIIOCOOHOCTHU K CaMOCTOSATENIbHONM apryMEHTAIMH Y CTY/IEHTOB,
Ype3MEPHO TMOJIATAIOIIMXCS HAa TeHepaTrhBHble Mojaenu, onucaH JILK. Pawuikoit
u E.B. Tuxonosoii (Raitskaya, Tikhonova, 2025). K 6iu3kum BbIBOaM B CBOEM
o630pe mpuxonar O.A. Vnesauna u E.H. Buxposa. Onopa Ha TOTOBbIE OTBETHI
(dbopMHpyeT MPUBBIUKY MMACCUBHOTO MOTpeOneHuss uHpopMaluu, 4yTo modyxaaeTt
aBTOPOB HACTauBaTh Ha cOATaHCUPOBAHHOM, OPUEHTUPOBAHHOM Ha YeJIOBEKA BHeE-
npernn MU (Ulyanina, Vikhrova, 2025). H.H. 3uns6epman, mpoaHaaIu3upoBaB M-
nupuueckue padotel 2023-2025 rr., ¢ukcupyeT QyHIaMEHTaIbHYIO JIBONCTBEH-
HOCTb BIIMSIHUS TeHeparuBHOro M Ha METaKOrHUTHBHBIE HAaBBIKM CTYAECHTOB.
IIpu oTcyTCTBMM IENArOrMUECKOro COIPOBOXKIEHUS OH IIPOBOLIMPYET ONMUCAHHYIO
BBIIIIE METAKOTHUTHUBHYIO JIEHb, TOIA KaK IIPU LCJICHANPABICHHON IIearoruye-
CKOHM MHTErpanuu crnocoOeH noJAepKuBaTh METAKOTHUTUBHYIO PEryIsaLuio (3uib-
6epman, 2026). Pasnensiem nosunuto H. H. 3uns6epman B ToM, uto 3¢ pekTuBHOCTH
WU B 00pa3oBaTeabHOM MPOIECCE ONPENENIAETCS HE €T0 TEXHUYECKUMH BO3MOX-
HOCTSIMM, @ KaU€CTBOM I1€JarOrMYECKOro Au3aliHa B3auMoaencTaus. 13 storo cie-
JyeT BaXKHBIN JJI HALIETo ncciefoBanus BeIBOA. [Ipexkae ueM mpoekruposars Ta-
KM€ TeJaroruuyeckue yciaoBUs, HEOOXOAMMO IOHSTh, C YEM HMEHHO paboTaer
[IPenoiaBarTeb, TO €CTh OLEHUTh PEaJlbHYI0 TOTOBHOCTb CTY/JIEHTOB K OCO3HaH-
HOMY B3anmozaeiictsuro ¢ M.

IIpoBeneHHBIN aHAIN3 NOKA3BIBAET, UTO B JINTEPATYPE CIOKUIOCH OTUETIH-
BO€ [TOHMMaHME KaK MaciITaboB npoHukHoBeHust I B 06pa3oBarenbHy0 NpakTh-
Ky, TaK M CBA3aHHBIX C TUM PHCKOB. BmecTe ¢ TeM sMnupuyeckux padboT, OLeHH-
BAaIOIIMX TOTOBHOCTH CTYAEHTOB K OCO3HaHHOMY B3amMmozeictsuro ¢ WU
KOMIIJIEKCHO, a HE IO OTAEJIbHBIM €€ MPOSBICHUSIM, IO-IIPEKHEMY HEI0CTAaTOUHO.
BonbIIMHCTBO MCClIe0OBaHUN COCPEIOTOYEHO JINOO HAa YacTOTE U CIIEHAPUAX HC-
nosnb3oBanus MM-uHCTpyMeHTOB, 1100 Ha OTAENbHBIX PUCKaX, TOrAA KaK IeJI0CT-
Hasl KapTHHA, OXBAaThIBAIOLIAsl OJHOBPEMEHHO KOTHUTUBHBIE, TPAKTUYECKHUE, ITH-
Yyeckue U pedUIeKCUBHBIE aCEeKThl TON FOTOBHOCTH, OCTAeTCsS HECOOpaHHOM. J{ist
IIOCTPOEHUSI TAaKOW KapTHHBI HEOOXOAMMA TEOpETHYECKash OCHOBA, 3aJarouias
CTPYKTYpY aHanu3a. B kauecTBe TakoBOW B HACTOSILEM MCCIIEI0BAaHUM BBICTYIAET
KOHLENIHs MeTanu(poBoil KOMIIETEHTHOCTH.
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Memauugpposas komnemenmuocmsp IOHAMAETCSI HAMU KaK MHTETpaTUBHAs
CIIOCOOHOCTh JIMYHOCTH K 3(PPEKTUBHOMY, OCO3HAHHOMY U 3THYECKU OTBETCT-
BEHHOMY B3auMoneucTBuio ¢ MM u HEHpOCETEBBIMU TEXHOJIOTHUAMU B IPOLECCE
pelleHns Mo3HaBaTeNbHBIX U npodeccruonanbHbix 3a1auy (Konkoms, 2025). MIIK
BKJIIOYAET IIECTh B3aMMOCBS3aHHBIX KOMIIOHEHTOB: KOTHUTHUBHBIN (IIOHUMaHHE
npuHIUIIOB paboTel UU-cucTeM, MX BOBMOXKHOCTEH W OTPAaHUYCHHUH ), aJal THBHBIN
(rOTOBHOCTH KOPPEKTUPOBATH CTPATETUHU B3aUMOIEHCTBHUSI [0 MEPE IBOJIIOLIUU TEX-
HOJIOTHIA), TIPaKTHYECKUi (OCO3HAHHBIA BhIOOp M npumeneHne WU-uHCTpyMeH-
TOB), 3TUYECKUI (0CO3HAHUE MOPATBHBIX TUIEMM, TTOPOKTAEMBIX TeHEPATUBHBIMHU
TEXHOJIOTUAMHU), PEeQIIEKCUBHBIN (MOHUTOPUHT COOCTBEHHBIX IO3HABATEIHHBIX
MIPOLIECCOB U IPaHUIL JeJIETUPOBAHUS 33a]]a4 MAIIMHE) U COI[MAJIbHBIN (IIOHUMaHHe
Bnusiaus I Ha 061iecTBo).

Bb160p MMEHHO 3THX KOMIIOHEHTOB HE IPOU3BOJIEH U OOYCIIOBIEH TEM, YTO
Mensier UM B mo3HaBaTenbHOM NeATeTbHOCTH YenoBeKa. McxonHyo Toruky 3agaet
KOMIIETEHTHOCTHBIN TOJXOJ, B OTCUECTBEHHOW Tpagulli pa3paOOTaHHBIH
N.A. 3umueit (3umass, 2004). Cam 3TOT oaxo1 GOpMHUPOBAJICS 3a/I0JIT0 10 TOSIB-
JIEHUS] TeHEPaTUBHbBIX MOJIENIeH, OJIHAKO, 110 HAlleMy MHEHHIO, €ro IeHTpajibHast
uzes, COMIaCHO KOTOPOH KOMIETEHTHOCTh €CTh CIHOCOOHOCTH JIEHCTBOBAaTh, a HE
CyMMa 3HaHUMU, MEPEHOCUMA U Ha MPUHIHUIINAIBLHO HOBBIM KOHTEKCT B3aUMOJIEH-
CTBUS C MHTEJUIEKTYaJIbHBIMU cUcTeMaMHU. M3 3TOM ke uien npsiMo BBITEKAET MpakK-
tryeckuii komrnoHeHT MIIK, mockonbKy ciocoOHOCTh JEHCTBOBATH POBEPSETCS
TOJIBKO B peanbHOM npuMeHeHnu MU-uHCTpyMEeHTOB K y4eOHBIM U mpodeccro-
HaJbHBIM 3a7adyaM. OCO3HAHHOCTh TaKOI'O B3aWMOJEHCTBUS Mbl pacCMaTpUBacM
yepes npusMy Teopun MeranosHanus Jx. @neiisemna (Flavell, 1979), onuckiBaro-
el crnocoOHOCTh YenoBeKa HabIoIaTh 32 COOCTBEHHBIMU MBICIIUTEIBHBIMU TIPO-
LIeCCaMM U yIpaBisiTh UMH. Jlenerupys 4actb MbICIUTENbHBIX onepaunii UM, ye-
JIOBEK PUCKYET YTPATUTh KOHTPOJIb Ha/1 COOCTBEHHBIM [I03HABATEIHHBIM IIPOLIECCOM.
PeanbHOCTB 3TOrO pucka moATBEPKAAOT AaHHble M. I'epanxa o cBsA3M KOTHH-
TUBHOMU pas3rpy3ku npu pabore ¢ MM-MHCTpyMEHTaMH CO CHUXKEHUEM CIOCO0-
HOCTH K kpuTndeckomy mbinuienuto (Gerlich, 2025). Ha ero npenymnpexaenue,
KaK HaM MpeJCTaBIseTcs, U HampaBieHbl pe(IeKCUBHBIA 1 KOTHUTUBHBIN KOM-
noneHThl MIIK. CornacHo KoHIENIMM pacnpeeICHHOTO To3HaHus D. XaTunHca
(Hutchins, 1995), mpinuieHre He 3aMKHYTO Ha MHIAWBUJE, a Pa3BOPAYMBACTCS B CHU-
cTeme, 00beIMHSAIONIEH YeloBeKa, HHCTPYMEHTHI U cpefy. M3 3Toro moaoxeHus
MBI JIeJIaéM BBIBOJI O HEOOXOJUMOCTH aIallTUBHOTO U COI[UATILHOTO KOMIIOHEHTOB
MIIK, nockonbky MU nmenmaet pacmpenesneHHBbIN XapaKTep MO3HAHUS 0COOCHHO
3pUMBIM U TPEOYIOLIMM yIpaBieHHUs. DTUYECKUN KOMIIOHEHT OTpa)kaeT CHelu-
(udeckre MopaabHbIE TUIEMMBI, KOTOPBIE TOPOXKIACT CaM XapaKTep reHepaTHB-
HBIX TexHoJoruil. Peub maer o0 OTBETCTBEHHOCTH 3a COJEp)KaHUE, CO3AaHHOE
MaIIuHOM, O MPO3PAYHOCTU €€ HUCTIOIB30BAHMS U O COOMIOICHUH aKaJeMUYeCKOM
YECTHOCTHU B YCIIOBHSX, KOTZIa TEKCT, MPETEHAYIONIUNA Ha aBTOPCTBO, MOPOXKIECH
HE YEJIOBEKOM.

OTMeTuM, 4TO KOMITIOHEHTHBIN cOCTaB He ucueprbiBaeT coaep:kanne MIK.
PazBepHyToe 00OCHOBaHHME KOHLENIMM MPEJCTABICHO B JAMCCEPTAMOHHOM
uccnenosanuu (Konkone, 2025), a ee nanbpHeiiliee pa3BuTue — YK€ B Ka4eCTBE
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CUCTEMBbI, IPUMEHUTENIBHO K S3bIKOBOMY O0Opa30BaHUIO, — PACKpPBHITO B padote
0 Metoponorndecknx ocHoBanusax (Konkons, Mapeuna, 2025).

[Momuepkuem, yto MIIK He 3ameriaer mudpoByr0 KOMIIETEHTHOCTh, & HaJ-
cTpauBaercs HaJl Hel. Eciu mudpoBasi KOMIIETEHTHOCTh OXBATHIBAET HABBIKH Pado-
Thl ¢ MUQPOBOI cpenoit u ycrporictBamu, T0 MUK koHlleHTpupyeTcst Ha Kaue-
CTBEHHO MHOM IIPEIMETE, @ UMEHHO Ha OCO3HAHHOM B3aUMOJIECHCTBUY C CHCTEMAMH,
CrOCOOHBIMU T€HEPUPOBATH KOHTEHT U UMUTHPOBATh paccyxaeHue. B HacTosmem
uccinenoBannu MIIK BbICTyIaeT He OOBEKTOM HM3yuYeHUs, a aHAJTUTHUYECCKUM HWH-
CTPYMEHTOM, KOMIIOHEHTHAsI CTPYKTYypa KOTOPOIO 3aJaeT pa3pesbl OLEHKU I'OTOB-
HOCTH CTY/ICHTOB K B3aumozeictauto ¢ M.

Ilenv uccnedosanus — OLECHUTh TOTOBHOCTH CTYACHTOB YHUBEpPCUTETA
K B3aumoericteuio ¢ MU-TexnonorusiMu B 00pa3oBaTesIbHOM MPOIIECCE C yUETOM
koMItoHeHTOB MIIK ¥ BBISIBUTH Ie(DUIIUTHI, IPETISITCTBYIONIHE €€ (POPMUPOBAHUIO.

JIJist TOCTYKEHUS TOCTABICHHOM 1eNn OBbLITH COPMYITHPOBAHBI CIETYIOIINE
HCCIIE0BATEIBCKHE BONPOCHl. BO-NIepBBIX, KAKOB YPOBEHb TOTOBHOCTH CTYIAEHTOB
K B3aumoeicTBuo ¢ MU-TexHonorusMu B 00pa3oBaTeIbHOM MPOIECCE B KOHTEK-
cte koMrnoHeHToB MIIK? Bo-BTopbix, kakue komnoHentsl MLIK nemoncTpupytor
HanOobIIKe 1e(PUIUTHI B TOTOBHOCTH CTYIEHTOB K B3auMmoJeicTeuio ¢ M1 u uem
3T0 00ycinoBieHo? B-TpeThux, kakue Oapbepbl MPEMSATCTBYIOT HCIIONIH30BAHUIO
NU-uHCTpyMEHTOB CTyJEHTaMH U Kakhe 00pazoBaTrelbHble MEPbl MOTYT CIOCO0-
CTBOBATh PA3BUTHIO TAKOW TOTOBHOCTH?

Mpoueaypa n meToabl UCCNefOBaHUS
Mpoueaypa nccnegoBaHns

DOMIUPUUECKYI0 0a3y COCTaBWJIM JaHHBIC OIMPOCa, KOTOPBIH MPOBOIUICS
B MI'TMUMO MUJI Poccuu B pamkax HUP «Bb130BbI 1 BOBMOXKHOCTH MHTETPALIMH
uHctpyMmeHToB MU B 00pa3oBarenbHbliil pouece» ¢ HosiOpst 2023 o HosOpb 2024 1.
K sToMy BpemMeHH reHepaTuBHbBIC MOJICTH YK€ 3aMETHO BOIILIU B y4eOHBINA OOUXO/.
ChatGPT 3Hanu mouTH Bce, HO MPUBBIYHBIM Pa0OYNM HHCTPYMEHTOM OH TOT/A €Ille
HE CTaJ.

Ormpoc cTpouscsi Kak aHKeTUPOBaHUE, HATIPABJICHHOE Ha MOTy4YeHue nupop-
MalliM O MPAKTUKaX, MHEHUSX U CaMOOILICHKAX CTYIECHTOB, U HE SIBJISUICS TICUXO-
JMArHOCTUYECKUM HU3MEpPeHHEeM C(POPMHUPOBAHHOCTH KOMIIETEHTHOCTH. AHKETY
paspabarsiBania MeXIUCUUIUTMHApHAs pabouas rpynmna HUP, BkitoyaBmias crnenu-
aJMCTOB B OOJIACTH TIEAArOTUKH, COITMOJIIOTUH ¥ MH(POPMAIMOHHBIX TEXHOJIOTHH,
a GopMyITUPOBKH BOIIPOCOB MPOXOIMITH KOJUICTHAIBHYIO SKCIIEPTH3Y BHYTPH IPYTI-
nel. OHNalH-aHKeTUPOBaHUE MPOBOAMIOCH Ha Tuiatdopme Webanketa, cpemnnee
BpeMs 3alofHeHUsI cocTaBisio 15-20 MuH. 3anoiHEeHHE aHKEThl ObUIO A00pO-
BOJIbHBIM U aHOHUMHBIM. MccnenoBanue MHUIIMUPOBaHO pykoBojgcTtBoM MI'MMO
MU/l Poccun u npoBeEHO B COOTBETCTBHM C 3TUYECKUMH CTAHAAPTAMHU OIPO-
CHBIX UCCIICIOBAHHIA’,

3 Druueckuii kopeke Poccuiickoro obmiectsa conunonoros (POC) // Poccuiickoe 00LIECTBO COIHO-
noroB : odunmanbheii calT. URL: https://www.ssa-rss.ru/index.php?page 1d=84 (mara oOpaiueHwus:
15.01.2026).
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YyacTHukn

B omnpoce npunsuiin ygactue 1092 crynenta MITUMO Bcex (hakyiabTeToB:
82,88 % oOyuaromuxcs OakanaBpuara u 16,85 % marucrparypsl; 60,9 % xeHmuH
u 39,1 % myxxuuH. Mcnonb3oBanach CTUXUiTHAS BEIOOpKA, IPUIVIAILIEHHE K YYaCTHIO
pacIpocTpaHsuIoCh yepe3 BHYTPEHHUE KaHAIbI YHUBEpcUTeTa. Pazmep BEIOOpKH co-
MIOCTABJSUICS. CO CTAaTUCTUYECKUM pacyeToM Ul TE€HEpajIbHON COBOKYIHOCTH
4500 cTyneHTOB MPH TOBEPUTENBHOM BEPOSITHOCTU 95 % u norpemnoctu 3 %.

MeTtoauka

AHKeTa BKJIIO4asia 27 BOMPOCOB: 3 OTKPBITHIX, 14 momy3akpbIThix U 10 3a-
KpbITbIX. COOTHECEHUE BONPOCOB ¢ KoMnoHeHTamMu MIIK, BbImosHeHHOE aBTOpa-
MU Ha dTare aHajau3a, MPeICTaBIeHo B Tao. 1.

Tabnvua 1/ Table 1

CooTtHeceHue komnoHeHToB MUK ¢ Bonpocamu aHkeTbl (npumepst) /
Mapping of MDC Components to Questionnaire Iltems (Examples)

Komnonent MUK / Mpumep Bonpoca aHkeTbl / Twn Bonpoca /
MDC Component Sample Questionnaire Iltem Item Type
KOrHuTuUBHbBIN / Kakuve HelpoceTu Bbl 3HaeTe unn ncnonbadyete? (Bonpoc 6) / MonysakpbITbi /
Cognitive Which Al tools do you know or use? (item 6) Semi-closed
ApanTusHbIN / Kak 4acTo Bbl Cnonb3yeTe HerpoceTn Ang y4ebul? (Bonpoc 4) / | 3akpbITeln /

Adaptive How often do you use Al tools for your studies? (item 4) Closed

Kaknmm BO3MOXHOCTSIMU HENPOCETEN Bbl MOJIb30BANNCH

[ yueBmi? (sonpoc 9) / Which Al capabilities have you used | 1O7Y3aKkpeITii /

MpakTnyeckuin /

Practical for your studies? (item 9) Semi-closed
Y10 OrpaHmnymBaeT Bac B ucnonbzosaHumn NN?

OTnyeckuii / (BKtOYASA BapuaHT «BOMPOCHI 3TUKN») (Bonpoc 17) / MonysakpbITbii /

Ethical What limits your use of Al? (including the option Semi-closed
«ethical concerns») (item 17)

2
PedneKCHBHbIi / MpoBepsieTe nu Bbl I/IHd)O.pM.aLI,VIIO, n.onyquH.yro ot N7 3aKpbLITLI /
: (Bonpoc 24) / Do you verify information obtained from Al?

Reflexive . Closed
(item 24)

CoumansHbii / CuunTaeTe N Bbl, 4TO NCMONL30BaHNE HENPOCETEN CHXKAET SaKpLITHIA /

SocL;"iaI KayecTBO 06pasoBaHua? (Bonpoc 15) / Do you think that Closped

the use of Al tools reduces the quality of education? (item 15)

B Tabn. 1 mis kakqoro KOMIOHEHTa MPUBEJEH MPUMEpP BOMPOCA AHKETHI,
JTaHHBIE KOTOPOTO HCIOJb30BAINUCH MPU OLIEHKE COOTBETCTBYIOILIETO acleKkTa ro-
toBHOCcTU. MIIK BBICTYyNaer B Mcciaen0BaHUM aHAIUTUYECKUM UHCTPYMEHTOM HH-
TEPIPETALMH, & HE CUCTEMON U3MEPUTENBHBIX LIKaJI, IO3TOMY K HHCTPYMEHTAPHUIO
MIPUMEHSITUCH TPeOOBaHUS COAEPKATENbHON BaTAHOCTHU. [1ONHBIN TEKCT aHKEThI
JOCTYTIEH T10 3aMPOCy Y KOPPECIOHANPYIOLIErO aBTOPA.

AHann3s gaHHbIX

[epBuunHast 06paboTKa, BKIIIOYAsT KATETOPU3AIHIO OTBETOB HA OTKPBITHIE BO-
IIPOCHI U BapUAHTHI «Jpyroe» B M0JIy3aKpbIThIX BOIIPOCAX, BHIIIOJIHEHA UCCIIEI0BA-
Tenbckoi rpymnmnoit HUP; aBrops! crateu pabotanu ¢ arperupoBaHHBIMU PE3YIIbTa-
tamu. CTaTucTrdeckas oopadoTka BeirosiHeHa B SPSS Statistics ¢ ucnons3oBannemM
METOJIOB OIHCATENBHOM CTATUCTUKU W TOCTPOECHHEM TAaOJIHIl COMpPSHKEHHOCTH
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C OLICHKOM 3HAUMMOCTH pa3Iu4uil Mo Kpurepuro Xxu-kBaapart [Tupcona. s kiroue-
BBIX TIOKa3aresei paccuntansl 95 % noepurenbHbie nHTEpBais! (1) mo metomy
VYuncona ¢ nornpaBkoil Ha HEPEPHIBHOCTb.

Pesyn bTaTbl UCCenoBaHUA

Ilepswiii ucciedosamensbckuii 0NPocC Kacayucs ypoBHS TOTOBHOCTH CTYACHTOB
K B3aumozeiicteuio ¢ MU-rexnonorusamu. OneiT padotsl ¢ MU-uHCTpyMEeHTaMu
ecTh y 62 % ONpOLIEeHHbIX, OJHAKO HHTEHCUBHBIM €0 Ha3BaTh TPYIHO. ExxeiHEBHO
oOparatorest K HelpoceTssM b 9,52 % pecnonnenTos (95 % AU 7,9-11,5 %),
OJIUH-ZIBa pa3a B Hexenmo 21,98 %, onun-1Ba pasza B mecsn 36,26 %. [loutu tpethb
BbIOOpKHU (31 %) HAa MOMEHT ompoca HEHpOCeTIMHU He MOJIb30BaIach BOBCE, MIPU-
yeM Tpynmna 3ta HeopHopoaHa. Cpenu Heucnonb3yomux 4,49 % 1iaHupyroT Ha-
qark, 6,87 % He ymeror, a 19,6 % He Mob3yoTCs U HE COOMPAIOTCS.

Cpenu HMHCTPYMEHTOB CIIOKWJIAch BbIpaXkeHHast uepapxus. Jluaupyer
ChatGPT, x xoTopoMy mpu NOATOTOBKE AOMAIIHUX 3aAanuii oOpamatores 33,06 %
pecniornientoB (95 % JAU 30,3-36,0 %), a ans penieHus MOBCETHEBHBIX 3a/1a4 —
25,09 %. Bropoe Mecto 3anumaet nepeBonuuk DeepL ¢ 22,34 % nonb3oBareneit
cpemu omnpormeHabx (95 % AW 19,9-25,0 %). CepBuc Midjourney 3a1eliCTBYIOT
B yuebe 5,13 %. OcBenoMIIEHHOCTh 00 OTE€UYEeCTBEHHBIX TUIaT(HOpPMax Mpu 3TOM HU3-
kas. Jlons pecnonaenToB, He3HakoMmbix ¢ GigaChat, Kandinsky u YaGPT, cocrag-
nsieT oT 54 1o 89 % B 3aBUCUMOCTH OT MIaT(HOPMEI.

Hcnons3oBanue MM pacnpeneneHo Mex 1y HalpaBICHUSMU [TOATOTOBKH OT-
HOCHUTEJIbHO paBHOMEPHO: 42,77 % NpUMEHSIOT €ro MpH MOATOTOBKE K 3aHITHUSIM
110 UHOCTPAHHBIM si3bIKaM, 45,97 % — 1o cnenuaabHbIM JUCIUIUITMHAM. B s13b1KO-
BOM pa3pese BblsBlieHa acumMmeTpust: M-uHCTpyMEHThI IPaKTUYECKU HE UCTIONb-
3YIOTCSl TIPU M3y4YeHUH KuTaiickoro (2,57 %), anonckoro (2,14 %) u apabckoro
(3,21 %) s13bIKOB.

OneHka kayecTBa reHEpUPyeMOro KOHTEHTa y OOJIbLIMHCTBA PECIIOHIEHTOB
caepxannas: 44 % (95 % AU 41,0-47,0 %) xapakTepu3yroT pe3yibTaTbl padoThI
ChatGPT kak cpegnue u TpeOyromue 10pad0TKH, ¥ Jullb 12 % OIEHUBAIOT €ro
Ka4eCTBO KaK BBICOKOE.

Bmopoti uccnedosamenvckuii 6onpoc Obl HapaBJieH Ha BBISBICHUE JIePHUIIN-
TOB B TOTOBHOCTH CTYJCHTOB K B3anmozaeiicteuio ¢ M. Hanbonee BoipaxeHHBIH 1e-
¢bumt 3adUKCUPOBaH B ATUYECKON U pedreKCHBHOM 00NacTIX: CHCTEMAaTUYECKU
poBepsAT HHpopMaluio, noaydennyo or UM (BapuaHT oTBeTa «BCerday), UMb
17 % pecnionaentoB (95 % AU 14,8-19,4 %). Ocranbhbie 83 % UCHONB3YIOT reHe-
PHUPYEMBbIif KOHTEHT 63 peryssipHOil Bepu(HKaLUH, YTO B YCIOBHUIX CKJIOHHOCTH Te-
HEPaTUBHBIX MOJEJEH K «TrajUTIOLUHALMAMY 03HaYaeT PUCK BOCIPOU3BOICTBA HEO-
CTOBEpHOI MH(OPMALIMH B yUeOHBIX U, B IEPCTIEKTUBE, TPO(ECCHOHAIBHBIX 3a7a4aXx.

Bropoii o BeipaxeHHOCTH Je()UIUT OTHOCUTCS K KOTHUTUBHOMY KOMITOHEH-
Ty U KacaeTcsl OCBEIOMJIEHHOCTH O CIEKTPE JOCTYNHBIX MHCTPYMEHTOB. 3HaHUE
NH-nannmadra y GONBIIMHCTBA PECIIOHACHTOB OTPAHUYECHO OJHUM-IBYMS 3apy-
OEXHBIMH CEepBUCAMH, TOT/JIa KaK OT€YECTBEHHBIC Pa3paOOTKH OCTAIOTCSI BHE OIS
3peHus 6osee 4YeM MoJIOBUHBI OMPOIIEHHBIX.
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OTaenbHOr0 BHUMAHMS 3aCIy’KUBAET MPAKTUYECKHU MOJIHOE OTCYTCTBUE I€-
Jarorndeckor noanepkku: 97,62 % pecrnoHAeHTOB HE MOMyyaroT YYeOHbIX 3a/a-
HUU, TIpeanonarammmux ucnoib3oBanue MU-unctpymentos. Jluips 26 cTyaeHTOB
(2,38 %) cmoru Ha3BaTh JUCIHUILTUHBI, B paMKaX KOTOPBIX MpENoaBaTenu meie-
HanpaBieHHO uHTerpupyoT UM B yueOHsIi poriecc. Takum 00pa3om, 0CBOEHHE
WU npoucxoaut BHe 00pazoBaTeIbHOTO Mpolecca u 63 METOIUYECKOro COIIPOBO-
KICHUS, 9YTO OOBSICHSET €r0 CTUXUIHBINA XapaKTep.

JIONOIHUTENBHBIA KOHTEKCT JAl0T Pa3nu4dMsl, CBSI3aHHbBIC C IIOJIOM U CTYyIIe-
HbI0 00yueHus. My>KUMHBI Yallle XEHIIUH MPU3HAIT MpodhecCHOHATbHYIO IEH-
Hocth MH-HaBbikoB: 67 mpotuB 58,5 % (pasnuuue CTaTUCTHMYECKH 3HAYUMO:
> =9,71; p = 0,008). Pactipenenenrie 0OTBETOB IIPEICTABICHO B TA0M. 2.

Tabnnuya 2 / Table 2
ConpsXXeHHOCTb NoJia n OLeHKU npodeccmnoHanbHo ueHHoctn UU, N n % ot yncna onpoLleHHbIX /
Association between the Gender and Perception of Al’s Professional Value, N and %
of the Respondents

Mon / Gender
BapwuaHTbl oTBeTa Ha Bonpoc: «[lpuroasrcs v Bam = = Bcero /
HaBbikv paboTsl ¢ MW B npoeccroHanbHo dKencxkwnii / Myxckoi / Total
nesitenbHocTn?» / Response options to the question: Female Male N=1092
“Will Al skills be useful in your professional activity?” N =665 N =427 (100,0 %)
(60,9 %) (39,1 %)
- 389 286 675
Ha, npurogutcs / Yes, it will be useful (58,5 %) (67,0 %) (61,8 %)
o 107 45 152
HeT, He npuroautcs / No, it will not be useful (16,1 %) (10,5 %) (13,9 %)
e 169 96 265
3atpyaHsiock otBeTUTh / Difficult to answer (25,4 %) (22,5%) (24,3 %)
665 427 1092
Bcero /Total (100,0 %) (100,0%) | (100,0%)

Paznuuust Mexmy crynmeHsMu OOy4YeHHs BbIpaKeHbl ciabee (Tabdm. 3):
MarucTpaHThbl HECKOJIBKO Hallle ucrob3yoT MU npu noarotoBke mo cueruaibHbIM
muctumiuHaM (58 mpotuB 53 %) u peke ycMaTpuBalOT B HEM YIpo3y KaueCTBY
obpazoBanus (36,4 npotuB 29,6 %), oIHAKO MOCJEIHEE Pa3IUYUe HE JOCTUTACT
cTaTUCTHYeCcKoi 3HaunMocTu (x> = 4,30; p =0,117).

Tabnuua 3 / Table 3
ConpsKeHHOCTb CTyNeHU 00y4eHUus U MHEHUS CTYAEHTOB 0 BnusaHuu UU Ha kayecTBO oGpa3oBaHus,
N n % ot uncna onpolieHHbix / Association between the Level of Education and Students’ Opinions
on the Impact of Al on the Quality of Education, N and % of the Respondents

CTyneHb oOy4yeHus /
BapuaHTbl OTBEeTa Ha sonpoc: «ngraere 71 Bbl, Level of Education Bcero /
4TO UCMOIb30BaHNE HENPOCEeTel CHXaeT Total
ka4ecTBo o6pa3oBaHus?» / Response options Bakanaspwmar / | Maructpartypa / N=1092
to the question: “Do you think that the use of Al tools Bachelors Masters (100,0%)
reduces the quality of education?” N =905 N=187 7o
(82,9%) (17,1%)
i 501
0, 0,
[a, cHuxaeT / Yes, it reduces 427 (47,2 %) 74 (39,6 %) (45,9 %)
HerT, He cHuxaeT / No, it does not reduce 268 (29,6 %) 68 (36,4 %) 336 (30,8 %)
3artpygHstock otBeTUTh / Difficult to answer 210 (23,2 %) 45 (24,1 %) 255 (23,4 %)
905 187 1092
Beero / Total (100,0 %) (100,0 %) (100,0 %)
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Tpemuii uccrnedoeamensckutl 60npoc 3aTrparubaj MOTHUBBI U Oapbepbl HUC-
nonb3oBanusi MM-uncTpymenToB. JloMuHMpyOmKUM MOTUBOM oOpaiuenus k MU
SIBJIIETCS SKOHOMUSI BPEMEHH, KOTOpYI0 Ha3Bainu 53,66 % pecrnoHaeHTOB. TpeTh
onpouieHHbIX (33,79 %) pyKOBOACTBYETCS UCCIEA0BATEILCKUM UHTEPECOM, BKITIO-
Yasi JKeJlaHWe CPAaBHUTh COOCTBEHHBIE BO3MOXKHOCTH C BO3MOXKHOCTSIMH MAIIHHBI.
Hexenanue BBIMOMHATH pabOTy CAMOCTOSITENIbHO KaK MOTHB yKa3alu Juuib 4,76 %
PECIIOH/IEHTOB.

OcHOBHBIM OapbepoM BBICTYNAeT HHU3KOE KauecTBO reHepupyemoro MU
IIPOJYKTa, Ha KOTOpoe ykazanu 46 % onpoiieHHbIX. [lanee cieayroT sTu4ecKue
comuenus (34 %), OTCYyTCTBHE TEXHUYECKUX BO3MOXKHOCTEH (23 %) 1 OTCyTCTBUE
HeoOxoauMbIx HaBBIKOB (20 %). [Tociaennuii 6Gapbep coriacyeTcsi ¢ MpUBEICH-
HBIMU BBILIE JAHHBIMU O I'PYIIE CTYIEHTOB, He ucnonb3ytouux MU uz-3a neyme-
Hus (6,87 %).

OOGcyxaeHue pe3ynibTaTtoB

[maBHBIA UTOT MCCIIEIOBAaHHUA COCTOMT B TOM, YTO TOTOBHOCTH CTY/ICHTOB
K B3aumogeicTBuio ¢ MM HocuT acumMerpuuHblii xapakrep. I[Ipakruueckas co-
CTaBIAIONIAS ATOM TOTOBHOCTU C(POPMHUpPOBAHA: OONBIIMHCTBO CTYIEHTOB MMEET
OTBIT UcTioNb30Banusd M-nHCTPYMEHTOB, IPUMEHSET WX MPAarMaTHYHO M OIICHU-
BaeT pe3yNbTarhl ciep>kanHo. OHaKo ATHYecKas U pedieKCUBHASI COCTaBIISIONIIE
CYIIECTBEHHO OTCTAIOT: CUCTEMaTHUECKas MPOBEpKa TeHepupyeMoi nHpopMaun
OCTaeTCsl peAKON MPAKTUKOM, a OCO3HAHUE IPaHUL] JeJIETUPOBaHUS 3a]a4 MaIIlHE
He cpopmupoBaHo. B tepmunax MIIK 3T0 03HauaeT, YTO MPaKTUUECKUNA KOMIIO-
HEHT ONepekaeT B Pa3BUTHH STHUECKUN U PeIeKCUBHBIN, TOTa KaK UMEHHO T0-
CJIeTHUE OMPENENSIIOT 0CO3HAHHOCTh B3aumoeiictaus ¢ .

[lonmyueHnHast KapTrHa coIvIacyeTcsi ¢ 00LIEPOCCUNCKUMU IaHHBIMU U YTOUHSIET
uX. 3auKcUpoBaHHAs HAMU JI0JISl CTYJICHTOB C OIbITOM ucnosb3oBanus MU (62 %)
3aHUMAaeET MPOMEXKYTOUHOE TOJNIOKEHUE MexKAy pesynbraramu 2023-2024 rr., xorga
NN ncnonp3oBaga OKOJIO MOJOBUHBI CTYIEHTOB POCCUNCKUX BY30B (AJIEIIKOBCKUI
u 11p., 2024), u nanaeivu 2025 1. o Beaymm yHuBepcuteTam (87 %) (Ky3pmuHOB
u ap., 2025), 4TO COOTBETCTBYET MEPUOAY MpOBeAeHUs Haiiero omnpoca. Cyie-
CTBEHHEE, OJIHAKO, COepKaTeIbHOE COBIA/ICHHE: BO BCEX TPEX MCCIEAOBAHMIX
KOJINYECTBEHHBIH POCT HCIIOJIB30BAaHUS HE CONPOBOKIAETCS POCTOM OCO3HaH-
HOCTH. BrIsiBieHHBIN HaMu aedunut Bepudukanuu (17 % npoepsromux) KOH-
KpeTus3npyeT GeHOMEH «MeTakoTHUTUBHOM JeHn» (Fan et al., 2025) u cornacyerT-
cs ¢ Habmonenuem JL.LK. Paunkoit u E.B. TuXxoHOBOW 0 TOM, 4TO KPUTHYECKOE
OTHOIIICHUE K TEHepUPYyEMOMY KOHTEHTY He hopmupyeTtcst camo codoii (Raitskaya,
Tikhonova, 2025).

ComocraBiieHue ¢ MEXIyHAPOJAHBIMH JaHHBIMH OOHApy>KWBaeT 0ojee KOH-
CEpBATUBHBIN MPOGUIL POCCUNCKHUX CTYIACHTOB: €KeIHEBHOE Hcronb3oBanne MU
y 9,52 % pecroHAEHTOB 3aMETHO HUXKE YPOBHS, PUKCUPYEMOT0 3apyOeKHBIMHU 00-
3opamu, Tie M BhIcTynaeT noBCETHEBHBIM BUPTYAJIbHBIM ITOMOLUTHUKOM B 0OJIb-
IIMHCTBE MPOAaHATM3UPOBAaHHBIX paboT (Albadarin et al., 2024). Bmecte ¢ Tem
CTPYKTYpa pUCKOB OKa3bIBA€TCSl YHUBEPCAIbHON: HEKPUTHUECKOE JI0BEPUE K FeHE-
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pUpYEMOMY KOHTEHTY U YTPO3bl aKaIEMHUUECKONW YECTHOCTH OTMEUAIOTCS UCCIEN0-
BaTeJISIMU HE3aBHCHMO OT HalMoHalbHOTO KOHTekcTa (Alkaissi, McFarlane, 2023;
Cotton et al., 2024).

Oco0oro o0cyk1eHus 3aCTy>KUBAET MOYTH MOJIHOE OTCYTCTBHE IEJaroruye-
ckoit mogaepxkku: 97,62 % crynentoB ocBauBaroT M BHe 00pa30BaTeIbHOTO MPo-
necca. [lokazaTenbHO, YTO MPENOJABATENbCKUN CPE3 TOTO K€ UCCIEA0BATEIBCKOTO
MIPOEKTAa, BHINOJHEHHbIN Ha BbIOOpKe 230 mpenogaBareneid MHOCTPAHHBIX S3bIKOB
MI'MMO, 3adukcupoBai BEICOKYIO IEKIapUPyEeMyI0 TOTOBHOCTh K OCBOCHHIO HEM-
POCETEBBIX UHCTPYMEHTOB: 76,25 % mpenogaBareneil BEIpa3UiIu KeJIaHUE IPOUTH
COOTBETCTBYIOIIEEe 00y4YeHHEe, OJHOBPEMEHHO yKa3blBasi Ha CyIIECTBEHHBIE Orpa-
HUYEHUS TEXHOJOTHHM, BKIIOYass HETOYHOCTh reHepupyemoin napopmarmu (Kon-
koisib, Ywuramena, 2024). [lomaraem, 4TO CONMOCTAaBICHUE ABYX CPE30B YTOUHSIET
npupoay BbisiBIeHHOTO AeduunTta. CTHXUITHO cTyneHThl ocBauBatoT UM He moTo-
My, UTO IIPETOIaBaTeNsIM HE XBaTaeT MOTUBaLMU. He XBaTaeT MHCTUTYIIMOHATIBHBIX
MEXaHHU3MOB, KOTOPbIE IEPEBOIMIIM Obl 3Ty MOTHBALIMIO B CUCTEMAaTUYECKYIO Me/1a-
TOrMYECKYIO IPAKTHKY.

Cxoxyro curyauuto 3a npeaenamu MIMIMO onuceiBaer I1.B. Cricoes.
VY npenopaBatenieil pOCCUICKUX BY30B OH OOHApy’KWJ CYLIECTBEHHBIH Pa3phiB
MEXy OCBeIOMIEHHOCThI0 00 MI-TeXHOMOTUsIX U MPAKTUKON UX MPUMEHEHHS
B pabote (CricoeB, 2023). MexayHapoiHbIe HAOIIOICHHS TOTIOTHSIOT 3Ty KapTH-
Hy. HeroroBHOCTH mipenomaBateneii k uaterpanuu MM B yueOHBIN TIporiecc uc-
CJIEZI0BATENH CBA3BIBAIOT C HEJOCTATKOM HABBIKOB, OTPAHUYEHHBIM 3HAKOMCTBOM
C TEXHOJIOTHEH U HeloBEepHMeM K KauecTBy renepupyemoro koHteHta (Kohnke
et al., 2023; Tlili et al., 2023). Kak Ham nipeicTaBisieTcsi, IMEHHO 3/1€Ch HAXOIUTCS
[JIaBHasl TOYKA MPUIIOKEHUSI YCUIIUHM, TOCKOJIbKY cTuXxuiiHOe ocBoenue MU cry-
JNEHTaMU SIBJISETCS HE NPUYMHOM, a CJIEJACTBUEM OTCYTCTBHUSI CHCTEMAaTHYECKOU
Mearoru4eckoi paboThl.

W3 nony4deHHBIX pe3yabTaTOB BHITEKAIOT MPAKTHUECKUE CIEICTBHS AJIs 00pa-
30BaTeNbHOTO Iporuecca. Ilpencrasnsercs nenecooOpa3HbIM BBECTH B 00pa3oBa-
TEJbHBIE MPOTPaMMBbl MOJIYJIb [0 OCHOBaM 0CO3HaHHOH paboTsl ¢ MU. Takoit Mo-
Iynb JOJKEH HAyYUTh CTYIACHTOB TMPOBEPSTh T'€HEPUPYEMYIO HH(OpMAIHIO,
[IOHUMAaTh IPAHMIIBI TOIYCTUMOTO JEJIETUPOBAHUS U OPUEHTUPOBATHCS B BOIIPO-
cax akazeMuyeckoi 3Tuku. HeoOxoquma MeTonnyeckas moaroToBKa ImpenoaBa-
Tenei, 6e3 kotopoil uaTerpanus NN B yueOHbIe 3aaHN OCTAHETCS STMTU30A1Ye-
ckoil. HakoHel, BbIsiBIEHHAss HEOCBEIOMIIEHHOCTh CTY/IEHTOB 00 OTE€4E€CTBEHHBIX
NH-nmatdopmax yka3plBaeT Ha TMOTPEOHOCTh B UX MPEIACTABICHUU B y4eOHOM
Ipoliecce HapsAy ¢ 3apyOeKHbBIMU aHAJIOTaMH.

Uccnenoanue umeer psn ocpanuyenuii. CtuxuiiHas BbIOOpKa MoIvia pHUBe-
CTH K 3aBBILLIEHUIO TOJU TEXHOJIOTUYECKU aKTUBHBIX CTYJAEHTOB. /laHHBIE OCHOBa-
HbI Ha CAaMOOTY€eTaX, KOTOPbIE MOTYT PACXOIUTHCS C peajbHbIMU ITpakTukamu. Kpo-
M€ TOrO, YacCTh PECIOHJEHTOB MOIVIA COMHEBATHCSI B AHOHMMHOCTH OINPOCA, YTO
CrocoOHO CMeIaTh OTBETHI HA UyBCTBUTENIBHBIE BOMPOCHI, B YACTHOCTHU O MPOBEPKE
nH(popMauu U MoTHUBax ucrnoib3zoBanus M. MccnenoBanue npoBeeHoO B OHOM
YHHUBEPCUTETE C BHIPAKCHHON TYMaHUTAPHOU crienu(UKOi, YTO OrpaHUYHUBAET Tie-
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pEeHOC BBIBOJIOB Ha By3bl MHOTO Npoduis. HakoHer, ompoc MpoBeneH B MEPHOL
CTPEMUTEIHLHOM IBOJIIOIMKM TE€HEPATUBHBIX MOJIEIIEH, MOATOMY 3adUKCHUpOBAHHAS
KapTHHA OTpa)kaeT KOHKPETHBIN ATaN alaTalliy CTYJACHTOB K HOBOM TEXHOJIOTHYe-
CKOM peabHOCTH.

Ilepcnexkmuewnl oanvHeniuwenl paéomosl CBsI3aHbl C BAIMAAIIMENH THUArHOCTHU-
yeckoro uHcrpymentapuss MIK, TOHTUTIONHBIM OTCIEXHUBAaHUEM JMUHAMHUKU TO-
TOBHOCTH CTYIEHTOB U CPaBHUTEIBbHBIMU HMCCIENOBAHUSAMHU B By3aX Pa3IMYHOIO
npous.

3aknouyeHuve

[IpoBenenHOE HcCiIeNOBAaHUE MO3BOJISIET CHOPMYITUPOBATH OTBETHI HA IIO-
CTaBJICHHBIE UCCIIE0BATEIbCKHUE BOIIPOCHI.

Bo-nepBbix, TOTOBHOCTH CTYAEHTOB K B3auMozaencTuto ¢ M-TtexHomorusimMu
chopmupoBaHa Ha 0a30BOM ypoBHE. /[Be TpeTH ONpONIEHHBIX MMEIOT OMBIT HC-
nosib3oBaHusi M-MHCTpYMEHTOB, MPUMEHSIOT UX MPArMaTuyHO U OLICHUBAIOT Ka-
YEeCTBO F€HEPUPYEMOI0 KOHTEHTA cAepaHHO. BmecTe ¢ TeM 3Ta TOTOBHOCTH OCTa-
eTcsi, Kak Mbl II0JlaraeM, IPEUMYILIECTBEHHO MpakTudyeckoi. PerynspHo
oOparaeTcst K HeUpOCETSIM JIMIIIb KaKIbIN I€CATHIA CTYJEHT, a 3HAHUE JOCTYITHBIX
MHCTPYMEHTOB CBOJUTCS K Y3KOMY Ha0Opy 3apyOeKHbBIX CEPBUCOB.

Bo-Bropbix, Hanbosee BbIpakeHHBbIC NeDUIUTHI 3aUKCUPOBAHBI B dTHYE-
CKOM M peUIEKCUBHOM COCTABJISIOMUX TOTOBHOCTH. CHcTeMaTndeckasi Bepuduka-
11l TeHepupyeMoi nH(GOpMAIIUU OCTaeTCs MPaKTUKON MeHbIIMHCTBA. Ecnin no06a-
BUTh K 3TOMY TOYTHU MOJHOE OTCYTCTBHE yUeOHBIX 3a/laHUi C MCIOJIb30BaHUEM
NN, npuxoauTtcst 3aKIII0YUTh, YTO OCO3HAHHOE OTHOIIEHUE K TAKUM TEXHOJIOTHSIM
B 00pa3oBaTeIbLHOM MPOIECCce IEIeHANPaBIeHHO He (hOPMUPYETCS, a CKIIaIbIBACT-
Cs CTUXHIHO.

B-TpeTbux, cTpykTypa MOTHBOB U 0aphepOB YKa3bIBaeT, Ha HAIl B3I, HA
paIMoOHaNIbHBIA XapakTep CTyAeHYeCKnX NmpakTuk. CTyaeHTsl obpamatores k M
IIPEK/IE BCETO Pajil SKOHOMHMH BPEMEHH, a OTKA3bIBAIOTCS OT HETO M3-3a HEYJOBJIE-
TBOPEHHOCTH Ka4€CTBOM I'€HEPUPYEMOro NpoayKTa. HacTh pecrioHI€HTOB HE MOb-
3yeTcsli HEMpOCEeTsIMHU MONPOCTY H3-3a OTCYTCTBHUS HABBIKOB. B COBOKYNHOCTH
C JAaHHBIMH O JIe(PUITUTE TIeJarOTHIeCKON MOAJCPKKH ITO U ONPEEIIeT HarpaBie-
HUE 00pa30BaTENbHBIX MEP.

[Ipencrapnsercs, uto popmupoBanue oco3HaHHOM padboTsl ¢ MU TpebyeT cu-
CTEMATUYECKON MHTErpaluu B y4eOHBII Mpoliecc, BKIKOUas MOArOTOBKY Mpernoaa-
Baresei.

[TomyuenHbie pe3ynabTaThl MOATBEPKAAIOT MPOYKTUBHOCTh METAIU(POBOM
KOMITIETEHTHOCTH KaK aHAJUTUYECKOr0 MHCTPYMEHTA: UMEHHO €€ KOMIIOHEHTHast
CTPYKTypa MO3BOJIMJIA BBIIBUTH ACUMMETPHUIO MEXK/Ty IPAKTHUECKON U peIeKCUBHO-
STHUYECKOH COCTaBJISIOUIMMHI FOTOBHOCTH, KOTOpasi MpH HeAu(phepeHIUPOBAHHOM
MOJX0/Ie OCTanach Obl He3aMeueHHOU. Pa3BuTHE KOHLIEMIIMY B HAMIPaBJICHUU pa3pa-
OOTKH BJIMTUPOBAHHOTO IUArHOCTUYECKOTO HHCTPYMEHTAPHsI MbI pacCMaTpUBaeM
KaK MEepPCIEeKTUBY JdabHENIIei paboThl.
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University Students’ Readiness to Interact
with Artificial Intelligence: An Empirical Study Based
on the Components of Meta-Digital Competence

Marina M. Konkol 2, Marina A. Chigasheva

MGIMO University, Moscow, Russian Federation
EIm.konkol@my.mgimo.ru

Abstract. The rapid spread of generative artificial intelligence (Al) in higher education
is outpacing students’ ability to consciously manage their interactions with it. Students’ readiness
for such interactions, particularly in its ethical and reflexive dimensions, remains understudied.
The theoretical and methodological basis of the study was the concept of ‘meta-digital
competence’ (MDC), i.e., the integrative ability of an individual to interact with Al effectively,
consciously, and in an ethically responsible manner, comprising cognitive, adaptive, practical,
ethical, reflexive, and social components. The aim of the study was to assess university students’
readiness to interact with Al technologies in the educational process based on the components
of MDC and to identify deficiencies that hinder this readiness. The study drew on a survey of
1,092 MGIMO University students (82.88% bachelor’s and 16.85% master’s students)
conducted as part of auniversity research projectin 2023—-2024. For this purpose, interdisciplinary
research working group developed a 27-item questionnaire; its content validity was ensured
through expert discussion of item wording within the group. The authors of this study correlated
the questionnaire items with the MDC components during the analysis stage. The data were
processed using contingency tables, Pearson’s chi-squared test, and 95% confidence intervals.
While 62% of the respondents had experience using Al tools, only 9.52% used them daily;
Russian Al platforms remained little known: from 54 to 89% of the respondents were completely
unfamiliar with them. The most pronounced deficiencies were found in the ethical and reflexive
dimensions. Only 17% of the respondents systematically checked Al-generated information,
and 2.38% received academic assignments involving Al. According to the results, students’
readiness to interact with Al turned out to be asymmetric, with the practical dimension being
well ahead of the ethical and reflexive ones, and students spontaneously acquiring Al skills
without pedagogical support. The study substantiates the need for systematic integration of
informed and responsible Al use into the educational process, including teacher training.

Keywords: meta-digital competence, artificial intelligence in education, students,
generative artificial intelligence, higher education, digital competence, ChatGPT, Al literacy
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Abstract. The relevance of this study is determined by the demand for socially useful
activities of school students, which is confirmed by Russian legislative norms and social
practice. The accumulation and transfer of experience of socially acceptable behavior is the task
of Russian society, law and the education system. This task requires methodological and legal
support for the process of studying and developing personal sociality in new socio-cultural
conditions. The purpose of this work is to systematize the accumulated knowledge and practical
experience of socially useful activities of the younger generation in Russia, as well as to identify
potential areas for the development of this activity as a tool for preventing deviations. The study
included an analysis of scientific literature and regulatory documents. The results of the study
suggest that, according to current Russian legislation, unpaid student labor is not only a type of
activity, but also arrangements for implementing socially significant goals that contribute to the
formation of an active civic position in young people. In social practice, schoolchildren learn
through socially useful activities to better understand their needs, analyze social laws, build
a program for their behavior, and see its causes and consequences. The authors of the article
argue for the need for schoolchildren to participate in socially useful work as a prerequisite for
preventing deviant behavior. They also analyze the goals and results of schoolchildren’s socially
useful activities from the perspective of Russian law enforcement and social experience. Finally,
they substantiate the fact that schoolchildren’s socially useful activities can be carried out in
educational institutions, at home, and beyond. In the Russian experience, socially useful
activities serve as a link between the socio-legal and pedagogical components of preventing
schoolchildren’s deviations. In any case, they must have a specific social addressee and solve
a specific social and/or socio-cultural problem.
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Introduction

Children’s socially useful activities are an important condition for the
progressive development of positive moral qualities and personal constructive
behavioral skills, as well as a source of accumulation of experience in socially
acceptable behavior. The system of these activities creates various forms of
constructive communication, strengthening mental and moral qualities that foster
the senses of patriotism, civic consciousness, independence and responsibility, and
shaping significant values and norms of social competence. It is no accident that
Johann H. Pestalozzi noted the social value of labor training and upbringing, calling
them a means of developing physical, mental and moral abilities of school-age
children (Bacon & Pestalozzi, 2025).

In our opinion, as demonstrated by Russian experience, socially useful
activities serve as a link between the socio-legal and pedagogical components of
preventing schoolchildren’s deviations. These two approaches complement each
other, forming a comprehensive system for preventing deviant behavior. Social and
legal measures are aimed at creating a legal framework, regulating relations and
protecting the rights of minors, as well as preventing and suppressing offenses. The
pedagogical component focuses on educational and developmental measures aimed
at forming socially significant personality traits and preventing deviations.

The problem of studying the Russian experience of socially useful activities
in preventing schoolchildren’s deviations from socio-legal and pedagogical
perspectives lies in the complexity, versatility and contradictory nature of the factors
influencing the formation of deviant behavior, as well as the need to integrate
various (legal and pedagogical) approaches and institutions in order to overcome it.

Solutions to the problem may include:

1. Strengthening social and legal protection mechanisms. It is important to
ensure the effective implementation of existing legal instruments to protect the
rights of children and adolescents and prevent their involvement in antisocial
activities.

2. Improving the accounting and monitoring system. It is necessary to improve
the systems for the early identification of adolescents at risk and systematic
monitoring of the effectiveness of preventive measures.

3. Implementing social and educational strategies. This includes diagnosing
adolescents’ attitudes toward themselves, others, and the parenting process, as well
as developing individual and group intervention programs. The strategies should be
aimed at eliminating sources of discomfort, developing problem-solving skills, and
promoting socially acceptable behavior.

4. Organizing socially useful activities: volunteering and participating in
environmental actions, social projects, creative and sporting events can become
effective prevention tools.
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5. Interacting with families and the social environment. It is important to
involve parents in preventive work, provide them with consultations, and help
optimize parent-child relationships. It is also necessary to take into account the
influence of the micro-socium (street companies, reference persons) and deal with it.

6. Creating a psychologically safe educational environment. This includes
preventing bullying, developing tolerance, and maintaining a positive team climate.
Such an environment helps reduce stress and conflict, which can provoke deviant
behavior.

7. Ensuring interdepartmental cooperation. Coordinating the efforts of
educational institutions, social services, law enforcement agencies, healthcare and
other institutions will create a unified prevention system.

8. Conducting research work, including: studying and summarizing positive
experiences, conducting empirical studies to identify the most effective practices
and scale them at the federal level.

Solving the problem requires an integrated approach combining legal
improvements, the development of socio-pedagogical methods, the active
involvement of adolescents in socially useful activities and the strengthening of
interdepartmental cooperation.

The purpose of this work is to systematize the accumulated knowledge and
practical experience of socially useful activities of the younger generation in Russia,
as well as to identify potential areas for the development of these activities as a tool
for preventing deviations.

The novelty of this study of the Russian experience of socially useful activities
in preventing schoolchildren’s deviations lies in the integration of socio-legal and
pedagogical approaches. Traditionally, research in this area has often focused either
on legal aspects (regulation, responsibility, interaction of government agencies) or
on pedagogical ones (methods of working with students, prevention programs).

The social value of socially useful activities of the younger generation can be
studied by considering the experience of such great educators as Anton S. Makarenko
(who headed juvenile correctional facility for neglected and homeless minors
named after Maxim Gorky, a commune named after Felix E. Dzerzhinsky, etc.)
(Makarenko, 1972; Makarenko, 1983; Makarenko, 1988) or Igor P. Ivanov (who
organized collective and creative activities, which received various names:
“Pedagogy of cooperation”, “Eaglet pedagogy”, “Education according to Ivanov”,
“Communard methodology”) (Ivanov, 1982; Ivanov, 1989).

Anton S. Makarenko created conditions for children that would facilitate the
discovery and development of their individual abilities, so that they could be
practically tested in their team, in an atmosphere of support, recognition, and
approval. The work should be structured so that each child could find a place within
the team to develop their abilities. The teacher utilized “free education”, a clear,
targeted system of educational tools, eliminating parasitic and consumerist
tendencies in the life position of the team and individuals, maximizing the
development of children’s independence and creativity, inseparably linked with the
cultivation of duty and responsibility. According to Anton S. Makarenko, socially
useful activities must create conditions in which children experience a sense of
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pride in their participation in a socially useful undertaking being created (Makarenko,
1972; Makarenko, 1988).

In modern Russian research, socially useful activities of children and
adolescents are defined as:

— conscious individual or collective non-commercial activity carried out not
for profit, but aimed at satisfying public needs and requirements, improving people’s
quality of life, and creating a friendly and comfortable social environment (Bakhtina
& Popko, 2017; Bobrovskaya & Vasilyeva, 2026); and

—diverse labor and socially demanded activities aimed at satisfying any social
needs and requirements as a manifestation of active patriotism (Kiryakova et al.,
2025; Pisarev, 2026).

Most often, socially useful activities of school-age children and adolescents
are interpreted as activity manifested in volunteerism (Aksyutina, 2022; Belyankova,
2016; Cheshagorova, 2022; Dyachkova & Zarnichenko, 2018; Nechaeva, 2022;
Nosova, 2007; Savva, 2010; Solovyova & Tsutskiridze, 2022).

The basis of schoolchildren’s socially useful activities is volunteerism.
In pedagogy and related sciences, the concept of ‘volunteerism’ is used in the
traditional sense of unpaid labor as a type of human activity in organizing
the achievement of socially significant goals and providing social assistance to
those in need (Shubovich et al., 2025).

Foreign scientific sources have published studies on schoolchildren’s socially
useful activities, their role in socialization, motivation, development of social
activity, and prevention of deviations of the younger generation. For example,
schoolchildren’s socially useful activities are viewed through the prism of:

— Extracurricular activities, which create conditions for developing
constructive skills, values, and networks of connections necessary for future
political participation and social engagement (Lundberg & Abdelzadeh, 2025).

— Youth work aimed at forming an active civic position, social activity and
independence. The main goal is to prepare young people for active participation in
public life. This is achieved through participation in youth communities, discussion
of social, cultural, and moral issues, as well as through practical activities that help
develop skills for participation in decision-making. Young people actively participate
in volunteer activities, which is legally enshrined and guaranteed by the state.
Volunteering is seen as a way to acquire social skills and generate enthusiasm and
motivation for active citizenship. Schoolchildren’s socially useful activities in the
framework of youth work are aimed not only at acquiring knowledge, but also at
developing practical skills, motivation and willingness to participate in society
(Hoyla, 2012).

— Civic participation, focused on improving the community, developing social
skills, and fostering civic responsibility. The forms of socially useful activities in
the context of civic participation include: (1) volunteering, i.e., voluntary assistance
to other people, participation in charity projects; (2) working in teams, youth
associations and church organizations, i.e., joint activities aimed at solving social
problems; and (3) performing solidarity work, i.e., activities related to supporting
those in need or participating in social initiatives. Mentoring is helping other people,
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such as training or supporting less experienced peers. Socially useful activities are
considered not just as a set of specific actions, but as a process that promotes the
participation of the younger generation in solving social problems and developing
a sense of belonging to the community life (Oubina & Gomez, 2025; Heur &
Hairapetian, 2025).

Other studies emphasize not the traditional understanding of socially useful
activities, but rather a methodology for involving schoolchildren in research and
decision-making, which in itself is socially significant. Socially useful activities
are understood through the active participation of the younger generation in
research, projects, and transformations of the environment that influence their
social activity. This is not a traditional form of work or volunteerism, it is a form
of active citizenship and participation in solving social problems through the
prism of one’s own experience, a process of co-creation of knowledge and
solutions aimed at improving conditions for a healthy lifestyle in their community
(Gil et al., 2023; Madsen et al., 2025).

We identify the following goals for schoolchildren’s socially useful activities:

— ensuring recognition: active participation in socially useful activities
provides an opportunity to gain adult approval, build diverse relationships with
peers, and expand their circle of favorable communication;

— developing leadership and social skills: involvement in socially useful
collective activities helps children and adolescents improve and develop their
leadership skills to become more confident and active;

—understanding the needs and analyzing the structure of society: schoolchildren
learn to better understand their needs, analyze social laws, develop a program for
their behavior, and discern its causes and consequences; and

— fostering diligence and responsibility: socially useful work instills in
children and adolescents diligence, determination, discipline, thrift, and respect for
work for the common good.

T. Walker notes that the principle of joy occupies a dominant place in the
educational process. He argues that schoolchildren’s achievements are based on the
idea that learning, like work, should bring joy (Walker, 2018). It can be assumed
that socially useful work is also aimed at creating conditions in which the activity
brings satisfaction, joy, and a sense of achievement.

The goals of socially useful activities for schoolchildren are reflected in the
results of a survey of school principals and subject teachers of general educational
organizations from 68 regions of the Russian Federation. These include: labor
education and career guidance; students’ socialization; and a significant expansion of
social partnership within the framework of labor education practices (Pisarev, 2026).

Socially useful activities can be carried out by schoolchildren in educational
institutions, at home, and beyond. In any case, they must have a specific social
addressee and solve a specific social and/or socio-cultural problem.

The forms of schoolchildren’s socially useful activities are varied, including:

—self-care, self-help, mutual assistance to parents, grandparents, and relatives,
caring for younger (siblings), as well as pet care;
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— participation in school-wide or extracurricular activities, student self-
government, and classroom duty;

— charity events (for peers, the elderly, families in need, etc.); implementation
of and participation in social projects;

— urban beautification (greening, cleaning of surrounding areas, etc.):
protecting nature and cultural monuments, participating in environmental marches,
removing garbage and pollution, making birdhouses and bird feeders, collecting
feed and feeding birds, and much more (Glubokova et al., 2025).

Socio-legal concepts of socially useful activities and prevention
of deviations in schoolchildren in Russia

Practices for developing social activity and fostering an active civic position
in the younger generation are regulated by Federal Law No. 273-FZ “On Education
in the Russian Federation™!. The law enshrines students’ diligence and responsible
work ethic as part of their education (Art. 2). It also classifies participation in
socially useful work as a form of social interaction arising in the field of education
and establishes additional responsibilities for students, including maintaining
cleanliness and order within the educational institution (Art. 43). The law was
amended (by Federal Law No. 479-FZ “On Amendments to the Federal Law on
Education in the Russian Federation™?), eliminating the prohibition on involving
students in work not covered by the educational program without their consent and
the consent of their legal representatives. Involving schoolchildren in work outside
the curriculum is permitted, but in this case, the process is regulated by labor
legislation. In addition, Federal Law No. 259-FZ “On Amendments to Article 63 of
the Labor Code of the Russian Federation™ also introduced amendments that
established requirements for involving students in work in compliance with sanitary
standards, labor protection standards, and a list of permitted types of work and
workloads for minors.

Not long ago, in Soviet times, it was common for schoolchildren to wash the
blackboard and floor, clean the classroom, keep watch in the cafeteria or during
recess, collect scrap metal and even help state farms with harvesting potatoes or
beets. There were also labor and recreation camps, where schoolchildren aged 12
and older worked on state farms for four hours a day during school holidays,
sometimes even longer.

In 1958, the Supreme Council of the USSR adopted the Law “On
Strengthening the Connection of Schools with Life and on the Further Development

' On Education in the Russian Federation: Federal Law No. 273-FZ. (2025, October 15). Retrieved
November 09, 2025, from: https://docs.cntd.ru/document/902389617?ysclid=mhhsfxmluz324298791

2 On Amendments to the Federal Law on Education in the Russian Federation: Federal
Law No. 479-FZ. (2023, July 20). Retrieved November 09, 2025, from: https://docs.cntd.ru/
document/1302361142?ysclid=mhhtpx2ahe77224647

3 On Amendments to Article 63 of the Labor Code of the Russian Federation: Federal
Law No. 259-FZ. (2023, June 1). Retrieved November 09, 2025, from: https://docs.cntd.ru/
document/1301817484?ysclid=mhhvt0jsme792918433
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of the Public Education System in the USSR, The first article of this law stated
that the primary goal of school was to prepare students (schoolchildren) for life
and socially useful work.

In 1984, the Regulation “On the Organization of Socially Useful and
Productive Labor for Students in General Education Schools™ was approved.
According to this regulation, mandatory socially useful work was included in the
curriculum: 1 hour per week in elementary grades, 2—3 hours in grades 58, and up
to 4 hours per week in high school. Annual work practice was also required, ranging
from 10 days of 3 hours per day in elementary grades to 20 days of 6 hours per day
in high school. This provision is no longer in effect in the Russian Federation as of
May 6, 2020.

In 2023, schoolchildren’s socially useful activities were granted official status
in accordance with Federal Law No. 479-FZ¢. Since then, students (schoolchildren)
have been required to participate in socially useful work and be responsible for its
results. Importantly, the educational institution is responsible for facilitating
students’ volunteer activities as a form of socially demanded activity.

Some authors focus on analyzing the regulatory and legal approach to labor
education, its role in the education system, and the regulation of this process at the
federal, regional and local levels. It is emphasized that labor education in modern
conditions is focused on the implementation of mechanisms based on the regulatory
legal acts of the Russian Federation. Particular attention is paid to the inclusion of
schoolchildren in socially useful activities and volunteer practices within the
framework of federal state educational standards, exemplary and work education
programs (Abashina & Oparina, 2025).

In our opinion, in accordance with modern legislation, students’ responsibilities
should be complemented by socially useful work within or beyond the educational
program. Nowadays children truly lack an understanding of the value of work.
Therefore, if students engage in a common cause for the benefit of themselves and
others, this will undoubtedly raise better-mannered individuals. Children begin to
value their own work and the work of others, and have no time for deviations. In
order to involve schoolchildren in in-demand work activities, it is necessary to fill
one month or two weeks of summer holidays with work practice, as was previously
the case. Furthermore, there are certain activities that will be interesting for students
and will not take up much of the school time. However, it is crucial not to overdo
socially useful therapy, lest it degenerate into the exploitation of child labor.

4 Supreme Council of the USSR. (1958, December 24). On Strengthening the Connection of Schools
with Life and on the Further Development of the Public Education System in the USSR. Retrieved No-
vember 09, 2025, from: https://web.archive.org/web/20210613212912/https://www.libussr.ru/doc_usst/
usr_5337.htm

* Central Committee of the Communist Party of the USSR and the Council of Ministers of
the USSR. (1984, April 12). On the Organization of Socially Useful and Productive Labor for
Students in General Education Schools. Retrieved November 09, 2025, from: https://docs.cntd.ru/
document/765707616?ysclid=mhhxkieb7w460764054

% On Amendments to the Federal Law on Education in the Russian Federation: Federal Law
No. 479-FZ. (2023, July 20). Retrieved November 09, 2025, from: https://docs.cntd.ru/
document/1302361142?ysclid=mhhtpx2ahe77224647
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In Russia, school trips to harvest potatoes, beets, and carrots ceased in the first
half of the 1990s due to the abolition of forced labor and the general decline of
“kolkhoz” agriculture.

Today, the law allows schools to involve schoolchildren in agricultural work,
as was the case during Soviet times. It is certainly worthwhile to involve
schoolchildren in this type of socially useful work. At one time, working on
a collective or state farm was an important part of school life, when schoolchildren
helped with the potato and beet harvest, planting trees and flowers, and working in
hayfields. Elementary school children were not involved in field work, but they
could work at school sites, providing assistance in the library, museum, etc. Today,
the law allows schoolchildren to be involved in work outside the curriculum, and
therefore it is important to instill skills and habits for socially useful and productive
work in schools.

Society inevitably changes, and so do social attitudes and values, unfortunately,
not always for the better. As a result, deviations emerge, which are particularly
prevalent among minors.

Socially useful activities often serve as a prerequisite and mechanism for
preventing deviations in children and adolescents. The main task of socially useful
activities is to prevent deviation and/or prevent it from developing into delinquency.
Forthisreason, these activities are in demand and foster comprehensive relationships,
shaping forms of communication among children (in particular with the adult
world) (Torkhova et al., 2009).

We believe that the problem lies in the contradiction between social needs and
the objective possibility of creating conditions for socially useful activities of
children and adolescents as a means of preventing deviations, as well as the
insufficiently developed methodological and technological support for the organized
prevention of childhood deviance in the socio-cultural environment of society.

The problem of preventing deviations in schoolchildren during socially useful
activities is a well-studied topic, frequently encountered in modern scientific
research (Aksyutina, 2022; Bakhtina & Popko, 2017; Divitsyna, 2008; Gurvich et
al., 2006; Milkevich, 2024; Shubovich et al., 2025; Torkhova et al., 2009; Vetoshkin,
2010). The theoretical understanding of socially useful activities as a direction for
deviation prevention is considered through the prism of the multifaceted foundations
of the issue under study.

Despite different interpretations, many researchers consider the main criterion
for deviant behavior in children and adolescents to be the violation of norms
accepted in a given society, as well as problems of youth socialization (Feldstein,
2009; Kovaleva, 2003; Zubok, 2003).

There are several main types of deviant behavior in schoolchildren: avoidance
of academic and work activities; antisocial acts of a violent, selfish and sexual
nature; alcohol abuse, drug and toxic substance use; vagrancy and gambling
(Maisak, 2009; Peresheina & Zastrovtseva).

The importance of socially useful activities in preventing deviance among
children and adolescents is the subject of scientific research (Bakhtina & Popko,
2017; Nikolaev, 2005; Podolsky, 2017; Potemkina, 2013; Teterskiy, 2005).
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Thus, the problem we have identified is interdisciplinary in nature and is
addressed in such sciences as sociology, social work, law, pedagogy, and
psychology. While it has been extensively covered in the scientific literature (this
applies to issues of childhood and adolescent deviance and the importance of
socially useful activities in preventing deviance in the younger generation), the
prospects for developing socially useful activities for children and adolescents as
a means of preventing deviance have not received conceptual consideration at the
socio-legal level.

‘Prevention’ refers to timely actions aimed at preventing potential behavioral
deviations.

The definition of the concept of ‘prevention’ is also enshrined in the following
laws.

Federal Law No. 323-FZ “On the Fundamentals of Public Health Protection
in the Russian Federation”” defines prevention as a set of measures aimed at
preserving and strengthening health and including the formation of a healthy
lifestyle, preventing the occurrence and (or) spread of diseases, their early detection,
identification of the causes and conditions of their occurrence and development, as
well as aimed at eliminating the harmful effects of environmental factors on human
health.

Federal Law No. 182-FZ “On the Fundamentals of the Crime Prevention
System in the Russian Federation™ defines prevention as a set of social, legal,
organizational, informational and other measures aimed at identifying and
eliminating the causes and conditions conducive to the commission of offenses, as
well as providing educational influence on individuals in order to prevent the
commission of offenses or antisocial behavior.

Federal Law No. 273-FZ “On Education in the Russian Federation™ defines
prevention in the context of protecting the health of students (Art. 41).

We believe that the problem of deviance arises in society as a result of a
value-normative vacuum and the lack of strict regulation of individual behavior, as
well as social indifference or permissiveness. In the classical view, deviant behavior
is defined as violating the values and norms of behavior established in society.
Deviance is a form of pathologically incorrect behavior that contradicts social
norms and the rules of specific social groups. This contradiction is noticed in society,
resulting in attempts to correct this form of behavior through the socialization and
the adoption of new social practices.

In our opinion, the causes of deviation among children and adolescents are
due to a lack of control. The practices of deviant behavior among young people
should be divided into group and individual ones. The group deviance is characteristic

" On the Fundamentals of Public Health Protection in the Russian Federation: Federal Law
No. 323-FZ. (2022, July 26). Retrieved November 09, 2025, from: https://docs.cntd.ru/document/902312609

8 On the Fundamentals of the Crime Prevention System in the Russian Federation: Federal
Law No. 182-FZ. (2024, August 08). Retrieved November 09, 2025, from: https://docs.cntd.ru/
document/420361608?ysclid=mhgmw9kjbd34718332

> On Education in the Russian Federation: Federal Law No. 273-FZ. (2025, October 15). Retrieved
November 09, 2025, from: https://docs.cntd.ru/document/902389617?ysclid=mhhsfxmluz324298791
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of large social groups that exhibit elements of counterculture, contrasting their
views with the dominant culture (values of hippies, youth trends, etc.). The
individual deviance demonstrates the difficulty of mastering the dominant socio-
cultural norms for each individual, their individualization, and characteristic
manifestations of a particular representative of humanity.

It is important to note that socially useful activities are an effective means of
preventing deviant behavior in children and adolescents. For example, a number of
authors substantiate the effectiveness of including “difficult teenagers” in the
activities of construction brigades as a preventive measure against neglect (Bakhtina
& Popko, 2017). Others point out that deviance prevention efforts should be
implemented with adolescents by involving them in socially useful activities, such
as volunteering (Dyachkova & Zarnichenko, 2018; Shubovich et al., 2025).

We can add that general prevention includes a set of universal measures applied
when a problem is identified and can be quickly localized. Special preventive measures
are used when a problem is detected at an advanced stage or when there are prerequisites
for social deviations in the system of public relations. In our view, the prevention of
adolescent deviance should be divided into three stages, as follows:

1. Primary prevention, aimed at proactive action in relation to a dysfunctional
family, when, for example, there is already a problem with one delinquent child,
and with other children, although the problem has not yet arisen, there are warning
signs of social deviations (facts of alcohol consumption, smoking, etc.).

2. Secondary prevention, including a set of measures aimed at correcting the
behavior of teenagers who, for instance, have experience using drugs or alcohol or
have committed illegal acts.

3. Tertiary prevention, combining a set of measures that include social
adaptation for adolescents who clearly have social and medical problems (long-
term alcohol and drugs use). The task at this stage is to create a supportive
(developmental) environment: therapeutic communities, participation in regional
rehabilitation programs, organization of leisure activities for teenagers based on
their interests, hobbies, etc.

In the prevention of deviant behavior, when socially useful activities are
organized for schoolchildren, we identify the following aspects:

— Voluntary assistance to people in need, through which young people are
introduced to the traditional values of humanism, respect for other people, and
mutual assistance to those in dire need. Volunteer youth organizations can harness
the potential of disadvantaged youth to prevent negative social deviations and
correct behavior through socially useful activities;

— Information support for socially useful activities can be provided by
involving children and adolescents in roundtable discussions and certain
conversations (e.g., with psychologists, social workers, custody specialists). The
goal of such work is to instill right life guidelines in the younger generation, reduce
destructive forms and participation in destructive social groups, and mitigate the
risks of delinquent behavior among adolescents. Furthermore, these adolescents are
taught to make constructive decisions and take responsibility for the fate of others
and their own lives;
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— Social learning, which is the process of reinforcing positive patterns. It is no
secret that for many disadvantaged children and adolescents, their social environment
plays a significant role, exerting a negative influence. Teaching appropriate social
practices is an important task, as it helps develop correct attitudes in adolescents,
thereby correcting their behavior. Moreover, certain forms of mentoring are
appropriate not only for adolescents but also for their parents, to prevent their
immediate environment from modeling antisocial behavior. Mentoring is designed
to develop a systematic approach to working with adolescents from disadvantaged
families in order to constantly monitor the behavior of the adolescents and their
parents, as well as their immediate social environment, and to conduct ongoing
monitoring in this area of action;

— Collective creative activities aimed at preventing social deviations among
adolescents are designed to instill correct attitudes toward collective responsibility,
mutual assistance, etc.;

— Forming initiative groups, the essence of which is to maintain friendship,
which helps to reduce forms of social deviations among adolescents. Assigning
tasks is intended to ensure their joint fulfillment, as well as the final result.

The aspects we have highlighted can also be found in the scientific literature.
For example, G.N. Potemkina identifies pedagogical conditions for organizing
socially useful activities to correct adolescent deviant behavior. The author focuses
on the role of collective creative associations and the transformation of antisocial
activities into socially significant ones. The main idea is that correction should be
based on transforming adolescent antisocial activity into socially useful ones with
a positive orientation, which allows for a reorientation of motivation and change in
the behavioral direction (Potemkina, 2013).

The pedagogical perspective of the Russian experience
of correcting and preventing schoolchildren’s deviations through
socially useful activities

In 1920, a school-commune for neglected homeless boys was founded in
Petrograd. It was named after Fyodor M. Dostoevsky. It gained widespread
recognition thanks to the 1966 film The Republic of ShKID', based on the
fictionalized autobiographical story of former ShKID students, Grigory Belykh and
Leonid Panteleev. The authors recount the real-life experiences of organizing
socially useful activities with at-risk children. The head of the school, V.N. Soroka-
Rosinsky, was a talented and original teacher who championed respect for all ages
and individuality, and his teaching methods were based on a deep understanding of
child psychology (Belykh & Panteleev, 2012/1927).

The ShKID utilized the following forms of schoolchildren’s socially useful
activities:

— Labor landing parties: working on fruit and vegetable farms, organizing
clean-up events, cleaning rooms, and serving as class monitors;

10 ShKID is a Russian abbreviation for “Shkola-kommuna imeni Dostoyevskogo” (a school-
commune named after Fyodor M. Dostoevsky).
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— Participation in household management: handing over the kitchen, pantry
and cloakroom to the children for self-management. For each of these parts of the
household, a headman was elected, who was assisted by those on duty for each day;

— Creative education: forming children’s creative unions (physical training,
drawing, singing, dancing, etc.). According to the reports of 1924, at the Dostoevsky
School, the children edited and published over fifty different handwritten magazines
and pamphlets;

— Social activity: giving each student the right to publish their own newspaper
or magazine, as well as the right to engage in debate. The school had its own wall
newspaper, which anyone could contribute to and raise any social issue affecting
the school;

— Self-government: establishing a council of monitors, where they, together
with the teachers, discussed school events and future development plans;

— Individual approach: identifying each child’s talents and providing
opportunities to showcase them;

— “Free education”: in class, enabling the children to develop a desire for
independence, freedom, creativity, which over time would instill self-discipline in
them; and

— Workshops: in the evening after classes, involving the children in socially
useful work.

One can observe a clear difference in the behavior of the ShKID students at
the beginning and at the end. A striking example is Mamochka (Kostya Fedotov),
one of the students and the hero of the story The Republic of ShKID (Belykh &
Panteleev, 2012/1927) , whose prototype was a real boy who studied at this school.
Initially, Mamochka is shown as a typical street kid with thieving tendencies.
However, at school, his gradual re-education begins. One of Mamochka’s most
notable positive deeds is his participation in the creation and development of the
school newspaper. In The Republic of ShKID, the newspaper becomes an important
tool for correcting and preventing schoolchildren’s deviations by means of:

— Shifting from destruction to creation: previously, Mamochka spent his
energy on pranks and theft; his participation in the newspaper means that he channels
his abilities (wit, sociability, artistry) in a creative endeavors;

— Contributing to the common cause: the newspaper is a collective project
that unites the children; by helping with it, Mamochka learns to think not only about
himself but also about the team;

— Developing talents: working on a newspaper gives Mamochka the
opportunity to express himself: through writing, drawing, and editing; this helps
him and his mates gain confidence and see the value of creativity; and

— Supporting school rules: creating the newspaper is part of the educational
system established the head of the school; by joining this endeavor, Mamochka
indirectly supports a new, more civilized way of life at ShKID.

In the epilogue to The Republic of ShKID, the authors mention some former
ShKID students: they reformed, many of them entered educational institutions and
acquired professions (becoming Red Army commanders, agronomists, journalists,
and film directors) (Belykh & Panteleev, 2012/1927).
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In 1927, a children’s labor commune for neglected children and juvenile
delinquents was founded in the village of Novy Kharkov. It was named after
Felix E. Dzerzhinsky and included a school factory. It later became famous thanks
to the film Flags on the Towers (1958), based on the novella of the same name by
Anton S. Makarenko (Makarenko, 1983/1939). The story recounts the real
experience of merging education with productive labor, moral, physical and
aesthetic education. The director sets a goal for the students: to build a factory
completely by themselves; later, they themselves would work on it. While the
students are engaged in construction, they correct their deviant behavior through
being involved in socially useful activities (Makarenko, 1983/1939).

Road to Life is a 1931 film based on The Pedagogical Poem (Makarenko,
2016/1935). The film tells the true story of a groundbreaking experiment: the re-
education of children mutilated by the street through collective useful work in the
Bolshevo labor commune. The commune was not a school in the traditional sense,
but rather an institution that combined elements of an educational, educational and
labor-based elements, aimed at re-educating street children and juvenile delinquents.
In the commune, the boys worked as carpenters, shoemakers, and joiners, remaining
free citizens and supporting themselves—not by stealing, but by working. The film
reflects the process of re-educating adolescents through socially useful activities
(Makarenko, 2016/1935).

The pedagogical experience of schools with socio-individual education and
children’s communes discussed above laid the foundations for modern approaches
to correcting and preventing deviant behavior in schoolchildren through socially
useful activities. These institutions demonstrated the importance of combining
work education, teamwork, and an individual approach, which subsequently
evolved into comprehensive socialization and prevention programs.

Involvement in socially useful activities serves as a preventative measure
against deviance among adolescents, ensuring the development of a positive attitude
in schoolchildren toward any socially necessary work, the need for this work, as
well as the ability and willingness to perform it. Deviance prevention can and should
be implemented with adolescents by engaging them in socially useful work. One of
the promising areas in this regard is the importance of volunteering. As part of
preventing deviance in schoolchildren, socially useful activities can take a variety
of forms, from traditional forms of assistance to those in need to the collective
efforts of hundreds or thousands of people.

Based on our analysis of current experience in using socially useful activities
to prevent of schoolchildren’s deviations, we identify the following three sequential
stages:

The first stage involves the active participation of the family, educational,
public, social protection, medical, and law enforcement services and organizations
aimed at preventing the development of attitudes toward and/or motives for deviant
behavior in children and adolescents. The goal of the first stage is also to identify
and eliminate the causes and conditions for the development of deviance. At this
stage, social preventive work involves all adolescents. It is necessary to improve the
environment and provide assistance to schoolchildren who find themselves in
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unfavorable living and upbringing conditions even before the negative effects of
these conditions affect their behavior.

The second stage involves the early identification of schoolchildren who
have begun to exhibit deviant behavior, including the assistance to at-risk groups to
prevent the aggravation of their addictions. The primary goal of the second stage is
to prevent a repeat, more serious offence. This stage includes a system of actions
aimed at changing previously established maladaptive behavior patterns and
developing personal resources and strategies. At this stage, social prevention efforts
include children and adolescents with a history of deviant behavior (e.g., alcohol
and drug use, etc.), as well as groups with a high risk of engaging in deviant behavior.
One of the preventive technologies at this stage is the use of diagnostic testing
conducted in schools (for 13-year-olds—with parental consent, for 15-year-olds
and older—with the child’s consent), including as part of regular medical
examinations. Secondary prevention is most appropriately conducted in educational,
public, medical, law enforcement, and social welfare institutions. In this case,
targeted and coordinated (and most often collaborative) work of qualified specialists
1s necessary in order to activate the volitional resources of children and adolescents
and prevent the aggravation of the problem.

The third stage involves the prevention of further personality breakdown and
the assistance to children and adolescents exhibiting pronounced forms of deviance,
as well as the elimination of negative personal, social and medical consequences of
deviant behavior using a set of measures aimed at preventing recurrent behavioral
deviations. The goal of this stage is to prevent relapses in individuals with established
deviant behavior. This stage involves working with minors serving sentences in
penal colonies, as well as after their release, to prevent recurrence of crimes. Tertiary
prevention is most appropriately implemented in juvenile correctional facilities,
medical institutions, and social welfare institutions, and this requires the collaboration
of qualified specialists—doctors, psychologists, social workers, and special
education teachers—to prevent the aggravation of the existing problem. At the third
stage, specialists deal with children and adolescents who already have a difficult-to-
treat disease, the success of which depends on the patient’s desire to “see” their
problem and overcome their illness. This stage includes a system of social,
psychological and medical actions intended for children and adolescents exhibiting
various forms of deviations, in order to facilitate the restoration of their health,
personal and social status, as well as their return to their families, educational
institutions, and socially useful activities.

Let us consider the measures and actions necessary to prevent adolescent
deviance through socially useful activities: providing information, organizing
alternative activities, promoting a healthy lifestyle, optimizing work activities,
arranging useful leisure activities, teaching socially important skills, and activating
personal resources.

We emphasize providing information as the primary stage of preventing
deviance among children and adolescents through socially useful activities.
Schoolchildren often commit deviations because they do not know that it is
punishable, or they hope that they will not be punished. Therefore, it is important to
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inform the younger generation that all their actions have consequences. An important
goal of information is to influence the individual’s cognitive processes in order to
enhance their ability to make constructive decisions. Fostering a positive attitude
toward socially useful activities is an important approach to preventing first-time
deviance and relapse in deviant children and adolescents.

In our opinion, the forms of informing schoolchildren in order to prevent
deviations and instill socially useful activities should include: invitations to projects,
promotions, contests; lectures, seminars, class hours; conversations, discussions
(debates, round tables); distribution of special literature and booklets; social and
educational events; design of information boards; and personal examples of adults.
Providing information may include classroom hours in schools (viewing thematic
films, holding seminars, discussions, and trainings), where adolescents can be
introduced to the concept of ‘socially useful activity’, its characteristics and
directions, as well as the types and consequences of deviant behavior. Public figures,
volunteers, social workers, narcologists, psychologists, and law enforcement
officers are involved in providing information. Such events motivate children to
engage in socially significant activities. The design of the information board is also
important: it can be used to display campaign leaflets, booklets, posters, work plans,
photographs, etc. on it, e.g., to post information about creative and cultural events.
These help involve children and adolescents in socially significant activities. It is
important that information be timely.

Organizing alternative activities is crucial for preventing deviance in
schoolchildren, as these activities are linked to the concept of the vicarious effect of
deviant behavior. We believe it necessary to note that alternative activities should
be socially useful, specifically fostering a sense of social responsibility and arousing
an interest in socially significant activities that are promising for personal
development.

Popular types of alternative activities for preventing deviance and instilling
skills in socially useful activities in children and adolescents include: attending
clubs; volunteering; participating in social projects; traveling and hiking; engaging
in creative work; visiting museums, libraries, and theaters; playing sports,
participating in charity events, public organizations or youth movements. Alternative
activities are particularly effective during childhood and adolescence, when other
pedagogical approaches fail to produce the desired effect. These activities not only
help fill free time but also promote cultural values, challenge stereotypes, enhance
self-esteem, and enrich one’s inner world. For example, attending clubs can be
a socially useful activity, as club work is a form of extracurricular activities that
serve as a means of professional orientation for students and develops their skills in
independent and research work. It is important that the results of students’ club
activities be socially useful and reflected in the organization of school evenings,
competitions and Olympiads, debates, school exhibitions and other events.
Volunteering also helps the younger generation realize their aspirations for
leadership and, for a time, acquire the rights and responsibilities of an adult:
independently planning activities and taking responsibility for their own results.
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Based on our analysis, we identified modern formats of socially useful
activities for schoolchildren, such as:

— Humanitarian aid collection. This includes various initiatives aimed at
supporting those in need, including participants in the Special Warfare (SW) as well
as fostering civic responsibility and patriotism. Schoolchildren can collect storable
foods, medicines, warm clothes and other essential items.

— Social entrepreneurship. This takes the form of educational programs and
competitions that help develop social responsibility. Schoolchildren develop
projects that can solve social problems. For example, as part of the Entrepreneurship
Olympiad, participants create technological solutions to assist in medicine,
agriculture, ecology and other fields. Winners of such competitions can receive
additional points for university admissions and support for their developments.

— Scientific and technical creativity. This includes a variety of educational
programs (robotics, programming, technical modeling, construction, etc.), events,
infrastructure solutions and project activities. These formats are aimed at developing
intellectual, creative, and professional skills, as well as fostering schoolchildren’s
interest in scientific and technical professions.

— Reverse mentoring. This involves the exchange of experience and knowledge
among different generations. In the context of socially useful activities of
schoolchildren and elderly people, this format may include interactions aimed at
increasing social activity and strengthening intergenerational ties. An example
could be creating a social space for the older generation to acquire new social and
life skills through the assistance of schoolchildren (e.g., in the field of computer and
financial literacy); and

— Work in stray animal shelters. This includes various projects and activities
aimed at helping animals, raising awareness of the problem of stray animals and
developing social skills, etc.

We believe that the effectiveness of preventing deviant behavior among
schoolchildren depends on a comprehensive approach at various levels of public
life; the entire environment of children and adolescents should be involved in the
process. The foundations of socially useful activity should be instilled within the
family, which will also serve as a means of preventing deviance. Socially useful
activities of school-age children and adolescents within the family, as a means of
preventing deviance, include: participating in household chores (cleaning the house,
washing dishes, etc.); engaging in agricultural work in the garden or cottage;
assisting parents, grandmothers, and other relatives; caring for younger ones
(siblings); caring for pets; participating in the organization of family holidays, etc.

Socially useful work of children and adolescents within the family may
include various tasks, depending on their age and abilities. It is in the family, through
work and communication, that the individual’s first moral principles are nurtured,
as well as goals and ideals, interests and needs that are useful to society are formed.
As adolescents grow and gain work experience, they are given more complex
assignments and responsibilities, such as participating in family budget discussions.
Children learn to balance the family’s resources with their needs and feel that they
have a voice in solving family financial problems.
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It must be emphasized that the school plays a vital role in instilling socially
useful skills and implementing deviance prevention measures. Socially useful
activities of children and adolescents at school as a means of preventing deviance
involve organizing work aimed fostering positive individual needs and interests.
These activities for children and adolescents at school include: serving as class
monitors; participating in labor landing parties and clean-up days; collecting waste
paper, participating in charity events, working in the school library, assisting in the
school museum; mentoring younger schoolmates; visiting clubs and sections;
participating in school-wide events and competitions, as well as in self-government.

Certain types of socially useful activities for adolescents at school can be used
as a means of preventing deviance. For example, this can be classroom duty, as it
helps develop responsibility and discipline in students. The advantage of being on
duty is not only instilling discipline, but also teaching respect for work. By engaging
in socially useful work, children learn to properly manage their time and take
a responsible approach to assigned tasks. Labor landing parties and clean-up days can
also be part of the prevention of deviant behavior among adolescents. Such activities
are aimed at forming a socially adapted personality through work. In the process,
children develop work skills, a responsible and creative attitude to work, and create
a cohesive team. Organizing such events promotes the development of positive
personality traits and the formation of norms of socially useful behavior in society.

We believe that parents and family bear primary responsibility for the social
prevention of deviance in the younger generation. The success of avoiding many
adolescent deviant behaviors depends on the family environment and the ability of
parents and relatives to recognize changes in their child’s behavior. The family’s
pedagogical competence and the parents’ personal example are also important, as
children primarily learn their behavioral attitudes from their family: this can include
both imitation and protest. Educational institutions are also influential. School is the
second most important social institution where adolescents spend a significant
amount of time, and their knowledge and attitudes depend on the skills of their
teachers. Youth institutions and commissions for juvenile affairs are third in
importance in social prevention and instilling skills in socially useful activities.
These institutions are responsible for the social and legal assessment of adolescent
deviance and the preventive measures taken (after all, it is important not only to
punish, but also to conduct work). The media is also a dominant actor in social
prevention. Due to the busy parents and overloaded school schedules, many
adolescents spend a significant amount of time on the Internet, where, unfortunately,
the topic of deviance is not always presented in a negative context. More preventative
measures are needed, particularly, in the media whereas illicit sources, such as those
with a hidden drug culture context, should be punished. Healthcare institutions,
responsible for implementing preventative measures to protect adolescent health,
rank third. Law enforcement agencies and social welfare agencies share fourth place.

An example of promising conditions for socially useful activities of
schoolchildren can be the development of the all-Russian public-governmental
movement of children and youth, Movement of the First, created in July 2022
through the reorganization of the Russian Schoolchildren’s Movement. On its
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official website, the organization positions itself as “a special space for dialogue
between children, parents, teachers, and mentors. Here, everyone has the opportunity
to realize their ideas and dreams. The Movement’s events unlock the potential of
each participant, helping them become the best version of themselves every day”''.

The Movement of the First’s campaigns for developing socially useful activities
among adolescents as programs for preventing deviations include various programs
and projects aimed at strengthening the children’s collective, fostering friendship and
mutual respect, preventing conflicts among children and young people, and creating
a comfortable psychological environment. Some of these include:

— The “Learn and Explore” Program: involving adolescents in creating and
developing educational and preventive projects, such as: “First Aid” (thematic
excursions introducing first aid professions, as well as lessons and workshops on
first aid); “Visiting a Scientist” (lectures, excursions, workshops, open days at
research centers, higher educational institutions, technological facilities, innovative
companies, centers of additional education, museums and more);

— The “Do Good” Program: creating volunteer groups that enable children to
implement their social initiatives, help others, and do a good deed for society;

— The “Young Naturalists of the First” Project: developing skills for active
care of nature, implementing children’s initiatives to protect the environment, and
performing research activities within the thematic community; and

—The “Time of the First” Specialized Sessions: actively involving participants
in socially significant activities through the implementation of children’s initiatives
in the context of short-term stay of the participants in children’s recreation and
health institutions.

The programs use such forms of work as marathons, master classes, creative
venues, workshops, actions, performances, concerts, campaign teams, hikes, tours,
sports competitions, festivals, contests, and others.

Conclusion

The interrelationship between the socio-legal and pedagogical perspectives in
studying the Russian experience of preventing schoolchildren’s deviations is evident
in a comprehensive approach to solving the problem. Both complement each other,
forming a system of measures aimed at preventing deviant behavior and promoting
the social adaptation of school-age children and adolescents. However, it is
important to note that:

1. The socio-legal and pedagogical perspectives do not exist in isolation: they
form a unified system for preventing schoolchildren’s deviations. Legal norms set
the framework and goals, and pedagogical methods provide the tools for achieving
these goals.

2. Effective prevention is only possible with a comprehensive approach that
takes into account both legislative requirements and the educational, educational
and psychological aspects of working with schoolchildren.

' Movement of the First. Official Website. Retrieved November 09, 2025, from: https://
OybBIBIKEHUH. P/
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3. Akey role in implementing this approach belongs to teachers and specialists
at educational institutions, who act as the link between legal mechanisms and direct
work with students.

4. Further improvement of coordination between various prevention actors
(government agencies, educational institutions, and families) is necessary, as is the
development and implementation of innovative educational programs based on
current legal norms.

Socially useful activities are essential for preventing deviance in children and
adolescents, as they involve active participation through which young people learn to
better understand their needs and analyze social laws. The primary causes of deviant
behavior are the child’s environment, as well as parental behavior patterns and family
relationships. When preventing the deviant behavior in schoolchildren, it is crucial to
prioritize the comprehensive development of the individual and the promotion of a
healthy lifestyle. The primary measures contributing to the prevention of deviant
behavior include involving children in social activities at school and working with the
family. Preventive work to address deviant behavior includes individual and group
social and preventative measures, and the effective organization of leisure activities
for the younger generation. It should be noted that through socially useful activities,
children adopt positive behavior patterns, which is essential for preventing deviant
behavior. Students’ unpaid labor as a form of activity and the organization of achieving
socially significant goals that contribute to the formation of an active civic position in
the younger generation is the subject of modern legislation. Furthermore, in social
practice, activities through which young people learn to better understand their needs,
analyze social laws, develop a program for their behavior, and discern its causes and
consequences are recognized as being socially useful. Thus, the interrelation between
the socio-legal and pedagogical perspectives provides a systematic approach to
preventing deviance, aimed at the formation of law-abiding and socially responsible
behavior in schoolchildren.
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AHHOTaUMA. AKTYyaJTbHOCTh UCCIIEOBaHUS 00YCIIOBJICHA BOCTPEOOBAHHOCTHIO OOIIIe-
CTBEHHO MOJIC3HOW NESITEILHOCTH O0YYArONIMXCS IIKOJ, YTO MOATBEPIKIACTCS POCCUHCKIMU
3aKOHOATEIbHBIMA HOPMaMH M COLIMAIbHOM MTPpakTHKOM. HakorieHrne u mepeaadya ompITa co-
[IUAJILHO [TPUEMIIEMOTO TIOBSICHHUS SIBJISIFOTCS 3a1a49eil POCCHICKOTo 00IIeCTBa, paBa U CHCTe-
MbI 00pa3oBanus. PelieHue ee Hy)KIaeTcsi B METOJOJIOTHYECKOM U IIPABOBOM COIPOBOXKICHHH
npoiiecca u3ydeHus 1 GoOpMHPOBAHMS COLMATBHOCTH TMYHOCTH B HOBBIX COLUAILHO-KYIBTYP-
HBIX yCJaoBUsX. 1lenb MccinemoBaHms — CHCTEMATH3aIUsl HAKOTUICHHBIX 3HAHHHA W MPAKTH-
YECKOTO OIBITa OOIIECTBEHHO MOJIE3HO e TEIbHOCTH MOAPACTAIOIIETO MoKoeHus B Poccun,
a TaKKe OIpeeieHre IOTEHIMAIbHBIX HAlpPaBICHH Pa3sBUTHSA OTOM JEATEIBHOCTH Kak
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HHCTPYMEHTA MPOQUIAKTUKH JeBHAIiL. B mporiecce rcciieoBanus OCyIECTBICH aHAIN3 Ha-
YUYHOM JIMTEPaTyphl U HOPMATUBHO-IIPABOBBIX AKTOB. Pe3yibTaThl HCCIICIOBAHUS TTO3BOISOT
clienath BBIBOJ, YTO B COBPEMEHHOM POCCHIICKOM 3aKOHOIATEIbCTBE OE3BO3ME3IHBIN TPy
06y‘la}OHII/IXCﬂ — 9TO HE TOJIBKO BUA ACATCIbHOCTH, HO U OpraHn3a1ysl BbIITOJIHCHWA COLIUaIb-
HO 3HAYUMBIX IeJIel, CIIOCOOCTBYOMINX (POPMHUPOBAHHIO AKTUBHOW TPAXKIAHCKOU MO3HIHU
MO/IPACTAIOIIETO TIOKOJICHHS. B colnanbHOM MpakTHKe OOIIECTBEHHO MOJIe3HAs ISSITEelIbHOCTh
IIKOJIBHUKOB — 3TO aKTUBHOCTbB, ITOCPEACTBOM KOTOpOI’I MOJIOACKD YUUTCA JIy4lll€ IIOHUMATh
CBOM MOTPEOHOCTH, aHATH3UPOBATEH COLUATBHEIC 3aKOHEI, BRICTPAUBATh POTPAMMY CBOETO I10-
BEJICHNS], BUJIETh €r0 NPUYHHBI U MIOCIeCTBUL. [[pUBOASTCS apryMeHThl HEOOXOIUMOCTH yda-
CTHUs INKOJIbHUKOB B OGHICCTBCHHO TIOJIE3HOM TPYC KaK yCJIIOBUA HpOd)I/IJ'IaKTI/IKI/I JCBHAHTHOI'O
noBeneHus. [IpoaHan3upoBaHbl IeIH U PE3yIbTaThl OOMIECTBCHHO MOJIE3HOH ACATEIFHOCTH
LIKOJIbHUKOB, PACCMAaTPUBAEMBbIE B ITPABOIPHUMEHUTEIBHOM M COLUATbHOM POCCHIICKOM OIIBITE.
OO00CHOBaHO, YTO OOIIECTBEHHO IOJIE3HAs ACSTEIFHOCTD IIKOJIBHIUKOB MOXKET PEali30BbIBATh-
cs1 B 00pa30oBaTEeNbHBIX YUPSIKACHIUSX, B CEMbE, a TaKke M 3a uX npenenamu. OOImecTBeHHO
TOJIe3HAsI JISSITeNIbHOCTh BBICTYIACT CBA3YIOIMM 3BEHOM MEXK/y COLHAaIbHO-IIPABOBOM U Iea-
FOTUYECKON COCTABJISIONIMMHU MPOGUIAKTHKY JACBUAIMI NMIKOILHUKOB. B 11t000M cityuae oHa
JOJDKHA UMETh KOHKPETHOTO COIMATBHOTO aJIpecara M PelIaTh ONPEICICHHYIO COIUANBHYIO
W/WJTA COLMOKYIIBTYPHYFO MPOOIIEMY.
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Abstract. Prosodic organization of speech is relevant to both the comprehension of the
spoken text and subjective voice evaluation. This pilot study compared direct comprehension
and subjective evaluation of the same English-language educational text voiced by a professional
female narrator and a synthesized voice perceived as female. Data from 145 university students
(females = 37.9%, males = 62.1%) with an upper-intermediate level of English or higher were
analyzed. Each study group listened to only one recording (natural voice: n = 77; synthesized
voice: n = 68). After listening, the participants answered five content-related questions and
rated the recording on 12 five-point semantic-differential scales. Direct comprehension scores
did not differ between the conditions. In contrast, the semantic-differential ratings varied: after
applying the Holm correction, the synthesized recording received less positive ratings on the
attractiveness, interest, informativeness, vividness, and scientific validity scales. In the natural-
voice condition, factorization revealed components of general evaluation/attractiveness,
cognitive accessibility/clarity, and activation. In the synthesized voice condition, the structure
was less compact: cognitive-evaluative, activation/richness, and expressive-appeal components
were identified, with the fourth eigenvalue also exceeding 1. The obtained data indicate that the
two recordings provided similar direct factual comprehension but different subjective ratings.
Because the results relate to two specific stimuli, it is impossible to separate the voice source
from the speaker’s identity and other delivery features.
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Introduction

Spoken language reaches the listener as a structured acoustic event rather
than as a sequence of lexical units alone. Pitch changes, rhythm, stress, and pauses
mark phrase boundaries, indicate emphasis, and help the listener organize incoming
speech (Cole, 2015; Cruttenden, 1997; Cutler et al., 1997; Hirschberg, 2002).
Prosodic phrasing can reduce structural ambiguity in sentence comprehension
(LaCroix et al., 2019; Schafer et al., 2000). In this functional sense, intoning is part
of meaning construction: the same verbal sequence can be perceived differently
depending on how emphasis, tempo, and melodic contour are distributed throughout
the utterance.

This point is especially relevant to foreign-language listening. Lexical access
and syntactic parsing are less automated in a second language, so listeners may rely
more on temporal and prosodic cues. Pitch stress can influence what learners
remember from spoken discourse (Guan et al., 2022), while speech rate influences
perceived comprehensibility and listener evaluation (Munro & Derwing, 1998,
2001). Prosody also conveys emotion and pragmatic stance, which means that the
listener processes not only propositional content but also information about how
that content is presented (Mauchand et al., 2021; Paulmann & Kotz, 2008).

The voice therefore becomes part of the educational stimulus. Short fragments
are sufficient for listeners to form social impressions of the speaker, and those
impressions are sensitive to voice pitch and tempo (Apple et al., 1979; Baus et al.,
2019; McAleer et al., 2014). In multimedia learning, the speaker’s voice can
function as a social cue (Mayer et al., 2003). In classroom communication, vocal
delivery changes how motivational messages are perceived (Paulmann & Weinstein,
2025). These findings make it possible to identify at least two outcomes of
educational listening: whether the learner can reconstruct the factual content and
how the learner evaluates the auditory presentation itself.

In the text-to-speech context, this distinction becomes increasingly important.
Early work showed increased short-term memory loads when synthesized speech
was used (Luce et al., 1983), while more recent studies provided a less consistent
picture. Human speech is often preferable, but comprehension depends on the task,
the listener, and the particular synthesis used (Curtin & Ayaz, 2017; Gong, 2023;
Rodero, 2017). Dylman and colleagues (2025), for example, found that both
intonation and voice type could influence listening comprehension in children.
Therefore, the practical question is not simply whether synthesized speech is ‘better’
or ‘worse’ than natural speech. A synthesized recording can remain intelligible
while eliciting different emotional or evaluative responses.

The semantic differential offers a compact way to describe such responses.
Osgood and colleagues (1957) showed that bipolar adjective scales are often
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organized around broad dimensions, commonly described as Evaluation, Potency,
and Activity. However, these dimensions should not be viewed as invariant
templates. A task-specific semantic differential is constructed around the rated
object, and its factorial organization can vary depending on the stimulus and the
group. Voronin (2018), for example, demonstrated that contrasting groups of
respondents can construct different semantic structures around the same domain.
This is relevant in this case, as the presented adjective pairs were selected to
represent several aspects of listening comprehension—overall evaluation and
attractiveness, cognitive accessibility and credibility, and activation—yet their
empirical organization could have emerged from the ratings.

The present study combines a short comprehension test with a semantic-
differential evaluation of two female-voiced realizations of the same English
educational text. It is deliberately framed as a pilot study. The study design does not
involve manipulation of individual acoustic variables and does not allow for the
general effect of natural and synthesized speech to be determined. However, it can
address a more specific question of whether the two recordings with identical verbal
content produce similar direct comprehension and whether the students describe
their listening experience in the same way. Factorization of the semantic-differential
ratings is used as a research method to examine how the adjective pairs are organized
within each voiced version.

Purpose and hypotheses

The study compared direct comprehension and semantic-differential ratings
after the participants listened to the same foreign-language educational text delivered
the natural or synthesized female voice.

Hypothesis 1: Direct comprehension will be higher after listening to the
natural voice recording than after listening to the synthesized voice recording.

Hypothesis 2: The natural voice recording will receive more positive semantic-
differential ratings than the synthesized voice recording.

Methods
Design and stimuli

The pilot analysis used two conditions: a natural female professional voice
and a synthesized female voice.

The verbal material was a 789-word English informational text on the history
of coffee, its social role, and its physiological effects. The professional recording
was taken from a publicly available copy of the BBC video What does coffee do to
your body?'. The professional narrator was a woman. The first author transcribed
the text and used an online text-to-speech service to generate a synthetic version
based on the transcript. The selected synthesized voice sounded female. Both
recordings contained the same spoken text.

! Learn English through Mass Media. (2024, May 16). What does coffee do to your body? BBC
World Service.mp4 [Video]. VK Video. https://vkvideo.ru/video-200164765 456240346
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The recordings were played in routine classroom settings. Before playback,
the instructor asked the students to listen carefully to the recording and independently
complete an online form after listening. Written informed consent was obtained
before participation. The responses were anonymous.

Participants

The sample included 145 persons, 77 of whom listened to the professional
natural voice and 68 listened to the synthesized voice. The participants were students
at Moscow Institute of Physics and Technology (MIPT) or Moscow State Linguistic
University (MSLU) and had an English proficiency level of upper-intermediate or
above, as determined by university placement or achievement testing and program
requirements. The stimuli were divided into groups, and each participant listened to
only one recording. The main characteristics of the samples are presented in Table 1.

Table 1
Sample characteristics depending on voice conditions

Characteristic

Professional natural voice

Synthesized voice

N 77 68
Age, M (SD) 20.91(1.70) 19.78 (1.42)
Age, median [IQR] 21 [20-22] 20 [19-21]
Women / men, n 31/46 24 /44
MIPT / MSLU, n 51/26 45/ 283
Study year, median [IQR] 4 [2-4] 3[1-3]

Note. The conditions were similar in gender (p = 0.539) and institution (p = 0.994), but differed in age
(p <0.001) and study year (p < 0.001).

Measurements

Five items were scored for direct comprehension. Three were multiple-choice
questions and two required short answers (see Appendix). Each correct answer
received one point; the total score ranged from 0 to 5. Spelling errors and minor
spelling variations were ignored.

The semantic differential contained 12 bipolar scales presented in Russian.
The pairs were selected to cover three content domains relevant to auditory
evaluation: general evaluation and attractiveness (Useful—Harmful, Attractive—
Repulsive, Interesting—Boring, Bright—Dull, Captivating—Ordinary, Beautiful—
Prosaic, Rich—Empty), cognitive accessibility and credibility (Simple—Complex,
Informative—Confusing, Concrete—Abstract, Scientifically Valid—Dubious), and
activation (Calming—Stimulating). This grouping was a content rationale for
selecting adjectives, not a predetermined factor model. The procedure followed the
general semantic-differential approach of Osgood and colleagues (1957) and the
logic of task-specific semantic differentials (Voronin, 2018); it was not intended as
a psychodiagnostic scale. Responses ranged from 1 for the left pole to 5 for the right
pole. For the rating pairs, lower scores therefore indicated proximity to the more
favourable left pole. The Calming—Stimulating pair was interpreted as an activation
continuum rather than as a positive—negative pair. The order of the poles was not
varied, which could have increased position-related response bias.
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Data analysis

The two voice conditions were compared using the Mann—Whitney U-test.
The Holm correction was applied to all the 12 scale-level comparisons, and the
rank-biserial correlation (r7b) was used as the effect size. The semantic differential
dimension was examined separately in the two conditions. Exploratory principal
component analyses utilized the correlation matrix and Varimax rotation. The
number of components was examined using the Kaiser criterion (eigenvalues > 1),
visual inspection of scree plots, and comparison of two- and three-component
solutions (Fabrigar et al., 1999; Voronin, 2018). Because the sample was small and
the solutions were not identical across conditions, factorization was interpreted
descriptively, and factor scores were not compared between the groups.

Results
Objective comprehension

The professional natural voice group obtained M = 3.23 (SD = 0.89;
median = 3), and the synthesized voice group obtained M = 3.10 (SD = 0.93;
median = 3). The distributions did not differ, U = 2800.5, p = 0.445, rrb = 0.070.
Hypothesis 1 was not confirmed.

Semantic-differential ratings

Figure presents mean ratings for all the 12 semantic pairs, and Table 2 provides
the corresponding descriptive statistics, Mann—Whitney tests, effect sizes, and Holm-
corrected p values. The left and right poles are shown directly in the figure. Scores
ranged from 1 (left pole) to 5 (right pole); for the rating pairs, lower scores indicate
amore favourable evaluation. The largest differences between the conditions concerned
attractiveness, interest, informativeness, brightness, and scientific credibility.

Table 2
Semantic-differential ratings depending on the voice conditions
M (SD)
Scale Professional Synthesized u rrb Holm p
voice voice

Useful—Harmful 2.06 (0.99) 2.47 (1.14) 2084.0 -0.204 0.166
Attractive—Repulsive 2.16(1.10) 3.25(1.24) 1369.0 -0.477 <0.001
Interesting—Boring 2.30(1.18) 3.21(1.28) 1554.5 -0.406 <0.001
Simple—Complex 2.36 (0.90) 2.76 (1.13) 2138.5 -0.183 0.166
Informative—Confusing 2.01(1.04) 2.84 (1.28) 1647.0 -0.371 <0.001
Calming—Stimulating 2.70(0.95) 3.12(1.17) 2111.5 -0.193 0.166
Bright—Dull 2.60(1.09) 3.24 (1.19) 1848.0 -0.294 0.013
Concrete—Abstract 2.18 (1.10) 2.57 (1.33) 2209.0 -0.156 0.166
Scientifically justified—Dubious 2.23(1.00) 2.84(1.11) 1779.0 -0.320 0.005
Captivating—Ordinary 2.82(1.27) 3.35(1.21) 1980.5 -0.244 0.068
Beautiful—Prosaic 2.96 (1.09) 3.35(1.06) 2105.0 -0.196 0.166
Rich—Empty 2.13(1.04) 2.53(1.14) 2085.0 | -0.204 0.166

Note. Lower values indicate proximity to the adjective on the left. Negative rrb values indicate lower
ratings in the professional natural voice condition.
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Useful = & i Harmful
Attractive = = Repulsive
Interesting f= : - Boring

I
Simple G - ! Complex
I
Informative = a : Confusing
Calming ""‘,,_L._* Stimulating
Bright e ka Dull
i
Concrete s - ! Abstract
I
Scientifically justified = Dubious
I
Captivating i T - Ordinary
I
Beautiful '_‘_': - Prosaic
Rich P § Empty
1 1 i 1 1
1 2 3 4 5

Rating (1 = left pole; 5 = right pole)
@ Professional natural voice H# Synthesized voice

Mean semantic-differential ratings depending on the voice conditions with 95% bootstrap
confidence intervals

Note. Scores range from 1 (left pole) to 5 (right pole). For evaluative pairs, lower values indicate a more favorable rating;
the Calming—Stimulating pair represents activation rather than valence.

Source: created by Mikhail O. Matveev and Olga A. Ulyanina using Python 3.13.5 and Matplotlib 3.10.8.

After the Holm correction, significant differences remained for the pairs:
Attractive—Repulsive, Interesting—Boring, Informative—Confusing, Bright—
Dull, and Scientifically Valid—Dubious. The synthesized recording received less
favorable mean across all the significant comparisons.

Factor structure

In the professional natural voice condition, the Kaiser criterion retained three
components (eigenvalues = 5.00, 1.46, and 1.11); together, they explained 63.1%
of the variance. In the synthesized voice condition, four eigenvalues exceeded 1
(4.69, 1.34, 1.28, and 1.18). The first three explained 60.9% of the variance. Scree
plots showed a dominant first component followed by smaller components in both
conditions. Two-component solutions explained 53.8 and 50.3% of the variance
and left the Calming—Stimulating scale weakly represented. Therefore, three-
component Varimax solutions were inspected as a parsimonious descriptive
representation (Tables 3 and 4). The fourth synthesized component was viewed as
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evidence that the structure in that condition could be more differentiated than
a three-component summary might suggests.

Table 3
Three-component Varimax solution in the professional natural voice condition
Scale Component 1 Component 2 Component 3
Useful—Harmful 0.627 0.102 0.374
Attractive—Repulsive 0.800 0.266 0.104
Interesting—Boring 0.829 0.155 -0.091
Simple—Complex -0.070 0.801 0.099
Informative—Confusing 0.485 0.642 -0.134
Calming—Stimulating -0.029 —-0.021 0.903
Bright—Dull 0.726 0.044 -0.253
Concrete—Abstract 0.135 0.684 -0.103
Scientifically justified—Dubious 0.612 0.401 -0.005
Captivating—Ordinary 0.773 -0.053 0.026
Beautiful—Prosaic 0.636 0.024 -0.210
Rich—Empty 0.879 0.040 0.010
Variance explained, % 38.8 15.0 9.3
Note. Loadings with |.40| or greater are shown in bold.
Table 4
Three-component Varimax solution in the synthesized voice condition
Scale Component 1 Component 2 Component 3

Useful—Harmful 0.788 0.032 0.325
Attractive—Repulsive 0.478 -0.092 0.637
Interesting—Boring 0.650 -0.117 0.497
Simple—Complex 0.123 0.441 0.471
Informative—Confusing 0.793 0.186 0.276
Calming—Stimulating 0.261 0.739 -0.123
Bright—Dull 0.158 -0.172 0.828
Concrete—Abstract 0.675 -0.078 -0.027
Scientifically justified—Dubious 0.750 -0.019 0.140
Captivating—Ordinary 0.181 0.140 0.794
Beautiful—Prosaic 0.374 -0.335 0.387
Rich—Empty 0.471 -0.609 0.000
Variance explained, % 28.5 111 21.3

Note. Loadings with |.40| or greater are shown in bold.
In the professional natural voice condition, Component 1 was dominated by

general evaluation/attractiveness, Component 2 was dominated by cognitive
accessibility/clarity, and Component 3 was dominated by activation. In the
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synthesized voice condition, the three-component solution separated cognitive-
evaluative descriptors, activation/richness, and expressive attractiveness less
cleanly; the fourth eigenvalue above 1 indicates additional residual structure.

Discussion

Both recordings produced similar scores on the five items related to direct
comprehension. In this pilot sample, the results do not support the superiority of the
professional natural voice for factual comprehension. This finding is compatible
with previous research showing that synthesized speech can remain intelligible
even when it differs from natural speech in terms of processing requirements or
listener evaluation (Curtin & Ayaz, 2017; Rodero, 2017). The result should not be
generalized to other voices or longer-term learning outcomes.

The semantic differential revealed a different pattern. After correcting for
multiple testing, the students rated the synthesized recording as less attractive, less
interesting, less informative, more boring, and less scientifically valid. This result is
consistent with previous findings that human and synthesized voices can differ in
listener evaluations even when both remain intelligible (Curtin & Ayaz, 2017;
Gong, 2023; Luce et al., 1983; Rodero, 2017). Thus, Hypothesis 2 was partially
supported: the expected direction was observed across several rating scales, but not
on every pair.

The factorization is also informative. The 12 adjective pairs were selected
to represent several content domains, but this selection did not predetermine the
statistical structure. In the professional natural voice condition, the three-
component solution identified a broad evaluation/attractiveness component,
a cognitive-accessibility component, and an activation component dominated by
Calming—Stimulating. In the synthesized voice condition, the organization was
less compact: the Kaiser criterion indicated four components, while the three-
component solution only approximately separated cognitive-evaluative
descriptors, activation/richness, and expressive attractiveness. Thus, Simple—
Complex and Calming—Stimulating do not behave as conventional indicators of
the same general evaluative dimension. The difference between the conditions is
consistent with the psychosemantic view that the structure of the task-specific
semantic differential depends on the rated object and the context of evaluation
(Osgood et al., 1957; Voronin, 2018). Given the small group sizes, these factorial
solutions should be considered preliminary.

The practical implications are intentionally limited. A brief comprehension
assessment revealed no differences between the two recordings, whereas several
subjective ratings did. For developers and teachers using synthesized audio in
foreign language educational materials, this suggests that a pilot evaluation with
a target group of learners could reveal differences in perceived attractiveness,
informativeness, brightness, or credibility that a brief factual test might miss. This
study does not determine the acoustic characteristic responsible for these differences,
nor does it establish a general advantage of natural speech.
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Limitations. The study compared one professional natural voice recording
with one synthesized voice recording. The voice source was not separated from the
speaker’s identity, vocal quality, duration, or tempo of speech. Therefore, the results
obtained are applicable only to these stimuli.

The semantic-differential poles were presented in a fixed order, which could
have led to position-related response bias. The comprehension test contained only
five items and assessed direct fact retrieval. The factor analyses were conducted on
relatively small subgroups and should therefore be considered preliminary;
replication with a larger sample and a balanced pole order is needed.

Conclusion

In this pilot study, a professional natural female voice and synthesized
female voice produced similar direct comprehension of the same English
educational text but elicited different subjective evaluations. The natural voice
recording was rated more favourably on attractiveness, interest, informativeness,
brightness, and scientific credibility. Exploratory factor analysis also revealed
that the semantic-differential ratings were organized differently in the two
conditions. These findings apply to the two recordings used here and cannot be
attributed solely to the voice source. However, they support the feasibility of
analyzing comprehension and listener evaluation as separate outcomes in foreign-
language educational listening.
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APPENDIX
Comprehension items and scoring key
No. Item Correct answer
1 | How did coffee houses contribute to social change during They provided venues for
the Enlightenment? business, politics, and sharing
ideas
2 | What is the main active ingredient in coffee? Caffeine
3 | How does caffeine affect the nervous system? It blocks adenosine receptors to
boost alertness
4 | Coffee has been consumed for at least years, shaping 1,500
global culture.
5 | Drinking too much coffee may cause side effects such as Insomnia
and nervousness.
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KpaTkoe coobuieHmne

EcTecTBEHHbIN U CUHTE3UPOBaHHbIN roJs1I0C
npu ayaupoBaHUU HAa MHOCTPAHHOM fI3bIKe:
nUoTaXHoe uccsieaosaHme NOHMMaHUS TEKCTa U OLLeHOK
no cemaHTndyeckomy auddpepeHumnany

M.O. Margees' 2=, O.A. YViabgaauna'?

! MOCKOBCKUH (pU3UKO-TeXHUYECKUI MHCTUTYT (HanmoHanbHbIi UCCcienoBaTeNbCKUNA yHU-
BepcureT), Joneonpyonsiil, Poccuiickas @edepayust
2 MOCKOBCKHUH TOCY/IapCTBEHHBIN MICUXOJIOTO-TIEarOTUYECKUN YHUBEPCUTET, Mockaa,
Poccuiickaa @edepayus
P mike-matveev@mail.ru

AnHoTanus. [Ipocoauueckas opraHu3aliis peuu cBsi3aHa Kak ¢ TOHUMaHHUEM 3Byvallie-
0 TEKCTA, TaK U ¢ CyObEKTHUBHOM OLIEHKOH rofoca. B nunoTaxHoM Hccllel0BaHUH CONOCTABIIS-
JIFICh HETIOCPEICTBEHHOE TOHUMAHUE M CyObEKTHBHAS OIICHKA OTHOTO M TOTO YK€ aHIJIOS3BITHOTO
yueOHOT0 TeKCTa, 03BYYEHHOTO MPO(eCCHOHAIBHBIM AUKTOPOM-KEHIIUHON 1 CUHTE3UPOBaH-
HBIM TOJIOCOM, BOCIIPUHUMAEMbIM Kak »keHCKH. [IpoananusupoBansl JaHHble 145 CTyqeHTOB
(37,9 % sxenmmH, 62,1 % My>X9uH) C ypOBHEM aHIIIHIICKOTO si3b1Ka He Hike Upper-Intermediate.
Kaxnast yaeOHast rpymnmna IpocayIInBaa TOJIBKO OJHY 3aMHCh (€CTECTBEHHBIN ronoc: n = 77;
CHHTE3UpPOBaHHbIH ronoc: n = 68). [locne aynupoBaHus y4aCTHUKU OTBEYAIU HA MATh BOIPO-
COB IO COZIEP)KAHMIO M OLEHUBAIM 3alMCh MO 12 MATHOAIBHBIM IIKalaM CEMaHTHYECKOTO
muddepennuana. [Tokasarenn MOHUMAHUS MEXIY YCIOBUAMH He pasnuuanuchk (U = 2800,5;
p = 0,445; rrb = 0,070). OnieHKH 1O CeMaHTHYECKOMY TuddepeHInany, HampoTHB, pa3inyia-
JIMCh: TIOCJIE NONPaBKU XOJIMa CHHTE3MPOBAHHAS 3alliCh MOJY4YHIa MEHEE IOJIOKHUTEIbHbIE
OLICHKH MO IIIKaJaM MPUBJIEKATEIbHOCTH, HHTEpECa, HH(OPMATUBHOCTH, SIPKOCTH U HAy4HOMU
000CHOBaHHOCTH. /711 €CTECTBEHHOTO rojioca (akTopu3anus BBIIBHIA KOMIIOHEHTHI 00mIeit
OLICHKH/IPHUBIIEKATEIbHOCTH, KOTHUTUBHOHN JOCTYITHOCTH/SCHOCTH 1 aKTUBAIMH. J{jis cHHTEe3H-
POBAHHOIO Toj0ca CTPYKTypa OKaszalach MEHEE KOMIIAKTHOI: ObUTH BBIJEICHBI KOTHUTHBHO-
OIICHOYHBII KOMIIOHEHT, KOMIIOHEHT aKTHBAIMH/HACBHIIIEHHOCTH ¥ KOMITOHEHT BBIPa3UTEIbHOM
MIPUBIIEKATENbHOCTH, TIPH 3TOM YETBEPTOE COOCTBEHHOE 3HaYEHHE Taroke mpesbimaio 1. [Tomy-
YEHHBIC JAHHBIC TOKA3BIBAIOT, UTO JIBE 3aMUCH 00ECHEUMIIN CXOHOE HEMOCPEACTBCHHOE TIOHH-
MaHHe (paKTHUeCKOH MH(POPMALUH, HO MONTYYHIN Pa3Hble CyObeKTHBHBIE OLICHKH. Pe3ymbrarsl
OTHOCATCS K JABYM KOHKPETHBIM CTHMYJIAM M HE MO3BOJIIOT OTAEJIUTh MCTOYHHUK I0J0Ca OT
JIMYHOCTH TOBOPSAIIETO U APYTUX OCOOCHHOCTEH MOJauH.

Kuio4eBble cj10Ba: TIPOCOINSL, CHHTE3 PEUH, ayJJHPOBaHNE, CEMAHTHUCCKHH anudpepen-
11aj, 00pa3oBaTeNbHOE ayano, 00y4eHHe HHOCTPAHHOMY SA3BIKY

dunaHcupoBanue. MIUHNCTEPCTBO HayKH U BhIcIero oOpaszosanust Poccuiickoit dene-
pauuM noazepKano uccieaoBanue B pamkax contamenus Ne 075-03-2026-305 ot 16 siHBapst
2026 r. B pamkax npoekTa «[IpukiamHple HCCIIeNOBaHMs 0 BHEIPEHHUIO TEXHOIOTHHA HUCKYC-
CTBEHHOTO MHTEIUIEKTa B BhIcIee oOpa3oBanuey (mmdp HayuHoi Tembl: FSMG-2025-0086).

Jast uurupoBanusi: Matveev M.O., Ulyanina O.A. Natural and synthesized voices in
foreign-language listening: A pilot study of text comprehension and semantic-differential
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Pa3paboTka n anpob6auuns onpocHuka
AN PeTPOCNEKTUBHON OLLEHKN UTPOBOMN AEeSATESIbHOCTU
B AOLUKOJIbLHOM BO3pacTe

A.H. Bepakca'?”, E.A. 3mueBa?”®, JI.B. Uymauenko' (2,
J0.HU. Cemenos?

! MocKoBCKuit TocynapcTBeHHBIN yHUBepcuTeT nMeHr M.B. JlomoHocoBa, Mocksa, Poccuiickas
Dedepayus
2 enepalibHbIN HAYYHBIH [IEHTP MCHXOJIOTHYSCKUX U MEKTUCIUILIMHAPHBIX HCCIIEIOBAHUH,
Mockea, Poccutickas ®edepayus
3 HayuHo-o6pa3soBarenbhbiii iieHTp [BY «Axanemus Hayk Pecryonuku Caxa (SIkyTus)»,
Hrymck, Poccutickas ®edepayus
Plizazmieva.msu@mail.ru

AHHoTauus. [IpencrasieHsl pe3ynsTaTel pa3pabOoTKU U anpoOalii peTPOCIIEKTUBHOTO
OIIPOCHMKA JUIsl IOAPOCTKOB, HAIPABIEHHOIO HAa OLIEHKY UTPOBOH JEATEIbHOCTH B IOLIKOJIBHOM
BO3pacTe. AKTYaJbHOCTB HCCIICOBAHUS 00yCIIOBIICHA HEAOCTATKOM CTaHAAPTH3NPOBAHHBIX Me-
TO/IOB PETPOCIIEKTUBHOM OLIEHKHU UTPHI KaK BeyIIeH NesTeIbHOCTH JOIIKOIBHOIO BO3PAcTa, YTo
IIPENATCTBYET U3yUEHUIO €€ POJIU B [IOCIEAYIOUIEM Pa3BUTUY YelloBeKa. B nccienoBanuy npuHs-
1y ydyactue 743 noxpoctka 14-18 ner (Mage = 16,6, SD = 1,04) n3 getsipex pernoHoB Poccuii-
ckoit Denepannm, 13 HUX 440 nepymek u 321 ronoma (2 yenoBeka He ykazanu o). [IpoBepka
MICHXOMETPUICCKUX XapaKTEPHUCTHK ITOKa3aa MpUeMIeMyI0 (paKTOpHYIO CTPYKTYPY OIPOCHHUKA,
JOCTaTOYHYI0 BHYTPEHHIOIO COIVIACOBAHHOCTb LIKAJ U IOATBEPXKICHHYIO KPUTEPUAJIBHYIO Ba-
JUTHOCTH. Pa3paboTaHHbIi OMPOCHUK BKITFOYACT TIATH IIKaN: VIHTEpec K HTPOBOIl AESTENFHOCTH,
Hrpa co ceepctHrkamu, Urpa co B3pocibivu, CroxkeTHO-posieBas urpa, Lludposas urpa. Yera-
HOBJICHBI 3HAYMMBIE CBSA3M MEXKIY IOKa3aTesIiMU PETPOCIIEKTUBHON OLEHKH UTPOBOM JesTellb-
HOCTHM U IapaMeTpaMu IcHxojoruueckoro omaronomyuust no meronuke EPOCH (Bosneuen-
HOCTB, YNopcTBo, OntumusM, Banmocesizb, Cuacthe). Hanbosee BoIpayKeHHBIE CBSI3H BBISIBIICHBI
JUIS LIKaJI, XapaKTepU3YIOIIUX UIPY CO CBEPCTHUKAMU, UT'PY CO B3POCIIBIMU M UHTEPEC K UTPOBOI
nestenpHOCTH. [1IKana nudpoBoii Hrpsl He IPOIEMOHCTPHPOBAIA 3HAYUMBIX CBS3EH C IICHXOJIO0-
rMYeCKUM OJIaronoiy4ueM, TOrja Kak CIoKeTHO-pOJIeBast UTpa Mokasasa ci1adyro, HO CTaTUCTUYe-
CKU 3HauMMy10 CBs3b. IlosyueHHble 1aHHbIE OATBEPXKAAIOT EPCIEKTUBHOCTD UCIIOIb30BaHUs
PETPOCIEKTUBHOIO OIIPOCHUKA B OTHOILEHUHU I€TCKOW UIPhl AJIs1 U3yUEHHUS €€ IPOrHOCTUYECKON
PO B Pa3BUTHH U MMOTYCPKUBAIOT HEOOXOAUMOCTh JallbHEHIIeH TOpaOOTKI HHCTPYMEHTA H €T0
BaJIMJM3aLMH Ha Oosiee IIMPOKUX BbIOOPKAX.

KiaioueBbie ciioBa: urpoBas A€sATCIbHOCTD, JIOIIIKOJIbHBIM BO3pacT, BeAymasa ACATCIIb-
HOCTD, peTpOCHCKTHBHLIfI OIIPOCHHUK, ICUXOJIOTHICCKOC 6J'IaI‘Ol'IOJ'Iy‘-II/Ie, IOAPOCTKH
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BeBepneHue

Hecmortpst Ha mpu3HaHKUE UTPBI B KAYECTBE BEAYIICH JESITEITHHOCTH JIOIIKOIb-
HOTO TIEpUoJia ¥ MHOTOYHCIICHHBIC SMIIMPUYECKHE TaHHBIC O €€ KIFYEBOW POJIN
B KOTHUTHBHOM, YMOIMOHAIBHOM U COIIMAIILHOM DPa3BUTHH JCTECH JIOIIKOJIEHOTO
Bo3pacta (I"aBpunosa, Cypunosa, Cyxux, 2025; Bodrova, Leong, 2015; Lai et al.,
2018; Lillard et al., 2013; Smits-van der Nat et al., 2026; Veraksa et al., 2024), uzy-
YCHHUE €€ BIIMSHUS Ha Pa3BUTHE B MOCICAYIONINX BO3PACTaX OCTACTCS OTPaHUYCH-
HbIM. OCHOBHBIM TPENSITCTBHEM SIBISICTCS IS(PUIIUT CTaHAAPTU3UPOBAHHBIX METO-
JIOB, TTO3BOJISIONINX PETPOCIIEKTUBHO OIIEHUTH UTPOBOH OITBIT YesioBeka. Bemyrue
METO/IbI OIICHKH UTPOBOM JEATEIILHOCTH, TAKHE KaK HAOIOJCHUE WIH OTPOC POJTH-
TEJIeH, MO3BOJIAIOT MOIYYUTh OOBEKTUBHBIE JaHHBIE 00 UTpe JETeH, OHAKO MaJlo-
MPUMEHUMBI B WCCIICIOBAHUSX, HAICJICHHBIX HAa W3YYCHHE CBSI3M JCTCKOW WTPHI
C TTOKA3aTeJISIMHU TTOCIIEAYIONIETO Pa3BUTHS, TIOCKOJIBKY IPEATIONAraoT MPOBEICHUE
JIOHTUTIONHBIX UCCIICOBAHUMN, KOTOPBIE, B CBOIO OYepPEe/Ih, TPEOYIOT OOJBIIHX pe-
CypcoB u MMeET Meromonorudeckue orpanmueHusi (Kirkham, Lloyd, Stockton,
2018). PeTpocrniekTuBHBIN MeTO 00Ia1aeT XOPOIIeH HaIeKHOCTHIO U TIPUMEHSIET-
Csl B HAYYHBIX MCCIICTIOBAHUSX JIJISl BBISIBIICHUS CBSI3U MPOIIOTO OMBITA C HACTOS-
My nokasarensmu paszsutus (Bell, Bell, 2018; Smith, Lillard, 2012).

Urposasi gesstes1bHOCTb B [OLUKOJIbHOM BO3pacTte

B oreyecTBEHHON NCHUXOJOTHM MOHATUE BEAYLIEH NESATEIBHOCTH SBISETCS
OHUM 13 (yHIAMEHTAIBHBIX B KOHTEKCTE U3YYCHUS pa3BUTHA yesnoBeka. CrokeT-
HO-POJIeBasi Urpa, ABJISISICh BEAYIICH AEATEIbHOCTHIO B IEPUOJT IOIIKOJIBHOTO JET-
CTBa, CO3/Ia€T YHUKAJIBHYIO COIMAIIbHYIO CUTYAI[MIO0 Pa3BUTHS, B TIPOIECCE KOTO-
poit mpoucxoauT (GOpPMUPOBAHME OCHOBHBIX HOBOOOPA30BaHUU JOUIKOJIBLHOTO
Bo3pacTta (Beirorckuii, 1966; Onbkonun, 1978). KiroueBbIMM XapaKTepUCTUKaMHU
TaKOW UTPHI ABJSIOTCS HAIMYKE BOOOPaKaeMOU CUTyaIluu, IPUHITHE PeOSHKOM Ha
cebs ponM M CleAOBaHKWE MPABWJIaM, BBITEKAIOIIMM M3 3TOW ponu (BeITOTCKHIA,
1966; Ps6xoBa, Cokonosa, JIbBoBa, 2025; Onpkonun, 1978). OqHako mpu 00Cyxie-
HUU PA3BUBAIOIIETO MOTEHI[MAIA UTPHI HEOOXOJUMO YUYUTHIBATh HE TOJIHKO €€ MpH-
CYTCTBUE WM OTCYTCTBUE B KU3HU JOILIKOJbHUKA, HO U €€ COLMAIbHBIN KOHTEKCT.
B3aunmopeiicTBue B Urpe co B3pOCIBIM 33a€T OPUEHTUPBI PA3BUTHS, B TO BpeMs
KaK Urpa co CBEpCTHUKAMM SIBJISIETCS] MPOCTPAHCTBOM JJIsI OCBOEHUSI KOMMYHHKA-
THUBHBIX HAaBBIKOB, MIOCKOJIBKY JIETSIM HEOOXOIUMO COTJIACOBBIBATH CBOM JICHCTBUSI,
YUYHUTBIBATH MMO3UIIMIO TTAPTHEPA 110 UTPE U CAMOCTOSATEIHLHO BBICTPAUBATh UTPOBOM
cioker (benmosa, lllymakoBa, 2024; CmupnoBa, 2024; Bodrova, Leong, 2015;
Veresov, Veraksa, Plotnikova, 2025).

Pe3ynbrarel mcciaenoBaHMii TOKA3bIBAIOT, YTO WIpa SBISETCS MCTOYHUKOM
pa3BHUTUS TOTJA, KOTJA TMEPEKUBACTCS PEOCHKOM JIMYHOCTHO M AMOIHMOHAIBHO
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(Sukhikh, Veresov, Veraksa, 2022; Veraksa, Veresov, Sukhikh, 2022). CornacHo pe-
3yJabTaTaM MCCIICOBAHMIA, IETH YKa3bIBAlOT HA 3HAYMMYIO POJIb UTPHI B COOCTBEH-
HoMm Onarononyuyuu (Hernandes-Torrano et al., 2025; Koch, 2018; Waters, Dussert,
Loton, 2022). Crenenb nHTEpECa U BOBJICUEHHOCTh JOUIKOIbHUKA B UTPOBOM IPO-
11eCC MOYKHO paccMaTpUBaTh KaK MOKa3aTelld TOTO, HACKOJIBKO UTpa MepeKUBACTCS
peOCHKOM U, 3HAYHT, IPEACTABJICHA B €T0 COIMAIBLHON CUTYalluy Pa3BUTH. TaKuM
o0pa3oM, B mapagurme KyIbTypHO-UCTOPUICCKON IICUXOJIOTHH B OTHOIICHUU UTPBI
KJIFOUEBOE 3HAYCHHE UMEET HE TOJIBKO HAJTUYKE UTPHI, HO U TO, C KEM peOCHOK Urpa-
€T, a TAaK)KE HACKOJIBKO MTPa BHICTYIIAE€T 3HAYUMOU B CO3HAHWUHU PEOCHKA.

[ToMHMO TpaaUITMOHHBIX BUOB UTPHI IIU(PPOBLIE UTPHI TAKKE CTATTH YACTHIO
WUTPOBOM JIEATEILHOCTH COBPEMEHHBIX AETEH JOMIKOIBLHOIO Bo3pacTta. OHU pac-
CMaTPHUBAIOTCA MCCIIEIOBATENIIMU KaK CaMOCTOSITEJIbHBIE M MPOTHUBOIOJIOKHBIC
TPaJUITMOHHBIM BHIaM UTPOBOit aesTenbHoCcTH (Mallmann et al., 2025; Veraksa et
al., 2024). Bpuio nokas3aHo, YTO SKpaHHOE BPEMs BBITECHSET BpeMsl, IPOBEJCHHOE
3a TpaJAMLIMOHHON urpoit co ceepcrukamu (Putnick et al., 2023). Bmecte ¢ Tem,
COTJIACHO pe3yibTaTaM MeTaaHalln3a, IU(PPOBBIE UTPHI HETATUBHO CBSI3aHbI C IMTOKA-
3aressiME OJIarornonydus JeTei MomKkoiasHoro Bo3pacta (Harverson et al., 2025),
YTO TI03BOJISIET TOBOPHUTH O IU(PPOBOI MTPe KaK O ACATEIBHOCTH, OTJIMYHOMN T10 CBO-
€My TICUXOJIOTHUECKOMY COJCP)KaHWIO M BIHMSHHUIO Ha pa3BUTHE. TeM HE MeHee
PacpoCTPaHEHHOCTh IUGPOBBIX UTP CPEAM JOIIKOILHUKOB TpeOyeT ux o0si3a-
TEJIHLHOTO BKJIIOUYECHHSI B MHCTPYMEHTAPHU OIIEHKH UTPoBOH nesrenbHocTd (ILnoT-
HUKOBA, byxanenkoBa, Ununnuna, 2023).

Takum 00pazom, B METOABI, HAMIPABIEHHBIE HA PETPOCIEKTUBHYIO OLICHKY
WUTPOBOM JIEATEIILHOCTH B JIOMIKOJIHLHOM BO3pacTe, HEOOXOAMMO BKIIIOYATh MTyHKTHI
OTHOCUTENILHO TPATUIIMOHHON UTPBI, YUUTHIBAsI MPEANOYUTAEMBIX MAPTHEPOB TIO
urpe, nu(poBoil Urpel, a TAK)KE MHTEPECa M BKIOYCHHOCTH B UTPOBYIO JESATEIb-
HOCTh KaK WHMKATOPA BEAYIICH PO UTPHI B JIOMIKOJIBHBIN TEPUO/.

MeToAabi oyeHKn Mrposoﬁ AesaTesZIbHOCTU B 4OLUKOJIbHOM BO3pacTe

TpaauIOHHO BEAYIIIMM METOJOM OIIEHKH UTPOBOM JCITEILHOCTH JOIITKOb-
HUKOB sIBIIIeTCs HaOmonenue. MccnemnoBarensMu pa3padoTaHbl pa3TUuIHbIE CTPYK-
TYpUPOBAHHBIC IIKAIBI HAOTIONEHUS, TTO3BOJSIONIUE OIICHUTh YPOBEHb Pa3BUTHSI
CIO)KETHO-POJIEBOM UTPBI, YPOBEHb UTPOBOI aKTUBHOCTH, ad()EeKTUBHBIE MPOSBIIE-
HUS, 0COOEHHOCTH B3aUMOJICUCTBUS JIeTel B rporiecce urpsl u ap. (Fantuzzo, Men-
dez, Tighe, 1998; Kaugars, Russ, 2009; Rebelo, Sousa-Gomes, Moreira, 2024;
Smilansky, Shefatya, 1990; Swindells, Stagnitti, 2006; Veraksa, Veresov, Sukhikh,
2022). HecOMHEHHBIMM NPEUMYILECTBAMU JJAHHOTO METOJA SIBJISIIOTCS BBICOKAS
00BEKTHUBHOCTH B CPABHEHUU C IPYTUMHU METOJaMH, BO3MOKHOCTH U3YUEHHUS UTPBI
B €CTECTBEHHBIX YCIIOBHSX, @ TAK)KE BOBMOXKHOCTD OTCIICKUBAHUS JUHAMUKHA UTPO-
BOT'O TIOBEJICHUS B paMKax OTICIIBHOTO UTPOBOTO A1u301a. OIHAKO TIPH U3yUSHUH
JOJTOCPOYHBIX I(PPEKTOB HUTPHI MPUMEHEHUE METO/a HAONIONEHUS COMPSIKEHO
C CYIIIECTBEHHBIMH OTPAHUYCHHUSIMU: OH TPEOYET JITUTEIBHOTO BKIIIOYCHHS 00y 4YCH-
HBIX CTIELUATUCTOB U IIPEIOIaraeT UCIOIb30BaHNE PECYPCOSMKUX JTIOHTUTIOMHBIX
JTU3afHOB, YTO 3aTPYAHSET €Tr0 MIMPOKOE MPUMEHEHNE B UCCIIEIOBAHUSIX MTPOTHO-
CTUYECKOU POJIA UTPBI.
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bonee omeparuBHbIM crocoOoM cOopa TaHHBIX SIBISETCS HCIOJIb30BaHHE
OIPOCHUKOB Il pOAMUTENEN U BOCIIMTATENEH, I/Ie B3pOCible OTBEUAOT Ha BOIIPOCHI
OTHOCHUTEJIHO Pa3JIMYHbIX aCIIEKTOB UTPOBOM JesTebHOCTH pedenka (ILnoTHukoRa,
I'aBpunoBa, ®enoposa, 2024). Takoit moAXOM MO3BOISIET MPEOAOTETh HEKOTOpPHIE
OrpaHuYeHUs HAOIIOICHUS, OTHAKO MOPOXKIaeT HOBbIe. Hanmpumep, cyObeKTHBHOCTD
OLIEHOK B3POCJIbIX, a TAK)KE HEBO3MOXKHOCTh OIICHUTh BHYTPEHHEE OTHOILLIEHUE CaMO-
ro peOeHKa K UTPOBOM JIEATEIIBHOCTH, CyOBEKTHBHYIO 3HAYMMOCTD UTPHI.

B koHTEKCTE U3yUeHUs POJIH UTPHI B MTOCIEAYIONIEM PAa3BUTUH YEJIOBEKA HaU-
Oosee BOCTpeOOBaHHBIM OKA3bIBAETCSl PETPOCIIEKTUBHBIN METO/. B 3HaUMTEIEHOM
KOJTMYECTBE TaKUX MCCIIEOBAHUMN MOIPOCTKOB MM B3POCIHBIX CIPAIIMBAIOT 00 UX
UTPOBOM OIIBITE€ B JETCTBE, MCIOJIB3YS MONYCTPYKTYPHUPOBAHHBIE WHTEPBBIO WIIH
aBTopckue anketsl (Burr et al., 2019; Khanna, Brooks, Datt, 2026; Nicholson et al.,
2016; Schlesinger et al., 2019; Smith, Lillard, 2012; Ugaste, 2023). [Toiry4eHHbIe
JTaHHBIE CBHUJIETEILCTBYIOT O TOM, YTO B3POCIIbIE IPU3HAIOT 3HAYUMYIO POJIb UTPHI
B UX MOCIEIYIOIEeN XKU3HU, 0CO00 BbIAEISAS BAXHOCTh UTPHI CO CBEPCTHUKAMHU
(Fasting, Hoyem, 2024). Bosee Toro, nccienoBanus JEeMOHCTPUPYIOT CBSA3b PETPO-
CIEKTUBHBIX OLIEHOK UTPHI C aKTyaJIbHbIM CyObEKTUBHBIM OnaromnonyuneM (PsOko-
Ba, Uepnas, Kan, 2025), a Takke MOKa3bIBAIOT, YTO COOCTBECHHBIH UTPOBOM OIIBIT
MeIaroroB BIUSET HA MPEANOYUTaeMbIe UMU CTPATETHH OPTaHU3AIIH UTPBI B pabo-
Te ¢ netbmu (Shin, 2024).

Cyl1iecTByOIMM CTaHJAPTU3UPOBAHHBIM HHCTPYMEHTOM [UISI PETPOCIIEK-
TUBHOM OLIEHKU UTIpHI siBiseTcs mkana (anrasuitHolt urpsl B nercre (Kirkham,
Lloyd, Stockton, 2018), mo3BossioIiast OEHUTH yIOBICTBOPEHHOCTh UIPOW B JIET-
CTBE, YaCTOTy WIp, a TaKXkKe MPEANOYTEeHHE UIPhl C BOOOpakaeMoi CUTyaluei 1o
CpaBHEHHIO C JAPYTUMH BUIAMU UTPOBOM NEATETBHOCTH. Bamunuzanus onpocHUKa
OCYILIECTBIISIACh Yepe3 €ro COOTHECEHHUE C MOKa3aTeNsIMU pa3BUTHsI BOOOpakeHUs,
YTO OTPAXKAET Y3KYIO HAIIPAaBJIEHHOCTD ONpOoCcHUKa. Kpome Toro, onpocHUK He BKIIIO-
9aeT BOMPOCHI O MPEANOYUTACMBIX MapTHEPaX MO UIPe U MPEANOYTCHUN ITUPPOBBIX
UTP, UTO SIBJISIETCS YACTHIO JETCKOTO UTPOBOTO OMbITA COBPEMEHHBIX MOIPOCTKOB.

Takum 00pazoM, B COBPEMEHHOM MCUXOJIOTUU PA3BUTHS COXPAHSETCS MPOTH-
BOpEUre MEXIY MPU3HAHUEM MPOTHOCTUUECKOW POJIM UTPBI B Pa3BUTHH U OJ1arormo-
JyYUW 4YeJIOBeKA W JCPHUIIMTOM PETPOCHEKTUBHBIX MHCTPYMEHTOB, MO3BOJISIOIINX
OLICHUTh UTPOBOM OIBIT B JOLIKOIBHOM JeTcTBE. OTCYTCTBHE CTaHIAPTU3HPOBAH-
HBIX METOJIOB OTPAHWYHMBAET BO3MOXKHOCTH H3Y4EHHUs JONTOCPOUHBIX 3(dekron
UTPBL, YTO O0YCIOBIMBAET HEOOXOIUMOCTh Pa3pabOTKH OMPOCHUKA JJISl PETPOCIEK-
THBHOW OIEHKH MTPOBOM JEATEIHLHOCTH B JOIIKOJIBHOM BO3pacTe. B cBs3uM ¢ 3TUM
UenbI0 HACMOAWE20 UCCIe006aHUA SBISIACh Pa3paboTKa U arpodalus peTpoCHek-
TUBHOTO MHCTPYMEHTA JIJIsl OLIEHKH UTPOBOM JIEATEIILHOCTH B JIOIIKOJIEHOM BO3pAaCTe.

NMpoueaypa n meToabl UCCNefOBaHUS
NMpouyenypa

Ha mepBom stamne uccienoBanus ObUIM pa3paboTaHbl MYHKTHI AJI PETPO-
CIEKTUBHOM OIICHKH MTPOBOH NIE€ATEIHHOCTU B JIOMIKOJIBHOM BO3pacTe Ha OCHOBE
TEOpeTUUeCcKoro aHaiuza. opMyaupoBKa yTBEPKICHUI OCYIIECTBIISAIACH UCXOAS
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U3 TIOJIOKEHUH KYJIBTYPHO-UCTOPHUUECKOTO MOIX0/a K MOHUMAHHUIO UTPBL, a TaKKe
COBPEMEHHBIX HCClIeIoOBaHUN. B pa3paOoTaHHBIN OMPOCHUK BKIFOUEHBI MyHKTHI
OTHOCHTEJILHO MT'PBI CO B3pOCIBIMU U cBepcTHUKamMH (CMupHOBa, 2024; Bodrova,
Leong, 2015), croxeTHO-pOJIEBOM UTPHI KaK BeAyLIEH AesATEeIbHOCTH (DIbKOHHH,
1978), mudposoii urpsl (Ilnotaukosa, byxanenkosa, Ynunanna, 2023; Mallmann
et al., 2025; Veraksa et al., 2024), a Takxe cyObEeKTUBHOM BOBIEYEHHOCTH B UTPY
B nomkoiasHOM Bo3pacte (Koch, 2018; Sukhikh, Veresov, Veraksa, 2022).

Ha Bropowm 3tare uccienoBanus ObUIa MPOBEICHA MTPEIBAPUTEIbHAS TICUXO-
MeTpHuecKasi MpoBepKa MepPBOHAYAIbLHOW BEPCHH OMPOCHUKA U €r0 COKpallleHue.
Ha 3axmrountensHoM 9Tarne IpoBOIUIACE OCHOBHAS TICUXOMETpHUecKas MpOBEpKa
METOJIMKHY U €€ BaJuIH3aIlHsl.

Bbibopka

B uccnenosanuun npunHsuin ydactue 763 mozppocTka B Bo3pacte 14—18 ner
(Mage = 16,6, SD = 1,04) u3 uersipex peruoHos Poccuiickoit ®denepanuu: Pecmy-
omuku Caxa (SIkytus), Anraiickoro kpasi, YnbsHOBCKO# n CaxannHCKON obmacTen.
Bri6opky cocraBunu 440 nesymiek (57,67 %) u 321 ronoma (42,07 %), nBoe
ydacTHUKOB He ykazanu 1o (0,26 %). KonnyecTBo CHOIMHIOB y pECIIOHACHTOB
BapbupoBanoch oT 0 10 10. Ha MoMeHT onpoca Bce y4aCTHUKH SBJISIUCH yYallu-
Mucsi o0mieo6pa3oBarenbHBIX MKOJA. COOP MaHHBIX MPOBOIMICS JUCTAHIIMOHHO
MOCPEICTBOM OHJIaWH-TUIaTPOopMbl «SAHACKC-DOpPMBIY. YUuacTre B UCCIEI0BAHUHT
OBUTO TOOPOBOJIBHBIM M AHOHUMHBIM: PECIIOHJICHTHI 3aITOJIHSIIIN OMPOCHHUK B CBO-
0o01HOE BpeMsl B OTCYTCTBUE HabOmropareneil, Oyaydu IpoUH()OPMUPOBAHHBIMU
0 LEJISAX UCCIeAOBaHUS U BOBMOKHOCTH IPEpBaTh y4acTue B 110001 MOMeHT. Tem
He MeHee 100 % pecroHIeHTOB MOJTHOCTHIO 3aBEPILMIIM IIPOXOKICHUE OHJIANH-
dbopmel. [letanpHbie conrogeMorpaduuecKue XapakTepUCTHKUA BBIOOPKU TIPE-
CTaBJICHbI B Ta0x. 1.

Ta6samuya 1/ Table 1

Couuopemorpadunyeckme xapakrepucTukm pecnosgeHToB (N =763) /
Respondents’ Sociodemographic Characteristics (N =763)

Mokasartenwu / Indicators | N | %
Mon / Sex
KeHckuin / Female 440 57,67
Myxckon / Male 321 42,07
He ykasaH / Not specified 2 0,26
CouyunanbHO-3KOHOMUYeCKuii cTtatyc / Socio-economic status
Hwxe cpepHero / Below average 29 3,8
CpepgHuii / Average 556 72,9
Bbiwe cpenHero / Above average 178 23,3
PernoH / Region
Pecnybnunka Caxa (Akytus) / Republic of Sakha (Yakutia) 484 63,4
AnTanckui kpan / Altai Territory 125 16,4
YnbsaHoBckasi o6nactb / Ulyanovsk Region 60 7,9
CaxanuHckasi obnactb / Sakhalin Region 94 12,3
Hanunuymne cnbnunros / The presence of siblings

Ha /Yes 665 87,2
Het /No 98 12,8
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MeTtoabl u meToaANKN

[TepBas Bepcus OnpocHuka pempocneKmuHoU OYeHKy Upo8oll OesimeibHO-
cmu 8 00WKOIbHOM 803pacme BKIIoYaia 17 MyHKTOB, OJJHAKO 4 IMyHKTa ¢ (hakTop-
HOU Harpy3koi meHee 0,3 ObUTH yajaeHbl PH MOCIEAYoIeM aHanu3e. ToroBerit
MepeUeHb YTBEP)KICHHUM, BKIIIOUCHHBIX B ONMPOCHHK, MPEJACTaBiIeH B Tabm. 2.
VYyacTHHKaM HCCIENOBaHUI MpeUIarajoch OLEHUTh KaXKJ10€ YTBEP)KIEHHUE II0
mkasne Jlukepra ot 1 1o 5 6amnos, rae 1 6amt o3HaYan «COBEPIIEHHO HE COOTBET-
CTBYET», @ 5 — «IOJTHOCTBIO COOTBETCTBYET». HCTPYKIHMS ISl YYACTHUKOB ObLIa
chopmynupoBaHa Tak: «/laBaiiTe Ha HeCKOIbKO MUHYT BepHeMcs B Baiiie neTcTBo.
Brl emie He monu B mkony. BcnoMuuTe, Kak U BO uTo BhI M100MIIM UTpaTh B ATOT
nepuoa. Hackonbko NpuBeNeHHBbIE HUXKE YTBEPIKIECHHS COOTBETCTBYIOT Barmmm
BOCIIOMUHAHUAM?».

JUia 1poBEepKM KpUTEPHUATBHOM BaTUMIHOCTH Pa3pabOTAHHOIO OIPOCHUKA
ObUIa UCIIOJIb30BaHA PYCCKOsI3bIYHAsE Bepcus mMemoouku EPOCH (Bonkosa, Bon-
koBa, 2025), mpenHazHaueHHasl IS OIEHKH TCUXOJOTHYECKOTO OIaromoiydust
nonpoctkoB. Meronuka EPOCH BkimtowaeT mnsaTh 1mKaid: BoiedeHHOCTH
(Engagement, E), Ymopcteo (Perseverance, P), Ontumusm (Optimism, O), B3a-
umocBs3b (Connectedness, C) u Cuactse (Happiness, H), a Takxe uHTErpagbHbIN
nokasaresnps Omarononyunsi. OnpocHUK cocTouT U3 20 MyHKTOB, OIICHUBAEMBIX TIO
5-6annpHoi mkae JIlukepra. BeiOop 1aHHOTO HHCTpyMEHTa 00YCIIOBIEH TEOPETH-
YECKUMHU MOJIOKESHUSIMU U IMITUPUUECKUMHU TAHHBIMU O CBSI3U UTPOBOH JIEATEIBHO-
CTH B JIOIIKOJILHOM BO3pACT€e C MOCJIEAYIOIIUM IICUXOJIOTHIECKUM OIaromnoryaneM
(Psi6xoBa, Uepnas, Kan, 2025; Hernandes-Torrano et al., 2025; Koch, 2018; Waters,
Dussert, Loton, 2022).

Ananuz dannpix BuIONHSIICS B cratuctuueckoM [1O Jamovi 2.6.45. Uc-
moJib30BaTKCh TecT baptierra, tect Kaiizepa — Meiiepa — Onkuna (KMO), ana-
JIM3 TIABHBIX KOMITOHEHT, KOH(pUpMaTopHbIi (hakTopHbiil anamu3 (WLSMV), kpu-
tepuii [llamupo — VYunka, o Kponbaxa, koaddumment xoppensnun Crnupmena,
kpurepuil ManHa — YUTHH.

Pe3ynbraTtbl UICCNeaoOBaHUS

KOHCprKTHaﬂ BaJiIngHOCThb

Tect chepuunoctu baptaerra (y* = 2603,332, df = 78, p < 0,001) u tect
KMO (0,784) nokazanu 10IycTUMOCTh IpUMeHeHUs (hakTopHOro anaiusa. [locne
WCKJIIOUEHHUS 4YEeThIpEeX IYHKTOB, IOKa3aBUIMX HHU3KyI0 Koppemsiuuio (< 0,3)
C OCTAJIbHBIMHU ITyHKTaMH, OBbLI MPOJAETaH IKCIIOPATOPHBIN (haKTOPHBIN aHaIH3
METOZIOM TIJIaBHBIX KOMIIOHEHT C BpallleHHeM Bapumakc, Konu4ecTBO (pakTopoB
ornpenesiock o kpureputo Kaiizepa. AHanu3 raBHBIX KOMIIOHEHT MOKa3all ye-
ThIpeX(akToOpHOE pelnIeHne, KoTopoe 00bsICHUIO 62 % aucnepcuu (Tadm. 2).

dakrop 4 BKIIOYACT MYHKTHI V12 « 1t06un uepams 6 yugposvie uepvi (kom-
noromep, niavwem, meneghon)» n v8 «A mobun uepamv 6 uepy, 20e Ovliu poiu
U croolcemol (Hanpumep, 8 Mazasut, OOKmMopa, cynepaepoes)» ¢ NpoTUBOIOIOKHBIMU

COBPEMEHHBIE TEHIEHILIMN PASBUTHS UICCIIEJIOBAHUI IMUHOCTHU 93



Veraksa A.N. et al. 2026. RUDN Journal of Psychology and Pedagogics, 23(1), 88—106

(daxktopabiMH Harpy3kamu (Tabin. 2). I[Tockonbky myHKTHI 8 u 12 TeopeTHdecku
MPECTABISIOT OO0 HECBSA3aHHBIE KOHCTPYKTHI, @ TAK)KE SMIUPUICCKH MTOKA3AIIN
OKOJIOHYJIEeBYI0 Koppersiiuto (R Criupmena = 0,028, p = 0,43), ObUIO IPUHSTO pe-
IIEHUE BBIJICINTh KXK/IbIA U3 3TUX BOMPOCOB B OTJENbHBIN (pakTop. HecmoTps Ha
npreMiieMoe 3HauYeHUe MyHKTa § JJisl BKIIIoYeHHsI B pakTop 1, UCXoas U3 TeopeTu-
YECKHUX MOJIOKEHHH 3TOT (hakTop ObLT BBIZIEICH B caMocTosTeNbHBIN. [locne nmpen-
BapUTENIbHOM OLIEHKH MOJIesIN OblIa 100aBiIeHa KoBapralus MeXIy 6 1 7 MyHKTOM,
OTpaKAIOIIMMU JKeJIaHWe Urparh B onuHouecTBe. KoHpupMaropHbiii (hakTOpHBII
aHalu3 M0 IIKajaM I0Ka3al XOPOIIyI COIIAaCOBAaHHOCTh ANpPUOPHOM MOAETH
C JaHHBIMU JUIs BbIOOpKHU B 1enioMm (meton WLSMYV, mpencraBiensl pobacTHbIe
nokazatenu: CFI — 0,975; TLI — 0,965; RMSEA — 0,046; SRMR — 0,045).
Mopenb nmpeacTaBiIeHa Ha pUCYHKE.

Tabnuua 2 / Table 2
MaTtpuua ¢pakTopHbix Harpy3ok / Factor Loading Matrix
®dakTopsl / Factors OBLWHOCTD /

MyHkTbI / Items 3 > 3 2 Communality
v2. Virpa 6b1na 0gHUM 13 MOUX CaMblX IOOUMbIX 3a- B : B
HaTui / Play was one of my favorite things to do 0846 0.278
v3. Urpa yacTto gnunack Yacamu Hanponet / The Play _ _ B
often lasted for hours on end 0818 0,324
v1. 9 MHOro urpan B AOLWWKOIbHOM BO3pacTe / 0.774 _ _ B 0.340
| played a lot in preschool ’ ’
v7. MHe HpaBuaocb urpatb B oanHouky / | liked B B B _
playing alone 0,788 0,362
v6. Urpa c apyrummn oeTbMmn MeHsi COBCEM He yBJe-
kana / Playing with other children didn’t interest me - -0,702 - - 0,436
atall
v17. 9 mHoro nrpan ¢ gpy3bsimu / | played a lot with B _ B
my friends 0,684 0,372
v5. Y MeHs 6bin Apyr, ¢ KOTOPbIM Mbl MHOIFO Urpanm / _ 0.622 _ _ 0.397

| had a friend with whom we played a lot

v10. A ntobun nrpatb B NOABUXHbBIE UTPbI (HANpUMeEp,
npatkn) / | loved playing outdoor games - 0,470 - - 0,607
(like hide-and-seek)

v13. 9 mHoro urpan ¢ poagutensamu / | played a lot
with my parents

- - 0,811 - 0,318

v16. 9 MHOro urpan c opyrumu B3pocnsiMu (BOCMn-
TaTenem, HaHen, poacteeHHkamu) / | played a lot - - 0,803 - 0,337
with other adults (tutor, babysitter, relatives)

v15. 94 MmHoro urpan c 6abywikamu/genywikamm /

| played a lot with my grandparents - - 0,796 0,348

v12. 9 nobun nrpatb B LMOPOBLIE UTPbI (KOMMbLIOTEP,
nnaHwer, TenedoH) / | loved playing digital games - - - 0,779 0,335
(computer, tablet, phone)

v8. 9 nobwun nrpatb B Urpy, rae 6uiam poam 1 CIOXETbI
(Hanpumep, B Mara3uH, 4OKTopa, cyrneprepoes) /

I loved playing where there were roles and plots

(like the store, the doctor, superheroes)

0,400 - - -0,518 0,510

lMpumevaHus. B Tabnuue npeactaeneHbl Harpy3ku > 0,3. vNe — 0603HaueHbl HoMepa MyHKTOB onpocHuka. dakTtop
1 - ViHTepec K urpoBoii gestensHocTu; daktop 2 — Urpa co ceepcTHukamu; daktop 3 — Mrpa co B3pocsbiMu; dakTop 4 —
Lindposas urpa n CioxeTHo-ponesas urpa.

Notes. The table shows loadings > 0.3. vNo — the questionnaire item numbers are indicated. Factor 1 — Interest in
Play Activity; Factor 2 — Play with peers; Factor 3 — Play with adults; Factor 4 — Digital game and Role play.
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v15

CTpyKTypHast MOAEb ONPOCHUKA:

lNpumeyarusi. vNe — 0603Ha4eHbl HOMepa MYHKTOB ONPOCHUKA; Exgn1 — WHTepec Kk nrpoBoit AeaTensHoCTY;
Exgn2 — Urpa co ceepcTHukamu; Exgn3 — Wrpa co B3pocnbimn; Exgnd — CloxeTHO-ponesas urpa;
Exgn5 — LUndposas urpa.

UcTo4Huk: co3paHo [.B. HymayeHKo ¢ Mcnosib3oBaHneM nporpaMmmbl Jamoviv2.7.22.0.

The structural model of the questionnaire

Notes. vNo — the questionnaire item numbers are indicated; Exgn1 — Interest in Play Activity;
Exgn2 — Play with peers; Exgn3 — Play with adults; Exgn4 — Role play; Exgn5 — Digital game.

Source: created by Dmitry V. Chumachenko using the Jamovi v2.7.22.0 program.

OnucaresibHasi cTaTUCTUKa U BHYTPEHHSsIs1 CcOrjiacoBaHHOCTb

OnwucarenbHble CTATHCTUKH HWTOTOBBIX IIKAJ OMPOCHHKA TPEICTABICHBI
B Ta0I. 3.

Tabnuua 3 / Table 3

OnucaTtenbHblie CTaTUCTUKU, NOKa3aTenn HaAeXHOCTU U HOPMaJsibHOCTMU LLKaJl ONPOCHUKa /
Descriptive Statistics, Indicators of Reliability and Normality of the Questionnaire Scales

Anega Kputepuin
HaseaHue wkan (Konn4ecTBo NYHKTOB) / M SD KpoH6axa / LIJanupo —‘;'MnKa /
Name of the Scales (Number of Items) Cronbach’s Sha i?o—WiIk test
Alpha p
LLikana 1: HTepec k nrpoBoi aestensHocTn (3)/
Scale 1: Interest in Play Activity (3) 409 | 089 0,804 <0,001
LLikana 2: Urpa co ceepcTHmkamu (5) / Scale 2: 416 0.76 0.724 <0.001
Play with peers (5) ’ ’ ’ ’
LLikana 3 (3): Urpa co B3pocnbiMu / Scale 3 (3): 583 109 0742 <0.001
Play with adults ’ ’ ’ ’
LLikana 4 (1): CioxeTHO-ponesas urpa / 378 133 _ <0.001
Scale 4 (1): Role play ’ ’ ’
Llikana 5 (1): Undpposas nrpa / Scale 5 (1): 389 126 _ <0.001
Digital Game ’ ’ ’
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Bce mikanbsl UMEIOT XOpOIIYI0 BHYTPEHHIOK COINIACOBAHHOCTh. Pe3ynbrarsl
npoBepku 1o kpurepuio [lanupo — Yuiika cBUAETEILCTBYIOT 00 OTKJIOHEHHUH pac-
npezeneHust 0aaIoB OT HOPMAIBHOTO. XOTS AJIsi OOJNBIINX BEIOOPOK TaKHE OTKIIO-
HEHUS BCTPEYAIOTCA 4acTO, BU3YaAJIbHBIM aHAJIN3 THCTOTPaMM TaKKe IOITBEPIKIAET
HaJIM4Yhe acUMMeTpuu. B ¢Bs3M ¢ 3TUM U1 JajbHEHIIEro aHalu3a JaHHbIX ObUIN
BbIOpaHbI HENapaMeTPUIECKHE METO/IBI.

Koppensuynn MeXXKay LwiKaiamMmu

Bce monmyuuBmmecs: koppensiuu (KpoMe CBI3H MEXTy IIKaJIaMH OOIIEeTo MH-
Tepeca K UTpe ¥ UTPOH CO CBEPCTHUKAMU) MEXy (akTopamu Mo mmkaie Yemmoka
OTHOCSITCS K pa3psny cinadbeix. OgHako obpaiiaer Ha ceOs BHUMaHUE (PaKT OTCYT-
CTBUS 3HAYMMOM CBSI3M (haKTOpa MPEearnodTeHusi 1udpoBo UTrphl ¢ (pakTopamu
WTPBI CO B3POCIIBIMUA U CBEPCTHUKAMHU (Ta0m. 4).

Tabnvua 4 / Table 4

KoadduumeHTbl koppenaumm CnupmeHa Mexay LuKajiamMu OrnpoCHUKa U LWKanamMmu
metTopuku EPOCH / Spearman’s Correlation Coefficients Between the Scales of the Questionnaire
and the Scales of the EPOCH

VIHTepecv Wrpa Urpa CioxeTHo- | Unudposas
K UITPOBOWA CO CBepCT-
CO B3pocC- poneBas urpa /
Lkanbl / Scales AeATeNbHOCTU /| HUKamu / e
. nbimu / Play urpa/ Digital
Interestin Play | Play | i Adults | Role Pla Game
Activity with Peers y
OnpocHUK PeTPOCNeKTUBHOV OL€HKN UrPOBOJ AesITe/IbHOCTU B [OLKOJIbHOM BO3pacTte
MHTepec K UrpoBOI AesdATeNbHOo- _
ctn / Interest in Play Activity
l/I_rpa CO cBepcTHUKamu / Play 0,328 .
with Peers
Mrpa co B3pocnbimu / Play x . o
with Adults 0,110 0213
CioxeTHo-poneas urpa / Role 0,273+ 0,241+ 0,184%+* .
Play
Lmndposas nrpa / Digital Game 0,183*** 0,035 -0,048 0,028 —
Metoauka EPOCH
BosneueHHocTb / Engagement 0,213*** 0,171*** 0,218*** 0,186*** 0,066
YnopctBo / Perseverance 0,132*** 0,257*** 0,311*** 0,174*** -0,050
Ontummam / Optimism 0,217*** 0,381*** 0,329*** 0,183*** -0,014
B3aumocsa3b / Connectedness 0,218*** 0,434*** 0,309*** 0,226*** 0,029
CyacTbe / Happiness 0,210*** 0,414*** 0,370*** 0,154*** 0,030
Bnarononyune / Well-being 0,249*** 0,428*** 0,406*** 0,236*** 0,005

***p<0,0001; ** p<0,01

Haubonee BbipaxkeHHast CBA3b BBIBICHA MeX Ay IIKanamu «HTepec Kk urpo-
Bo aestenpHOCTH» (mkana 1) m «Mrpa co cBepctHukamMmy» (mkana 2). [kama
«CroxxeTHO-poJieBast urpa» (1kana 4) mokaszaja 3Ha4MMbIe, XOTs U cJ1adble, Koppe-
JISIIAM CO BCEMHU OCTaJIbHBIMH IIKaJaMH, Kpome udpoBoit urpsl. [kana «L{udpo-
Bas Urpay (LIKajia 5) 3Ha4MMO KOPPETHPOBajIa TOJIBKO CO IIKAIO HHTEepeca K UIpe,
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TOTJa KaK CBSI3U C COIMAJIbHBIMHU acTIeKTaMU UTPHI (CO CBEPCTHUKAMH H B3POCIIBI-
MH) OTCYTCTBOBaNM. BMecTe ¢ TeM oOHapyXeHa HyJieBasi KOPPEISAIHS MEXTy IIKa-
JIAMH CIO)KETHO-POJIEBON U IU(POBOI UTPHI.

KputepnanbHas n guppeperumnanbHas BanngHOCTb

Jlnis poBepKU KpUTEPHUATIbHON BAJUAHOCTH METOIMKH PAaCCUUTaHbl KOppe-
JIALIMU BCEX IIKAJI ONMpOCHUKA co mkaiamu Mmetogukn EPOCH, npennaznaueHHON
JUTsL OLIEHKH TICHXOJIOTUYECKOTO OJIarororydusi TOAPOCTKOB, aJalTHPOBAHHONW Ha
poccuiickoil BeiOopke (Bonkosa, Bonkosa, 2025).

Haunbonee BbICOKHME U CTATUCTUYECKH 3HAYMMBbIE KOPPEIISILIMU C aKTyaJbHBIM
Oaronoay4yreM MoJpOCTKOB MPOJEMOHCTpUpoBaa mkana «Mrpa co cBepcTHUKA-
Mu» (mkana 2). JlaHHas 11kaia nokasajga yMepeHHbIE [T0J0XKUTEIbHbIE CBSA3U C I0-
Ka3aressiMU IICUXO0JIOTMYECKOro OJaronorydusi, JOCTUrasi MaKCUMyMa CO IIKajJaMu
«B3anmocBs3b», «CuacTbe» W MHTETPAIBHOMY IOKA3aTeNto oouero Oiarononiy-
yus. [lxana «Mrpa co B3pocabiMuy (1Kaa 3) Takke IpoJEeMOHCTPUPOBaIa 3HAYH-
MbI€ KOpPPEJSLMU ¢ KOMIIOHEHTaMH OJaronoiydus, OCOOCHHO BBIPAKEHHBIE I10
mikanam «Cyacteey, « YOOpCTBO» U 0011eMy 01aronoaydmro.

[Mkana «MHTEpec k UrpoBoil aesTenbHOCTHY (1IKaia 1) umena ciadble, HO
3HAUYMMBbIE CBSI3U CO BCEMH MOKA3aTEIISIMH IICUXOJIOTMYECKOTo Oarononyyus, Hau-
Oosiee BhIpaXKEHHbIE ¢ 00IMM OnarononyuueM. Cxoxuil pe3ynsrar OblI MOyueH
OTHOCHTEJIbHO MIKaJIbl « CI0XKETHO-poieBast Urpay (1kana 4), KoTopasi 3HauuMo, HO
cj1ab0 KOppEIUpyeT cO BCEMH IOKA3aTeNIsIMU IICUXOJOTMYECKOro OJ1arornoiryyus.
CormacHO MOTY4YeHHBIM TaHHBIM, Kana « L {udposas urpay» (mkana 5) He uMena HA
OJTHOM 3HaYMMOM KOPPEJISALMH C [TOKA3aTENIIMU IICUXOJOTHYECKOr0 OIaromnoryams.

3HauUMMBIX pa3IMYUi 110 MOy U HAIWYHMIO CUOJIMHIOB Y MOJPOCTKOB B OTHO-
LIEHUU UX UTPOBOM JIEATENBHOCTH B JJOLUIKOJIBHOM BO3pacTe 0OHapy eHO He ObLIO.

O6cyXxaeHue pe3ynbLTaTtoB

Lenpro JaHHOTO MCCIENOBAHUA SIBIISJIACH Pa3paldOTKa U anpoOaius peTpo-
CHEKTUBHOTO OIPOCHUKA ISl OLIEHKU UTPOBOM 1€ATEIbHOCTH B JIOIIKOJIBHOM BO3-
pacte. [lonydyennas B pesyinbrare naTU(GAKTOpHAs CTPYKTypa ONPOCHUKA B LIEJIIOM
COITIACYeTCsl C TEOPETHUUECKUMHM IOJOXKEHHUSIMH, 3aJI0KEHHBIMU B OCHOBY pa3pa-
OOTKH BXOJSAILINX B HEE IIYHKTOB.

Haubonee HanexHble MCUXOMETPUYECKHE TIOKA3aTEIN OTHOCSTCS K IIKaJIaM
«HTepec K urpoBoit AesTebHOCTHY, «rpa co ceepcTHukamu» U «Mrpa co B3poc-
neIMU». BbicOKHe moka3areny BHYyTPEHHEN COIVIACOBAHHOCTH YKa3bIBAIOT HA BO3-
MOYKHOCTb MCIIOJIb30BAHUSI PETPOCHEKTUBHBIX METOIOB B OTHOILEHUHU JETCKOM
urpsl (Smith, Lillard, 2012). Beigenenue urpsl co B3pOCIbIMUA U CO CBEPCTHUKAMU
B CAMOCTOSITENIbHBIE IITKAIbl YKa3bIBAET HA UX KaUeCTBEHHOE pa3IuiKe, OMMCAHHOE
B HCCJEIOBaHUSIX B pycie KyIbTYPHO-UCTOPUUYECKON TICHXOJIOTHH Pa3BUTHS
(Berrorckuit, 1966; CmupaoBa, 2024; Bodrova, Leong, 2015).

Haumenee ncuxomMeTpuiecku HaJIe)KHBIMU SBIISIOTCA KAl « CI0KETHO-PO-
neBast urpa» u «L{udposas urpa». Kaxxaas BKIrOUaeT JUIIH OAUH MYHKT, 9YTO Orpa-
HUYHMBAET COAEPIKATEIbHYIO BAIUIHOCTh JAHHBIX mIKal. OIHAKO COTIacHO Hcclie-
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JIOBAaHUSAM, YKa3bIBAIOUIMM Ha Ba)KHOCTH TPATUIIMOHHON UTPhl U HEOOXOJUMOCTD
MIPOTUBONOCTABICHUS LIM(PPOBOM UTPHI KaK JIEATEIHHOCTU C UHBIM IICUXOJIOTHYE-
ckuM conepkanreMm (Mallmann et al., 2025; Putnick et al., 2023; Veraksa et al.,
2024), TeopeTnyeckasi 3HAUUMOCTh BKJIFOUEHHS STUX aCIEKTOB UTPOBOM JIESTEIb-
HOCTH B PETPOCIEKTHUBHYIO OLIEHKY SIBJIsIeTCS HeoOXoauMoi. B pesynbrare mpose-
JICHHOTO MCCIe0BaHus Oblla 0OHApYXeHa HylleBas KOPPENIALN MEKIY IIKaJaMu
«CroxxetHo-poneBast urpa» u «l{udposas urpay», 4ro ykaspBaeT Ha UX HE3aBUCH-
MOCTb M COIJIACYETCSl C pe3y/bTaTaMH MCCIEOBAHUN, TEMOHCTPUPYIOIIUX Kaye-
CTBEHHBIE PA3IMUUs TPAIUIMOHHON U nudpoBoit urpsl (Mallmann et al., 2025;
Veraksa et al., 2024). BmecTe ¢ TeM pe3yabTraThl IPOBEpKU KpUTEPUATIHHON BaU/I-
HOCTH MO3BOJISIIOT TOBOPUTH O BaTUAHOCTH ATHUX IIKaJ.

HIkana «CroxeTHO-poJieBas Urpay MpOJEMOHCTpUpOBaa ciaadble, HO 3Ha-
YUMBIE CBS3M CO BCEMM IOKA3aTEIsIMU ICUXOJOTMUYECKOro ONaromnoiayyus, B TO
Bpems kak mkana «L{udpoBas urpa» He mokaszaia HH OJHOW 3HAYMMOM CBSI3U
C IOKazareasiMu 0Jiarononyyusi y HogpocTKoB. [laHHBIN pe3ynbrar cornacyercs
C TEOPETUUYECKUMHU TIOJIOKEHUSIMH U PE3YJIbTaTAMU COBPEMEHHBIX MCCIIEA0BAHUM
0 (yHIaMEeHTAJIbHOM 3HAUYCHUH TPAJAUIIMOHHOW WUIPHl B PA3BUTHUU YEJIOBEKA
(OnbxonuH, 1978) U OTCYTCTBUU CBSI3M HUMPOBBIX UTP C OJIAronoiIyyueM JIeTein
(Harverson et al., 2025). BmecTe ¢ TeM naxe cinadbie, HO CTaTUCTHYECKHU 3HAUU-
MbI€ KOPPEJSLUUA CBUIETEILCTBYIOT O HAJIMYUU YCTOMYMBOW CBSA3H U TPEOYIOT
JAJIbHEUIIIETO U3y4YEeHUS.

[TonmyueHHbIe TaHHBIE JEMOHCTPUPYIOT HaubOJIee CUIIbHBIE CBS3U C IICUXOJIO-
rudeckum omaronoiyuuem y mkan «rpa co B3pocneivu» u «Urpa co cBepcTHHKA-
Mm». OcoOEHHO CHIIbHOI 0Ka3ajach CBA3b UTPHI CO CBEPCTHUKAMH C TMOKA3aTEISIMU
«B3anmMocBs3b» 1 «CuacThey, OTpaKAIOIIMMU HAJTUUKe IPY3ei U SMOLIMOHAIBHYIO
CBSI3aHHOCTh C HUMH, & TaKkKe CYOBEKTUBHOE OIIYIIEHUE MOAPOCTKOM CHACTHS
(BonkoBa, Bonkosa, 2025), 4To0 MOXET OBbITh IMOKa3aTeJIeM BaJIMIHOCTH JTaHHOU
LIKaJIbl ¥ YKa3bIBATh HA BO3MOXKHYIO POJIb UTPHI CO CBEPCTHUKAMH B JIOIIKOJIBHOM
BO3pacTe B JaJIbHEHIIIEM OIaronoayyuu MOAPOCTKOB. Mrpa co B3pocIbIMU, B CBOIO
odepesib, TIoKa3ana 0oyiee CUIIBHBIC CBSI3U C TIOKA3aTesIMu « YIopcTBo» U «OnTH-
MHU3M», 9TO, BEPOSATHO, OTPakaeT POJb 3HAYUMOTO B3POCIOTO B ()OPMHUPOBAHUHI
HAaCTOMYMBOCTH U MO3UTUBHOTO OTHOIICHUS B XO/I€ COBMECTHOU UTPBHI.

[Ixana «HTEpEC K UTPOBOM IEATEIBHOCTI» 3HAYUMO CBsI3aHa CO BCEMH I10-
Ka3areasiMU IICUXOJOTMYECKOTO OJaromnoiydusi, MOATBEpKAas WIS O TOM, 4YTO
JUYHOCTHO 3HAUMMAsl, MEpEeKUBaeMasi JIEATEIIbHOCTh MOXKET OKa3bIBaTh pPa3BU-
BaronMid APGEKT M OTpakaTbCsi Ha ONAronoiIy4Ynyd B IMOCIEAYIONIMX BO3pacTax
(Sukhikh, Veresov, Veraksa, 2022; Veraksa, Veresov, Sukhikh, 2022).

Hacrosimee uccnenoBanue umeeT psaj ocpanuueruti. OCHOBHBIM U3 HUX SIB-
JISIeTCSl HAJIMYUE IIKaJl C OAHUM ITyHKTOM, 4TO ONpEeNsieT JalbHEeHIyI0 10padoT-
Ky ONpPOCHUKAa M pacCIIMPEHHE KOJIMYECTBA ITYHKTOB, OTPAXKAIOIIMUX pa3INyYHbIe
ACMEeKTHI CIOXKETHO-POJICBON U IIU(PPOBOI UTPHI. BTOPBIM OrpaHUYEHHEM SIBISETCS
cam perpocrnektuBHbIi au3aiin (Bell, Bell, 2018; Smith, Lillard, 2012). Takxe
B HCCJIEIOBAaHUM MPUHSIN YYacTHE MOAPOCTKU TOIBKO M3 HECKOJIBKUX PETHMOHOB
Poccum, uTo nenaeT BHIOOPKY HEJOCTATOYHO PENPE3EHTATUBHOM.
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[TepcieKTUBHBIMU B KOHTEKCTE JAHHOTO HCCIIEI0BAHUS SABIISIOTCS 10padoTKa
ONPOCHHKA, €r0 BATHANU3ANNS HAa APYTUX BHIOOPKAX C MCIOIH30BAHUEM JIOTIOTHH-
TEJbHBIX HHCTPYMEHTOB JJIsl MPOBEPKHU KPUTEPHUATILHOM BaTUAHOCTH, a TAaKXKe H3y-
YEHUE CBSA3U PETPOCIIEKTUBHBIX OLIEHOK MUTPOBOM NIEATENILHOCTU C MOKa3aTelIsIMHU
MOCJIEYIOIIETO Pa3BUTHSL.

3aknouyeHue

B pe3synbrare npoBeeHHOTO UCCIeI0BaHUs ObLT pa3padoTaH v anmpoOupOBaH
PETPOCIIEKTUBHBINA OMPOCHUK JJISI OLIEHKU UIPOBOM JESITEIBHOCTH B JJOLIKOJIBHOM
Bo3pacte. Pa3paboTaHHBI HMHCTPYMEHT HMMEET IOJATBEPKICHHYIO (PaKTOPHYIO
CTPYKTYPY, XOPOIIYI0 BHYTPEHHIOIO COITIACOBAHHOCTh OCHOBHBIX IIKAJ U KPUTEPU-
AJIbHYIO BaJIUJIHOCTBH, MMOATBCPIKIACHHYIO 3HAYMMOM CBSA3BIO C TICHXOJIOTHYECKUM
Onaronoay4yreM MoApocTKOB. HecMOTpsi Ha BBISBICHHbIE OTPAaHUYEHUS, CBS3aH-
HBIC CO HIKaJIaMH, COCTOSIBIIMMUA M3 OAHOTO ITYHKTA, OITPOCHUK MOXKCET OLITH npu-
MEHEH B UCCIIEIOBATENIbCKUX EJISX C YYETOM ONMCAHHbIX orpaHndeHui. [Tlomyden-
HBIC JAaHHBIC TAaKKC YKa3bIBAIOT Ha CBA3b IMPCAIIOYTCHUA COBMECTHOM HI'PbI
Y BOBJICYCHHOCTH B UI'POBYIO JI€ATEIBHOCTD B JIOUIKOJIBHOM JIETCTBE C IICUXOJIOIH-
YECKUM 6J1ar0nonyq1/1eM MOAPOCTKOB, YTO BHOCHUT BKJIa/l B MMOHUMAaHHUEC ITPOTrHO-
CTMYECKOHM poiu Urpkl. JlanpHeias pa3padoTka 1 yaydllleHHe PeTPOCIIEKTUBHBIX
METOAOB OLICHKH HFpOBOI\/II JACATCIIBHOCTU B JOLIKOJIBHOM JAC€TCTBC ABIAIOTCA BaXK-
HBIMU HAIIPaBJICHUSMHU B TICUXOJIOTUM Pa3BUTHSL.
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Abstract. This study presents the results of the development and validation testing of
a retrospective questionnaire for adolescents aimed at assessing play activity in preschool age.
The relevance of the study is driven by the lack of standardized methods for retrospective
assessment of play as the leading activity in preschool age, which hinders the investigation of its
role in subsequent human development. The study involved 743 adolescents aged 14-18 years
(Mage =16.6, SD = 1.04) from four regions of the Russian Federation, including 440 girls and
321 boys, with two participants not specifying their gender. Psychometric testing revealed an
acceptable factor structure of the questionnaire, sufficient internal consistency of the scales, and
confirmed criterion validity. The developed questionnaire includes five scales: Interest in Play
Activity, Play with peers, Play with adults, Role play, Digital play. Significant correlations were
found between the indicators of retrospective assessment of play activity and psychological well-
being parameters measured by the EPOCH (Engagement, Perseverance, Optimism, Connectedness,
Happiness) questionnaire. The strongest associations were identified for the scales characterizing
peer play, play with adults, and interest in play activities. The digital game scale did not demonstrate
significant associations with psychological well-being, whereas role play showed a weak but
statistically significant correlation. The obtained data confirm the potential of using the retrospec-
tive questionnaire on childhood play to investigate its predictive role in development and highlight
the need for further refinement of the instrument and its validation on larger samples.

Keywords: play activity, preschool age, leading activity, retrospective questionnaire,
psychological well-being, adolescents
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CBaA3b NCUXOCEMAHTUYECKNX OLLEHOK BU3yaJibHOIo
oOpasa ropoaa n UHAMBUAYaJNbHbIX LLEHHOCTEN ropoXaH
(Ha maTepuane nccneposaHus xureneum KpacHopapa)

O.P. Tyunna®=, I.A. AnosioHOB

Ky06aHckuii TocyiapcTBEeHHBIN YHUBEpCUTET, Kpacnooap, Poccuiickas @edepayus
Etuchena@yandex.ru

Annoranusa. O0pa3 ropoja, CIOKHUBIIUNCS B CO3HAHUH YEJIOBEKa, MO)KHO PacCcMaTpH-
BaTh KaK OPTaHM30BAHHYIO CEMAHTHUCCKYIO CTPYKTYpY, Te 00pa3bl 00BhEKTOB TOPOACKOH Ccpe-
JIbl IPOHU3AHBI JINYHOCTHBIMHU CMBICIIAMU U 00pa3aMu BHYTPEHHEro MHUpa ero skuteseid. Boisas-
JIeHHE 3aKOHOMEPHOCTEH IEHHOCTHOW muddepeHnuanun odpa3za ropojaa MperCcTaBiIsIeTCs
aKTyaJIbHOM TICHXOJIOTHUECKOH 3a/adeil B KOHTEKCTE MPOOIEMBI UCCIEIOBAHHUS KYJIBTYPHOTO
koJa ropoza. Llenb ucciaeqoBaHus — ONpeNeNuTh CBA3M WHAMBUIYaJIbHBIX LIEGHHOCTEH U 0CO-
OCeHHOCTEH BOCHPHSTHS BHU3yalbHOTO oOpasza ropoga kutensiMu Kpacnomapa. B BeIOOpKY
Borutk 390 pecnoHAEeHTOB, IpokuBatomux B KpacHogape He Menee Tpex net (45,9 % — Myx-
yuHbI). [ JMarHOCTUKU MCIIONB30BaHbI aBTOPCKUU ceMaHTH4YecKui nuddepeHnnan us3
44 GUNONAPHBIX IMIKAT U COKPAICHHAS BepCHs «JIMUHOCTHOTO ONPOCHUKA M3yUCHHS WHINBU-
nyaibHbBIX leHHocTel (PVQ-R)» 1llBapiia u np. B pesynprare aHann3a oleHOK PeCTOHICHTa-
MU BU3yaJbHOTO o0Opa3a KpacHonapa BbigesieHbl Hanbojee 3HaYUMble XapaKTEPUCTHKH: KITU-
MaTHYEeCKUEe 0COOCHHOCTH TOPOJIa, TOPOJICKAsk MHANBUYATbHOCTh, YEPTHI, XapaKTSPU3YIOIIUE
TEMIT )KU3HU U pa3BuTHs KpacHomapa, a Takke IpU3HAKH MIPUCTIOCOOICHHOTO TS TOBCETHEB-
HOU >kn3HU ropona. [lcuxocemanTryeckas oneHka oopaza KpacHonapa BeIsiBHIIA YeThIpE (ak-
topa: «Ilo3uTHBHAsT OIlEHKA TropoAa M TOPOACKOM cpenb», «luHamuuHocThy», «Knumary
u «Pasznoobpazne». OOHAPYKEHBI B3aNMOCBS3H HHINBHIYAIBHBIX [ICHHOCTEH kuteneit Kpac-
HOJapa ¢ IICUXOCEeMaHTHUYECKON OLEHKOM 00pa3a ropoaa: HeHHOCTH Tpaduyus, Yuusepcanusm
u Braeodcenamenvrocmy TOIOKUTEIBHO CBsI3aHBI ¢ (pakTopom «Ilo3uTuBHAs oreHKa» o0pasa
ropofa; UeHHOCTb YHugepcarusm u Tpaouyus — ¢ paxropoM «MHAMHIHOCTEY»; IEHHOCTH
Yuusepcanusm v brnazoscenamenvHocms MONOXKUTENBHO, a KoHgopmusm OTpULIATENIBHO CBsI3a-
HEI ¢ (hakTopoMm «Kimmaty»; ¢ daxTopom «Pa3HooOpa3ne» OTPUIATEILHO CBSA3aHbl IIEHHOCTH
Tpaouyus, Kongopmusm, Bezonacrnocme. B 11enoM pe3yasTaThl peTpecCHOHHOTO aHAN3a To-
KazaJd, 4TO IICHXOCEMaHTHYECCKAasl OIIEHKA BH3YaJLHOTO 00pa3a ropoja OnpenesieTcs HeHHO-
cTsiMu U3 610Kk0B «CoxpaHeHue» u «CaMOoOoNpeeIeHueY.

KuroueBble cji0Ba: KyabTypHBIN KOJI TOpO/a, BU3yallbHBII 00pa3 ropoaa, MCHXOCeMaH-
THKa, ieHHoctH, Kpacnomap
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duHaHcupoBaHue. lccienoBanue ocymecTBICHO IpH (hUHAHCOBOM moxaepxkke Poc-
cuiickoro HayyHoro (onna u Kybanckoro Hayunoro ¢onza (mpoext Ne 24-18-20075 «Kynsryp-
HBIN KOJ] TOPOJa: BU3YaIbHBIN aCIEKT»).

Juast murupoBanusi: Tyyuna O.P., Anonnonog U.A. CBsI3b ICUXOCEMAHTHIECKUX OIle-
HOK BH3yaJIbHOTO 00pa3a ropojia U WHIWBUyalIbHBIX IEHHOCTEH TOpokaH (Ha MaTepuase uc-
cienoBanus xuteneit Kpacnonapa) // Bectauk Poccuiickoro yHuBepcuTeTa Apy»KObl HAPOJIOB.
Cepus: Ilcuxonorus uneparoruka. 2026. T.23. Ne 1. C. 107—-124. http://doi.org/10.22363/2313-
1683-2026-23-1-107-124 EDN: JHLNST

BeepeHue

T'opon Kak CIOXKHBIM COLMOKYIBTYPHBIN ()EHOMEH U OJJHa U3 Haubosee Bax-
HBIX HA CETOHSAIIHUHN IeHb (HOPM YEeIOBEYECKOTO COOOIIECTBAa CTAHOBUTCS BCE 00-
Jiee aKTyallbHBIM OOBEKTOM HCCIICIOBAaHHS COBPEMEHHOW Hayku. B ypOanucTHke
B IocleHee BpeMsl c(pOpMUPOBAIACh TEHJCHIUS KOMIUIEKCHOTO HMCCIEeI0BAHUS
ropojia Kak COIMOKYJIBTYPHOTo (peHOMEHa C aKIEHTyalued Ha ero BHU3yaJbHO-
aHTponoJjoruueckux napamerpax (Asanecon, denorona, 2022).

Kateropust «KyJabTypHBIH KOJI TOPOZIa» B aBTOPCKOM IOJIXOJ€ MPEroiaraer
paccMoTpeHHe ropoja Kak 0co0oii cemuochepsl, B KOTOPOH TOPOJICKUE OOBEKTHI
MIPEJICTAIOT KYJIBTYPHBIMUA CUMBOJIAMH Topojia Kak 0c000ro MUpOyCTpPOICTBa, €ro
9K3UCTEHLNATBHON 3HaYMMOCTH (A1OUIOHOB, Banapimesa, 2025). B Bu3yansHoM
acIieKTe KOJl TOpoja — 3TO BBIPA3HTENbHAs (hOpMa PENpPe3eHTAUN TITyOUHHBIX
CMBICJIOB KYJIBTYPbl, KOHHOTaTUBHO OTChUIAIOLIASI K €€ LIEHHOCTAM, MU(orIoreMam
U cakpalbHbIM HappartuBaM. OTIMYUTETHLHONH OCOOCHHOCTBIO KYJIBTYPHOTO KOJA
SBJISICTCSI KOMMYHHUKATHBHAS HAIPaBIEHHOCTh HA TPAHCIISIIAIO CMBICIIOBOTO COZIEP-
KAHUSA M €€ OCBOCHUE YEJIOBEKOM. B TaHHOM KOHTEKCTe KyJIbTYPHBII KOJ ropoja
NPEACTaeT MHTEPIPETALNOHHON MaTpUIeH, ONpenessioneil BO3MOXKHOCTH MPo-
YTEHUSI CEMUOTUYECKOTO COJEPKAHUS TOPOACKOTO JTaH madTa U KIFOUOM K UX T0-
Humanuio (Tyuuna, AnosoHos, 2024).

PenpesenTarus o6pa3a ropojia B CO3HaHUH YeJIOBEKa 3aBUCUT KaK OT COLIMO-
KYJBTYPHBIX, TaK U UHIAWBUAYAIBHO-TICUXOIOTHYeCKUX (hakTopoB. Tak, JTUYHOCT-
Hble OCOOEHHOCTH MOTYT OOYyCJIOBIMBATH CHELU(PUUECKYI0 YyBCTBUTEIBHOCTh
K OJJHUM KOMIIOHEHTaM T'OpPOJICKOH Cpeabl M MAIyI0 BOCIPUUMYHBOCTD K JIPYTUM
(JIuny, 1982). UccnenoBanue 0coOEHHOCTEHM BOCIPUSITHS TOPOICKOM Cpelibl, KOTO-
PYIO MOYKHO OXapaKTepu30BaTh Kak OBITUIHOE MPOCTPAHCTBO JIMYHOCTH, Ie Gop-
MUPYIOTCS M TPOSBISIIOTCS €€ LIEHHOCTU W CMBICHBI, SIBISETCS BaXHON HayuyHOU
Y MPAKTUYECKOM 3a7aueil.

O06pa3 ropoza, CIOKUBIIMNACS B CO3HAHUU YEJIOBEKa, MOYKHO PaccMaTpUBaTh
KakK OIpENeIeHHBIM 00pa30M OpPraHM30BAaHHYIO CEMAaHTHYECKYIO CTPYKTYpY, IIe
00pa3bl 00BEKTOB TOPOJICKON CPE/IbI IIPOHN3AHBI JIMYHOCTHBIMHI CMBICIIAMHU U 00pa-
3aMU BHYTPEHHEro Mupa ero kuteneil. [opozckas cpena kak ceMaHTHYECKOE Mpo-
CTPAHCTBO MCCJIEIYETCSI B PaMKax ICHUXOJOTHMH CYyOBEKTHBHON CEMaHTHKH, pac-
CMaTPUBAOLIEH «CEMaHTUYECKUE KOABD> (IMOLMOHAIBHO OKPALIEHHBIE CIIE/bI
BO3/ICHCTBHUsSI 00bEKTA BOCHPUATHUS HA MCUXUKY YEJIOBEKa) KaK TOPOACKOro IMpo-
CTPaHCTBa B II€JIOM, TaK U €ro OTJENbHbIX 00beKTOB (ApTembeBa, 1999; Bripna,
Jleontnes, 2015; N'abunymuna, 2012; Kanmesuy, 2021, 2022; O3epuna, Tumodees,
2020; lemenuna, I{pirankosa, 2016).
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B xauectBe (pakTOpoB, BAUSIOUIMX Ha BOCIPHUATHE 00pa3a ropojia u OTJeNb-
HBIX €ro 3JIEMEHTOB, HMCCJICIOBATENId PACcCMAaTPUBAIIA COIMATBHO-TICUXOJIOTHYE-
CKHE W COIHalbHO-JeMorpaduueckre 0COOCHHOCTH pecroHaeHToB (BopoOnena,
Kpyxkosa, 2012; Topenosa, 2019; ITunonus, 2006; Ipsoxkaukosa, [omyos, 2012;
Cazonos, 2009; Charehjoo, Etesam, Rasoulpour, 2018; Figueiredo et al., 2023;
Grum, 2019), ocobernnoctu ropozckoii (IToxkarumosckasi, [llnGaesa, 2019; YepHsn-
ckas, 2013; Knez et al., 2018) u conokynerypHoit unentuunoctu (I'ansnuna, Ku-
cenena, ATOJIIOHOB, 2024).

OTtnenbHO clieayeT OTMETUTH PaboThl, B KOTOPBIX 00pa3 ropoja, ropoackas
cpena u ee OTIeNIbHbIe 00BEKThl PACCMATPUBAIOTCS B KOHTEKCTE [IEHHOCTHO-CMBIC-
JIOBBIX 0COOEHHOCTEN TMYHOCTH. K HUM MOYKHO OTHECTH UCCIIEIOBAHUS TOPOJICKOM
CpeIIbl C MO3UIINH MPEAOCTABISEMBIX €10 BO3MOXKHOCTEH JIJIsl peann3anun 0a30BbIX
[IEHHOCTEM, YTO TIO3BOJISIET ONPECIIUTh CYOBEKTUBHBIN TOTEHITUA TOPO/Ia KaK ISl
KOHKPETHOTO YeJIOBEeKa, TaK M JUIsl ONPEJEICHHBIX COLUAIBHBIX U BO3PACTHBIX
rpynn (boromas, Mamyta, 2012; ®@uaps, @unps, boromasz, 2017). B psae pabot
paccMaTpuBalOTCs IIEHHOCTHBIE OCHOBAHUS BOCIIPHUSTHSI TAMATHUKOB U TOPOACKOI
ckyabnTypsl (bornanosckast, lunenko, Koponesa, 2016), apXUTEeKTypHBIX 00bEK-
ToB (BripBa, Jleontnen, 2015; Kanuesuu, 2022), xpamoBbix u3pasios (Kucenesa,
lananuna, 2022), HapyxHO#M ropoxackoi pexnamsl (Banuna, Anansikuna, 2013;
I'pumuna, Kykynsp, ['ypuxoii, 2020).

HecmoTps Ha BaKHOCTH BU3YaJIbHOTO acleKTa rOpoACKON cpenbl, (haKTophbl,
BIUSIONINE HA €ro BOCHPHUATHE, OCTAIOTCS HEAOCTATOUYHO WCCIIECTOBAHHBIMHU.
BrisiBneHne 3akoHOMEpHOCTEW IeHHOCTHOW auddepeHimanum odpaza ropoaa
MIPEJICTABIISIETCS] aKTyallbHOM TICHXOJIOTHYECKOH 3a/laueil B KOHTEKCTE MPOOIeMbI
WCCIIEIOBaHUS KYyJIBTYpHOTO Koia ropona. LleHHOCTH, SBISSICH aOCTPaKTHBIMH
MPUHIMIIAMHU, OTPAXAIOIIMMH 0a30Bble MOTPEOHOCTH U MOTHUBBI TIOBEIEHUS JIIO-
neH, crocoOCTBYIOT (POPMHUPOBAHUIO BU3YIBHBIX MIPENIOUYTEHUN B 00JIACTH OIICH-
KM TOPOJACKOU cpenpl. MccnenoBanue CBA3U MHAMBUIYAIBHBIX LICHHOCTEH KUTEIECH
ropojia U 0COOEHHOCTEH BOCIIPUATHUS TOPOICKON CPE/Ibl U OTACTBHBIX €€ DIIEMEHTOB,
MIPEJCTABICHHOE B JAHHOW CTaTbe, MO3BOJUT PACHIMPUTH MPECTABICHHE O TOPOIE
Kak OBITHITHOM TNPOCTPAHCTBE JIMYHOCTU, PACCMOTPEHHE JTMYHOCTH TOPOXKAHHHA
C TIO3UIUHU CyOBEKTHOTO OCBOCHUS TOPOACKOTO MPOCTPAHCTRA.

TeopeTnueckoii OCHOBOM HCCIENOBAHUS SIBISETCS CYOBEKTHO-OBITHIHBIN
MOJIXO/, B paMKax KOTOPOrO MECTO MPOXKUBAHUS UYEJIOBEKA, €ro KU3HEHHOE IpOo-
CTPaHCTBO, TJIe MPOUCXOAUT (HOPMUPOBAHKUE TUYHOCTHBIX CMBICIIOB, pealnu3alus
noTpebdHOCTeH, paccMaTpUBaeTCs Kak 3HAYMMOE ObITUIHOE MTPOCTPAHCTBO JTUYHO-
cTU. JIaHHBIN aceKT PaCCMOTPEHHUS TICUXOJIOTHYECKON penpe3eHTallud TOPOACKOM
MIPOCTPAHCTBEHHO-TIPEIMETHOM Cpeibl MPE/IOoIaraeT OMpeaeuTh, KaKk MPeICcTaB-
JIEHUE O TOPOJie 00YCIOBIEHO JIMYHOCTHO-CMBICIIOBEIMU OCOOEHHOCTSIMH YETIOBEKA
(Tyuuna, AnonnoHos, 2024).

Co0TBETCTBEHHO, MBI 10JIaraeM, YTO BOCIIPUSATUE BU3YyaJIbHOTO 00pa3a ropo-
Jla OMOCPENOBAHO JIMYHOCTHIKO TOPOJICKOTO KUTENS, €r0 MMIUIMIUTHOW TEOpUeH
MUpa, MPEICTABICHUEM O TOPOJIe U ce0e KaK )KHUTEJIE ITOTO ropojia, IodTOMY B Ka-
YECTBE METOJ0JIOTMUECKON OCHOBBI MCCIIEIOBAHUS UCIOJb3YEM ICUXOCEMaHTH-
YeCKUU MOAXOM, KOTOPBIA peanu3yeT MmapaurMy «CyObEeKTHOTO» IMOIX0la K IO-

COBPEMEHHBIE TEHIEHILIMN PASBUTHS UICCIIEJIOBAHUI IMUHOCTHU 109



Tuchina O.R., Apollonov 1.A. 2026. RUDN Journal of Psychology and Pedagogics, 23(1), 107-124

Humanuio npyroro (BeipBa, Jleontses, 2015; Ocryn, Cycu, TannenOaym, 1972;
[lerpenxo, 2010), u Teoputo cyObeKTUBHON ceMaHTHKU (ApTrembeBa, 1999; ['abu-
nynmuHa, 2012). PekoHCTpyKIns: CyObEKTHUBHOTO 00pa3a ropoja BO3MOXKHA ITyTEM
MOCTPOEHUS CEMaHTUYECKUX ITPOCTPAHCTB, KOTOPHIE PACCMATPUBAIOTCS KaK OIepa-
[MOHAJIbHAS MOJIeNIb co3HaHus penunueHToB (Ilerpenko, 2010).

B uccnenoBanuu cBSI3W MHAWBUIYATbHBIX IIEHHOCTEH M TMCHUXOCEMaHTHYe-
CKOM OIIEHKH 00pa3a ropoja Obula HCIOJIb30BaHA METOI0JIOTHS U3YUYEHHUS BOCIIPU-
STHS AJIEMEHTOB XpaMOBO# KynbTypsl, penokenHas H.A. Kucenesoit u B.H. I'a-
nsnuHoi (Kucenesa, ['ansmuna, 2022).

Ha ocHoBanum ananuza jguteparypbl ObUTH COPMYIHUPOBAHBI CIEAYIOIINE
HCCIIEI0BATEIbCKUE BOMIPOCHI:

1) KakOBBI BOCIIPUSITHE U ICUXOCEMaHTHUYECKasl OLIEHKa BU3yaJlbHOro 00pas3a
ropoja xxutensmu Kpacnonapa?

2) KakoBa B3aUMOCBSI3b WHAMBHUAYAIBHBIX IIEHHOCTEH pecroHAeHTOB Kpac-
HOJapa ¢ ICUXOCEMAHTUYECKOM OIIEHKON UMH BH3yaJbHOTO oOpa3a ropoaa?

Llens pabomsr — viccneqoBaHUE CBSI3U MHIUBUAYAJbHBIX IIEHHOCTEN U 0CO-
OEHHOCTEI BOCHpUATUS BU3yaJIbHOTO 0Opasa ropoga KpacHonmapa y mocTOsSHHO
MIPOKMBAIOIINX B HEM PECIIOHJICHTOB.

Mpoueaypa n meToabl UCCNefOBaHUS
MNMpouenypa

Ha nmoxaroroButenbHOM 3Tane ObLIO MPOBEACHO HCCIEIOBAHUE CTPYKTYPHI
npencrasieHuii o KpacHonape ¢ ncronb30BaHuEM acCOIMATUBHOTO SKCIIEPUMEHTA
u nporotunudeckoro ananusa mo 1. Bepxecy (Tyuuna, 2025b; Tyuuna, Anosuio-
HOB, 2023), Ha OCHOBE PE3YJITATOB KOTOPOI0 ObLI CO3/1aH MHCTPYMEHT HCCIIe10Ba-
HUS TOPOJa U TOPOJCKOM Cpelbl — aBTOPCKUN CeMaHTHYeCKUi auddepeHnuna,
BKJTIOUatonuii 44 ounossipusle mkais! (Tyuuna, 2025a).

Ha ocHoBHOM 3Tamne uccienoBaHus PECHOHIEHTHI OIEHUBAIN BU3yalbHBIN
o0pa3 ropoa 1Mo aBTOPCKUM IIIKajgam ceMantuueckoro auddepennuana (Tyunna,
2025a) 1 3amoaHsIIH OMPOCHUK HHIUBUTyaNIbHBIX leHHocTel (IBap u ap., 2012).

YyacTHukn

Bribopky uccienoBanus coctaBuwid 390 pecroOHAECHTOB, MPOKHMBAIOLIMX
B KpacHomape He MeHee Tpex Jier (Mage = 29,3, SD = 6,75); non: MyXckol —
179 uenoexk (45,9 %), »xenckuit — 211 (54,1 %); ypoBeHb 00pazoBaHUS: BbIC-
mee — 16 %, nenonnoe Beiciee — 70,8 %, cpennee cnenuanbHoe — 13,2 %;
3THUYECKOE 00IBIINHCTBO (pycckue) — 90 %, aTHnueckoe MEHbIIUHCTBO — 10 %.

MeTtoabl n MeToANKN

Jlnist uccnenoBaHus BOCIIPUATHS 00pa3a roposia Ol UCTIONIb30BaH aBTOPCKUN
cemanTn4yeckuil quddepeniman, BIoOUaromui 44 mapbl TPOTHBOIOJIOKHBIX IO
CMBICITY TIpHJIaraTelbHbIX, TOJyYCHHBIX B Pe3yJbTaTe IEepBOTo 3Tala McCcieqoBa-
Hus (Tyuuna, 2025a; Tyuuna, 2025b; Tyunna, Anosmionos, 2023), ouenka ot 1 10
7 6annoB. J{y1st AMarHOCTHKY IIEHHOCTEH ObljIa MCTIOJIb30BaHa COKpAIlEHHAs BEPCHS
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«JIMYHOCTHOTO OMIPOCHMKA U3YUYEHUS MHANBUAYaATbHBIX IleHHOoCcTel (PVQ-R)», co-
crosimas u3 21 Bonpoca (LlBapi u ap., 2012).

Jnst cmamucmuueckoi 06padomku nanubix npuMensics naket SPSS 23.0.
Beut ncnonb30BaHbl METO/IBI OMTUCATEILHONM CTATUCTUKH, YaCTOTHBIN aHAIN3, YKC-
IJIOPATOPHBIN (PAKTOPHBIN aHANU3, PETPECCUOHHBIN aHATH3.

Pesyn bTaThbl UCCieaoBaHuUsA

Jlnist oTBeTa Ha MEPBBIN MCCIeI0BATENBCKUI BOIIPOC ObUIAa MPOaHATU3UPOBA-
Ha OIIEHKa PECIOHIEHTaM1 BU3yaJIbHOTO 00pa3a ropojia Ha OCHOBE CEMaHTHYECKO-
ro nuddepennmana. CpenHue ONEHKH XapaKTePUCTUK oOpas3a ropoja ObLIN pac-
MpesieieHbl B MOpsAKEe YObIBaHUSI CPEIHUX 3HAYEHMH, B Tabn. 1 mpencTaBieHbI
28 Hanbosee 3HaYMMBIX JUIsI PECTIOHJICHTOB Ka4eCTB (CpeaHee 3HaueHHe OOJbIle
niu pasHo 5,0).

Tabnmua 1/ Table 1

McuxocemaHTUveckas oueHka Bu3yanbHoro oopa3sa KpacHopapa no wkanam
cemaHTnyeckoro audpdepeHumnana / Psychosemantic assessment on Krasnodar visual image
by semantic differential scales

Montoca wkan cemaHTnyeckoro audpdepeHunana / NMcuxocemaHTNyeckas oueHka /
Poles of semantic differential scales Psychosemantic assessment
- + M SD
MpoxnagHeiii / Cool Kapkwui / Hot 6,08 1,35
XonopHeii / Frigid Tennbin / Warm 5,85 1,39
MacmypHbii / Cloudy ConHeyHbln / Sunny 5,79 1,39
He nmetowmia ceoen nctopuu / McTopuueckunin / Historical
Historyless 565 1,55
Hekpacusbiii / Ugly Kpacusbliii / Beautiful 5,56 1,45
JInweHHbI 3eneHn / Treeless 3eneHblin / Green 5,44 1,62
ManeHbkuii / Small BonbLuoni / Large 5,42 1,45
Bsanbin / Sluggish OHepruyHbin / Energetic 5,39 1,51
[MaccuBHbIn / Lifeless AkTUBHBIN / Active 5,39 1,48
3acTbiBWwKiA / Frozen PassuBatowwmincs / Progressive 5,36 1,60
Bneknwii / Dull LiBeTywimin / Blooming 5,36 1,47
CnokonHbIn / Calm AnHamumynbin / Dynamic 5,35 1,48
TeMmHbI / Dark CseTtnbin / Luminous 5,33 1,47
Yracawowmin / Fading PacugeTtatowumii / Blossoming 5,31 1,49
MpecHbin / Bland ATMOCdepHbI / Atmospheric 5,28 1,42
HewnHTepecHbit / Uninteresting MHTepecHbIl / Interesting 5,28 1,57
Tycknbin / Dim Apknir / Bright 5,25 1,55
HecoBpemeHHbIn / Outdated CoBpeMeHHbI / Modern 5,22 1,48
HeytoTHbIl / Uninviting YioTHbI / Cozy 5,20 1,55
Cnabbiin / Weak CwunbHbIli / Strong 5,13 1,46
HeyxoxeHHbin / Unkempt YxoxeHHbIl / Well-Kept 5,12 1,54
HeroctenpuumHbii / Inhospitable loctenpummHebli / Welcoming 5,11 1,65
HekomdopTHbIn / Uncomfortable KomdopTHbili / Comfortable 5,11 1,60
MOHOTOHHBI / Monotonous PutmMmunynein / Rhythmic 5,08 1,62
YHbinbi / Dreary Becenbiii / Cheerful 5,08 1,54
OK30Tu4HbIN /Exotic MpuBbI4HBIA / Customary 5,05 1,57
OtrankmBatowmin / Repulsive Mputarmeatowwmia / Attractive 5,02 1,58
TununyHbin / Typical YHuKanbHbIli / Unique 5,00 1,60
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[To pe3ynbraram aHaiu3a oleHOK kuTensMu KpacHonapa Bu3yalibHOTO o0pa-
3a Topoja MOXKHO YTBEpXKJaTh, YTO HamOOJee 3HAUMMBIMM SIBISIFOTCS XapakTe-
PUCTHKH, CBSI3aHHBIEC C €r0 KIMMaTHYECKUMHU OCOOCHHOCTSIMU (JKapKuil, TEIUIbIH,
COJTHEUHBII). BMecTe ¢ TeM >KUTeN BBHICOKO OIICHHIIN KayeCTBa, CBA3aHHBIE C TO-
POICKON MHIUBUIYATbHOCTBIO (ICTOPUYECKHIA, KPACUBBIN, MHTEPECHBIHN, YHUKAIIb-
HBIH, aTMOc]epHBIii). BRICOKYIO OLIEHKY TaK)kKe MOTYUYHIM CBOMCTBA, XapaKTepu3y-
IOLIME TeMIT )KU3HU U pa3Butus KpacHonapa (00mbIoi, SHEPTrUUHBINA, aKTUBHBIH,
Ppa3BUBAIOLLMICSA, JUHAMUYHBIA, COBPEMEHHBIN, CUIbHBIN, PUTMUYHBIN, BECEIIbIN,
pacuBeTaronuii). 3HaYMMbBIMH JUIl KPACHOJAPLIEB SBJISIOTCSA MPU3HAKU KOM(pOPT-
HOTO JIJIsl TIOBCETHEBHOM JKU3HU TOpoja (3eNeHbIN, YIOTHBIN, YXOKEHHBIH, TOCTe-
MPUAMHBIN, KOM(POPTHBIN, TPUBBIYHBIH).

Jlnist CHUOKEHUST pa3MEpHOCTH LKA M CTPYKTYpUpPOBaHHS 00pasa, MosyyeH-
HOTO TIPH NICUXOCEMaHTHUECKON OLIEHKE, OBbUT IPOBEICH IKCIIOPATOPHBIN (PaKTOp-
HBIM aHaIMU3 C UCMOJIb30BAHUEM METO/A ITIABHBIX KOMIIOHEHT C BapUMakc-Bpalle-
HueM W Hopmanuzanuend Kaizepa. Bpamenuwe couwtoch 3a 7 wuTepauuii, B
pe3ybpTaTe MOMyYeHO YeThIpex(aKkToOpHOE pelieHue, oobsicHstomee 64,7 % auc-
nepcuu (Tabam. 2).

[lepsriii, Hanbosee cuibHbI QakTop (37,8 % aucnepcun) B COOTBETCTBUU
C TPaJIMLIMOHHBIM CEMaHTUYECKUM KputepueM «OueHkay, BelieiaeHHbIM Y. Ocry-
oM, Mbl Ha3Baiu «llo3UTHBHAs OLEHKAa ropoia U ropoJICKON Cpelb», TaK Kak
B BOCIIPUATHH 00pa3a ropojia y pelunueHToB JOMUHUPOBAIHN OLIEHOYHBIE Xapak-
TEPUCTUKH. ITO OIICHKA CBS3aHA C KAY€CTBOM TOPOJICKOM cpenbl (YIOTHBIN, KOM-
(hOpTHBIN, YXO)KCHHBINW, YUCTHIN, 3€JICHBIN), HEMOBTOPUMOK atMocdepoit ropona
(armocdepHbIi, TOOPHIi, BECENbIi, IPKUH, TOCTEIPUUMHBIN, KyJIbTYPHBIA, HHTE-
PECHBIIT), CUJION U MHTEHCUBHOCTBIO (CUJIBHBIN, SIPKUM, CBETIbINA, CBEXKHIl) U TO-
pozckoii 6e3onacHocThIO. BTopoii gaxrop oneHku obpasza ropona (17,2 % nucnep-
cuM), onupasch Ha OasucHbiil ¢daktop Y. Ocryna «AKTHBHOCTB», Mbl Ha3BaJH
«/lmHaMUYHOCTBEY», MOCKOJIBKY OH BKJIKOUAET HE TOJIBKO NPU3HAKU AKTUBHOCTH
(aKTHBHBIN, YPHEPTUYHBIN), HO U AUHAMHUKH U3MEHEHHUH (IMHAMUYHBINA, U3MEHYH-
BbIi, pUTMUYHBIN, COBPEMEHHBIH, OBICTPBIN, PA3BUBAIOLIUIICS), a TAKKE pa3Mep
ropoza (0ombinoif). Tperuit ¢akrop (5,3 % aucnepcun) BKIIOYAET IIKANbI, XapakK-
TEPUBYIOIIUE MTPUPOAHO-KIIMMATHIECKHE 0COOEHHOCTH roposia (KapKui, TeTUIbIH,
COJIHEYHBI), U HOCUT HEUTPaAJIbHBIN B 3MOIIMOHAJILHOM OTHOIIEHUU XapaKTep, OH
Obu1 ycitoBHO Ha3zBaH «Kummary. YetBepTsiit haktop (4,4 % Aucniepcuu) COnepKuT
YEeTbIPEe CEMAaHTHUUECKHUX JECKPUNTOPA (MHOTOHAIIMOHAIbHBIN, SKJIEKTUYHBIN, MHO-
TOJTIO/THBIN, ITYMHBIN) U ObIT Ha3BaH «Pa3znooOpasue». [laHHbIN (akTOp XapakTe-
PHU3YET CI0KHOCTh U pa3HOOOpa3ye BU3yaabHOro 00IHMKa ropojia, Kak B STHOKYJIb-
TYPHOM, TaK U B apXUTEKTYPHO-IIPOCTPAHCTBEHHOM aCIIEKTaX.

Ha cnenyromem stane, ajisi OTBETa Ha BTOPOM MCCIIEIOBATEIBCKUANM BOMPOC,
ObUIa IMpOaHaJIU3UPOBaHA CBSI3b COLMAIBHO-IEMOrPA(PHUUECKUX XapaKTepUCTUK
Y MHAUBHIyaJIbHBIX IEHHOCTEN PECTIOHCHTOB C (PaKTOpaMH OLEHKH BU3YaJIbHOTO
o0paza ropojia, NOJyYEHHBIMU B PE3YJIbTATE SKCIJIOPATOPHOTO (DAKTOPHOTO aHAIH-
3a. bblI mpoBeneH perpecCuOHHbIA aHaIu3, TAE€ B KaUe€CTBE 3aBUCUMOMN NIEPEMEH-
HOM BeICTyNanu (pakTopbl OIIEHKH 00pa3a ropoja, a He3aBUCUMBIX — COIMAIBHO-
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nemMorpaduIecKue XapaKTepUCTHKU U IICHHOCTH PECTIOHCHTOB (Tabm. 3). B Tabmuie
IpEaACTaBJICHBI TOJBKO 3HAYUMBIC MPCAUKTOPLI U HC BKJIIKOYCHBI XapPaKTCPHUCTUKH
(BO3pacT 1 ypoBeHb 00pa30BaHUsI) M IICHHOCTH, KOTOPHIE HE MMEIOT 3HAYNMBIX CBSI-
3eii ¢ BbIJIEJICHHBIMU (haKTOpaMHU.

Tabnnuya 2 / Table 2

PesynbraTbl paKTOPHOro aHanu3a oLeHOK Bu3yasibHoro oopasa KpacHogapa /
Factor analysis results of assessments on Krasnodar visual image

Lkanbl cemaHTnyeckoro auddpepeHuymana / dakTopsbl / Factors

Semantic differential scales 1 2 3 a4
HeyioTHbIl / Uninviting YioTHbI / Cozy 0,726 - - -
HekomdopTHbIn / Uncomfortable | KomdopTHbii / Comfortable 0,714 - - -
3nown / Angry Lo6pebiii / Friendly 0,689 - - -
OTtTankmBatowmii / Repulsive MpuTtarueatowwmia / Attractive 0,689 - - -
HeyxoxeHHbI / Unkempt YxoxeHHbin / Well-Kept 0,681 - - -
Bneknoiti / Dull LiseTywmin / Blooming 0,675 - - -
[psa3HbIl / Dirty YucTtein / Clean 0,661 - - -
OnacHbin / Dangerous BesonacHbliii / Safe 0,654 - - -
YHbinbin / Dreary Becenbii / Cheerful 0,647 - - -
HeroctenpuumHbini / Inhospitable | ToctenpummHeii / Welcoming 0,632 - - -
HeBexecTBeHHbIV / Ignorant KynbTypHbiin / Cultural 0,611 - - -
HewuHTtepecHbiit / Uninteresting MHTepecHbI / Interesting 0,608 - - -
Yracatowwin / Fading PacugeTatowwmin / Blossoming 0,602 - - -
Hekpacwusebiii / Ugly KpacwuBnbiin / Beautiful 0,595 - - -
Cnabubiin / Weak CwunbHbIl / Strong 0,583 - - -
Tycknbin / Dim Apknin / Bright 0,582 - - -
MpecHbi / Bland ATmocdepHbIi / Atmospheric 0,562 - - -
TunuyHbii / Typical YHukanbHbili / Unique 0,562 - - -
Oyuineiii / Stuffy Ceexuii / Fresh 0,554 - - -
TemHbin / Dark Cenbivi / Luminous 0,518 - - -
JInweHHbIn 3enenn / Treeless 3eneHbiin / Green 0,509 - - -
MbinbHBbIA / Dusty Customin yuctotoi / Sparkling

Clean 0,501 B B B
MaccueHbli / Lifeless AKTUBHBIN / Active - 0,734 - -
CnokoiHebin / Calm AnHamMmunyHbin / Dynamic - 0,728 - -
MocTosiHHbIN / Unchanging M3meHumBelli / Ever-Changing - 0,679 - -
MOHOTOHHBI / Monotonous PutmMmunyHbIn / Rhythmic - 0,676 - -
Bsanbin / Sluggish OHepruyHbi / Energetic - 0,675 - -
HecoBpemeHHbIn / Outdated CoBpeMeHHblii / Modern - 0,645 - -
MepneHHbit / Slow BobicTpsbiii / Fast - 0,643 - -
3acTbiBLNi / Frozen PasBuBatowmiics / Progressive - 0,595 - -
ManeHbkuia / Small Bonbuwoin / Large - 0,504 - -
MpoxnagHeini / Cool XKapkwnin / Hot - - 0,828 -
XonopHeiii / Frigid Tennbin / Warm - - 0,786 -
MacmypHbii / Cloudy ConHeuHblh / Sunny - - 0,646 -
MOHO3THUYHbBIN / MHoroHaumoHanbHbI / Multi-
Ethnically Homogeneous national B B B 0,714
EnvHooGpasHbiin / Featureless OknekTnyHbll / Eclectic — - — 0,667
HemHorontoaHeii / Uncrowded MHorontoanbii / Crowded - - — 0,634
Tuxnia / Silent LLlymHbIh / Noisy — - — 0,603
% obbsicHsiemol aucnepcun / % of explained variance 37,8 17,2 5,3 4.4
lMpumeyaHne. B Tabnuue npencrtasnieHbl dakTopHbie Harpyaku > 0,5.
Note. The table shows factor loadings > 0.5.
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Tabnvua 3 / Table 3

Pe3ynbTaThl perpeccMoHHOro aHanusa couuyanbHo-AeMorpadpuiyecknx xapakTepucTuk
U LeHHOCTEN PeCcrnoHAEHTOB Kak NPeAuKTOPoOB NMCUXOCEMaHTUYECKNX (PaKTOPOB OLLeHKU
Bu3yasnibHOro oopasa KpacHogapa / Regression analysis results of respondents’
socio-demographic characteristics and values as predictors of psychosemantic factors

in assessing Krasnodar visual image

dakTopbl OLLEHKU BU3yanbHOro oopasa ropoga /
Factors in assessing Krasnodar visual image
MpepukTopsbl / Predictors 1 5 3 2
B B B B
CouwnanbHo-gemorpagpunyeckme xapakrepuctukm / Socio-demographic characteristics
Mon (1 — MyXCKOW, 2 — XXEHCKNIA) - -0,132" - -0,147"
OnvTenbHOCTb NPOXMBaHUS - - -0,157" -
LleHHocTtu / Values
Tpaguumsa / Tradition 0,152" 0,099°7 - -0,110"
YHusepcanuam / Universalism 0,124 0,188 0,161" -
BnaroxenaTtenbHocTb / Benevolence 0,143 - 0,129 -
KoHdopmuam / Conformity - - -0,136" -0,125"
BesonacHocTb /Security - - - -0,195™"
Xapaktepuctukmn mogenevi / Model characteristics
R? 0,22 0,20 0,21 0,11
F 17.5™ 9.3 83" 76"

*p<0,05;**p<0,01; ***p<0,001, Tp=0,06

Kaxk noxasanu pe3ynbTrarsl perpecCMOHHOTO aHAIN3a, [IEHHOCTHBIMU JIETEPMU-
HaHTaMM OLIEHKM o0pa3a ropoja sBJSIOTCS LIEHHOCTH U3 010K0B «CoXpaHEHUe»
u «CamoonpesieneHuey, CBA3el ¢ IEHHOCTIMHU U3 0110koB «CamoyTBepkaeHue» 1 «OT-
KPBITOCTh M3MEHEHUSIM» HE BBISABICHO. [1010)KNUTENbHBIMU 3HAYMMBIMH TIPEAUKTOPA-
MU (akTopa «Ilo3uTHBHAs OLIEHKa roposia U TOPOACKOM Cpesibl» SBIAIOTCS LIEHHOCTH
Tpaouyus, Ynueepcanusm n baazoocenamenvrocms, Gpakropa «JMHAMUYHOCTBY —
LHEeHHOCTU YHusepcanusm n Tpaouyus (Ha ypoBHe TeHaeHuun). s dpakropa «Kmm-
Mary TMOJOKUTEIbHBIMU TPEAUKTOPAaMH SBISIOTCA YHusepcanusm n brazoowcena-
menbHOCMb, OTpULATEeNbHBIM —  Konghopmusm. Jlnsa ¢daxropa «PazHooOpazue»
OTpULIATENILHBIMU MTPEAUKTOPAMH BBICTYMAIOT TOJIBKO IIEHHOCTH 13 O1oka «Coxpane-
Hue» — Ipaoduyus, Kougpopmusm wu bezonacnocms. W3 commambHO-IEMOTpa-
(UUECKUX XapaKTEPUCTUK >KEHCKUHN IOJ SBISETCS OTPHULATEIBHBIM MPETUKTOPOM
¢axropoB «/luHaMHIHOCTE» U «Pa3HO0Opasuey», a AIUTEIFHOCTh MPOXKUBAHUS pe-
crioH/IeHTOB B KpacHomape — oTpuIaTeabHbIM IpeTukTopoM (akropa «Kmmmar.

OO6cyXxaeHue pe3ynbLTaTtoB

[IpoBeneHHOE uccnenoBaHUE 0COOEHHOCTEH BOCIPUATUS M IICUXOCEMaHTH-
YeCKOI OLIEHKH BHU3yallbHOrO 00pa3a ropoza xutensimMu KpacHonapa (nepBblif ne-
CJIeZI0BATENbCKHI BOIIPOC) II0KA3aJI0, YTO Hau0oJee 3HAYMMbIMU XapaKTepPHCTUKA-
MU BU3yaJIbHOTO 00pa3a KpacHomapa amst ero )KuTenen SBIsIoTCs T, YTO CBSI3aHbI
C KJIMMaTU4eCKUM OCOOCHHOCTSAMH, a TaKXkKe KauecTBa, XapaKTepHU3yIolI1e UH/IU-
BHyaJIbHOCTb T'OPOZla U BBICOKHUH TEMII KU3HHU. 3HAUMMBIMM JJIs1 KPaCHOIAPLIEB
SBJISIIOTCS. U TIPU3HAKK KOM(MOPTHOI TOPOJICKOM MOBCETHEBHOCTH (3€JIE€HBIN, YIOT-
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HBIN, YXO)KEHHBIA U T.J1.). Pe3yabTarel 3TOTO 3Tamna MCClIeJOBaHUS BO MHOTOM CO-
IJ1aCyIOTCSl C pe3ysbTaTaMH MPeIBapUTEIbLHOTO 3Tara HCCIe0BaHus MpeicTaBie-
HUI 0 BU3yanbHOM 00pase KpacHomapa, Ha KOTOpoM OBLITO BBISIBJICHO, UTO B LIEHTPE
NIPECTaBICHUN HAXOIUTCS apXUTEKTYPHBIA aHCaMOlb, CO3/1AOLINI HEMOBTOPHU-
MBI CTUJIb TOPOJA, U BHU3YyaJbHBIE XapaKTEPUCTUKU XOPOIIO CIUIAHWPOBAHHOTO
1 OPraHU30BaHHOTO MOBCEAHEBHOIO TOPOJICKOrO mpocTpaHcTBa (Tyunna, Anosio-
HOB, 2023). Cnenyert cka3aTb, yTo 00pa3 KpacHomapa 1o cpaBHEHHIO C JIpYyTrUMHU
MCCIIETyEeMbIMH POCCHUICKIMHU TOPOAMHU XapaKTepu3yeTcst 00j1ee BBICOKUMH 031~
TuBHBIMH olleHkamu (BopoOweBa, Kpyxkkosa, 2012; T'openoBa, 2019; [lonrosa,
2016; ITokatmnosckas, [1lubaesa, 2019).

YcTaHOBJIEHO, UTO CEMAaHTHYECKOE MPOCTPAHCTBO OLEHKU BU3YyaJIbHOTO 00-
pa3za ropona xurensimMu KpacHogapa Bkitouaer yetbipe axropa. [lepssiit dpakrop,
«ITo3uTHBHAs OLIEHKA TOPOAA U TOPOACKON CPEIbI», XapaKTepU3yET IIOBCEIHEBHBIN
koM}OPT, TOpOACKYIO aTMOCc(epy U Oe30MacHOCTh TOPOACKOH cpe/bl. BrineneHHbIi
rapaMmeTp OLIEHKH 00pa3a ropojia BO MHOTOM IMOJITBEPKIAET Pe3yabTaThl HCCIEI0-
BaHU# B o0nacTu 0€30MaCHOCTH TOPOJCKOM Cpelibl, BEISIBUBIIMX, YTO MICUXOJIOTHYE-
CKYI0 0€3011acHOCTh TOPOKaH (POPMHUPYIOT TaKHE MapaMeTPhl, KaK yIOpsI0YeHHAs
cpena, YXOKeHHOCTh M TOPSJIOK, a TaK)Ke Hallmyue 3eJieHbIX 30H (3oToBa, 2023;
Cwmomnoga, 2015; Kuo, Sullivan, 2001; Negami et al., 2018; Rotton, Cohn, 2002).
Bropoit dakrop onenku obpasa ropoaa, «IMHAMUYHOCTBY, BKIIIOYAET MPU3HAKH
AKTUBHOCTH U AMHAMUKH TOPOACKUX M3MEHEHUH, XapaKTepu3ys O0JbIlIoil coBpe-
MeHHBbIH ropof. Tperuit dakrop, «Knumary, onucsiBaeT NPUPOJHO-KIUMaTHYe-
CKHe 0COOCHHOCTU Topoaa (KapKui, TEIIbli, coiHeuHblit). Kak mokazaHo B psje
paboT, KJIMMaT He TOJIBKO 00BEKTUBHO (HOPMHUPYET OCOOCHHOCTH TOPOICKON CpeIbl,
HO U BIIUSIET Ha CyOBEKTUBHBIE 00pa3bl U BOCIIOMHUHAHUSA Jitofiei o ropone (Knez,
2005; Rotton, Cohn, 2002). YetBeptoiii hakTop, «PazHo0Opa3ue», XxapakrepusyeT
CJIIOHOCTh M pa3HOOOpa3re BU3yaJbHOTO OOJIMKA TOPO/Ia.

Jl1st oTBETa HAa BTOPOM UCCIIEI0BATENbCKUAN BOPOC O CBA3SIX UHAUBUAYAJIb-
HBIX LIEHHOCTEH pecnionienToB KpacHoapa ¢ mcuxoceMaHTH4eCKOM OLIeHKON MU
BHU3yaJIbHOTO 00pa3a ropoja ObLI MPOBEJEH PETPECCHOHHBIN aHallN3, TIe MPEaHK-
TOpaMH BBICTYIAIH COLIMATBHO-eMOrpadruecKie XapakTepUCTUKU U UHAUBHUY-
aNbHBIC IICHHOCTH xuTeneit KpacHomapa, a 3aBUCHMBIMH TIEPEMEHHBIMU — (haKToO-
pBl ceMaHTHUYecKoro AuddepeHnnana oueHKH BU3yalbHOro obpasza ropoga. Kak
MoKa3alli pe3yJbTaThl uccienoBanus, Ha ¢aktop «llo3uTHBHas oleHka ropona
Y TOPOJICKOM cpeab» 00pasza ropoja MoJ0KHUTEIBHO BIUSET YPOBEHb BBIPAKEHHO-
CTU TeHHOoCcTeH Tpaouyus, Ynuseepcanusm w bBnazosceramenvhocms. COOTBET-
CTBEHHO, pecnOHAeHTHI KpacHomapa, OpHeHTHPOBAHHBIC HA COXPAaHEHHE TPAULIUI
1 00bIYaeB CBOCH KyNIBbTYpHI, IIEHAIINE COMATLHOE PAaBEHCTBO U TOJIEPAHTHOCTS,
NIpeJlaHHbIe CBOEH IpyIIe, CTpeMsIIUecs K ee OJaronoiyyuto, CKJIOHHBI K BOCIIPU-
aTHIO 00pasa ropoja kak 6osee KoM(pOpPTHOTO, aTMOCHEPHOTO U OE30IACHOTO.

®axTop oueHKH oOpa3a ropoaa «/lMHAMHUYHOCTBY MOJOKHUTEIHHO CBSI3aH
C LIGHHOCTBIO YHusepcanusm M Ha ypOBHE TEHICHIMM C IIEHHOCTbIO Ipaduyusl.
CrnenoBaTenbHO, BBICOKMII YPOBEHb BBIPAKEHHOCTH LEHHOCTH VYwHuegepcanusm,
Mperoaraneil CTpeMIeHne K PaBeHCTBY U CIIPaBeUIMBOCTH, 3a00Ty 00 OKpy-
XKarolie cpene, MOHUMaHUE U MPUHATHE JPYTHX, CIIOCOOCTBYET MPEACTaBICHUIO
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0 Toposie Kak OOJNBIIOM, aKTUBHOM, CTPEMHTEIHHO pa3BuBaromemcs. CBsi3b Ha
yYpOBHE TEHJICHIIMH AAHHOTO (PaKTOpa ¢ LEHHOCTBIO Tpalduyus MOXET TOBOPHUTH
0 TOM, YTO C(HOPMHPOBATIOCH TIOKOJICHUE TOPOXKAH, [T KOTOPHIX TPUBBIYHBIM SIBIISI-
etcst 00pa3 KpacHomapa kak TUHAMUYHO pa3BHUBAIONIECTOCS Meranonuca. JlaHHbie
pe3yabTaThl TPeOYIOT MaTbHEHUIIEr0 YTOYHEHHS MMyTeM CpaBHEHUs o0pas3a ropoaa
Y PECTIOHJICHTOB U3 Pa3HBIX BO3PACTHBIX I'PYIIIL.

®akrop «Kimumar» MOTOKHUTENBHO CBS3aH C IICHHOCTAMHU YHuUgepcanusm
u bnaeoowcenamenvHocmy, OTpULATETIBHO — € LIEHHOCTBIO Kongopmuszm. MoxHO
MIPEIIOIIOKUTD, YTO CTPEMIICHUE K IPUHSATHIO OKPYXKAFOIIEr0 MHUpa M IPYTUX JIFO-
JIei CIToCOOCTBYET TOMY, YTOOBI IPHHUMATh KIIMMATHYECKHE 0COOCHHOCTH FOXKHO-
r0 ropoja, a TeHACHIUS K U30E€TraHuIo MPoOJIeM ¢ APYTUMH JIFOIbMH CIIOCOOCTBYET
BOCTIPUSITHIO TOpOJIa Kak 0oJiee KIIMMaTHIeCKH HEHTPaIbHOTO.

Ha daxrop ncuxoceMaHTHYECKOH OleHKH «Pa3zHooOpa3ue» OKa3bIBaIOT OT-
punaTenbHOE BIUSHUE IIEHHOCTH U3 Onoka «Coxpanenue» (Tpaouyus, Kongop-
muzm, beszonacnocmv). OpHeHTalMsi Ha COXpaHEHHWE TPAJAUIUH, KOH(DOPMHU3IM
U TIOJI/ICpKaHUE JINYHOM U 00IIeCTBEHHON 0€30MaCHOCTH CBSA3aHBI C TEM, YTO YEJI0-
BEK HE XOYET YTO-TO MEHSITHh B OKPY)KAIOLIEM MHUpPE, CTPEMHUTCS K CTa0MIBHOCTH
U YHOPSJIOYEHHOCTH, TMOITOMY JaHHBIC IICHHOCTH CTHMYJHPYIOT BOCIPHSTHE
U OLIEHKY TOPOJICKOrO MPOCTPAHCTBA Kak OoJiee 0JHOOOpa3HOIro, NPUBBIYHOTO, HE
BBI3BIBAIOIIETO TPEBOTY U OMACEHHUS.

B mporiecce ananmi3a ObUIM yCTAaHOBIICHBI B3AaMMOCBSI3H MEXKITY ITOJIOM M TAKUMHU
(hakTOpaMy TCHXOCEMAHTUYECKOM OIIeHKH oOpa3a ropoja, Kak «/uHaMUIHOCTB»
n «Pa3HooOpasue»: JKEHIMHBI MPEAIIOYUTAIOT OoJiee pasMEPEHHBIH TEMIT KHU3HU
Y MeHbIIIee pa3HOOOpa3ue, YTO COOTBETCTBYET PE3ylibTaTaM HCCIICIOBAHUMA, CBSA3bI-
BaIOIIHX JaHHBIN (PaKT ¢ uxX OOMNbIIIeH yI3BIMOCTBIO B TOpOJIcKo# cpene (Beebeejaun,
2017; Tacoli, Satterthwaite, 2013). Taxxe BbISBICHA OTPHUIIATSIIHHASI CBSI3b MEXKTY
JUTUTETBHOCTBIO MTPOYKUBAHUS PECIIOH/ICHTOB U KJIMMATHYEeCKUM (DaKTOPOM OIICHKH
o0pasa ropoja, 4T0 MOKHO OOBSICHUTH TIEPUOOM ATANTAIlMH K HOBBIM MOTOIHBIM
Y KITMMaTH9IeCKUM ycIoBUsIM. OJTHAKO TaHHBIE PE3YIIbTaThI HE SBISIOTCS TIPEIMETOM
JTAHHOTO MCCIICIOBAHUS M TPEOYIOT JIOTIOJTHUTEIHHOTO TEOPETUIECKOTO aHAJIH3a.

3aknyeHue

Takum oOpa3om, 1Mo pesyibraTaM aHaiduM3a OIEHOK >kuteiasMu KpacHomapa
BHU3YaJIbHOTO 00pa3a ropofa MOKHO YTBEPKIaTh, YTO HauOoJee 3HAYUMBIMU SIBJISI-
I0TCS XapaKTEPUCTUKH, CBSI3aHHBIE C €r0 KIMMaTHYeCKUM 0COOCHHOCTSIMU, TOPOI-
CKOM MHIWBUIyIBHOCTHIO, XapaKTEPUIYIOIINE TEMIT )KU3HU U pa3BuTHsi KpacHo-
Japa, a TaKke Mpu3HaKu KOM(OPTHOTO ISl TOBCETHEBHOM KU3HU TOPOIA.

[TapameTpsl ICMXOCEMaHTUYECKOW OlleHKH oOpa3a KpacHomapa oOweauHs-
10TcA B ueThipe dakropa: «[lo3uTuBHas olieHKa Topoia U TOPOACKOH cpeab, «/lu-
HaMUYHOCThY», «Kmumar» u «PaznooOpaszue» ((hakTopbl MepeunciIeHbl B MOPSAKe
yOBIBaHHS BeCa OOBSICHECHHOW JTUCTIEPCUN ).

BrisiBiiena poiib MHAMBUYAJIBHBIX IICHHOCTEH PECIIOHEHTOB KaK MPEIUKTO-
POB OIleHKHM o0Opaza ropona npoxuBanus. Llennoctu Tpaduyus, Ynusepcanuzm
u bnazosicenamenvrocms TMONOKUTENBHO cBsi3aHbl ¢ ¢akrtopoM «llo3utuBHas
OLIEHKa TOpoJila W TOPOACKOM cpenbl» o0pasza ropoja; LUEHHOCTb YHusepcanusm
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u Tpaouyus (Ha ypoBHE TCHACHIMHN) — C (aKTOPOM « [MHAMUYIHOCTHY; IICHHOCTH
VYuueepcanuzm n brazoscenamensnocms NoNOXKUTENbHO U Kongopmuzm otpuna-
TenbHO — ¢ (akTopom «Kmmmmary; nenHoctu Tpaduyus, Kongopmusm, bezonac-
HOCMb OTPULIATENIBHO CBA3aHbI ¢ (hakTopoM «Paznoobpazue». Takum obpazom, pe-
Mpe3eHTaIMs BU3yalbHOTO 00pasza ropoja B CO3HAHMU €ro >KUTeJe B OOIblei
CTENEeHH JIETEPMUHUPOBAaHA BBIPAKEHHOCTHIO IIEHHOCTeH u3 OnokoB «CoxpaHe-
Huey u «CamoonpeaeneHue.

O:zpanuuenus pe3yibmamos uccie008aHus COCTOAT B 0COOCHHOCTSIX BHIOOP-
KH, COCTOSIIIIEN TOIBKO U3 NOCTOSIHHBIX JkuTeel KpacHoaapa. /lanbHeiiiue uccneno-
BaHUs MPEIONaraloT CpaBHEHHE 00pa3a Topoja B BEIOOPKE MOCTOSIHHBIX JKUTENeH
1 €ro TOCTel ¢ HCIOIb30BaHMEM KOJIMUECTBEHHBIX M KAYECTBEHHBIX METO/0B. Takxke
B JIaJIbHEHIIIEM TIPEIIIONIAraeTcsi PACCMOTPEHUE W AMITMPUIECKOE UCCIICIOBAHNE BH-
3yaJbHOTO aCHeKTa KyJIBTYpHOTO KOJla ropojia Ha MpUMepe ropoJioB pa3HOro THIIA:
CTOJIMILIBI PETMOHA, KypOPTHOTO rOpo/ia, HEOOIBIIOr0 MPOMBIIIIIIEHHOTO TOPO/a.

Ilpakmuueckaa 3HaUUMOCHb Pe3yIbMAMOE UCC1€008aAHUA COCTOUT B BO3-
MOKHOCTH MX HCIOJB30BaHUS B HKCKYPCHOHHO-TYPUCTUUYECKOM, a Tak:ke 00pazo-
BaTEJIbHO-PA3BUBAIONICH M TyXOBHO-IIPOCBETHTEIHCKOW NEATEIFHOCTH B TOPOJ-
CKOM MPOCTpaHCTBE. B 4acTHOCTH, pe3ynbTaThl HCCIIE0BAHUS ObLTH HCTIONB30BAHbI
MIPU OpPTraHU3alluy U MIPOBEICHUH KOJJICKTUBOM HAYYHOTO MIPOEKTa Psijia MEPOIPH-
STUN, COCOOCTBYIONIUX (DOPMUPOBAHUIO M YKPEIUICHUIO TOPOACKON MACHTUYHO-
CTH: MOJIOJIS)KHOTO KOHKypca «O0pa3 ropoma» (XynoxecTBeHHO-Tpaduaeckuii da-
kyaereT KyOI'Y), KOHKypca FOHBIX XYJOKHHUKOB — YYaIIUXCS XYT0MKECTBECHHBIX
LIKOJI M cTyaui ropoaa Kpacnonapa «41 pucyro ropoa» u zp.
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Relationship between of the City Visual Image
Psychosemantic Assessments and Individual Values
of Its Citizens: A Study of Krasnodar Residents

Oksana R.Tuchina®®, Ivan A. Apollonov
Kuban State University, Krasnodar, Russian Federation

Abstract. The image of a city formed in a person’s mind can be viewed as a semantic
structure, where images of urban environment objects are permeated with personal meanings
and images of the inner world of its inhabitants. Identifying the patterns of value-based
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differentiation of the city’s image appears to be a relevant psychological task within the context
of researching the city cultural code. The purpose of this study is to determine the relationship
between the perception of the city’s visual image and individual values among Krasnodar
residents. The sample included 390 respondents (45.9% is male) who had lived in Krasnodar
for at least three years. The authors’ semantic differential (44 bipolar scales) and an abbreviated
version of the Personality Values Questionnaire (PVQ-R) by Schwartz et al. were used for the
measurement. An analysis of respondents’ assessments of Krasnodar visual image revealed the
mostsignificant characteristics: climate features, unique character of the city, traits characterizing
the pace of life and development of Krasnodar, and attributes of a city suited to everyday life.
A psychosemantic assessment of Krasnodar image revealed four factors: “Positive Assessment
of the City and Urban Environment”, “Dynamism”, “Climate”, and “Diversity”. The relationship
were found between the individual values of Krasnodar residents and its psychosemantic
assessment of the city image: Tradition, Universalism, and Benevolence were positively
associated with the “Positive Assessment of the City and Urban Environment” factor of the city
image; Universalism and Tradition were positively associated with the “Dynamism” factor;
Universalism and Benevolence were positively associated, while Conformism was negatively
associated with the “Climate” factor; and Tradition, Conformism, and Security were negatively
associated with the “Diversity” factor. Overall, the regression analysis results showed that the
psychosemantic assessment of the city’s visual image is determined by the values in the
“Conservation” and “Self-Transcendence” blocks.

Keywords: cultural code of the city, visual image of the city, psychosemantics, values,
Krasnodar.
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NMpodeccuoHanbHoe Gnaronony4ne
n cTpecc-daKkTopbl pabo4yei cpeabl pa3paboTYNKOB
nporpaMMHoOro oéecne4yeHus

A.C. Kor'®=, A A. Kaunna

MockoBckuii rocynapcTBeHHbI yHuBepeuteT nmenn M.B. Jlomonocosa, Mocksa, Poccutickas
Dedepayus
P<Inaskot5@mail.ru

Annoranus. [Ilupokoe npumeHenne Agile-noaxoma K ynpaBJIeHUIO MPOEKTaMU CyIIe-
CTBEHHO M3MEHIIO XapakTep padorsl U T-criermanmuctoB. Takoi MOIX0A K OpraHU3aLUK TPyAa
IPEAIOoIaraeT BEICOKYIO aBTOHOMUIO WICHOB KOMAH/IbI, THOKOCTh U CKOPOCTh PearupoBaHus Ha
M3MCHCHHMS, BOBJICUCHHOCTh 3aKAa3YMKOB B MPOLECC ACATEIBHOCTH M PETYISPHYIO 0OpaTHYIO
cBs3b. llpennomnaraercs, uto Agile MONOXKUTENBPHO BIMSCT HAa YIOBICTBOPCHHOCTH pabOTOM
u nicuxojioruyeckoe Omaromonyune MT-cnenmanucroB. OqHaKo B HAydyHOW JUTEparype He
MIPEACTABICHO CHCTEMAaTHUECKOTO aHAJIN3a U YOSIUTEIBHBIX JAHHBIX O MOJIOKUTEIHHOM BITHS-
Hun Agile Ha Grmaromoiydne coTpyaHUKOB. Llens ucciaenoBannus — aHanus crpecc-(pakTopoB
OPTaHU3ALUOHHOH Cpe/ibl K TPO(heCCHOHATIBFHOTO OIarooIyYns pa3padoTIMKOB IPOrPaMMHO-
ro obecnedyenus, padoraromux B Agile-mogxone. Bribopka coctaBuma 127 pa3paboTunkoB
MIpOrpaMMHOro odecriedeHus, u3 Hux 19 % pykoBoautenelr komaua u 81 % crenuanucTos,
80 my»xuuH u 47 KEeHIH, CPpeTHUI cTaxk — 7 JeT, cpeauuit Bospact — 31 roxa. Jlnst auarHoc-
THUKH WCIONB30BAHBl METOIMKA OIEHKH IpodeccrnonansHoro Omaromomyuns E.J. Pyt
n JL.U. AprycroBoii, onpocauk «I[Ipodeccrnonansroe Beiropanne» H.E. BogonbsHoBOU 1 1p.,
aBTOPCKas aHKETa, HAIPaBJICHHASI Ha OIICHKY PA3HBIX XapPaKTEPUCTHUK MPO(EeCCHOHATBHOM aes-
TEJNFHOCTH. B pe3ynbrare nccineoBaHms yCTaHOBICHO, YTO OCHOBHBIMH (haKTOPAMH CTpecca, 1o
MHenuto UT-crenmanncToB, B Agile-nomxone BBICTYIIAIOT CKAaThle CPOKH BBITOIHEHHMS 3a/ad,
gacToe OOIICHUE C KOJUICTaMH, PYTHMH KOMAaHIaMH U 3aKa34MKaM{, MHOT0331aYHOCTb M BBI-
COKHMI YPOBEHb HEOIPECIICHHOCTH B padore. YpoBeHb MPOPECCHOHATBLHOTO OJIaromonydust
3HAYMMO BBIIIC Y PYKOBOJHUTENICH KOMAH/I 1O CPAaBHEHHIO CO CHEHHUATIICTAMHU; ¥ PabOTAOMNX
YIAJICHHO OIICHKH IMO3UTHUBHBIX OTHOIICHUH 1 PEIYKINH JOCTIXEHUH 3HAYMMO HIDKE MO CPaB-
HEHHIO ¢ paboTaronMu B THOpUIHOM (opMare. PesymsraThl Takke MOKa3bIBAIOT, YTO PUCK-
(hakTopaMu TPOPECCHOHATBLHOTO OJIAromoNyyus pa3paboTYMKOB BBICTYIIAIOT SMOIMOHAIBHOE
HCTOIICHUE BCIICICTBHE MHOT03aJa9HOCTH, HEOTIPEACTICHHOCTH M CKAThIX CPOKOB BBITOTHEHHS
3aj1a9 ¥ PeAYKIMS TOCTIDKCHUH B 007acTH PO(eCCHOHANBHBIX OTHOIICHUA.

KuroueBble ciioBa: npodeccuoHanbHoe Oiarononyuue, crpecc-paxropsl, Agile-moa-
X0[l, pa3pabOTYUKH IPOrPaMMHOT0 00ecIeueHus], BHITOpaHHEe

duHancupoBaHue. VccienoBaHrue BBIMOIHEHO B PaAMKax T'OCYIApPCTBEHHOTO 3aIaHUs
MI'Y nmenu M.B. Jlomonocosa Ne 1022040700031-8.
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BeepneHue

B cdepe nndopmanmonnsix rexunonoruit (MT) u pazpaboTok mporpaMMHOTO
oOecnieuenust Agile-noaxon, wim rudkue crnocoObl YIpaBiIeHUs, CTall HEOTheMIIe-
MO 4aCThIO pabOThI U CYIIECTBEHHO M3MEHWII CTPYKTYpPY COBMECTHOM /IS TeIbHO-
ctu UT-cnenmanucroB (3aBbsiioBa u ap., 2018; Rietze, Zacher, 2022). Agile-noa-
XOJl mpenmnonaraer paboTy Haj 3agadedl B opmare caMOymHpaBiIsieMbIX KOMaH]]
(koMaHJa KaK CyOBEKT yIpaBJeHUs ), UTEPATUBHOE TUTAHUpPOBaHUe (paboTa pa3om-
BaeTCsl Ha KOPOTKUE IHUKJIBI-UTEPAIUH, B XO/Ie KOTOPBIX MPOUCXOMAUT TOCTOSTHHAS
ajlanTanys K TeKyIUM YCIOBHIM U 3allpOcaM 3aKa3uMKa), perysipHyio oOpaTHyIo
CBSI3b OT 3aKa3YMKOB U M3MEHEHHE TIaHa PabOThl B 3aBUCHMOCTH OT €€ pe3yJbTa-
TOB ¥ HOBBIX JJAaHHBIX M aKIICHT Ha MOCTOSHHOM B3aumoeicTBun (Armrmeno, 2021).
DTH 3IEMEHTBI COBMECTHOU JESATEIHLHOCTH CIOCOOCTBYIOT MOBBIMICHUIO d(Pdek-
TUBHOCTH, CKOPOCTU pa3zpadboTku U T-nmponyKToB M BBICOKOW BOBJIEUEHHOCTH CO-
TPYIHUKOB B pabOTy 3a CYET ONTHUMH3AINH XapaKTEPUCTHK TPY/Ia U BBICOKOW aBTO-
Homuu (Oldham, Fried, 2016). Ilogxon ObuT co3maH Kak OTBET Ha H3JIHIIHIONO
OIOpPOKpATHIO TPAJUIIMOHHBIX METONOB YIPABICHUS MPOCKTaMH, TaKUX Kak
Waterfall, rie ctporast tokymMeHTaIus, )KECTKUE TUIaHBI U COTVIACOBAHUS M3MEHE-
HUW 3aMeIIsUIN mporiecc pa3paboTku. OCHOBHOM aKIEHT 3/1€Ch ClellaH Ha THo-
KOCTh, B3aMIMOJICHCTBHE M aJalTHBHOCTh, YTO MPOTHUBOIOCTABISACTCS HEpPapXuH,
OIOpOKpATHH U HALIEJIEHO HA MOBBIIECHHE Y3PPEKTUBHOCTH Pa3pabOTKH.

[Ipenmnonaraercs, uto BHeApeHUe Agile-moaxoa NoBbIIIAeT TPOU3BOIUTEb-
HOCTb, MOTHBAIIMIO U BOBJICYEHHOCTh COTPYIHUKOB U yJTydYIllaeT KOOPAUHALIUIO pa-
00TBI KOMaH/IbI HaJT TTpoekTaMu (3aBbsioBa u 1p., 2018; Koch, Drazic, Schermuly,
2023). Takoii moAXO K OpraHU3alK padOoThl IPEATOIaraeT MEHbIIEe KOIUIECTBO
HepapXUUeCKUX CTPYKTYp, BBICOKYIO CKOPOCTh PEarupoBaHHs Ha H3MEHEHUS,
a 6marojapst IUPOKON aBTOHOMUH, PA3IMYHBIM HaBbIKaM YJIEHOB KOMaH[Ibl U BOB-
JICUEHHOCTH 3aKa34MKOB B MIPOLIECC ACSITEILHOCTH MOJOKUTEIBHO BIUSET HA YI0B-
JIETBOPEHHOCTH paboTOi 1 ncuxonornueckoe oiarononyune (Rietze, Zacher, 2023;
Venkatesh et al., 2020). HecMoTps Ha IMPOKO pacrpoCTpaHEHHOE MHEHHUE O IT0JI0-
KHUTEITHHOM BO3/eHCTBUM» Agile-1ofxona Ha COTPYIHUKOB, B HAYYHOW JTUTEpaType
HE MPEJCTAaBICHO CUCTEMAaTUYECKOTO aHaN3a U YOS UTEIbHBIX JaHHBIX O TaKuX 3(]-
(exrax. Hanpotus, npoBeicHHbIE B [TOCIIEIHUE TOJIbI UCCIIEI0BAHMS CBUIETEIBCTBY-
10T 0 TOM, uTo M T-criennanucTsl moaBepraiorcs 0CoOObIM CTPECCOBBIM BO3IEHCTBU-
sIM, CBSI3aHHBIM ¢ ocoOeHHOCTsMU Agile-momxona (F'opman u ap., 2023; KoswuHa,
Cepexkuna, 2019; Pesunuenxo, [Toarsaruna, 2024; Rietze, Zacher, 2023).

CornacHo exerogHomy otuety “17th Annual State of Agile”! mpomeHT KoM-
naHuii, npuMeHsitomux Agile, pacter, HO Tonbko 44 % PECTIOHIEHTOB COOOIINIIH,

! 17th Annual State of Agile Report. URL: https://info.digital.ai/rs/981-LQX-968/images/RE-SA-
17th-Annual-State-Of-Agile-Report.pdf?version=0 (accessed: 16.01.2025).
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YTO OOJBIINHCTBO MPOEKTOB C BHEAPEHUEM ITOTO MOAX0/1a ObLIN YCIEIIHbI, OTME-
TUB, 4TO YPPEKTUBHOCTh MPUMEHEHUs Agile 3aBUCUT OT MOAJIEPKKH CO CTOPOHBI
PYKOBOJICTBA, @ OCHOBHBIMHU OapbepaMu SBISIOTCSI HEXBATKA JIMACPCKOTO yJaCTHS
Y CONPOTHUBIIEHNE U3MEHEHUsIM. BmecTe ¢ TeM Tonbko 25 % KoMnaHui COOOITHITH
0 MOBBINIEHUH KauyeCTBa MporpaMMHOro obecrieuenus omaronaps Agile.

[Iupokoe MpUMEHEHHE TOr0 MOAXO/a CYHIECTBEHHO M3MEHHIIO XapakTep
pabouux nponeccoB UT-cnenuanuctos. Koporkue mukibl pa3paboTKU, HEYCTON-
YUBOCTHh CPOKOB B paMKax MPOEKTOB M YaCThIe U3MEHEHHS B TPEOOBAHUSX MOTYT
BBICTYTIaTh 3HAYUTEIBHBIMH CTpecc-(paKkTopaMu il TPOPEeCCHOHAIIOB B 00JIacTh
nporpamMmmupoBanus. Kpome Toro, He06X0IUMOCTh TOCTOSTHHOTO B3aUMOACHCTBHUS
C KOJUIETaMH M 3aKa3YMKaMH TAKK€ MOXKET BBICTYNATh MCTOYHHKOM HAIPSKCHUS
JUISL 3TOW TpyMNIibl NPodeCcCuOoHAOB.

C Touku 3penus 3pdexTuBHOCTH Yy Agile ecTh MpeuMyIIecTBa, KOTOPbIE MOA-
TBEPKJAIOTCS HEIABHUM METAaaHAJN30M: MPAKTUKU Agile MOI0KUTENBHO CBS3aHbI
C MHHOBAIIMOHHBIM TIOBEJICHUEM W OpPHCHTAIMEH Ha pe3yJibTaT, aBTOHOMHUEH U ca-
moonpeaenenueM (Koch, Drazic, Schermuly, 2023). OnHako nmpyMeHEHHE 3TOro
MOJIX0/1a OKa3aI0ch Ooree 3PPEeKTUBHO B MPOCKTAX, HE CBSI3AHHBIX C Pa3padOTKOM
[IPOrpaMMHOT0 00ecrieueHusi — B IMPOU3BOJCTBE, 31PABOOXPAHEHUH U JIOTUCTHUKE.
HccnenoBanust mpodecCHOHATBLHOTO OIaronoay4us IeMOHCTPUPYIOT IPOTHUBOpPE-
YUBBIC Pe3ynbTaThl. YacTh HMCCIENIOBAHUI BBISBHIN TOJIOKHTEIbHBIC d(P(DEKTHI
B 001acTH OJIAroNONy4Yusi — yAOBJIETBOPEHHOCTH PAaOOTON U KaphePHBIM POCTOM,
BOBJICYCHHOCTH M MOTHBaIMu wieHOB Agile-komann (Azanha et al.,, 2017;
Tuomivaara, Lindholm, Kinsild, 2017). B npyrux »xe oOHapyXeHBI OTPHIIATEIb-
HbIe 2P PEeKThl — pa3padOTUNKHU yKA3bIBAIOT HA HAMpPsKEHHUE, CBSI3aHHOE C MOCTO-
STHHBIMHU U3MEHEHHSIMH B TPEOOBAaHUSAX, TPYAHOCTSIMU TUIAHUPOBAHUS, A€ PUITUTOM
BPEMEHH, BBICOKUM TeMIIOM paboThl U 00beMOM KOoMMyHHUKarmidi (Annosi et al.,
2016; Venkatesh et al., 2020).

Y4uuThIBas MPOTUBOPEYUBOCTH PE3YIBTATOB MCCICIOBAHUNA U MX MPUKIAI-
Hy10 3HauuMOCTh Juisi UT-oTpacnu, Hamu ObUT MpEAnpUHAT aHalu3 mpodeccro-
HaJBHOTO OJNIaronosyydrs U OCHOBHBIX CTpecc-(pakTopoB B paboTe pa3zpaboTUYMKOB
nporpaMMHOro obecneyeHus, paboraromux B Agile-moxxone.

OcobeHHOCTH NpogeccrnoHasnbHOM aeaTenbHocTu B Agile-noaxoge

Agile (ot anrn. «ruOkwit») mpencrapisieT co00il COBOKYITHOCTh MPUHIIUIIOB
¥ METOJIOB yIPABJICHHS IPOEKTaMHU, OPUEHTUPOBAHHBIX HA IIEHHOCTH aJalTHBHO-
CTH, CAaMOYTIPaBJICHHSI U KOJIJIEKTUBHOW OTBETCTBEHHOCTH. B oTimyne ot Tpaguil-
MOHHBIX HepapXUUIECKUX MOAX0A0B Agile cTaBUT B IIEHTP KOMaH[Ty, €€ CIOCOOHOCTh
K CaMOPETYJISALNH U OpraHu3allMOHHOM kpeatuBHOCTH. KittoueBbie anemenTsl Agile
BKTIOUarOT (Ammeno, 2021; 3aBbsuioBa u ap., 2018):

— CamMoOp2aHu308anHble KOMAHObL: YIACTHUKU CAaMOCTOSITENIbHO TPUHUMAIOT
peIIeH s, pacCTIpeICISIIOT 331a9i U OMPEICISIOT MPUOPUTETHI, YTO YBEIHMYMBACT
ABTOHOMHUIO COTPYIHHUKOB;

— umepamugHoe NJIAHUpOB8aHue: TPOEKThl BBIMOIHIIOTCS KOPOTKUMH IIHMK-
namu (pasJeneHus mpouecca Ha OTJeNbHbIe (YHKIMOHAIBHBIC IUKIBI Pa3padboT-
KM — CIIPUHTHI), YTO MO3BOJISET THOKO pearupoBaTh Ha M3MEHEHUS U alalTHPO-
BaTh IUIaH pabOTHI;
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— UHKpeMeHmMAaNlbHOe 8blNoNIHeHUe: TOCTUKEHNE IPOMEKYTOUHBIX IeNIel C X
MOCJIEYIONIEN OLIEHKOM MO3BOIsIeT U30erarb U3NMUIIHEH Harpy3KU, BHOCUTH HEOO-
XOJIMMbI€ KOPPEKTUPOBKH B MPOAYKT U CHIKATh PUCK KPYIHBIX HEY/Iay;

— pempocnexkmugyl: peryispHbld COBMECTHBINM aHAIN3 U 00CYKICHHE pabOThI
MOMOTaeT KOMaH/aM BBISIBIATH POOIeMBbI U pa3padaThiBaTh CTPATETHH UX MIPEOIO-
JICHUS, CIIOCOOCTBYSI Pa3BUTHIO U YKPEIUIEHUIO KOJIJIEKTUBHOM MOTHBAIUH.

KinroueBoii xapakrepuctukoii Agile-nmoaxosa siBnseTcs aJanTUBHOCT K U3Me-
HEHHUSM, YTO MPUHIMITHATIBHO OTIIMYAET €€ OT KJIACCHYEeCKOr0 KacKaHOTo MoJXoa
(Waterfall) u npenmnonaraer BO3MOXHOCTB OIEPAaTUBHOIO NEPECMOTPA U KOPPEKTHU-
POBKH TUIAaHOB B COOTBETCTBHM C WU3MEHSIOMIMMUCS yCIOBHAMHU. Agile-komMaH bl
MIPECTABIISIOT COOO0I Masble TPYIIBI, B OCHOBE KOTOPBIX JIS)KAT MEXaHU3MBbI YIIPaB-
JICHHS, CTIOCOOCTBYIOIINE JJOCTHKEHUIO MMOCTABICHHBIX IETIEH — PeryinsapHoe OT-
KpBITOE 00CYyXJeHue mpodiieM crocodcTByeT 3()(PEKTHBHOMY B3aMMOJICHCTBUIO
1 COBMECTHOMY IPHUHSTUIO pelieHnii (3aBbsuioBa U Jip., 2018). Pabora B Takoil ko-
MaH/ie CTPOWTCS Ha MPHUHIIUIAX B3aMMOIOIIOIHAEMOCTH: COTPYIHUKN OObEIMHS-
IOTCSI B COOTBETCTBHH C HEOOXOMMBIMHI TEXHUYECKIMH KOMIIETCHIIUSIMHI U PECYP-
camH, a MX B3aMMOJICHCTBAE OCHOBAHO HAa KOOPIWHAIINN YCHIIMA ISl JOCTHXKEHUS
oOmieit nenu. Takum 06pa3oM, KOMaH /1a IPECTaBIIeT COOO0M rpymIly B3aMMO3aBH-
CUMBIX CIEIHUAINCTOB C JOMOJHSIOMIMMHU JIPYT Apyra HaBbIKaMU, KOTOpPHIE CO-
BMECTHO paboTaloT HaJ peaju3anueil 3a1a4 U HeCYT KOJUIEKTUBHYIO OTBETCTBEH-
HOCTb 32 KOHEUHBIN pesyabTar (Amnmeno, 2021).

Takue MpakTUKH HAMpaBJICHbl Ha YCUJICHHE BOBJICUEHHOCTH COTPYIHHKOB
U ycTpaHeHHe 0aphepoB, CBSI3AHHBIX C TPATUIIMOHHBIMH METOAAMH YMPABICHHUS
(permameHTanys, KOHTPOJIb), U GOPMHUPYIOT pabouyro cpefdy, CIoCOOCTBYIOIIYIO
YIAOBIETBOPEHUIO TpeX 0a30BBIX MCHXOJIOTHUYECKUX MOTPEOHOCTEH, OMUCaHHBIX
takke B Teopun camonerepmunanuu (Oldham, Fried, 2016; Ryan, Deci, 2000;
Rietze, Zacher, 2023):

— 6 agémonomuy (ypOBEHb TOJTHOMOUUH U BO3MOXKHOCTH CaMOCTOSATEIBHOTO
NPUHATHUS PEIIEHUI U BIMAHUSA Ha pabouyuil mpouecc crnocoOCTByeT BHYTPEHHEH
MOTHUBAIMM U TPOo(hecCHOHATBHON caMopeann3alyi; BCe WIEHbl KOMaHIbI CO-
BMECTHO Pa3/IeIISIOT MOJIHOMOYHSI 110 MIPUHATHUIO PELICHUN);

— 8 npuHaoaexcHocmu (KOMaHAHas paboTa Ha OOIIYIO IENb M PEeryJspHbIC
BCTpEUH (PETPOCIEKTUBEI) /1JIsl aHAJIU3a PE3yJIbTaTOB U O0CYXIEHUS TEKYILIUX IPO-
0J1eM YKPEIUISIOT YyBCTBO COITUAILHON CBSI3U M MOJICPIKKH);

— 6 komnemenmuocmu (perynsipHasi oOparHasi CBsi3b, KOHTPOIIb 3a JIOCTHIKE-
HUEM IIeJIei 1 BO3MOKHOCTb TTOTyUeHUs OBICTPBIX PE3YIBTATOB (M UX KOPPEKIIHH)
MO3BOJISIFOT COTPYHUKAM YyBCTBOBATh, YTO WX YCHIIUS IICHHBI U 3HAYMMBI ).

JIOTUYHO MPEOI0KNTE, UYTO Takasi padodas cpena OyJeT MO3UTUBHO CKa3bl-
BaThCsl Ha MPOPECCHOHATLHOM OJaronoily4uu cOTpyaHUKOB. OHAKO NpenBapu-
tenpHbI MeTaaHanu3 (Koch, Drazic, Schermuly, 2023) He moarBepkmaeT 3TO
MpEANoIoKeHue, o KpaitHel mepe, aisa UT-cdeppl. ABTropamu ObLIO MMOKa3aHO,
410 3(hpexTl BnusHusA Agile-npakTuk pa3nuyaroTcs: Uil oKa3zaTeneil, CBI3aHHbIX
C MPOU3BOAUTENHFHOCTHIO U MHHOBALIMOHHBIM TMOBEJACHHEM, BenuuuHa 3¢ dekra
ObL1a OT CpeaHEl A0 3HAYUTENBHOM, B TO BpEMSs KaK JJis MOKazaTesiel yoBIETBO-
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pEeHHOCTH pabOTON M MPHUBEPKEHHOCTU OpraHu3auu dGdEKT ObLT B 1IEJIOM Clla-
ObM. UTO ke KacaeTcsl OLEHOK CYOBEKTHBHBIX 3HAUMMBIX XapaKTEPUCTUK Tpyla
(cBoeit paboueli posH, OCMBICIEHHOCTH pabOThI, CAMOOIPEIEIEHUS], KOMIIETEHTHO-
CTH U BJIMSHHUA), TO PE3yJbTaThl METAaHAIN3a CBUJIETEIBCTBYIOT O CpPEAHEM (-
(dexre. ABTOpPbl OTMEYAIOT, YTO IPU M3YYEHUH OpPraHU3aLMOHHBIX 3(dekToB
Agile-moaxona HEOOXOAMMO YUYUTHIBATh (PaKTOPBhl KOHTEKCTA — MPOQECCUOHATb-
HYIO crieliuuKy 3a/1a4, pa3Mep KOMaH 1, OpraHU3allMOHHYIO KYJIBTYpy U JAp.

Tak, HarpuMep, HaM BUAUTCS ONPEAEICHHOE MPOTUBOPEUNE MEXTy CIelH-
¢ukoit Texuuueckux 3agad B chepe UT u Takum acnektom Agile-mpakTuk, Kak
MHTEHCUBHOCTb M IMHAMUYHOCTb B3aUMOJACHCTBHS (C YJIeHaAMU KOMaH/Ibl, 3aKa341-
KaMH, y4acTHe B PETPOCIEKTHUBAX ), COBMEIEHNE (PyHKIIMOHAIBHBIX 1 KOMaHIHbBIX
poJIel, TEXHUYECKUX M KOMMYHHMKAaTHUBHBIX KOMIETCHIUH. BO3MOXKHO, UMEHHO
C 3THM CBSI3aH pOCT uccienoBanuii Beiropanus B oonacta UT (Todman u ap., 2023;
Tulili, Capiluppi, Rastogi, 2023). Kpome Toro, BaxkubiM (haktopom Agile BeicTyma-
€T THOKOCTh — TOCTOSIHHOE M3MEHEHHE IIJIaHOB M MPUOPUTETOB. B mporecce BbI-
MOJTHEHUS 33/1a91 MOTYT OBITh IepeOpMyTHPOBaHBI, IIEPEHECEHBI WIIM OTMEHEHHBI.
Takoii momxo, XOTst ¥ cunTaetcs 3HHEKTUBHBIM IS aJaITAlIH, CBSI3aH C BEICOKOI
HEOIpeeNIeHHOCThIO B paboTe.

Eme omHolt HEMaIOBa)KHON OCOOCHHOCTHIO Agile SIBISIOTCS JKECTKUE CPOKH
BBINOJIHEHUSI 33/1a4 M IOCTOSTHHOE JaBjieHue BpeMeHu. PaboTta enuTcs Ha KOpoTKue
OTpPE3KH (CIPHUHTHI), B PaMKaX KOTOPbIX HEOOXOAUMO MOIYyYUTh KOHKPETHBIH pe3yiib-
tar. HecMoTps Ha ieknapupyeMslii (JOKyC Ha KauecTBe, B PEaIbHOCTH KOMaH/Ibl Ya-
CTO CTaJKHMBAIOTCA C HEOOXOJMMOCTBIO OBICTPO BBINOJHUTH 337ady B yHiepO emy.
A TOCKONBKY 3a/1auMl SIBJISIFOTCS KpOocc-(DyHKIMOHAIBHBIMU, HEOOXOAUMBI 00CYXIe-
HUSI, YTO HOPOXKAAET OOJIBILIOE KOJMYECTBO JOMOIHUTEIBHBIX BCTPEU: €KEJHEBHBIC
BCTpPEUH, PETPOCIIEKTUBEI, leMoHcTpauun. Tak, B uccnenosanuu H.E. BogonbsHo-
BOW U JIp. MOKa3aHo, 4To BelropaHue M T-crenuanucToB cBA3aHO C POJIEBOM HEOIpe-
JIETICHHOCTBIO (OTCYTCTBMEM YETKOTO pasrpaHUueHUsi OOs3aHHOCTEH, MaBJIeHUE CO
CTOPOHBI PYKOBOJICTBA), IJIOXOM KOOpIUHALIEN pabounX 3a1a4, YaCThIMU U3MEHEHHU-
SIMU TIPUOPUTETHOCTH M IPOOIEMHON KOMMYHHUKAIMEH (KOH(MIUKTaMHU B KOJIJICKTUBE,
OTCYTCTBHE OOpaTHOM CBSI3M OT pyKoBozcTBa) (BononbsiHoBa u ap., 2023).

BaxHO yuuTHIBaTh U yHajdeHHbIH/TUOpUaHbIA hopmar padorel UT-crienua-
JIMCTOB, CBS3aHHBIN C OTMOCPEIOBAHNEM KOMMYHHUKALIMH IIU(PPOBBIMH CPEIICTBAMH.
B uccrenoBanusax mokazaHo, 4To rUOpUAHBINA Gopmar pabOTHI OLIEHUBAETCS Kak
Oosee TPEONOYTHTENBHBIN, HO 3HAYMMO YBEIMUYMBAET PAa0dOYyI0 HArpys3Ky IO
CPaBHEHHIO C ynajJeHHBIM. [Ipr 5TOM OCHOBHBIM pUCK-(DaKTOPOM ymalieHHOW pa-
00ThI siBNIsieTCSI MH(OPMALIMOHHASI IEPETPY’KEHHOCTh, 0COOEHHO Y COTPYAHHUKOB,
aKTHMBHO BOBJICUCHHBIX B OpraHu3annoHHoe B3aumoericteue (bamadanosa, Mou-
yaHoBa, 2022).

[IpyHrMass BO BHUMaHUE HEKOTOpBIE MPOTHBOPEUUs MPO(ECCHOHATBHOTO
KOHTEKCTa U OpraHW3aIllMOHHBIX TTpakTHK Agile, Bompoc 00 ananuze mpodeccuo-
HaJbHOIO Oaronoyyuus pa3paboTUYMKOB MPECTABISIETCS aKTyalbHOU HCCleno-
BaTeJIbCKOM 3a1aueil. B pamkax JaHHOrO Mcciea0BaHus Mbl COCPEJOTOYMINCH Ha
BBISIBJICHMM HanOoJjee 3HaYUMBIX cTpecc-(hakTopoB B paboTe, a TaKKe Ha OLEHKE
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YpOBHS MpOo(EeCCHOHANBHOTO OJaromoaydns pa3pabOTYMKOB, pabOTAIOITUX
B Agile-moaxone.

Ienv uccnedosanus — ananus crpecc-(hakToOpoB OPraHU3ALUOHHOMN Cpe/IbI
1 npodeccruoHaIbHOrO Onaronoiayyusi pa3paboTuMKOB MPOrpPaMMHOTO oOecrieue-
Husl, paboratomux B Agile-moaxone.

OCHOBBIBasICh Ha JIOTHKE MOJENEeH XapakTepucTHK pabotel [. Ommxema
u P. Xakkmana (Oldham, Fried, 2016) u pabouux pecypcoB u TpeOoBaHUM K paboTe
(Bakker, de Vries, 2021), a Taxke Ha TPEACTABICHHBIX B JIUTEpAType JaHHBIX
(Koch, Drazic, Schermuly, 2023; Koch, Schermuly, 2021; Rietze, Zacher, 2022,
2023) 6but1 chOpMYIHUPOBAHBI CIEAYIOUINE 2UROME3bL UCC/1CO08AHUA:

1) Takue xapakTepucTUKH paboThI B Agile, Kak TOCTOSSHHOE B3aMO/ICHCTBHE,
OTCYTCTBHE SICHOCTH B TPEOOBAHHSIX M KECTKUE CPOKH OYIyT BBICTYIATh OCHOBHBI-
MU cTpecc-(hakTopaMu i pa3pabOTIYUKOB MPOTPAMMHOTO 00CCIICUCHHUS;

2) ypoBeHb TIpo(heCCHOHAIBHOTO ONarononyuns pa3paboTYUKOB OyleT pas-
JUYATBCS B 3aBHCHUMOCTH OT JOJDKHOCTH (PYKOBOIUTENb KOMAaHJbI/CIICIIUAIHCT)
u popmara paboThI (yIaaeHHbIN/KOMOMHUPOBAHHBIN opMmar).

Takoke 0TIeTTHHO MTPOBEPSIIACH 2UROME3d O B3aUMOCBSI3U PO EeCCHOHATEHO-
ro Onaromony4wsi ¥ KOMIIOHEHTOB CHHApPOMAa BbIrOpaHus. Poct wucciemoBaHMiA
(HO M pacxoX/eHus B pe3ynbTarax) B 3Toi obmactu (I'opman u np., 2023; Pesnu-
yeHko, [loararuna, 2024; Tulili, Capiluppi, Rastogi, 2023) 3agaeT HeoOX0TUMOCTD
aHaiM3a TPOSIBICHUN HEOMAronoiay4usi, CBS3aHHBIX C MPU3HAKaMU BBITOPAHUS
y pa3paboTunkoB. KOMIIOHEHTBI CHHIPOMa BBITOPAHHUS, OYEBUIHO, JTOJDKHBI OBITh
00paTHO CBsI3aHBI C MPOQPECCUOHATHLHBIM OJIATOTIONYYHEM, HO MBI MPEATOIaraem,
YTO 3TH CBS3M OyIyT 3HAYUMBIMHU IS SMOIIMOHATBHOTO MCTOIICHUS U PETYKITUH
MEPCOHATBHBIX JOCTHKEHHM KaK peaKIMK Ha HAPSHKEHHOCTD AESITEIbHOCTH U BhI-
COKYI0 KOMMYHHUKATUBHYIO Harpy3Ky, JenepCcoHanu3aIus OyaeT UMeTh ciadyro 00-
paTHYIO B3aMMOCBSI3b C IIOKA3aTEIISIMK OJIaroIOydusl.

Mpouenypa u meToabl UCClief0BaHNSA
OpraHun3saumns nccriegosaHus

HccnenoBanue npoBoauiock B Mapre-anpene 2023 r. PecionaeHTs! npuria-
IIAJIACh K yYacTHUIO Yepe3 MH(DOPMAIMOHHYIO PACChUIKY Ha MPOUIBHBIX CalTax
JUIS TIPOrPaMMUCTOB M pa3pabOTYMKOB, BHYTpeHHUX mopTanax WT-xommnanwuii
0 COTJIACOBAHMIO C PYKOBOJMTEISIMH. YYaCTHE B HCCIICIOBAHUH OCYIIECTBISUIOCH
Ha OCHOBE JOOPOBOJILHOTO MH(OPMUPOBAHHOTO corsacusi. Beibopka cobupanach
METOJIOM «CHEKHOTO KOMa», KpUTEPUEM BKIIIOUEHUS ObUIN MOJIOKUTEIbHBIE OTBE-
Tl Ha BOMPOCHI-PUIBTPHL: «Pabomaeme au 6vi 6 Agile-komanoe?» n «Hcnonv3y-
tomest i 8 sawell komnanuu Agile (Scrum/Kanban)?y». Ha pacCchUIKy OTKIUKHYJICS
161 gen., m3 HUX 127 4en. ganm MOJ0KUATEIBHEIC OTBETHI.

YyacTHukn

Hrorosas BbiOOpka BKiIovana 127 coTpyaHUKOB (pa3pabOTUMKHU, TECTHPOB-
MK [IPOrpaMMHOT0 00ecreueH s, aHaTUTUKK U J1p.) U3 pa3Heix WU T-kommnanuit
P®, paboraronux B Agile-monxone. M3 Hux — 80 myxuun (63 %) u 47 xeHIIUH
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(37 %) B Bo3pacte ot 19 no 52 netr (M =31; SD = 6,24), co cTaxkxeM paboThI B ce-
pe UT ot 1 ropa no 22 ner (M = 6,87; SD = 5,20); 18,9 % — pykoBoauteneil ko-
Maua u 81,1 % — cneunanucroB. [1o dopmary pabotsr: 51,2 % pecrnoHIeHTOB
paboTaroT MOMHOCTRIO yaaneHHo, 33,1 % — B rubpugnom dopmare, 15,7 % — pa-
00TaloT TONBKO B o(uce.

MeTtoankn

1. Metonuka oueHku npodeccuoHansHoro 6marononyuus (Pyt, 2016), Ha-
MpaBJIEHHAsl HA OLIEHKY OJaronoiy4usi B MpodeccuoHanbHON Cpele MO YeThIpeM
IIKaJlaM: aBTOHOMHOCTb B ITPO(eCCHOHANBHOM AeATeNbHOCTH, podeccnoHaIbHoe
CaMOTIPUHSATHE, TPOPECCHOHAIBHOE Pa3BUTHE W MO3UTHUBHBIC OTHOIICHHS B KOJI-
nexTuBe). Bxitoyaer 36 BOpocoB U 5-0auibHy0 MIKaly OlleHKH (0T 1 — «karero-
PHUYECKH HE COMIACeH» 10 5 — «COBEPLIEHHO comtacen»). a-Kponbaxa as mkan
MeToauku Bapbupyercs ot 0,84 no 0,92.

2. Onpochuk «IIpodeccuonansHoe Boiropanue» (Bogonbsnosa, CrapueHko-
Ba, Hacnenos, 2013). Bxirouaer 22 yTBepkKJI€HHsI, CTENEHb COIIACHsI ¢ KOTOPBIMU
OIICHUBAETCS 10 6-0ayutbHOM 1IKaje (0T 0 — «HUKOTIa» 10 6 — «IOYTH BCETIay),
U TPU ILKAJIBL: SMOYUOHANbHOE UCHOUeHUe, 0eNnepCOHANU3ayus u pedyKyus nepco-
HaneHblx 0ocmudicenuu (oOparHas mkana). o-Kponbaxa mkan METOIMKH Bapbupy-
ercsa ot 0,75 no 0,84.

3. ABTOpCKas aHKETa, BKIIOYABIIIAS:

— Bonpocsl o mpuMeHeHnu Agile (Scrum, Kanban) npu opranuzanuu pabo-
Tol: «Pabotaere nu Bbl B Agile-komanne?» u «/cnonb3yrores v B Ballei kommna-
nuu Agile (Scrum/Kanban)?»;

— nemorpaduyeckue BOIPOCHI: MMOJ, BO3pacT, ctax padotel B chepe UT,
JOJDKHOCTB, opMat padotsl (B oduce / rubpun / ynaneHnHas padbora);

— IpeaioKeHNe B CBOOOAHOM opMe omnucaTh TpU KIHOUEBBIX cTpecc-(pakTo-
pa B pabore.

AHanns gaHHbIX

Crarnueckuit ananus nposoauics B IBM SPSS Statistics 23.0. Dtansl u me-
TOJBI aHAJIM3a JJAHHBIX:

—YaCTOTHBIN U KOHTEHT-aHAJIN3 JAHHBIX O KJIIOUEBBIX CTpecc-paKTopax B pa-
6ote (IpOBOAMIICS aBTOPAMH);

— MpOBEpKa pacrpeesieH!s] JaHHbIX METOJUK Ha HOPMAaJbHOCTh 110 KpUTe-
puto Konmmoroposa — CmupHoBa ¢ nonpaskoii JIunsedopca u kpureputo Hlammpo
— Ywika (pacripeiesieHne TaHHbIX B 00Iel BEIOOPKE U YaCTH TTOJIBBIOOPOK OTIIN-
9aeTcsi OT HOPMaJIbHOTO);

— CpPaBHHTEJIbHBIA aHAN3 MOABBIOOPOK MO (HaKTOPy MOHKHOCTH (Crienua-
JIUCTBI/PYKOBOIUTEIN KOMaHI) U (popmara paboThl (ymaaeHHBIH/THOPUIHBIN) 10
U-kpureputo Manna — YuTHH ¢ nonpaBkoii Xonma — bordepponu;

— paHroBBI KOppeSIMMOHHBIA aHanmu3 p-CrnupmeHa ¢ MOMNPaBKOM
bondepponu.
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Pesyn bTaThbl UCCnenoBaHusa

Crpecc-¢akTopbl opraHn3aLnoHHON cpenbl, CBI3aHHbIe
c Agile-nogxogom

Ha nepBom 3tame ObUT IMpOBEICH YaCTOTHBIN aHAJIN3 HauOosee 3HAYMMBbIX
ctpecc-hakropoB Agile-cpenbl, KOTOpbIe OBLIM ONMUCAHBI PECIIOHACHTAMH B CBO-
0omHOI opMe B OTBET Ha OTKPHITHI BOIIPOC B aHKETE — Ha3BaTh TPU Hambolee
3HAYUMBIX cTpecc-hakropa B padbote. Beero 6put0 momyueno 362 orsera. M3 Hux
4 otBeta (4 pecnionaenta, 3,1 % BBIOOPKH) OTMETHIIM, YTO B X paboTe cTpecc-
(akTOpbl OTCYTCTBYIOT. TakuM 00pazoM, B AaJbHEHUIIHNIA aHaIN3 ObUTH BKIIOYESHBI
358 crpecc-hakTopoB. B pesynbrare cojep:kaTeabHOT0 KOHTEHT-aHalM3a HaMU
Ob110 BbIIeneHo 14 kareropuii ctpecc-hakropoB (Tadm. 1). Hanbonee 3HaunmpiMu
U3 HUX SIBIISIOTCS:

— JIeiTaiiHbl U HEZI0CTAaTOK BPEMEHH (CIIelIKa, IEPEeHOC CPOKOB, CKAThble CPo-
k1) — 63 ynomunanus, 17,6 % oTBETOB;

— B3aUMOJICHCTBHE C KOJUIETaMU W 3akazuyukamMu — 54 ynomunanus (15 %
OTBETOB);

— HAINpsHKEHHOCTh M MHOT033Ja4HOCTh (BBICOKAsi MHTEHCUBHOCTH PalOTHI,
Harpyska, nepepabotkm) — 46 ynomunanwuii (12,8 % oTBeTOB);

— BBICOKAsl HEOIPEJECIEHHOCTh (HEONPeIeIEHHOCTh WM TIOCTOSSHHOE U3Me-
HEHuE TpeOOBaHUM, HEINPENCKa3yeMOCTb 00beMa padoThl, «IE€PENPHITMBAHUE)
Mexay npoekrtamu) — 44 ynomunanus (12,3 % orBeToB).

K nHanmenee 3HaYMMBIM CTpECCOpaM OTHOCSATCS TEXHOJIOTMYECKHE (HOBBIE/
HE3HAKOMbIE€ WJIM YCTapeBLIME TEXHOJOIMM), PyTUHHOCTh 3a7a4 U H30JUPOBAH-
HOCTb OT KOJIJICKTHBA (HE0CTATOK )KMBOTO OOIICHUS BBUAY YIAJICHHOW PabOThI).

Ha mepBomM MecTe MO 9acToTe BCTPEYAEMOCTH — BPEMEHHOU ¢hakmop
(17,6 % ot Bcex BbICKa3bIBaHMI ), KOTOPBIN BKIIOUAET KaK CKAThle CPOKH BBITIOIHE-
HUS 337a49M, TaK ¥ MEPEHOC 3TUX CPOKOB B CTOPOHY COKpAIllEHUsI BPEMEHHU, OTBE-
JICHHOTO Ha 3ajjady. 3€Ch Mbl MOXXEM HAWTH CBSA3M C TAKUMHU XapaKTePUCTHKAMU
Agile-cpenpl, Kak pabOTHI 110 YETKOMY pPeryIaMeHTy BPEMEHH (CIPUHTY) U HE00X0-
JMMOCTH OLIGHKHM BPEMEHH Ha BBINOJIHEHHE 3a7a4d. MOXHO IMpeanoiararb, 4yTo
OIIEHKa BPEMEHHBIX 3aTpaT He BCETJa KOPPEKTHA, a 3HAYUT, Pa3padOTINK HAXOIUT-
Csl B OTpENETICHHON «IOBYIIIKE» TpeOOBaHMM 06€3 BOZMOKHOCTH UX U3MEHHUTh WU
e, U3MEHUB UX, HECET ylepO B BHIIOJIHEHUU METPUK 3()(HEKTUBHOCTH.

Ha Bropom mecte Haxogutcest kommyHukamuguwii paxmop (15 %), KoTopsIii
BKJTIOYAET B ce0s B3aUMOJICHCTBHE, TOCTPOCHHE MPOIecca OOIIEHUS TaKUM 00pa-
30M, 9TOOBI BCSI HYKHAS JJTs1 BBITOJTHEHUS 33]1a9¥ WH(POPMAaIUs PUCYTCTBOBAIA U
MPEIOCTAaBISIIACH KOJIJIETaMU B MIOHSATHBIE CPOKU. bombIioi 00beM KOMMYHHKAIUH
HE XapaKTepeH /s 3Toro Tuma npodeccuit, Ho Agile-noaxon npeanaraer 06s3a-
TeJIbHbIE (PUKCHUPOBAaHHBIEC (POPMATHI pabOUEro B3aMMOICHCTBHS, B TOM YHCIIE €XKe-
JTHEBHbBIE (CTEHJIall, pETPOCIIEKTHUBA U JIp.)

Ha Tperpem MecTe 1Mo YacToTe YHOMUHAHUS — (DAKMOP HANPANCEHHOCMU
mpyoa (12,8 %), BKITIOYAIOMKUNA MHOT03a/Ia4HOCTh, MepepadOTKU U BBICOKYIO WH-
TEHCUBHOCTb paboThl. OHUM U3 npenmyIecTB Agile cuutaercs ObIicTpoe BHeIpe-
HUE PeaJM30BaHHBIX TEXHUUYECKUX PEIICHUI U OBICTPYIO MEPECTPOKY Hampasiie-

132 CURRENT TRENDS IN PERSONALITY RESEARCH



Kom A.C., Kauuna A.A. Bectanuk PYIH. Cepust: ITcuxonorust u neparoruka. 2026. T. 23. Ne 1. C. 125-145

HUH paboTHI, YTO 3a/1a€T KaK BBICOKYIO OPUEHTALMIO Ha NTapajlIeIbHyI0 padoTy Hal
HECKOJIBKMMH 3aJjadaMHy, TaK U OOJIBLION IUIACT HEOINPENCIIEHHOCTH: YTO OyAeT B
CJIEYIOIEM CIPUHTE, KaK U3MEHHUTCSI BEKTOP PadOThI, UCXO/IS U3 TOTO, YTO MPOUC-
XOJIUT Ha PhIHKE U B MUDE.

Ha wetBepTom Mecte — dakrop Heonpenenennoctu (12,3 %), nepeximkaro-
LIUICS ¢ MPeAbIAYLIUM ITyHKTOM. 3/1€Ch BaXKHO OTMETHUTh, YTO HETIPEICKa3yeMOCTh
o0beMa paboThl M «IEepEeNpPhITMBAaHUE» MEXAY MPOCKTaMHU, XapaKTePHOE KaK JIJIs
OBICTPO MEHSIOIIErOCs MUpPa B IIeJIOM, TaK U st peiHka T B yacTHOCTH, T/I€ HIET
«TOHKA TEXHOJOTH», JIelaeT pa3paOdO0TUYMKOB BBIHYXKICHHBIMU Al THPOBATHCS
K pELIEHUsM JIPYTHMX 4JIEHOB KOMaH/bl U PYKOBOJUTENIEH KOMIIAHUM, YTO, B CBOIO
o4epelib, CHIKAET BO3MOKHOCTD OMTUPAThCS HA COOCTBEHHBIE MTPECTABICHHUS O Lie-
71eco00pa3HOCTH TE€X WIM MHBIX TEXHUYECKHUX PEIICHUI.

OTH yeTbipe (pakropa B cymMMe COCTaBISIOT 57,7 % OT BceX Ha3BaHHBIX pe-
cnioHeHTamu crpecc-(axkropos. Ocranbuble 42,3 % BbICKa3bIBaHUH pacmpesens-
IOTCS Cpe/iu IPYTHX JIecATH (PaKTOpoOB, MPECTaBICHHBIX B Ta0. 1.

Tabnvuya 1
YacToTHbI aHanu3 cTpecc-¢akTopoB paboueii cpeapbl Agile
lMpynnbi cTpecc-¢akTopoB ¢ TUMUYHBIMU NPUMepPaMu YacrtoTa
1 BpemeHHble (CPOoKU, AeAsnaiiHbl U Np.): NEPEHOC CPOKOB/CMeLLKa, AeAJ1aiHbl; Heobxoan- 63

MOCTb YKJ1aablBaTbCH B CPOKU, «HE XBAaTaeT BPEMEHN, 4YTOObI 3aBepwnTb 3aadavy», cxarble
CPOKW BbIMOJIHEHNSA 3a4a4Kn, CTPOrne BpemMeHHbIe paMKn

2 KommyHuKaTMBHble (B3auMoaeinicTBue, obuieHune): obLieHne ¢ 3aka3inkamm, 4pyrumm 44
KOMaHZaMu, KOJIJIErn He YMEIOT AaBaTbh KOHCTPYKTMBHYIO 06paTHYIO CBA3b, HacTo nepebusa-
10T Ha BCTpeyvax; pasHornacus n KOHONMKTbI C KOSIJIeraMmu, OTCYTCTBUE A0BEPUS B KOMaHAE,
MHOIO «CO3BOHOB 1 APYroi 601TOBHU»

3 HanpsXeHHOCTb/MHOro3aga4yHoOCTb PaboThbl: BbICOKAA Harpyska, «Harpyska He CHuXa- 46
eT1Csl, HECMOTPSA Ha MPOCLObI», BOMbLLIOE KOIMYECTBO 3aaa4 «B A0NIe», GOSbLLIOE KONMYECTBO
paboTbl/60sbLLION Ny 3a4a4, YCTanoCTb, BLICOKUI PUTM paboThkl, NnepepaboTku, BbICOKAs UH-
TEHCMBHOCTb PaboThl, 0GLEM NPOEKTa HEe COOTBETCTBYET Pecypcam, BHEMNIaHOBbIE 3a4a4m

4 HeonpepeneHHOCTb/HECTAaOUIIbBHOCTb: MOCTOSIHHbIE NMepenpbirMBaHNsS Mexay npoekTa- 44
Mu/cepBuUCamMu, HeEMOHUMaHWE MPUOPUTETOB, OTCYTCTBUE MIAaHMPOBAHUSA, Hemnpeackasy-
emMocTb 06bema paboTbl, HECOrMacCOBaHHOCTb, YacTble U3MEHEeHUs PyHKUMoHana, oTcyT-
CTBME KOHKPETMKM NPU NOCTAHOBKE 3aa4, HEONpPeAeNeHHOCTb/M3MeHeHUs1 TpeboBaHNn

5 YcnoBus Tpyaa: OTCYTCTBME HEOOXOAMMOI MHDPACTPYKTYPbI Afist paboThl, 3aaepxka /He- 39
[0CTaTO4HbIN YPOBEHb 3apnsiaThl, HECOOTBETCTBME HArpy3Kku 1 onnatbl, AEXYPCTBO B HEPA-
604ee BpeMsi, HEHOPMUPOBAHHbIV Ppabounin feHb, paboyne Yachl B pa3HblX YaCOBbIX NMOsiCax,
HeoBX0AMMOCTb NMOCTOAHHO ObITb Ha CBA3N

6 MpodeccuoHanbHoe pa3BUTUE U KOMMETEHTHOCTb: NMOCTOSAHHbLIE MOMbITKM HE YNYCTUTb 31
HOBbIE TEXHMYECKMEe TPEeHAbl, OLLYLLEHMEe, YTO HaOO0 YTO-TO M3ydyaTb ObICTPEN, CTpax oka-
3aTbCH HEKOMMETEHTHbIM, CTPax He 0CBOUTbL HOBOE, CTPax OLWNOKM, COMHEHNE B COBCTBEH-
HbIX CUJiax, CTpax CTarHMpoBaTb

7 OTBETCTBEHHOCTb U PUCKU: TMNEepPOTBETCTBEHHOCTb, CTpax NMoABEeCTU Koser, HesaCHbIe 20
30Hbl OTBETCTBEHHOCTW (HEMOHSATHO, KTO 3a YTO OTBEYaeT), nepeknanbiBaHNe OTBETCTBEH-
HOCTU, HenpeasnaeHHbIe PUCKN

8 BbinosHeHWe 3apady, He CBSA3aHHbIX C Pa3paboTKOM: CocTas/ieHne 0T4eToB, Glopokpa- 16
IS, HEOBX0AMMOCTb PaBOoThl C AOKYMEHTALMEN, BeAeHVe TalMuHra TpyaosarTpar

9 B3aMMOOTHOLUEHUS C PYKOBOACTBOM: HEKOMMETEHTHbI PYKOBOAUTENb, PEAKUUS PYKO- 11
BOZCTBA Ha ownbKM, HegocTaTok 06paTHOM CBA3U, OTCYTCTBME NOAAEPXKUN, BbICOKUE Tpe-
60oBaHWsi OT PyKOBOACTBA

10 TexHu4Yeckue OUGKU: MHOrO TEXHUYECKUX OLLUMBOK, TEXHUYECKME aBapun/HENonaaKu

11 PyTuHHbIe 3agaun: pyTiHa, MOHOTOHHas ogHoobOpa3Hasi paboTa
12 CnoxHble 3agaun: TPyaHO peLuaemMble NpobnemMbl Npy pa3paboTke, MHOMO CNOXHbIX 3a4a4

|00 |00 |

13 OTOpPBaHHOCTb OT KOJUIEKTUBA: HEJ0CTaTOK XNBOro 00LleHnsl, paboTa BHE KOJIeKTUBa,
O[MHOYECTBO, U30/IMPOBAHHOCTb 13-3a yAasleHHOM paboThbl

14. TexHonorum: yctapesLUMe TEXHONOrnK, yxyaueHue kadectsa 10, HOBble/HE3HAKOMbIE TEX- 6
HOJIOrNM B HOBbIX NPOEKTax
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Table 1
Frequency Analysis of Stressors in the Agile Work Practice

Groups of stress factors with typical examples Frequency

1. Time-related (timeframes, deadlines, etc.): deadlines/rush; strict time frames 63
(including unreasonable ones); pressure to meet deadlines; lack of time to complete the
task; tight deadlines for completing the task

2. Communications (interactions): communication with customers and other teams; 54
colleagues unable to provide constructive feedback, often interrupting during meetings;
disagreements and conflicts with colleagues; lack of trust within the team; a lot of “calls
and other chatter”

3. Work stress/multitasking: high workloads; “the load does not decrease despite 46
requests”; a lot of tasks “in debt”; large amount of work / large pool of tasks; fatigue; high
work rate and intensity; project volume does not match resources; unplanned tasks

4. Uncertainty/instability: constantly jumping between projects/services; misunderstanding 44
of priorities; lack of planning; unpredictability of workload; inconsistency; frequent changes
in functionality; lack of specificity in setting tasks; uncertainty/changes in requirements

5. Working conditions: poor work infrastructure; delayed/insufficient wages; workload/ 39
pay mismatch; duty outside office hours; irregular working hours; working in different time
zones; need to constantly be in touch

6. Professional development and competence: constantly trying to keep up with new 31
technical trends; need to learn faster; fear of being incompetent; fear of not mastering
something new; fear of making mistakes; self-doubt; fear of stagnation

7. Responsibility and risks: hyper-responsibility; fear of letting colleagues down; unclear 20
areas of responsibility (it is not clear who is responsible for what); shifting responsibility;
unforeseen risks

8. Performing tasks not directly related to software development: reporting; 15
bureaucracy; need to work with documentation; maintaining labor timesheets

9. Relationship with management: incompetent manager; team leader’s reaction to 11
mistakes; lack of feedback; lack of support; excessive demands from management

10. Technical errors: numerous technical errors; technical accidents/malfunctions

11. Routine tasks: routine, monotonous tasks

12. Complex tasks: hard-to-solve development problems and numerous complex tasks

o (00 |0 | 00

13. Isolation from the team: the lack of face-to-face communication, working outside the
team, loneliness, isolation due to remote work

14. Technologies: outdated technologies; deteriorating software quality; new/unfamiliar 6
technologies

MpogeccrnoHanbHoe 6naronony4yne n 4O/HKHOCTHOM CTaTyC

Amnanu3 nokasareneid mpogecCHOHAILHOTO OJaronoiay4usi U BbITOPaHUS B
rpymnmnax pykoBoauTesneit komana (24 genosexa, 18,9 %) u cneunanuctos (103 ve-
noBeka, 81,1 %) nmokazas, 4To rpymnIibl 3HAUMMO PA3JINYaIOTCS 110 00LIEMY YPOBHIO
Ipo¢eCCHOHAIBHOIO OIaronoay4usi, a TAKKe 110 MapaMeTpaM aBTOHOMHOCTH IIPO-
(heccroHaNBHOM JeSITeTbHOCTH, TPOPECCHOHAITBHOMY CAMOTIPUHSITHIO U TIO3UTHUB-
HBIM OTHOLIEHHUAM. B rpymnmne pykoBOAUTENEH ypPOBEHb 3THX IOKA3aTEJICU BBIIIE
B CpaBHEHHUU co criennanucramu (tadi. 2). [1o nmokasarensm cuHApoMa BRITOpaHUs,
C y4€TOM IIONPAaBKU HAa MHO’KECTBEHHBIE CPABHEHMSI, 3HAUUMBIX PA3JINYUI BBIABIIC-
HO He Obu10. Crenyer OTMETUTD, YTO, COIJIACHO HOPMATUBHBIM JIMana3oHaM METo-
JIMK, BCE [10KA3aTeJId BBITOPAHUS HAXOAATCS HA CPEJHEM YpPOBHE, B TO BPEMsI Kak
o0ImuMii Mmokazarenab MpophecCHOHANTBHOTO OJaronoay4uss HaXOAUTCS HAa HHU3KOM
YPOBHE BBIPQ)KEHHOCTHU B 00€HX BBHIOOpPKAX.
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Tabnuua 2 / Table 2

MpodeccroHanbHoe Gnaronosy4yve v BbiropaHue B rpynnax pykosoauTeneil u cneuuanmucroB
(U-kputepuit MaHHa — YuTHM ¢ nonpaekoilt Xonma — BoHdeppoHu, paHroBo-6ucepuanbHbiii
koadpPpuuueHT) / Occupational well-being and burnout in team leaders and specialists
(Mann—Whitney U with Holm—Bonferroni correction, rank-biserial coefficient)

CpepHerpynnoBbie 3Ha4YeHus/

Average group values Paamep
Lkanbl / Scales Pykoeopgutenun / CneumanucTbl / U (p) apdekrTa /
Team leaders Specialists Effect size
Me | IQR Me | I0R
lNpogeccuroHanbHoe 6naronony4une / Occupational well-being
O6wwmit nokasatens / General level 24,41 3.5 2233 4,83 765,5 X 0,380
(0,004)
ABTOHOMHOCTb / Autonomy 4,08 0.96 350 0.83 758,0 X 0,386
(0,003)
MpodeccnoHanbHOe camonpuHaTmne / 800,5 0,352
Professional self-acceptance 4,00 06 3,58 1,08 (0,007)*
MpodeccrnoHanbHoe pasputme / 1090,0 0,118
Professional development 4,00 0,64 3,17 1,00 (0,368)
|_|031fITVIBHbIe oTHoweHus / Positive 4,25 1,00 3.66 1,33 791 ,0* 0,360
relations (0,006)
CuHapom BeiropaHusi / Burnout syndrome
OMOUMOHaNbLHOE UCToLEeHNE / 878,5 -0,289
Emotional exhaustion 20,00 12,00 26,00 18 (0,028)
[enepconannsauus / 1013,5 0,180
Depersonalization 7,00 55 10,00 ° (0,170)
Pep.yKqul DoCTuxeHun / Personal 37.00 12,25 32,00 13 900,0 0,271
accomplishment (0,038)

lMpumeyarne. * — p <0,016 (c yueToM nonpaeku)

Note. * — p <0.016 (adjusted)

MNMpogeccnornanbHoe 6naronosyyne n popmart paboTsi

CpaBHeHue mokazaresneil mpoecCHoOHaIbHOTO OJIaronoayyust U BRITOPAHUS
B IpyIIax pa3paboTYMKOB ¢ pa3HbIM (popmarom paboThl (yaaleHHbIH (hopmar —
65 yenoBek, U THOPUIHBIN hopMaT — 42 YenoBeKa) MOKa3aJIo JBa 3HAYUMBIX pa3-
JUYUST — TI0 TIKAaJaM «TIO3UTHUBHBIE OTHOMICHUS» W «PEIYKIHs TEePCOHATBHBIX
noctmkeHuin» (Tadm. 3). O6a moxaszaresns BbIIIE B TPYIIIE ¢ THOPUAHBIM (hopMaToM
pabotel. [ pynna pecrioHIeHTOB, HOCTOSHHO paboTarouuX B oduce, He ObLIa BKITIO-
YeHa B aHAJIN3 BBUJIY MaJIOW YHUCIIEHHOCTH.

Tabnvuya 3 / Table 3

MpodeccroHanbHoe Gnaronosnyyuve v BbiropaHue B rpynnax ¢ pa3HbiM ¢opmMmaTom paboTbl
(U-kpuTtepuit MaHHa — YuTHM ¢ nonpaekoilt Xonma — BoHdpeppoHu, paHroBo-6ucepuanbHbiii
koadPpuumueHT) / Occupational well-being and burnout in groups with different work formats

(Mann—Whitney U with Holm—Bonferroni correction, rank-biserial coefficient)

CpepnHerpynnoBbie 3Ha4YeHus /

Average group values Pasmep
Lkanbl / Scales . U (p) adpdexrTa /
YpaneHHaq pa6ota | MMGpuaHbin popmar Effect size
Me | IQR Me | IoR
lpogeccuonHansHoe 6narononyyne / Occupational well-being
O6uwit nokasarens / 22,5 5 23,5 3,75 | 1060(0,052) | 0,187
General level
JoronomiooT, / 3,5 0,83 3,33 1,00 | 1249,5(0,459)| 0,071
utonomy
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OkoHyaHue Tabn. 3 / Table 3, ending

CpepnHerpynnoBbie 3Ha4YeHus /
Average group values Paamep
Lkanbl / Scales - U (p) adpdekrTa /
YpaneHHaq pa6oTta Mo6pugHbIii popmaT Effect size
Me 1QR Me IQR
lMpodeccuroHanbHoe
camonpuHaTAe / 3,75 0,92 3,83 0,75 [1188,5(0,259)| 0,108
Professional
self-acceptance
MpodeccrnonanbHoe
passutne / Professional 3,83 0,86 4,16 0,58 1043 (0,040) 0,198
development
rloauTneHbIe OTHOWEHNA /| 5 g 1,50 4,16 1,04 | 938,5(0,006) | 0,263
Positive relations
CuHgpom BeiropaHus / Burnout syndrome
OMoLMOoHabHOe
ncroweHme / Emotional 26,00 17,50 21,5 12,25 1137 (0,146) 0,140
exhaustion
Aenepconanisauns / 11,00 9,00 8,00 7,75 [1193,5(0,273)| 0,105
Depersonalization
Penykunst ROCTWKEHMI / | o4 o) 12,00 | 37,00 10,5 975(0,013) | 0,240
Personal accomplishment

MpumeyaHve. * — p <0,016 (c y4eTOM Nonpaeku)
Note. *— p <0.016 (adjusted)

Koppensaynn npogeccrnoHanbHOro 6s1aronosiy4nsi U BbiropaHus

Ha 3aBepiuatomiem stame uccieaoBaHus ObUIH MPOAHATU3MPOBAHBI B3aUMOC-
BA3M Npo(ecCHOHAIBHOTO Onaromnonydust U Bbiropanus (tabm. 4). Tak, oOumit
HoKasaresb Ipo(ecCHOHaIBbHOTO 01aronoyyns 3HaYMMO OTPUIATENIFHO KOPPen-
pYeT C IMOLMOHAIBHBIM MCTOIIEHNUEM U JAETIEPCOHATN3ALNEN U MTOJOKUTEIBHO —
¢ peaykuueil noctikeHuid. B nenom HanOosee 3Ha4MMble KOPPESALUH CO LIKala-
MU TNPO(EeCcCHOHATBHOIO OJaronogyyust IMOKa3ald IIKajdbl 3MOLMOHAIBHOIO
ucTouieHus (0OpaTHbIE CBSI3M) U PEIYKIUU JOCTHXEHHM (mpsiMble cBsi3n). Jenep-
COHAJIM3alUs JEMOHCTPUPYET YMEPEHHBIE CBSI3U CO IIKaJTaMH MPpo(hecCHOHATIbHO-
ro Oaromnosyyusi.

Tabnnua 4 / Table 4

KoaddpuumeHTbl KOppenauum nokasareneit npodeccrnoHasnbHOro 6;1aronosy4yms u CMHgpPoMa
BbiropaHus (r, Cnupmena c nonpaekoii Bougpepponum) / Correlations between the indicators
of occupational well-being and burnout (Spearman’s r_ with Bonferroni correction)

ABTOHOM- Mpod. Mpod. Mo3nTtueHble O6wmii
Mokazartenun / camMmonpuHsaTue/ pa3sutue/ OTHOLUEHNSs/
X HOCTb / . R L nokasaresnb /
Indicator Professional Professional Positive
Autonomy . General level
self-acceptance | development relations
OMOoLMOHabHOE
ncToLleHme / -0,333* -0,654* -0,537* -0,539* -0,679*
Emotional exhaustion
AenepcoHanusauma /| 45 ~0,365* -0,246* ~0,458* ~0,409*
Depersonalization
Penykums poctun-
xeHnn / Personal 0,386* 0,619* 0,684* 0,609* 0,743*
accomplishment

lMpumeyarme. * — p < 0,006 (c yueToM nonpaeku)
Note. * — p <0.006 (adjusted)
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[TomydeHHbIe pe3yNbTaThl, Ha MEPBBIN B3I, OYEBHUIHBI U PACKPBIBAIOT MPO-
(beccronanbHOE Onarononyune U T-criennamucToB yepes3 OnyneHHe CBOUX JTOCTH-
KCHHI U BOCTPEOOBAHHOCTH B MPO(ECCHH, a TAKKE BEICOKOW paboTOCIIOCOOHOCTH
Y MOTHUBAIMU (TIOKA3aTeNh SMOIIMOHAIBHOTO UCTOIICHUS BKIIIOYAET TAK)KE MYHKTHI
0 paBHOIYIIUH, IOTEPE PAIOCTH, UHTEpeca U pazouapoBanuu). OHAKO MIKasa pe-
TYKIIAW JOCTHKEHU BO MHOTOM CBSI3aHa C OIIEHKOW PECTIOHJICHTOB CBOEH CITOC00-
HOCTH K ITO3UTHBHOMY B3aUMOJICHCTBHUIO B pPabOTe: JICTKOCTH U JIOOPOKEIIATSIIBHO-
CTH B OOIICHUU, YMEHUH CO3/1aTh aTMOC(hepy COTPYIHUYIECTBA, IIO3UTUBHO BIIUSATH
Ha paboTy KOJIEeT, MOHUMATh, YTO OHU YYBCTBYIOT. [ B KOHTEKCTE aHalnM3a OCHOB-
HBIX cTpecc-pakTopoB Agile-cpeznb (Tabm. 1) 3TH KOMIETEHIIUU BHICTYTIAIOT 3HAYH-
MBIMH B OTHOUIIEHWU TPO(ECCHOHATBHOTO OJIaromnony4yus pa3padOTYMKOB IPO-
IrPaMMHOTO 0OecreyeHusl.

OOGcyxaeHue pe3ynbTaTtoB

Onupasich Ha JaHHbBIE MPEIIIECTBYIOUIMX HCCIEI0BAaHUM, a TaKKe TEOPHUIO
pecypcoB u TpeboBaHHIA K paboTe, MOKHO MPEATIOIAaraTh, YTO B OTIIMYUE OT TPaIH-
LIMOHHBIX IMOJIXOJOB K YIPABICHUIO MpoeKkTamMu Agile-1mojaxoa BKIIOUaeT B ceds
Ba)XKHbIE OPIraHU3ALMOHHBIE PECYPChl — aBTOHOMHIO, MOJCPKKY U OOpaTHYIO
CBSI3b OT KOJIJIET, KOTOpPbIE CIIOCOOCTBYIOT BBICOKON MOTHBALIUH, YAOBIETBOPEHHO-
CTH paboToil U ncuxonornyeckomy oOnarononyunio (Ryan, Deci, 2000). TTonyuen-
HbI€ B JIAaHHOM HCCJIEJOBAHUU PE3YJIbTaThl TAK)KE COIVIACYIOTCS C MOJOXKEHUSIMU
TEOPHM CaMOAECTEPMHUHAIINU, COTJIACHO KOTOPOH YJIOBJIETBOpEHHE MOTpeOHOCTEN
B aBTOHOMHHM, KOMIIETEHTHOCTH U CBSI3aHHOCTH KOPpEIHUpYeT ¢ Oojiee BBHICOKUM
YPOBHEM IICHUXOJOTHUECKOT0 U MPO(pECCHOHAIBHOIO OJIaronosydns pabOTHUKOB.
OnHako MHTEHCUBHOCTH paboyeil Harpy3ku B Agile-mpoekTax Take BbICOKa, YTO
MIPUBOAMT K HAIIPSLKEHUIO, CTPECCY U BHITOPAHHUIO.

B oTHomIeHNY nepBoi rUNoTE3bl Pe3yabTaThl UCCAEA0BAHUS T03BOJIMIIH T10-
Ka3aTh, YTO OCHOBHBIMHU CTpecC-(pakTopamMu B ACATEIBHOCTH Pa3pabOTUUKOB SIBIIS-
IOTCSl CPOKM M HEJJOCTATOK BPEMEHH (CIIelIKa, IEPEeHOC CPOKOB, CIKAThle CPOKH),
B3aMMOJIEMCTBHE C KOJJIETaMH M 3aKa3dyMKaMH, HalpsHKEHHOCTh U MHOro3ajay-
HOCTB (BBICOKAst HHTEHCUBHOCTH Pa0OTHI, HArpy3Ka, MepepadoTKH), a TAKIKE BBICO-
Kasl HEOIIPEJeIeHHOCTh 3a1a4. DakTop BBICOKON HEONPEIEIIEHHOCTH (Heompene-
JICHHOCTb WJIM TIOCTOSIHHOE M3MEHEeHue TpeOOBaHUM, HENPEeaCcKa3yeMOoCTh 00beMa
paboThl, «IepenpbIruBaHUE» MEXKIY MIPOEKTAaMH) COOTHOCUTCS C JaHHBIMHU O TOM,
YTO HEeNpeACKa3yeMOCTh U YaCTble N3MEHEHUS B YIIPABJIEHUU POEKTaMU HeTraTHB-
HO CKa3bIBAIOTCSI HA BOCHPHUATHH CTAOMIBHOCTH pabOTHI, CO3/aBasi JOMOTHUTEb-
Hoe dMoIoHanbHoe HanpspkeHue (lodpman u ap. 2023).

UYro kacaercs BTOPOHM I'MIIOTE3bI, TO IOJIyYEHHBIE PE3YJIBTAThl BBIABUIN Pa3-
M4 B IPOPEeCCHOHATIBEHOM OJaronoay4yiy B 3aBUCUMOCTH OT JOJPKHOCTHOM I10-
3UIMH pa3pabOTUYUKOB U opMaTa pabOTHl M YACTUIHO €€ MOATBEPk1at0T. CpaBHU-
TEJIbHBIA aHAJIM3 MOKa3aJl, YTO MOYTH 10 BCEM IOKa3aTessiM mpodeccnoHaabHoe
Oraromnosy4re 3Ha4MMO BBIIIE B IPyIINe pyKoBoxuTeneil komana. Pa3nuunii He BBI-
SIBJICHO TOJIBKO IO LIKaJIe «IPO(PeCCHOHATBHOE Pa3BUTHE)», KOTOPOE OTPaKaET JINY-
HOCTHBIN CMBICI J€SITEIbHOCTH, YyBCTBO PAa3BUTHUS U peasn3allii CBOETO NOTEHIIU-
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ana B pabote. B 1menom mokasarens mpodeccunoHanbHOTO OIaromoiayyus B 00enx
BBIOOpKAX HAXOIWUTCA B 30HE HM3KMX 3HaueHHWU. B rpynme pykoBoaurtenel Hau-
OoJbIlIe 3HAYCHUS TIOMYUYEHBI TI0 TOKA3aTeNsIM «IIPOPECCUOHATLHOE PA3BUTHEY
U «MO3UTHUBHBIC OTHOIIEHUS B KOJUIEKTHBE», YTO CBUAETEIBCTBYET O BBICOKOM
OLIEHKE TUMJIUIOB CBOEH CIOCOOHOCTH BBICTPAaUBaTh KOHCTPYKTUBHBIE OTHOIIICHUS
B Komanie. [1o mokazarensm CMHApPOMA BHITOPAHUS 3HAUUMBIX PA3IUUUiA BBISIBICHO
He ObuT0. [Ipy 3TOM MOKa3areu SMOIMOHATHFHOTO UCTOIICHHS U PETYKITUHU JIOCTH-
JKEHUH y CIIEHUAIIMCTOB HaXOAATCS B 30HE BBICOKUX 3HAYEHUN, Y PYKOBOIUTEIEH —
Ha BBIPAKEHHOM YPOBHE.

[TomydeHHbIe pe3yNbTaThl TAKKE HHTEPECHO PACCMOTPETH B KOHTEKCTE JHC-
KycCHMM O Tak HaspiBaeMoW «TeMHOW ctopoHe» Agile (dark side of Agile)
(Meckenstock, 2024; Bjern, Sederberg, Krishna 2019). bonsmmucTBO padot, mo-
CBSIIIICHHBIX cTpeccy u Omarononyuunto MT-cnenuanucros, (GOKyCHpPYIOTCS Ha Ta-
KHX XapaKTepUCTHKaX, KaK BbICOKas KOTHUTHUBHAS HArpy3Ka, CIOKHOCTH pellae-
MBIX 3aJla4, TEXHOJIOTMYeCKHue m3MeHeHus (Suarez, Vizcaino, 2024), Ttorma kak
XapaKTEepPUCTUKKU OpraHU3alluu pa3pabdOTKU 3HAYUTEIBHO PEKE CTAHOBATCS MpPE-
metom ananuza (Koch, Schermuly, 2021; Rietze, Zacher, 2023). Hago cka3atsh, uTo
B COBPEMEHHOI 3apy0exHOM mpakTruke Agile-moaxoa BO MHOTOM BOCTIPUHUMAETCSI
KaK CTaHJapT OpraHU3allH TPyJa, YTO 3aTPYAHSET CPABHUTEIBHYIO OIEHKY €ro
CHEeNU(PUUECKOTO BIUAHUA Ha TCUXOJIOTUYECKOE ONIaronojayyue COTPYIHUKOB.
B otedecTBeHHOM IUTEpaType UCCIEI0BaHUS, TOCBAICHHbIE COMTOCTABICHUIO Pa3-
JIUYHBIX ITOIXO/I0B K OPTaHHU3AIMH Pa3padO0TKH MPOTPAMMHOTO 00eCIIeUCHHUS, TPaK-
TUYECKH OTCYTCTBYIOT, B CBSI3H C UeM MOTYICHHBIE JAHHBIC MOTYT UMETh 3HAYCHHE
JUTS TATBbHEHIIET0 MIOMCKOBOTO aHalIN3a Ha POCCUHCKON BBIOOPKE.

Pe3ynbrarel MpoBeEHHOTO CpaBHUTENBHOTO uccienoBanus Agile, Waterfall
Y THOPUTHBIX MTOAXO0B 3apyOekHBIMU KoyTeramu nokasbiatot (Kokkinis, 2025),
9TO Pa3IMYHBIC MOJCIU OPraHH3alMK TPylda CO3MAI0T MPHHIUIHAAILHO pPa3HbIC
yCIIOBUS Ipo(hecCHOHAIBHOM nesrenbHocTh. Agile obecrednBaeT 60Iee BEICOKYIO
CKOPOCTD aJIaNTAIllu K U3MEHEHHSIM, THTEHCUBHOE B3aUMOJICHCTBHE MEKTY Y4acT-
HUKaMU KOMaH]Ibl ¥ THOKOCTH MpolieccoB. BMecTe ¢ TeM MOCTOSTHHBIE H3MEHEHHUSI
TpeOoBaHMil, KOPOTKHE LUKIIbI IJTAHUPOBAHUS U HEOOXOUMOCTD PETYISIPHON KOM-
MYHHUKAI[IH MOTYT CHFDKATh CTaOWMIIBHOCTh W TIPEACKa3yeMOCTh padodeil cpembl
U yCTOHYMBOCTh OpPraHU3alMOHHBIX TPOIEecCOB. KOMaHIBI, HCIOIB3YIOIIIE
Waterfall-nmoaxos, HampoTUB, OTMEYAIOT SICHOCTh OM3HEC-IIeNiel, 60Jiee BBICOKYIO
COTTIACOBAHHOCTh JIEHCTBUN M MPEICKA3yeMOCTh PEe3yJbTaToB Oyiarofapsi 4eTKO
OTIpeIeTICHHBIM dTanaM padoThl U CTAOMIBHOCTH TpeboBaHui. [ MOpHUIHBIE MOACIH
3aHUMAIOT MPOMEKYTOYHOE TTOJIOKEHUE, OJTHAKO UX dPPEKTUBHOCTH B 3HAYUTECIIh-
HOW CTENEeHW 3aBUCHT OT OPTraHHU3AIMOHHOW KYJIBTYpPBI, 3PEIOCTH TPOIECCOB
Y OTIBITA CHEIHAINCTOB. MOXHO MPEATOIIOKUTE, YTO OTACTbHBIC XapaKTePUCTUKHI
Agile BBICTYnaloT He TOJBKO peCypcaMu, HO U AOMOIHUTEILHBIMU TPEOOBAHUSIMH
paboueit cpebl, KOTOPhIE MOTYT CHIDKATh Tpo(deccnoHanbHOE Oaromnoiayyue.

B koHTEKcTe HaIllero UCCleI0BaHuUS 3TH JIAHHBIC TO3BOJISTFOT TTPE/IITOIOKHUTh,
gto Agile ciieqyet paccMarpuBarh HE TOIBKO KaK HA0Op YIIPABIEHYCCKUX TIPAKTHK,
HO U KaK 0COOYI0 OpraHU3aI[MOHHYIO Cpey, 00Ia/1al01ly0 COOCTBEHHBIM HA00OpOM
crenu(pUUIecKuX pecypcoB U TpeOOBaHUM, YaCTh KOTOPBIX HETHUMHYHBI AJIS MPO-
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(dheccun pazpaboTunka (peryisipHbIe BCTpedH, oOIIeHHe C 3aka3uukom). C dToi
MO3HIIMU TTOJyYSHHBIE Pe3yJbTaThl MOTYT OTpaXkaTh JAUCOANIAHC CTIENU()UICCKIX
TpeOOBaHUI OpraHU3alMOHHON cpenbl Agile M MCUXOIOTMYECKUX PECYPCOB MPO-
(beccrnoHanos.

CpaBHeHue mokasareneil mpodeccuoHanbHOrO OJaromnoiy4us U CUHAPOMA
BBITOPAHUs B IPyIIaxX ¢ pa3HbIM (popMaToM paboThl MOKA3aJI0 PA3IUYHS TOJIBKO IO
MOKA3aTeNsIM «IIO3UTUBHBIC OTHOIICHUS» U «PEIYKIHS TOCTHKCHUN, YTO B IIEIIOM
COIVIacyeTcs C AAHHBIMHU O TIO3UTUBHOM BIMSIHUM THOPUAHOTO (hopMara Ha COCTOS-
HUE COTPYIHHUKOB. YIajeHHbIH (opMaT CHUXKAET OLleHKU cBoel 3¢ddekTuBHOCTH,
0COOEHHO MPH HEOOXOAMMOCTH PeryasipHoro padouero Bzaumonericteus (banaba-
HoBa, MomvanoBa, 2022). JIucranuonnas paboTa B BUPTyaJIbHBIX KOMaH/IaX yBe-
JMYMBACT YyBCTBO M3OJISIIIMM COTPYJHHKOB M HETAaTWBHO BIUSIET HA YPOBEHb KO-
MaHHOTO B3aMMOJCHCTBHUSA, YTO TMOBBIIIAeT pucku Bbiropanus (Iodpman u np.,
2023). Takum 0Opa3oM, KaueCTBO M XapaKTep B3aUMOJCHCTBHUS, CIOCOOHOCTh KO-
MaH/bl KOHCTPYKTUBHO peliaTh MPOTHUBOPEUHS, COXPAHATh MO3UTUBHBINA HACTPOM
U JIOBEpUE KOJIeraM 3HAaYuMO CBSI3aHBI C MpOo(eccCHOHATbHBIM OJaronoiIyyuemM
B Agile-koMaHaax, paboTaroIUX yAaJIeHHO.

AHanu3 B3aMMOCBSI3UM TIOKa3zarelell mpodeccHOoHaIbHOro Onarononydus
Y CHHJpPOMa BBITOpaHUs B BEIOOPKE pa3pabOTUMKOB MOKA3all, YTO CHIDKEHHOE Ona-
TOMOJYyYHE CBSI3aHO C SMOLIMOHAIBHBIM UCTOIICHUEM U PEIYKIHEH TOCTHKEHUH.
[IpencraBnsieTcsi, 4To BBIIEIEHHBIE (DAaKTOPHI OTPAXKAIOT CIIOCOOHOCTH pa3pabdoT-
YUKa CIPAaBIATHCS C HanboJiee CTPECCOBBIMU XapakTepucTukamu Agile, a Takxe
MOYEPKHUBAIOT BAYKHYIO POJIb KOHCTPYKTUBHOM OOPATHOM CBSI3U M OLIEHKU JTMYHOTO
BKJIa/1a B OOIIKE pe3yIbTaThl IPOEKTa.

3aknoyeHue

[IpoBeneHHOE wHCCIENOBAaHUE TO3BOJSIET CPOPMYIUPOBATH  CIEAYIOIINE
6b160001.

1. K ocHoBHBIM (hakTOpam crpecca UT-crienmanuctoB B Agile-moaxoae MOx-
HO OTHECTH (paKTOp BpEeMEHHM (IeJIaliHbl, HEIOCTATOK BPEMEHH, CKAaThle CPOKH),
4acTOE B3aUMOJICHCTBHE U KOMMYHUKAIIUIO, MHOT033/Ia94HOCTh, BEICOKYIO Harpy3Ky
Y BBICOKHIA yPOBEHB HEOIIPEIEIICHHOCTH B padoTe.

2. YpoBeHb JOMHKHOCTHOW MO3uIMu B Agile-koMaHIax CBsi3aH C YpPOBHEM
npodeccuoHaNbHOrO OJIaronoayyusi: B TPyIIe PyKOBOAUTENEH KOMaH IMoKa3are-
T OJIarOTIOTY Y sl 3HAYMMO BBIIIIE 110 CPABHEHHUIO C pa3padOTUUKaMU, 33 UCKITFOUe-
HUEM OIICHOK MpPO(EeCCHOHAIBHOTO pa3BUTHSA (UyBCTBA Pa3BUTHS, peau3allvH,
CTpeMJICHHE K TOJTYYSHHIO HOBOTO OMBITA M TOBBIIICHUIO JTHYHOU dPPEKTUBHO-
ctH). [To mokazatensM BBITOpaHUS PA3IMYU MEXKIY PYKOBOAUTEISIMU U CIICIIUATH-
CTaMH BBISBIICHO HE OBLIO.

3. ®opMat paboTHI MOKA3bIBAET 3HAYMMOE PA3IUIHE 110 YPOBHIO TTpodeccro-
HAJHHOTO OJIArOIONYYHs TOJBKO B chepe B3auMOICHCTBYS: y Pa3pabOTIMKOB, pa-
OOTaroNMX yAaleHHO, OIIEHKU CBOEW CIOCOOHOCTH K KOHCTPYKTHBHOMY B3aUMO-
NeHCTBUIO B KOMaHJe (IIKajda «MO3UTHUBHBIC OTHOIICHHS») 3HAUMMO HIDKE.
B ynanenno paboratonux Agile-komaHax yMeHue B3auMOJICHCTBOBATE B TPYAHBIX
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CUTyallUsIX, IOHUMAHUE U JOBEPHUE KOJIJIET SIBJIAIOTCS Ba’KHBIMH KOMIIOHEHTaMH
B MOJJIEPKaHUU PO(ECCHOHATIBHOTO O1aronoIydus.

4. Puck-daxropamu, Hauboliee TECHO CBS3aHHBIMU C MPOQECCHOHAIBHBIM
6narononyuyreM MT-crnennanncToB, BEICTYNAOT SMOLMOHAIBHOE UCTOIEHUE, pe-
TYKIUs JOCTHKEHHH (B 061acTi Mpo(ecCHOHATBHBIX OTHOILICHHH).

Ilpakmuueckumu pexomenoayuamu s ynpasienus WT-xkomangamu 1o
pe3ysbTaraM MCCIIEOBAaHUS BBICTYMAIOT MOJIOKEHHS O HEOOXOIMMOCTU IPOEK-
TUpoBaHusl Agile-cpeibl ¢ yueToM HEOOXOJUMOCTH TMPOSCHEHHsS TpeOoBaHUN
K BBINOJHSIEMOM paboTe u 00ecrnedyeHWu JO0CTAaTOYHOIO YPOBHSI aBTOHOMHUH
COTPYAHUKOB.

Ozpanuuenuamu uccied06aHusA SBISIOTCA OTCYTCTBUE TPYIIIBI CPAaBHEHUS
(UT-cnenmanucToB, paboTaOMMX B APYTUX MOIX0JaxX), a TAKKE COMOCTaBUMOM 1O
YHUCJIEHHOCTH TpYIIbl pyKoBoxuTedaed komanz. MccienoBaHue He mpennonaraio
KOJIMYECTBEHHBIX OLICHOK XapaKTEPUCTUK U CTETICHU BBHIPAKEHHOCTH A gile-pakTuk,
HO paccMaTpHBalo UX B Ka4eCTBE OOIIEro OpraHU3alMOHHOTO KOHTEKCTA.
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Abstract. The widespread adoption of the Agile approach to project management has
significantly changed the nature of IT specialists’ work. This approach implies high levels of
team member autonomy, flexibility and responsiveness to change, customer involvement in the
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process, and regular feedback. Agile is assumed to have a positive effect on job satisfaction and
psychological well-being of IT specialists. However, the scientific literature does not provide
a systematic analysis and convincing data on such an effect. The aim of this study was to
analyze work-related stressors in the organizational environment as well as the occupational
well-being of software developers practicing Agile. The study sample consisted of 127 persons,
including team leaders (19%) and engineers (81%), 80 men and 47 women, with an average
experience of 7 years and mean age of 31 years. The data were collected using the Professional
well-being assessment tool by E.I. Ruth and L.I. Avgustova, the “Professional Burnout”
questionnaire by N.E. Vodopyanova et al., and a survey developed by the authors to assess
various characteristics of professional activity. The results have shown that the main stressors
for software developers in Agile work practices are tight deadlines, frequent communication
with colleagues, other teams, and clients, multitasking, and a high level of job uncertainty. The
team leaders reported significantly higher levels of occupational well-being than the engineers;
the software developers working remotely reported significantly lower scores for Positive
relationships and Personal accomplishment scales compared to those working in a hybrid
format. The results indicate that the risk factors for software developers’ occupational well-
being include emotional exhaustion due to multitasking, uncertainty, and tight deadlines, as
well as reduced achievement in professional relationships.

Keywords: occupational well-being, well-being at work, work-related stressors,
software engineers, Agile work practices, burnout
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Hay4Hbii gnanor o MeHTasibHOM 340pPOBbE:
ntorn VI MexxayHapoaHON Hay4YHO-NPaKTU4eCKOU
KOHepeHuum «MpuBep>XxeHHOCTb BONpocam
NCUXUYECKOro 340pPOBbsI»

E.B. bBamkun''®, A.C. bBepoepsin>2, P.B. EpmioBa!‘”’,
I.H. Kamenesa'”, E.A. Bxosin' 2=, U.B. Kenapena'

"Poccuiickuil yHuBepcUTeT IpyKObl HaponoB, Mockea, Poccutickas ®edepayus
*Poccuiicko-ApMsiHCKUE yHUBepeuTeT, Epesan, Pecnybnuxa Apmenus
P<Ibzhoyan-ea@rudn.ru

AHHoTanms. 23-25 okta6ps 2025 1. kadeapa NCUXOJIOTHU U MEAATOTUKH (puIoIormye-
ckoro ¢akynerera PY/IH B ouepenHoii pa3 mpoBesa eKeroaHyo KiIroueBy0 MexIyHApOIHYO
HAyYHO-TIPAKTHYECKYI0 KoH(pepeHmio «[IpuBepkeHHOCTh BOTpPOCAM TCHXHUYECKOTO 3710DPO-
Bbsi». DTO Obuia Oosiblie, YeM KOH(EpeHIHs, 3TO ObUT HayYHO-MIPAKTUYECKUH TUAJIOT, MOo-
CBSIIEHHBIA BOMPOCAM MEHTAJIBHOIO 370POBbS, KOTOPbIM BEIM Ha NPOTSIKEHUU TpeX ITHEH
798 3aperucTpupOBaHHBIX YYACTHUKOB, CPE/IN KOTOPBIX ObLTH aBTOPUTETHBIC YUCHBIC, CTICIIHA-
JUCTHI-IPAKTUKN U HauWHAIoIue uccienopatenu. [Iporpamma koH(pepeHIIuN BKIItoYaa Iie-
HapHoe 3acefgaHue, 10 TeMaTHyecKuX CeKLUMH, MacTep-KJIacChl, KPyIJble CTOJbI, OTKPBITHIE
JIeKIMU, ApT-(pecTHUBaIb, a TAKXKE KYIETypHBIC U 00pa30BaTeIbHBIC MEPOIIPHUTHS.

KiioueBble cioBa: MexayHapoqHas KOH(EPEHIHMs, CUXHYECKOE 310POBbE, PUBEP-
KEHHOCTB, ICUXOJIOTHYECKOE OIaronoryyne, apT-(hecTuBaib

Juost umtupoBauus: bawwxun E.B., bepoepan A.C., Epwoea P.B., Kamenesa I''H., boico-
san E.A., Kenapesa M. B. Hay4nblil auanor o MEHTaJIbHOM 340poBbe: utoru VI MexayHaponHoi
Hay4YHO-TIpaKTU4YeCKol KoH(pepeHuu «lIpuBepKEHHOCTh BOMPOCAM IICUXUYECKOTO 3J10-
poBbsi» // BectHuk Poccuiickoro yHuBepcuTeTa Ipyk0bl HaponoB. Cepust: [Icuxomorus u me-
naroruka. 2026. T. 23. Ne 1. C. 146—159. http://doi.org/10.22363/2313-1683-2026-23-1-146-
159 EDN: KHQLJA

B nponomxenne crnoxusmieiicss tpanuuuu 23-25 oktsaops 2025 1. Ha Ka-
(benpe NCUXOJIOTMU U TEAArOrWKH Quiogoruueckoro (akynsrera Poccuiickoro
YHHUBEpCUTETA JpYy>KObI HApo10B cocTosiack VI MexayHapoiHas HayYHO-TIPaKTH-
yeckast koH(pepeHuus «[IpuBep>keHHOCTh BONPOCAM ICUXHUYECKOTO 310POBBSI.
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Kondepennus npoBoauiach Kak KII04eBOE€ MEXAYHAPOAHOE HAYUHO-TEXHUYECKOE
MEpPONPHUATHE, OPraHU30BaHHOE POCCHIICKMM YHHBEpPCHUTETOM ApPYXObI HApOIOB
uM. [larpuca JlymymOsl. CoopranmzatopamMu KoH(EpeHIMH BBICTYNHIA biaro-
TBOPUTEIBHBIN (POH COmEHCTBHS peanu3anuu nporpamm JIMru 3710pOBbs HAIMH,
Kanposast kommanust «Aasupoc», Poccuiickoe ncuxonorudeckoe odmiecto, De-
JepaJIbHbIA HAYYHBIN LEHTP MCUXOJIOTUYECKUX U MEXKAUCITUIUIMHAPHBIX UCCIIE0-
Banui, Muctutyt ncuxonoruu PAH, HanimonanbsHbIN nccneqoBaTeIbCKUN YHUBEP-
cutet « Bpicmas mkoia 3KOHOMUKW», MOCKOBCKHW IOCYyapCTBEHHBIN YHUBEPCUTET
uM. M.B. JlomoHocoBa, MOCKOBCKHIA TOCYIapCTBEHHBIN MEarornuyeCKuii YyHUBEP-
curer (Camapckuii ¢unman), Psi Chi — The International Honor Society in
Psychology, MacTuTyT nemarornyeckux uccienoBanuii Pecryonuku Cepous (ben-
rpaxa, Cepbus), Poccuiicko-Apmsanckuii yuusepcureT (EpeBan, Apmenus), Kazax-
CKHI HaITMOHAIBHBIA YHUBEpCUTET UM. anb-Dapadbu (Anmartsl, Kazaxcran), bemo-
pycckuil rocynapcTBeHHb yHuBepcuteT (MuHck, benapycb) Keipreizckuit
HallMOHAJBHBIN yHUBepcuTeT uM. JKycyma banmacareiHa (bumikek, Keipreizcran),
TalKeHTCKUN TOCYJapCTBEHHBIM I1€Jaroru4ecKuii yHuBepcureT uM. Hwuszamu
(Tamkent, Peciyonuka Y36ekucran), Mental Health Film Festival.

Kondepenius mocpsiieHa akTyaabHBIM BOIPOCAM TICUXUYECKOTO 310POBbS
U TPaJUIUOHHO MPOXOAUT B (hopMaTe MHTEPAKTUBHOW IUIOMIAJKH. DTO YHUKAJIb-
HOE MEpOIPUATUE MPEAOCTABIAET BO3MOKHOCTh YUEHBIM, IPAKTUUECKUM IICHXO-
JIoTaM | ClieluaiicTaM B 001acTi ICUXUYECKOTO 3/JI0OPOBBSI COOPATHCS BMECTE ISt
o0CyXJIeHHsI 1 OOMEHa ONBITOM. YUYaCTHUKH KOH()EPEHIUH UMEIOT BO3MOXKHOCTb
MPEJICTaBUTh CBOM HCCJIEIOBAHMS, MOJAEIUTHCS WHHOBAIIMOHHBIMH METOJaMH
U TOAXOJaMH, a TAaKKe OOCYIUTh COBPEMEHHBIE TEXHOJIOTUH, UCTIONIb3YEMBbIE ISl
JTMArHOCTUKHU, KOPPEKINH U oA KaHUS IICUXUYECKOTo 3710poBbsi. Ocoboe BHU-
MaHHE YZEeISIeTCs BOIPOCaM ICUXOJIOTHUECKOro OJIarornoyydunst YeloBeKa B yCio-
BUSX COBPEMEHHOIO COIIMYMa, YTO IO3BOJISIET BBISIBUTH AKTyallbHBIE MPOOJIEMBbI
U TIPeJUIOKUTH AP PEKTUBHBIE peIIeHHs A UX npeonoieHus. Kondepenmnus crana
mIaTOpMON 1T KOHCTPYKTHBHOTO JTHAJIOTa MEKIY TEOpPHEH M MPAKTHUKOM, CITO-
cOOCTBYS Pa3BUTHIO HOBBIX HJIEH U TOAXOI0OB B O0JIACTH MICUXOJIOTUHU IICUXUYECKO-
'O 3710POBbSI.

Bor yxe mecTs et KoH(epeHIUs MPUBICKAET BHUMAHUE CIICIIHAINCTOB
U UcclenoBaTesieil U3 pa3HbIX YTOJIKOB MUpPA, U C KaXKJbIM TOJIOM YHCIIO y4acT-
HUKOB pacteT. Tak, B 2023 1. B KOH(pEepeHIIUN IPUHSAIN yyacTre 623 dyenoBeka u3
12 ctpan (50 3apyOeKHBIX YUYaCTHUKOB), U3 KOTOPHIX 363 NOKJIaJauuKa, BhIAAIO-
uuxcst yueHbix u3 By30B TOII-400 peittunros QS u THE — 32. B 2024 r. B xoHn-
dhepennuu npuHsIo ydactue 825 yenoBek u3 30 cTpan (82 3apyOeKHBIX ydacT-
HUKOB), W3 HuUX 200 nokimamuukoB, 24 BblgammmUxcs yuyeHbix. B 2025 r
B KoH(epeHIuu ydacTtBoBaiu 798 denosek u3 40 crpan mupa (121 3apyOesxHbIi
YYaCTHUK), U3 HUX 418 HoKIaaunuKOB, 53 BBIIAIOIINUXCS YIEHBIX. Takum 00pa3om,
3a TpU TroAa B KoH(epeHIuu nmpuHsiIo ydactue 2246 yenoBek, 981 noknagduk,
U3 HUX 252 3apy0OeXHbIX Y4aCTHHKA, a MPpUPOCT yuyacTHUKOB 2025 1. k 2023 1. co-
craBuia 28 %.
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[upoxuii pezonanc koudpepennnu B PYIH onpenensercs He TOIBKO BOC-
TpeOOBAaHHOCTHIO €€ HAyYHOU MOBECTKHU M HACHIIIICHHOCTHIO KYJIBTYPHOU MpoTrpam-
MBI, KOTOpasi CO3/1aeT yCIOBUS JJISl TUIOJIOTBOPHOTO OOIICHUS U COTPYIHUYECTBA,
HO ¥ BBICOKHM KaueCTBOM pabOThHI caMoro yHuBepcuTerta. [locnennee moareepxia-
ercs npucyrcteuem PYJIH B mpeamernsix peiituarax Times Higher Education
(THE) B oGmactu 1nMcUXOJIOTHH, YTO CIIYKHUT OOBEKTHBHBIM WHIWKATOPOM YPOBHS
MIPOBOJIUMOTO MEPOTIPHUSATHUS

B nepeéuwtii 0ens pabots koudepennnu, 23.10.2025, B koHepeHII-3aje r1aB-
Horo kopnyca PYJIH cocrosuioch mnenapHoe 3acefnanue. OTKpBITHE HA4YaloCh
¢ Beictytuienus E.b. bawkuna, npeacenarens nporpaMMHOIO KOMUTETA, 3aBEY-
omero kKadeapoi TICUXOJIOTHMH W TEJaroruku  (UiIoJorudeckoro (axynsrera
PVYJIH, xanaunara ncuxonorudyeckux Hayk. C MpUBETCTBEHHBIM CIIOBOM BBICTYITH-
mu H.B. Ilonnaeéckas, 3aMecTUTeNb JIeKaHa ¢uionoruyeckoro ¢axymnsrera PYIH
0 MEXIYHAPOIHON NesATenbHOCTH, U /I.B. Anmioxoe, reHepanbHbIi TUPEKTOP
bnarorBopurensHoro ¢onaa «Jlura 310poBbst Hanum». C BUACONPUBETCTBUSIMU
K y4acTHHKaM KoH(pepeHuuu ooparunucs': Cuexncanna Hun, nupexrop Uuctury-
ta KoHdymus Bonrorpaackoro conuaibHO-EAArOTHYECKOr0 YHUBEPCUTETA; 20C-
noxca Xau, pyKoBOJIUTEINb OT/IEJIa PyCCKO-KUTAHCKUX 00pa30BaTEIbHBIX IPOTPaAMM
WHCTUTYTa MEXYHapOAHOTO 00pa3oBaHus, XIUTYHI3STHCKUN TEXHUYECKUN YHU-
Bepcuret, Xapoun, Kurait; Hozu Ipuxanmun, npodeccop, IpopekTop YHUBEPCH-
tera Teran, Teran, Unnounesus;; Ilamaodaa Paou, npodeccop, TOKTOp MOIUTOIIO-
ruu, npopekrop Yuusepcurera Kanupu, Manonesus.

Ha nutenapHOM 3aceqanuu ObLITU MPEACTABICHBI JOKIIA IBI:

— «Kpumepuu ncuxonoeuuecko2o 300p08bs. om KidCCU4ecKux KOHYenyutl
K unmeepamuenou mooenu» (E.b. bawkun, 3aBenyronuii kadeapoi, KaHIuaaT
TICUXOJIOTHYECKUX HayK mpodeccop kadempsl ncuxonorun u nemparoruku PYJIH,
P.B. Epwiosea NOKTOp TCHXOJIOTHYECKUX Hayk, mpodeccop, PYIH, Mocksa,
Poccus);

— «4Ymo cnocobcmayem TUUHOCMHOMY pA3sUmMuIo U O1a20N0NYYUI0 WKOTb-
nuxos?y (ILI. Ilonosxceeeu, MCTIOTHUTENBHBIM ITUPEKTOP brarorBopuTenbrHOTO
dbonma Coepbanka «Bxiazn B Oyaymee», Mocksa, Poccusi);

— «Coyuoxynemypnas aoanmayus u SMHUYECKAS] UOEHMUYHOCTb BbIHYJHC-
OEHHBIX nepecenenyes KaK pecypc CoOXpaHeHus ncuxuyueckoeo 300posvsy (A.C. bep-
Oepan, 3aBenyomas kadeapoit ncuxonoruu Poccuiicko-ApPMSHCKOTO YHUBEPCH-
TeTa, TOKTOP MCUXOJIOTMYECKHUX HayK, mpodeccop, EpeBan, Apmenus);

— «Meodicoy otinoU U MUpOM: 6HYMPEHHUL NEPexo0 U e20 GuUsHUe HA ceMeli-
note omrnouwtenuay (T.T. Bamwvimesga, 3acnyxeHubiii Bpau PD, nupexrop Hayu-
HO-TIPAKTUYECKOTO LIEHTPa JIETCKOM MCUXOHEBposioruu JlemaprameHTa 3/paBOOX-
paHeHus . MOCKBBI, INIaBHBIM BHELITATHBIN JETCKUI crnienuanuct Hesposor /3
. MockBbl, 3aBenyromias kadeapoil HeBpoiaoruu, Gu3nYecKoi U peaduIuTanoH-
HOW MeIUIMHBI 1eTcKoro Bo3pacta PY/IH, noktop meaumumHckux Hayk, mpodec-
cop, Mocksa, Poccus).

! TIpuBeTCTBHS MPENCTABICHBI B BUeoopMare Ha caiiTe KoH(pepeHnuu: ttps://mentalhealthforum.
ru/video
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Puc. 1. OTkpbiTve MexXxayHapoaHOM Hay4HO-NPaKTUYeCKOn KOHbEepPeHLmn
«[TprBEPXXEHHOCTb BOMPOCAaM MCUXNYECKOro 300poBbs» (23 okTsabps 2025 r., Mockea, PYIH)

HcTouHumk: apxmne kadenpbl ncruxonorum u negarorvkn PYOH.

Figure 1. Opening of the International Scientific and Practical Conference “Commitment
to Mental Health Issues” (October 23, 2025, Moscow, RUDN University)

Source: archive of the Department of Psychology and Pedagogy of RUDN University.

Taxoke B IepBbIi JeHb CTapTOBala paboTa YeThIpeX CEeKIUil, OTKPBITOH JIeK-
MU U MaCTEP-KIIACCOB:

— cexknus «lngposbie TexHomorun, U n ncuxmveckoe 310poBbe: HO-
Bble TOPHM30HTHI B3aummoaelcTBus» (pykoonurenu — P.B. Epwoea, noxkrop
TICUXOJIOTHYECKUX Hayk, nmpodeccop u A.FO. Ilnomnukos, xkanauaaT MCUXOJIOTH-
yeckux Hayk, PYJIH, Mocksa, Poccust). KinroueBbie noxnanst: « How Online Sup-
port Platforms Enhance the mental Well-Being of Family Caregiversy (Marianne
Mayrand, Director of Studies, Institute of Technology; Didier Courbet, doctor in
Information And Communication Sciences, professor, Aix-Marseille University,
Mapcens, Okc-an-IlpoBanc, ®pannus) u «Artificial Intelligence and the Psycho-
logical Care in our days» (Henriette Tognetti Penha Morato, full Professor of
Psychology Institute S@o Paulo University, Can-Ilayny, bpa3unus);

— ceknus «[lcuxnyeckoe 310poBbe U Oi1aronoryune Ha paboueM MecTe»
(pyxoBogutenu — E.b. Bawikun, KaHu1aT MICUXOJIOTUYECKUX HAYK, 3aBEIYIOLINN
Kadeapoit ncuxonoruu u nenaroruku, E.A. Anexcanopoea, acCUCTEHT Kadeapbl
nicuxonoruu u nenaroruku, E.A. bacoan, accucteHT kadeapbl ICUXOIOTUH U TTe/a-
roruku, PYJIH, Mockga, Poccust). KitroueBbie noxnanst: « noekc ncuxonocuueckozo
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onazononyuus 6 opeanuzayusxy* (M.M. Ty3zoe, nupekTop 10 aHaauTuke, Kagposast
koMranusi Ansupoc, Mocksa, Poceust) u «Enhancing Athletes’ Mental Health and
Well-being through Counseling» (Emanuele Isidori, Professor, University of Rome
«Foro Italico», Pum, Utanus);

— cekuus «IIpo0seMbl ICMXMYECKOT0 310POBbS M OJIATONOJIY4YHSI B pa3-
HBIX KyJabTypax» (pykoBoaurenu — HM.A. Hoeukoea, KanauaaT ncuxXoioruyeckux
Hayk, noueHt, 1.B. Yxuxkeadze, KaHTUAAT TICUXOJIOTMYECKUX HayK, I1.A. Boviukoea,
KaHauaar ncuxonornueckux Hayk, PYJIH, Mocksa, Poccust). KiroueBbie nokmaabr:
«Coyuanvhvle npedcmasieHusi 0 300pogve u bone3HU 8 pasnvix Kyromypax: k 100-ne-
muio Cepoica Mockosucuy (H.b. Boeuna, TOKTOp TICUXOJIOTUYECKUX HAYK, Ipodec-
cop, MI'TIITY, Mocksa, Poccust) u « B nouckax 6nympenne2o pagHo8ecusi. Kpocc-Kyib-
MypHblE ACNEKMbl NCUXONOSUYECKO20 ONa2ONONyyus U JUYHOCHHBIX Pecypcos
cospemennou monodedxcu» (E.b. bepe3una, KaHaUIAT TICUXOJIOTUYECKUX HAYK, JO-
LIEHT JIerapTaMenTa ncuxosiorun yausepcurera Canselt, Cenranop, Manaiizus);

— cexuus «IIcuxu4yeckoe 310poBbe U MCUXOJIOTHYECKOe OJIaromnoJyume
B KOHTEKCTe 0e30MacHoCTH JudHocTH» (pykoBogutenu — H.JI. Cynzyposa, kaH-
JU/IaT TICUXOJIOTUYECKUX HaykK, noueHT; 1.C. Iunuweunu, Kanau1aT ICUXOJIOTU-
YeCKHUX HayK, 1Oo1eHT; FO.E. AkumKkuna, KauIuaaT ICUX0JIOrM4yeckux Hayk, PYJ(H,
MockBa, Poccust). KntoueBble noknansl: «Bausnue ¢enomena oounovecmea Ha
ncuxonocuyeckyro ycmouyugocms: npumep Tyvpyuuy (Adynvgpaz Cyneimannot,
JIOKTOP COITMOJIOTUYECKUX HaykK, mpodeccop; Kaodep I'toeen Keckum, TICUXOIOT,
Vuusepcurer Yckionap, CramOyn, Typuus) u «Neurologic Music Therapy as
a method of treating neurological dysfunctions»’ (Dr. Rey P. Roa, PhD, NMT-BC,
Neurologic Music Therapy (NMT) Fellow: Clinical Cognitive Neurology, Cogni-
tive NeuroMusicology, Cont-Jleiik-Cutu, FOta, CILIA);

— OTKpBITas JCKUUA «AJaNTauus M IMOIUOHAIbHbIE COCTOSTHHS KaK
(hakTOpBI ONITUMAJIBLHOIO B3AUMOACHCTBHSA JIMYHOCTH H OKPYKAIOLIEH CPeabD)
(A.C. Bepoepsan, NOKTOp TICUXOJOTUYECKUX HAyK, TTpodeccop, 3aBeayroras kade-
npoit neuxonorun Poccuiicko-ApMsaHCKOro yHuBepcureTa, EpeBan, Apmenus);

— macrep-kiacc «PecypcHO-opHeHTHPOBAHHBIN TPEHUHT B 00pb0e ¢ BbI-
ropaHueM: TeopeTu4ecKHe OCHOBbI M pparMeHTsl NpakTukmw» (H.E. Booonuvs-
HO8a, TOKTOP TICUXOJNOTHYECKUX HayK, mpodeccop Kadeaprbl MCUXOIOTUN TPYyAa U
OpPraHMU3alOHHON MCUXO0NOrHM (akynbreTa ncuxonoruu, Cankr-IletepOyprekuii
rocynapctBeHHbI yHuBepcuret, Cankr-IlerepOypr, Poccust);

— mactep-kiace «Jlnunbiid Opena neuxonoray (E.FO. KOy canuna, nperno-
naBatenib PAHXul'C, criukep OusHec-cooOmiecTB «ATinantey, «Omnopa Poccuny,
npoekta «Moit 6uznec», Mocksa, Poccus).

3aBepimiics EPBBIA JAeHb KOH(MEpEeHIIMH braroTBopuTeIbHBIM KOHIIEPTOM
(puc. 2), Ha xoTopoM BbICTyNUIM cTyAeHTsl PYJIH 1 npumiamenHsie rocty, B TOM
yucne Hzopv Illamoxun — dutHEC-TpeHEP, HyTpUIIHOIOT U Mapus 3eepesa —
KIIMHUYECKUHU TICUXOJIOT U CTEHJIAN-KOMUK. 3apyOeKHbIE TOCTH OTIPABUIMCH HA
IKCKypcHto 1o BeuepHed Mockae (puc. 3).

2 Exxeronuoe uccienosanre PYJIH coBMECTHO ¢ KaJ[pOBON KOMITaHHEH AJIBUPOC, KOTOPOE TIOCBSI-
IICHO BOTPOCAM TICUXHYECKOTO 3[0POBBS B STIOXY THOPUIHON 3aHITOCTH U pa3Butus M.
3 Jlokuna]y npesicrasiieH B Biaeodopmare Ha caiite koHdepenmmu: ttps://mentalhealthforum.ru/video
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Puc. 2. BnarotBoputenbHbI KOHUEPT (23 okTabps 2025 r., Mocksa, PYAH)
HcTovHumk: apxmne kadenpsl ncuxonorum n negarorvkn PYAH.
Figure 2. Charity concert (October 23, 2025, Moscow, RUDN University)
Source: archive of the Department of Psychology and Pedagogy of RUDN University.

Puc. 3. 3apybexHble yHacTHUKN KOHDepeHuumn Ha akckypcum no Mockee (23 okTabps 2025 )
HcTouHumk: apxus kadenpbl ncuxonorum n negarorvkn PYOH.

Figure 3. International participants of the conference on a tour of Moscow (October 23, 2025)
Source: archive of the Department of Psychology and Pedagogy of RUDN University.
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Bo émopoii 0env pabotsl koHpepeHiuu, 24.10.2025 1., IpoaoIKUIN padoTy
6 CeKIMiA, BKITIOYAs CEKIIMI0 HAYMHAIOIUX MCCIIeIOBATENIeH, KPYIJIBIA CTOJI U Mac-
Tep-KJacc:

— cekuusi «CoBpeMeHHbIe TEXHOJIOTHM B PA3BUTHH CTPECCOYCTOMYHBO-
CTH JUYHOCTH» (pykoBomutenu — O.b. Muxaiinosa, kKaHIuAAT NEAarOrHIECKUX
Hayk, noueHt, 1.C. Iunuwieunu, KaHIuAaT TCHUXOJIOTMYECKUX HAyK, JOLCHT,
PYIIH, Mocksa, Poccust). KntoueBbie noknansl: « Oco3HaHHOCMb U OIMOYUOHAIb-
HbIU UHmMeLIeKm cmy0enmos-ncuxonozosy (A1l Jlobanos, TOKTOp TICUXOJIOTHYE-
CKuX Hayk, pogeccop, BI'TIY um. M. Tauka; H.B. /[po3doea, kanauiaT ncuxono-
IMYECKHUX HayK, JOLEHT, nupekrop MuctutyTta neuxonorun, bI'TIY um. M. Tanka,
Munck, Pecniybnuka benapycs), «Bausuue yugposwvix meoua Ha ncuxuveckoe 300-
poeve: npobnema, ocpanuyenus u pekomernoayuuy (Kpnema Jlunana, 10xTop ncu-
XOJIOTUYECKUX HAyK, npe3ujeHT Accoumanuu «Bmecte B EBpone», bans-Jlyka,
bocuus u I'epriieroBuna), «/Icuxuueckue cocmosinus u ux peynayusy» (A.O. Ilpoxo-
P08, TOKTOp TICUXOJIOTMYECKHUX HayK, mpodeccop, MHCTUTYT ncuxonoruu u odpa-
3oBanus, KOV, Kazans, Poccust), «Cosradarowuti unmeniexm u apuanml HcusHuy»

- __ Ul

Puc. 4. CekunoHHbIe 3aceaHuns U Kpyrblin cTon (24 oktabpa 2025 r., Mocksa, PYH)
HcTovHuk: apxuB kadenpbl ncmuxonorum v negarornku PYOH.

Figure 4. Thematic sessions and Round table (October 24, 2025, Moscow, RUDN University)
Source: archive of the Department of Psychology and Pedagogy of RUDN University.
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(E.B. Bonkosa, NOKTOp TICUXOJIOTHYECKUX HAYK, Mpodeccop, 3aBemyromias radopa-
TOPUHU TICUXOJIOTHH CIIOCOOHOCTEH U MEHTaIbHBIX pecypcoB uM. B.H. Jlpyxunnna,
HIT PAH, Mockga, Poccus);

— oObenuHeHHas cekius «Camopean3anus: KJI0Y K IMCUX0JI0THYECKO-
My Onaronmosny4unio» 1 «Cnopr Kak myTh K TapMOHUM: BJIHsIHUE (PU3HYCCKON
AKTHBHOCTH Ha NCHX0JIOTHYecKkoe Oaarononydue» (pykoBoaurenu — C.U. Ky-
OUHO06, TOKTOP IICUXOJIOTHYECKHUX HayK, mpodeccop, C.C. Kyounos, kanauiar ncu-
XOJIOTHYEeCKUX HaykK, noueHt, PYJ/IH, Mocksa, Poccus);

— cekuus «Heiponcuxosoruyeckue, HEMPOJMHIBUCTUYECKHE H HEHPO-
KOTHUTHBHbBIE ACTIEKTHI HCCJIeJOBAHUS MP00JeM MCHX0JI0rH4ecKoro 0,1aromo-
Jy4Yusi TICHUXMYECKOIr0 3A0pOBbsi» (IIPOBOAUTCS MpPU TOJACPKKE MPOEKTa
Ne 050751-0-000, pykoBogurenu: O.A. Aeamoea, NOKTOp NEAArOTUYECKUX HAYK,
O.U. Anekcanodposa, kaununar ¢uionornueckux Hayk, goueHt (PYJIH, Mocksa,
Poccus);

— cekuus «Ilcuxonoruveckoe 0aronosyyue B 00pa3oBaHuu U AJs1 00-
paszoBanus» (pyxkoBoautenu — /. C. Epmaxoe, NOKTOp NeJarornueckux Hayk, mpo-
tbeccop, I.H. Kamenesa, kanauaar rncuxojJornIeCKUX HAYK, JOUEHT, /K. A. Aman-
maii, xauauaar negarorndeckux Hayk, PYJIH, Mockga, Poccus);

— cekaus «[IpodJiema coxpaHeHUs 310POBbS U KA4eCTBO *KM3HU B COBpe-
MEHHOM 0011ecTBe» (Opranu3oBaHa coBMecTHO ¢ Camapckum dunuaaom MITILY,
pyxoBonutenu — E.b. bBawkun, kanauaaT ICUXOJOTHUYECKUX HAyK, 3aBEIYIOIINI
kadenpoit ncuxonoruu u negaroruku, PY/IH, Mocksa, Poccusi; O.4. Kopuunoea,
nokTop ncuxonorudeckux Hayk, CO TAOY BO MI'TIY, Poccus);

— CeKI[Usl HAYMHAIONIUX HcciaenoBaresei (pykosoautenn — M.H. Boak,
KaH/IUJIAT TICUXOJOTUYECKUX HayK, NoueHT, M.A. Pywiuna, xanauaatr CUX0JIOTU-
YECKHUX HaykK, 1oueHT, E.b. bamuwiposa, actiupant, PYJIH, Mocksa, Poccus);

— Kpymiblil cton «KiyOHbIe co0011ecTBa Kak pecypce MoAIePKKHU MCUXO0-
JIOTHY€CKOr0 310POBbsl 00y4aIOUINXCHA B CHCTEMe BbICIIEro 00pPa3oBaHMS: aK-
TyaJibHbIe TPEKU M MPAKTHUKH peaau3auum» (IpOBOAWICA MPHU NOAJEPIKKE MPO-
exta Ne 051331-2-000 CucreMbl rpaHTOBOM NOAAEPKKM HayuyHbIX [IpoekToB
PY/IH, pykoBogutenu — E.b. bawikun, KaHaquaaT MCUXOJIOTMYECKUX HAYK, 3aBe-
Oyromuii kadeapoi ICUXONIOTUH | TieAaroruku, 3. P Xaiipoea, kanauiar ncuxolio-
ruueckux Hayk, PY/IH, Mocksa, Poccus).

— Macrtep-kinacc «CoBpeMeHHas1 MCUXOCOMATHKA: NMPUHUMIIBI, HHCTPY-
MEHTBI, TpeHab» (M.A. @unsaee, PhD, xinHnueckuil (MEIUIIMHCKHIA) TICHXOJIOT,
MpenoAaBaTeab IMCUXOJOTUH, KIMHUYECKHI THUITHOTEPANEBT, JIEHCTBUTEIbHBIN
wien OIIIJI, aBTop mMeTona ncuxocoMaTu4ecKor Koppekuu cumnroma «Metox
PSY2.0»).

B 3aBepmienun Broporo mns koHdpepeHmun coctosics Mental Health Film
Festival, koTopbIii €XKeToIHO POXOIUT B THU TICUXUIECKOTO 3710POBhs B Poccun u
3a pyoesxxom. Kunodectupains (puc. 5) cTan BakHOH m1aTdhopMoi 11 00CyKISHUS
aKTyaJIbHBIX TE€M, CBSI3aHHBIX C ICUXUYECKHUM 3JI0pOBbEeM. B 3TOM rogy BHUMaHue
YYaCTHUKOB OBLIIO COCPEOTOYEHO HA HAPLUCCU3ME — SIBJICHUH, KOTOPOE BBI3BIBACT
MHOTO CIIOPOB U JUCKyccUil B 001iecTBe. OUIbMBI, PEACTABICHHBIC B CIIEIIUATb-
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HOM mporpamMme, pacKpbUIH CJIOXHbIE aCIIEKThl HApIMCCU3Ma, MTOKa3bIBasi, YTO 3a
BHELIHUM OJIECKOM M CaMOBIIIOOJIEHHOCTBIO MOTYT CKpbIBaThCS YS3BUMbIE JTUYHO-
CTH, CTPEMSIIIUECS K TPU3HAHHIO U OOosIIuecs: ONU30CTH.

Mogeparust kunodectuans 3ynsgueit Xaiiposoit coznana armochepy oT-
KPBITOCTHU U MOAJEPKKH, YTO TO3BOJIMIIO YYaCTHUKAM ITyO)Ke MOHSATH MPOOJIEMBI,
CBSI3aHHBIE C MEHTAJIBHBIM 3/10pOBbeM. DKcniepThl FOausa Kouemosa v Enena Mon-
Yanoea TOJIEIWINCh CBOMMH 3HAHUSIMU U ONBITOM, a CHEIHAJIbHBIN TOCTh AHHA
Cemaesa 1101YEPKHYIIA JOMOJHUTENBHOE 3HAYEHNE KMHO B TEPAIIUU U OCMBICIIE-
HUU TICUXUYECKUX 3a00JIeBaHU.

OO6cyxenue rnocie npocMoTpa (GprUIbLMOB CTaI0 BAXKHON YacThiO (pecTUBaIs.
CTyzneHThI ¥ TOCTH UMENH BO3MOXKHOCTbH 33JaTh BOMPOCHI SKCIIEPTaM, YTO CIOCO0-
CTBOBaJIO OoJsiee NIyOOKOMY MOHHMAHHUIO TEMbI HaplMCCU3Ma M €ro MPOsBICHUN
B KU3HM Jtofieil. Takoil popmar B3anMoeiiCTBHS TOMOTAET pa3pyIIuTh CTEPEOTH-
bl U CTUTMAaTU3alIMIO0, CBSI3AHHBIE C TICUXMYECKHMH PacCTPOMCTBAMH, CO3/1aBast
0e30macHOe MPOCTPAHCTBO I 0OOMeHa MHEHUSMH | ortbiToM. Mental Health Film
Festival mponomxkaeT cBOIO MHCCHIO IO MOBBIIIEHUIO OCBEIOMJIEHHOCTH O MEH-
TaJIbHBIX MPpo0JIeMax U MOJAEPHKKE OTKPHITOrO JUAJIOra O MCUXUYECKOM 3/10POBbE
B o011ecTBe.

Puc. 5. KnuHodectumeans (24 oktabpsa 2025 r., Mockea, PYH)
HcTovHumk: apxue kadenpsl ncuxonorum u negarorvkn PYAH.

Figure 5. Mental Health Film Festival (October 24, 2025, Moscow, RUDN University)
Source: archive of the Department of Psychology and Pedagogy of RUDN University.

[lo 3aBepuieHnM BTOpPOro JHS KOH(epeHIUH 3apyOeKHbIE FOCTH OTIPABH-
muck B KonomHy, rae ux oxujaana yBJIEKaTelbHasl SKCKYpPCHUSl 110 UCTOPHUUECKUM
JOCTOIPUMEYATENBHOCTAM roposna. OHM noceTwnu 3HaMeHUTHIM KosmomeHckuii
KpeMJIb, y3HAJIM O €ro 00raToil HICTOpUU U apXUTEKType. [0CTSIM Takke MpeanoxKu-
71 Tonpo0OoBaTh OJ110/1a MECTHOM KYXHH, TAKHE KaK KOJIOMEHCKHE ITUPOTH U APYTHE
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TpaJWLMOHHbIE yrouleHus. ATMocdepa roposia, ero KyJabTypHOE Hacleane U BKycC-
Hasl e/1a OCTaBWJIM y TOCTEeN He3a0bIBaeMble BIICUATICHUS.

B mpemuii oens xoundepenmun, 25.10.2026 r., cocrosincs [V Mexaynapoa-
Hbll ApT-DecTuBans (puc. 6), peaqn3oBaHHBIA B opMaTe HHTEPAKTUBHOM TLIAT-
(hOpMBI [Tt UHTETPAIIU METOJIOB apT-Tepanuu B IpoheCcCHOHATBHYIO IICUXOIOTH-
YeCKyIo MpakTuKy. B mporpamme OblH MPOJEMOHCTPUPOBAHBI PA3IUYHBIE METO/IBI
apT-Tepanuu, BKIOYas padoTy ¢ MeTapoprUueCKUMH acCOLMaTUBHBIMU KapTamH,
MECOYHYIO TEpanuio, MCUXoApaMy U TaHIIEBAJIbHO-BUTATEIIbHbIC MPAKTUKU, YTO
MO3BOJIMJIO YYACTHUKAM arnmpoOUpOBaTh MHCTPYMEHTHI ISl KOPPEKIIHOHHOM U pa3-
BUBAIOIEH pabOTHI B paMKax CyNEpBU3MOHHOM IPYIIIBI U MacTEepP-KIacCOB:

— Mmacrep-kiace «llesienosaranue Kak IMOMCK CBOEro CMbICJA KU3HU»
(Benymass — A.A. /locmamusasa, KIMHAYECKUN MCUXOJIOL, CepTUGUIUPOBAHHBIN
apT-TepareBT, aCCUCTEHT Kadeaphl MCUXOJIOTHU U TEJaroruki (pUiIoIoruyecKoro
¢axynsrera PY/IH, unen OOGmepoccuiickoii [Ipodeccuonansnoii Ilcuxorepanes-
TH4YeCKo# JIurn);

— Macrep-kiace «CTaHb repoeM CBOEH MeEYTHI: IKCIEPUMEHTAJIbHAs
cka3ka-nmytemecTBue» (Benymas — E.H. Ilonanckaa, xaHauaar ncUX0JIOTHIe-
CKMX HAayK, NMPaKTHKYIOUIMHA TICHUXOJIOT, MPErnoiaBareib 00y4aromux KypcoB IO
apT-Tepanuu, To1eHT Kadeapsl ncuxonoruu u negaaroruku PYJIH);

— macrep-kiace «Ilecounasi tepanus B padore nCuMxo/10ra: cONpoBoKIe-
HHe Tpolecca CO3AaHusl U aHAJIU3 ,,[IeCOYHBIX® KAPTHH W UCTOPHi» (Bemy-
uast — HU.I. Jlapuonoea, kanuaat ICUX0JIOTMUECKUX HAYK, CEPTU(ULIMPOBAHHBIH
CHEIMAJIUCT I10 MECOYHON Tepanuu, aBTOp M BeAyllas 0oOydarolluxX MporpaMm
U CyNEepBU3HH IS ICUXOJIOTOB MO padoTe ¢ MECOYHMIICH, TOIEHT Kadeapsl meaa-
rorudeckoit nmcuxojoruu PHUMY um. [Tuporosa);

— macTtep-kiace «CHila JKeHCTBEHHOCTH: pecypCHbIe POJIM M CHJIbHOE
»J* yepe3 MeTadopudeckne KapTb» (Beaymas — 1. B. Ipaux, ncuxosnor, apT-Te-
paneBT, AUMIOMUPOBAHHBIA UTPOITPAKTHUK);

— wMactep-kiacc «Ilcmxonpama B COBPEeMEHHOM MHpe: HCCJeI0BaHHe
310pOBbS Uepe3 Npu3My TeJsia u smMouuin» (Benymas — 7. B. Uxukeaose, kaHau-
JIaT MICUXOJIOTUYECKUX HAYK, YWIEH AMEPUKAHCKOW MICUXO0JIOTHYECKOM aCCOLMALINH,
MICUXOJIpaMa-TePareBT, JOLUEHT Kadeapbl MICUXOJIOTHH U MEeJAaroruku Gpuiiosoruye-
ckoro (akynsrera PYIH);

— MmacTtep-kiacce «TaHmeBaJbHO-IBUTaTeIbHAS Tepanus» (Beayuias —
E.B. Muxaiinuna, Kaunuaar neJjarorndeckux HayK, apT-TepareBT, Ou3Hec-TpeHep,
YJIEH aCOLMAIMU TaHIeTepaneBToB, mporpaMMHublid 1upekTop AHO «IICA «Omnyxo-
TBOPEHUE);

— tpancpopmannonnas urpa «KMAK u T-urpbl: HHCTPYMeHTBI OyayLIero
AJIsl TICHXO0JIOTOB, KOY4Yeil 1 MAcTepOB MOMOTaOIIMX MPAKTUK» (Beaymias —
E.B. Cysoposa, NOKTOp NCHUXOJIOTMYECKHUX HAyK, rpodeccop, 3aBenyromias kade-
POV KOTHUTHBHBIX HAYK, MPOEKTUBHBIX METOAUK U UTPOBBIX TEXHOIOTUN Mexy-
HApOJIHOM aKaJeMHUH JTYXOBHOTO pa3BUTHUS M WHHOBAIMOHHBIX TEXHOJIOTHM,
Ou3Hec-TpeHep, Koyd, KOHCYIBTaHT 1o Metadopudeckum kaptam (MAK), Tpenep
JUYHOCTHOTO POCTa, DKCHEPT MO MOTHUBALMU U JIMYHOU 3((HEKTUBHOCTH, UTPO-
MPAKTHK, BeIyllas MCUXOIOTUYECKUX TPAHC(HOPMAITMOHHBIX U O0YYAIOIINX UTP).
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Puc. 6. IV MexayHapogHbiin ApT-PecTtuBans (25 oktsa6ps 2025 r., Mocksa, PYH)
HcTovHumk: apxme kadenpsl ncuxonorum u neparorvkn PYAH.

Figure 6. IV International Art Festival (October 25, 2025, Moscow, RUDN University)
Source: archive of the Department of Psychology and Pedagogy of RUDN University.

B pamkax nporpammbsl ApT-DecTHBa y9acTHUKAM OBLITH MPEATI0KESHBI HH-
AUBHAYaJIbHbIe KOHCyJbTauuu U CynepBusuonHasi banunroBckas I'pynna
non pykoBoactBoM T.B. Uxukeaose, kanauaata MCUXOJIOTHUECKUX HAyK, YJeHa
AMEpUKaHCKOW TICHXOJIOTHYECKOH acCoIMainy, TICHXoApaMa-TeparneBTa, JoIeHTa
Kadeaphl ICUXOJIOTUU U ienaroruku (umonorudeckoro daxynsrera PYJIH. 3aBep-
et Apt-dectrBanb rpynmnoBbiM (ienmMobom «MaHana cyacThs», Ha KOTO-
POM YYaCTHUKH CO3/aJIM MACIITA0OHBIN KOJUIGKTUBHBINA apT-O0BEKT.

[TapannenbHO ¢ OCHOBHON MpOrpaMMoil KOH(EPEHIIMU MpoIljia MporpaMmma
noBeimeHus kBanudpukanuu Lentpa 1O dumonornveckoro dakymsrera PYIH
«CoBpeMeHHbIE TEXHOJIOTUM O0ecnedeHHs] NICHXUYECKOro 310POBbsl M MCUXO0-
JIOTHY€eCKOro 0JIaromoJiyuyus», B paMkax KOTOPOM YYaCTHUKH OCBOWJIM OCHOBBI
KOTHUTHUBHO-IIOBEIEHYECKOTO M AK3MCTEHLMAIBHOIO IOAXO/I0B B IICHUXOJIOTHYE-
CKOM KOHCYJIBTUPOBAaHUU, BKJIIOUAsl CYNEPBU3UIO MO/l PYKOBOACTBOM KBaTH(HIIH-
POBAHHBIX MICUXOJIOTOB-TIPAKTUKOB.

Takum o6pazom, VI MexayHaponHas HaydHO-TIpaKTHUYECKass KOH(epeHIIHs
«IIpuBep:keHHOCTHh BOIMPOCAM TCHUXHUYECKOTO 3I0POBBS» CTalla BaXKHBIM JTarloM
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B MHCTUTYIIMOHAJIBHOM Pa3BUTUU ICUXOJIOTUN KaK HAyYHOW U 0Opa30BaTelIbHOM
muctuiuael B PYJIH. Opranuzanus u nposenenue Gopyma Takoro macirada 3a-
KOHOMEPHO COBIIAJIM C IEPUOIOM BBICOKOTO MEXAYHAPOAHOIO IPU3HAHUS YHUBEP-
curera. Bxoxnenne PY/IH B 2025 1. B mpeamernsiii pedtunr Times Higher
Education (THE) mo ncuxonoruu (C OIHOBPEMEHHBIM IMPUCYTCTBUEM BO BCEX
11 peittuarax THE) u coxpanenue nuaepckux nozuruii B TOII-10 RAEX y6enn-
TEJIbHO CBUJIETEILCTBYIOT O BHICOKOM Kau€CTBE pPeaIu3yeMbIX 3/1€Ch HAyUHbIX U 00-
pa3oBaTenbHBIX Iporpamm. [IpoBeneHnas KoHpepeHIHs, 00beAMHUBIIIAS UCCIIEIO0-
Baresei u3 6osee uem 40 cTpaH, He TOJIBKO OTpa3uIIa 3TOT YPOBEHb, HO U YIPOUHIIA
MHTETPAIUI0 YHUBEPCUTETA B MUPOBOE aKaJeMHUUECKOE MPOCTPAHCTBO.

Opranu3alioOHHBIH KOMUTET KOH(EpPEeHIMH BbhIpakaeT OJaroJapHOCTh Map-
THEpPaM-COOpPraHHU3aTopaM, CIHUKepaM IUIEHapHOIO 3acelaHMsi U yYaCTHUKAM CEK-
LMH 332 UX MHTEPECHBbIE U aKTyaJbHbIE JOKJIA/Abl, a TAKXKE BEIYLIUM CIELHUATHU-
CTaM-IIPAaKTUKaM 32 MacTep-KJIAcChl, KOTOPbIE MPOU3BEIHN OOJbIIOE BIEYATIECHUE
Ha CTYJEHTOB U TOCTEH MEPONPUITHSI.

Oco0as mpu3HaTeIbHOCTD aipecoBaHa BOJIOHTEPAM — aCIUPAHTaM U CTYICH-
TaM MarucTparypsl 1 6akanaBpuara kadenpsl ncuxonoruu u negaroruku PY/IH 3a
UX aKTUBHOE y4YacTHE M MMOMOIIb B OpraHU3aIMK KOH(EPEHIIUH.

[MonpoOHocTH npoBeaeHNs KOhEepeHIIMH MTPECTABICHBI Ha caiiTe KOH(epeH-
nuu https://mentalhealthforum.ru/, rme MOXKHO MOCMOTPETH BUICOTOKIIABI U TIPE-
3€HTAllUU BBICTYIJICHUI YYaCTHUKOB U (POTOPEMOPTaX, a TaKkKe MO3HAKOMHUTHCS
¢ aHoHcoM VII MexyHapoHOH Hay4HO-pakTudeckoi koHpepenuuu «IIpusep-
KEHHOCTb BOIIPOCAM IICUXHYECKOTO 3/I0POBbS», KOTOpasi COCTOUTCS 22—24 OKTAOps
2026t
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Scientific Dialogue on Mental Health:
Results of the 6™ International Scientific and Practical
Conference “Commitment to Mental Health Issues”

Evgeniy B. Bashkin'(”/, Asya S. Berberyan*”, Regina V. Ershova'(”,
Galina N. Kameneva'!”, Elene A. Bzhoyan'® =" Irina V. Kelareva'

! RUDN University, Moscow, Russian Federation
’Russian-Armenian (Slavonic) University, Yerevan, Republic of Armenia
P<dbzhoyan-ea@rudn.ru

Abstract. October 23-25, 2025, the RUDN University Department of Psychology and
Pedagogy once again held its annual key International Scientific and Practical Conference,
“Commitment to Mental Health Issues.” It was more than a conference, it was a scientific and
practical dialogue on mental health issues, held over three days by 798 registered participants,
including respected scholars, practitioners, and emerging researchers. The conference included
a plenary session and 10 thematic sessions, accompanied by an extensive program of master
classes, roundtables, open lectures, an art festival, and cultural and educational events.

Keywords: international conference, mental health, commitment, psychological well-
being, art festival
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