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O XYPHAJE

EsxexBapTaIbHBIN HAyYHO-TIPAKTUICCKUNA PEIIEH3UPYEMBIH JKYpHAII 10 TpodIeMaM TICH-
XOJIOTUH, TIEAArOTUKN M o0pazoBanus «Becrnuk Poccuiickoro yamBepcuTera Apy:KObI HApo-
noB. Cepusi: IlcuxoJiorust U meaaroruka» usjgaercs PoccuiickuM yHUBEPCUTETOM APYKOBI
HaponoB ¢ 2003 r. Penkosuterust )KypHana CTPOTO MPHUAEPKUBACTCS MEXTYHAPOIHBIX CTaH-
JApTOB MyOJIMKAIIMOHHON 3THKH, chopmyaupoBaHHbX B nokymeHTe COPE (Committee on
Publication Ethics): http:// publicationethics.org

Heasp kypHana — myOIuKanus pe3yibTaToB (yHIAMEHTAIBHBIX U MPHUKJIAIHBIX HAY4-
HBIX UCCIEIOBaHMHA POCCHICKUX M 3apyOeKHBIX YUCHBIX MO aKTyalbHBIM IIPOOJIEMaM COBpe-
MEHHOU TICUXOJIOTUH U TeJarOrvKy B BHJE HAYYHBIX CTAaTel, HAYYHBIX 0030pOB, HCTOPHUYECKUX
CIIPaBOK, TTOCBSIIICHHBIX AESTENSIM POCCHHUCKOM M 3apyOe:KHOW HayKW, HayIHO-WH(OPMaIMOH-
HBIX COOOIIEHU.

Kypnan anpecoBaH Hay4HbIM paOOTHHKAM, HUCCIIEOBATEIsIM, MPENoaBaTesisiM B cdepe
TICUXOJIOTHH Y TIeJIATOTHKH, TIPAKTHYECKAM TICUXOJIOTaM, TIeIaroraM ¥ YYUTEIIsIM, a TaKkKe acliipaH-
TaM H CTyZICHTaM, OOYJaFOIIMMCSI TTO TICHXOJIOTO-TIE[aTOT MYECKUM H CMEKHBIM CIICIIHATEHOCTSIM.

Cratbu myOJIHKYIOTCS Ha PYCCKOM M aHTITUICKOM SI3BIKaX.

«Bectauk Poccuiickoro yauBepcutera Ipysx061 Haponos. Cepus: Ilcuxonorus u nena-
TOTMKa» BKIIOYCH B 0OHOBIICHHBIN [lepeueHs perneH3npyeMbIx HaydHbIX usnanuii BAK PO,
B KOTOPBIX JTOJDKHBI OBITH OITyOJIIMKOBAaHBl OCHOBHBIC HAay4YHBIE PE3YJIbTAThl JUCCEPTAMi Ha
COMCKaHHE yUYEHBIX CTeleHel KaHAuIaTa HayK U JOKTOpa HayK MO CIEIYIOUIMM HAay4YHBIM CIie-
UATBHOCTSIM B COOTBETCTBYIOIINM UM OTPACIISIM HAYKH:

13.00.01 — O6mias megaroruka, MCTOpHS MEAArorukKyd U 00pa3oBaHus (Ieaaroruyeckue
HayKH);

13.00.02 — Teopust u MeToAMKA OOYUIEHUSI M BOCIUTAHUS (110 00IACTSIM U yPOBHSIM 00-
pa3oBanus) (MeJaroruyeckue HayKu);

13.00.08 — Teopust 1 MeTouKa MpodeccHOHATbHOTO 00pa30BaHusl (IIeJarornieckue Hayku);

19.00.01 — O6mas NCUXOoIOTHs, IICUXOJIOTHS TUIHOCTH, UCTOPHS TICUXOJIOTUU (TICHXO-
JIOTUYECKUE HAYKH);

19.00.02 — [Ncuxodusnomnorus (MCUXOJIOTHIECKHE HAYKH );

19.00.03 — [Ncuxonorus Tpyaa, HXEHEPHAs ICUXOJIOTHS, DPTOHOMHUKA (TICUXOJIOTHYE-
CKHE HAayKH);

19.00.04 — MenuuuHCKas ICUXO0JOTHUs (TICHXOJIOTHYECKHUE HAYKH);

19.00.05 — CouuanpHasi ICUX0J0THS (IICHXOJIOTHYECKUE HAYKH);

19.00.07 — [Negaroruveckas ICHUXOJIOTHS (TICUXOJIOTHYECKHE HAYKH);

19.00.13 — [Tcuxomorus pa3BUTHs, aKMEOJIOTHS (ICUXOJIOTUIECKUE HAYKH ).

C 2017 r. )xypHal BKJIFOUeH 1 uHAekcauuu B 6a3y gaHHbIX PsycINFO (AmepukaHckas
MICUXOJIOTHYeCKasi accouuanms): http://www.apa.org/pubs/databases/psycinfo/coverage.aspx,
¢ 2020 r. — B 6a3y RSCI na miatpopme WoS, a Taxke unnekcupyercs B PUHIL (sapo PUHII),
DOAJ, Google Scholar, Ulrich’s Periodicals Directory, WorldCat, East View, Cyberleninka,
Dimensions u ap.

OYHKIIMOHUPYET AIEKTPOHHBINA calT XypHana Ha lloprane HayuHsx xypHasoB PYJIH:
http://journals.rudn.ru/psychology-pedagogics, KOTOpbIi COAECPKHUT MOJHBIC CBECHHS O KYyP-
HaJjle, peAAKIIMOHHOHN MOJIUTHKE U 3THKE, TPEOOBAHUAX K MOJTOTOBKE W MyOIUKAIIMH CTAaTEeH,
MTOJTHOTEKCTOBBIE BBITTYyCKH KypHaia ¢ 2008 r. u qpyryro uHopMaImrio.

B 6a3e mannbix Poccuiickoro unnekca Hayunoro nutupoanus (PUHII) na mnatdopme
Hayunotii anexkrponHoit 6ubnuoreku (HOB) npencrapneHsl NOTHOTEKCTOBBIE BEPCUU CTATEH C
2003 1.: http://elibrary.ru/contents.asp?titleid=25721

ITo BceM Bompocam, CBS3aHHBIM C IyOTUKANKEH cTaTel B )KypHAJE, MOKHO CBS3aThCS
C peAKoJUIeTHel 10 AIIEKTPOHHOMY ajpecy: psyj@rudn.ru
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Abstract. Currently, in the context of the global transition of the world education system
to the remote format, it has become vitally important for a person to be able and ready to inde-
pendently organise his/her educational and professional activities. The article considers methodo-
logical approaches to self-education in the context of its use in the process of lifelong learning/
continuous education. The authors discuss the existing concepts of self-education and ways of
its organisation, taking into account age-specific features, forms and types of learning. The con-
cepts of ‘self-organisation’ and ‘self-education’ are analysed. The essence of the scientific
categories ‘self-learning’ and ‘self-organisation in education’ is revealed in relation to the system
of higher education. The role of tutors as mediators in student self-organisation is shown and
their main functions in this process are described. Based on a theoretical analysis of existing
forms of self-organisation in education and the experience of using self-organisation, various
directions and possibilities of their application in practice are delineated. Careful consideration is
given to criticism of the use of self-organisation in learning and its advantages. The authors
also discuss the prospects of using self-organisation in higher education, emphasising the im-
portance and relevance of developing self-organisation as a student’s personality trait. A de-
scription is made of learning models based on self-organisation of students. Finally, the expe-
rience of implementing the self-organisation approach to the educational process is analysed.
As a result of the study, the authors conclude that self-learning can be successful if it seems
socially significant for students. The use of advanced digital technologies and Internet re-
sources can also contribute to effective self-learning. The results of the study indicate that
students should develop the ability to independently organise their educational activities as
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well as self-control/self-assessment skills, which is especially important in connection with
the increase in independent work in curricula and the massive transition to the remote format
in higher education during the COVID-19 pandemic.

Key words: lifelong learning, self-education, self-organisation of students, continuing
education, remote education, social network

Introduction

The globalisation and modernisation of modern society requires new approaches
to education. Individuals who are able to ensure their competitiveness throughout
their lives are very much in demand today. The constant influx of new knowledge
accompanied by increasing volumes of information and emerging new technolo-
gies lead to the need to improve skills and develop the creative capacities of indi-
viduals. Therefore, learning activities should be focused not so much on increasing
quantitative indicators of knowledge but on developing certain skills to solve spe-
cific problems and tasks.

The concept of lifelong education involves the acquisition of new know-
ledge throughout life, using both formal and informal learning models (Boyko et al.,
2014; Belovol et al., 2019). The formal learning model is implemented in educa-
tional institutions at various levels and is confirmed by official documents (certifi-
cates, diplomas). Informal learning takes place in the process of everyday life, often
without a special educational task. In recent years, due to the significant develop-
ment of the science of education and the concept of lifelong learning, the im-
portance of the educational process has been identified, in which it is necessary to
help students to understand the process of their own learning and make them able
to assess their own experience.

Consequently, the internal and external aspects of the individual learning pro-
cess, such as the motivation for acquiring certain skills, the decision-making sys-
tem necessary to optimise the learning process, the ability to manage it and direct
it towards achieving goals related to the needs and interests of students, become
the most important factors that determine the success or failure of learning itself
(Knyazkova, 2014).

The idea of self-education and self-learning throughout one’s life originates in
the philosophies of Socrates, Plato and Aristotle, who linked the process of self-education
with the possibility of personal self-improvement and self-development (Aristotle,
Plato). Later, R. Descartes proposed the hypothesis of self-organisation, which was
further developed by 1. Kant (Descartes, Kant). These ideas were further elaborated
in pedagogy and psychology. In the context of the concept of lifelong education,
which became popular in the 70s of the twentieth century, the ideas of self-education,
self-learning and self-organisation gained particular relevance.

In 1996, the Organisation for Economic Co-operation and Development (OECD)
emphasised the importance of helping people, starting at the initial level of educa-
tion, to develop skills and acquire knowledge that would enable them to self-
develop constantly and throughout their lives, to retain the ability to learn and ac-
tively monitor the dynamics of their own learning (OECD-OCSE, 1996).

Later, in the 2013 message, revised in 2017 and addressed to the European
Parliament, the European Economic and Social Committee and the Committee of
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the Regions, on technology and educational resources, the European Commission
emphasised the importance of promoting the conditions and rules of an open edu-
cational process based on ‘self-directed’ learning, aimed at the formation of thinking
and responsibility among students who can independently plan their educational
process, find resources and, therefore, consciously participate in the learning pro-
cess and achieve results. This approach, according to the European Commission,
should also be encouraged by the use of open educational resources (Cfr. Com-
missione Europea, 2013). Self-directed learning is currently an indicator that re-
flects how a person is able to determine what, when and how to teach, as well as
an integral part of the need that must be met through the constant search for new
educational opportunities. The conceptual transition from education to self-education
is a promising direction in the development of higher education. Self-organisation
is a prerequisite and part of the process of self-education.

Self-organisation in learning: a comprehensive concept

The aim of our study is to consider the existing pedagogical and psychologi-
cal approaches to the organisation of self-education, which is one of the leading
forms of lifelong learning, as well as to make a comparative analysis of various
forms of self-organisation in higher education.

Due to the increased relevance of self-education in recent years, a number of
questions have arisen related to the process of organising self-education, such as self-
organisation, self-motivation, self-learning and some others. ‘Self-education’ and ‘self-
organisation’ as scientific categories are considered in philosophy, pedagogy, psycho-
logy, sociology and cultural studies due to the interdisciplinary content of these con-
cepts. M. Knowles emphasised that self-education is not only a basic, specifically hu-
man ability but also the cornerstone of the lifelong learning process (Knowles, 1975).

The ability to ‘manage oneself’, ‘self-control” and ‘self-organisation’ in many
ways allows us to assess the level of personal development. Self-organisation is
a fundamental indicator for assessing the development level achieved by an indi-
vidual, both in terms of personal maturity and intellectual and professional deve-
lopment; it also determines the degree of active participation of students in plan-
ning, conducting, assessing and understanding the learning option selected and
implemented by them based on their interests and needs (Brockett, Hiemstra, 1991).

M. Narvéaez and A. Prada believe that self-organisation in learning can be
identified with the concept of ‘self-directed learning’, which, in turn, is synonymous
to ‘self-regulated’, ‘autonomous’ and ‘programmed’ learning, since in all these
forms of learning the key element will be personal initiative, which is described as
the basis or rather the ‘starting point’ from which individuals begins to set goals
and manage their resources in order to achieve the set goals (Narvéez, Prada,
2005. Pp. 115-146). Self-organisation is manifested in the ability to take on growing
responsibility in the process of self-learning, set specific goals, allocate the neces-
sary resources for learning, plan educational activities, choose strategies, monitor
the development of actions, constantly assess learning outcomes and reflect on one’s
own actions.

An analysis of Russian psychological and pedagogical studies of self-orga-
nisation showed that there are many different approaches to understanding this phe-
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nomenon. Some authors consider self-organisation as self-direction of their own
actions sorted in order of importance and aimed at achieving a goal (Mandrikova,
2010); others believe that self-organisation is an integrated system-forming com-
plex of personality traits that affects the effectiveness of activities (Smolyar, Knyaz-
kova, 2016); A.M. Pavlova understands self-organisation as the ability to create
a system of independent self-directive actions that ensure the productivity of ac-
tivities (Pavlova, 2017).

Self-organisation in self-education is actually a starting point for lifelong
learning, understood as a state of constant search for opportunities to acquire new
knowledge. Moreover, it is ‘self-organisation’ (which includes the process of self-
control and self-motivation) that allows individuals to start the processes associated
with lifelong learning, that is, to perceive themselves as ‘students’ and ‘researchers’
throughout their existence (Belovol et al., 2016). Education in a university is an im-
portant factor affecting the formation of personalities; self-organisation as a perso-
nality trait is developed in the process of self-education.

Therefore, it can be said that self-organisation depends on the level of per-
sonal predisposition to lifelong learning and on the ‘quality’ of learning in terms
of knowledge acquisition, ability to change and develop skills (Merrian, Caffarella,
1991). It is obvious that individuals who have developed the ability to control them-
selves can manifest themselves as personalities focused on lifelong learning (Ar-
telt et al., 2003. P. 10). The desire and capacity for continuing learning are mani-
fested in an individual due to the appearance of ‘specific signs’ associated with
internal motivation, personal interest and independence in the organisation and
management of self-directed learning. As a matter of fact, self-organisation helps
to determine the level of understanding of the importance and value that an indi-
vidual attaches to the educational process and learning as a whole, as a set of ac-
tions aimed at achieving personal independence in various spheres of life.

Self-organisation is a prerequisite for self-learning, which must be started and
completed; and, in this sense, we can assume that self-organisation is not identified
with self-learning, since it exists for the latter in the framework of the individual’s
state, which we can define as ‘the internal human nature’ (in interiore homine).
Despite the fact that self-organisation is related to the internal human nature and
predisposition to learning values, the trend towards independence in learning can
be predicted and assessed using specific methods and tools obtained thanks to
them (Olivares, Lopez, 2014).

Experimental studies show that the trend towards personal self-organisation
arises almost naturally, and then turns into the ability to independently plan and
manage enthusiasm, trust in learning strategies and educational values along with
responsibility. The study conducted by R.T. Owen shows that the learning process
of an individual focused on self-education always proceeds freely and without
a sense of restriction, regardless of whether it occurs in an informal environment or
in formal areas, in which, however, there are obstacles to the free study of the cur-
riculum content (Owen, 1999. Pp. 739-743).

However, some authors believe that it is precisely because of the limitations
associated with certain requirements and standards that self-directed learning
(as a consequence of self-organisation) cannot be successfully developed within
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the formal, traditional educational context (Brookfield, 2001). At the same time, adult
education in most cases can be very successful using a model of informal education,
which involves self-learning (Belovol et al., 2018; Candy, 1991). In fact, one of
the fundamental concepts related to self-organisation and learning is the ability to
learn independently and, therefore, also become ‘self-educated’.

Traditionally, students were perceived as subjects in an ‘inactive’ learning envi-
ronment, that is, as passive receivers of content taught in a non-emotional and non-
personalised format; the use of their own approaches and personal resources by
themselves, as it should be in the context of self-learning, was not encouraged (Mer-
rian, Caffarella, 1991). At the same time, the modern reform of the education sys-
tem, which is based on the model of lifelong learning, requires the introduction of
new learning methods.

The most effective educational model, consistent with the principles of demo-
cratic values and highly-demanded in modern society, is manifested in the fact
that it is perceived as an environment, not isolated but acting in symbiosis with all
other educational contexts and with society as a whole, in order to promote the de-
velopment of students’ independence. In this environment, students, as active sub-
jects, can find, for example, just that component of freedom that will be available
thanks to new Internet technologies and remote learning formats that allow students
to find resources and tools for developing and conducting self-directed learning
outside the formal educational content provided by the institution (Kop, Fournier,
2010. Pp. 2-19).

The educational model, based on the self-organisation development princip-
les, assumes that teachers act rather as learning assistants, which allows students
to use the knowledge and skills that they personally acquired, consciously choosing
various cognitive strategies in accordance with their tasks, as well as to develop
a constant motivation to learn using the resources that society and new technolo-
gies provide for them (Cazares, 2009. Pp. 1-4).

The current trend towards self-organisation in learning makes it possible to
develop and implement an integrated learning model that includes different learning
strategies (cognitive, metacognitive and motivational ones). This model involves
the development of the ability to control emotions (understood as the ability to
create and control the desire and enthusiasm for learning), as well as continuous
self-improvement and personal growth, which involves the development of the ability
to reflect, the ability to rethink the acquired experience and set new learning goals
(Smolyar, Knyazkova, 2016).

The modern concept of self-education as a result of self-organisation in edu-
cation is a complex of key provisions based on experimental data obtained using
specific educational models and theories of personality formation. There is no doubt
that in the context of adult education, where the goal and the means to achieve it
are more easily defined, self-education is the very essence of lifelong learning. Self-
organisation, as the starting point and essence of adult education, reflects the na-
ture of self-education, which, according to M. Gibbons and G. Phillips, can really
be implemented only when some people are not forced to study, and others are not
obliged to teach the content of a particular educational programme (Gibbons, Phil-
lips, 1982. Pp. 67-86). In fact, self-learning is implementable only when students
independently decide what to learn and what not to learn.
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M. Knowles notes that self-organisation in learning involves the direct par-
ticipation of students in the educational process, their taking the initiative, with or
without someone else’s help, in diagnosing their learning needs, formulating learning
goals, identifying learning resources, choosing and implementing appropriate lear-
ning approaches and assessing subsequent results (Knowles, 1970).

At present, educational theorists consider self-organisation in learning as a life-
style that underlies independent learning (i.e. self-directed learning). Self-learning
allows each student to take more responsibility for learning-related decisions. Self-
organisation in learning can be considered as a characteristic that, to one degree or
another, exists at all stages of human education. Self-learning can include various
activities and involve various resources, such as reading self-selected literature,
participating in learning circles and discussions, internships, or simple self-descrip-
tion of material (Brockett, Hiemstra, 1991). A teacher or tutor can contribute to
the autonomous and free development of self-education of students by maintaining
a constant dialogue with them, providing them with resources, assessing their re-
sults and promoting the development of their critical and abstract thinking. Educa-
tional institutions can support self-organisation in learning by providing open lear-
ning programmes, individual learning options or other innovative programmes (Mor-
ris, 2019. Pp. 56-66).

Mediators of self-organisation in education

The important question is how to help students to develop independent learning
skills. The answer to this question depends on the learning environment, in which
students are immersed, as well as on the influence of the ‘mediator’, who may be
a teacher, tutor or instructor (Crooks et al., 2001; Hiemstra, 2013). In different coun-
tries such ‘mediators’ are called differently, but they perform the same functions.

The mediator in the educational process based on self-organisation of stu-
dents performs the following functions (Cruz Flores et al., 2011):

— helps students to structure their learning material using techniques that can
identify their individual needs for topics covered in the course or in the training
module and facilitate their independent in-depth study;

— after determining the needs of students, assists them in independent and
deeper studies of specific topics, including this in the learning goals and objectives,
which can be formalised as an individual curriculum written and agreed upon by
the tutor and students;

— encourages students to use self-assessments (assessments of the results of
their own activities) and choose methods that are appropriate for the content and type
of learning in accordance with the desired goals; the tutor as a mediator can also use
traditional methods of assessing the effectiveness of self-organisation (question-
naires, tests, interviews, etc.) or other forms of assessment; if it is necessary to
increase the objectivity of the assessment, an additional expert can be involved,;

— uses a variety of learning resources, helping students and expanding their
capabilities in selecting materials for advanced learning to achieve their personal
goals, including databases and online electronic resources, which today are an in-
exhaustible source of information necessary for the effective implementation of
tasks facing students;
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— creates an optimal learning environment for personalising the educational
process, which involves the use of various materials on the basis of seminars, dis-
cussions, working groups, additional classes provided online and additional lear-
ning materials,

— organises feedback with students and creates opportunities to adequately
assess the students’ experience individually or in a group; and

— structures the course of individual learning, starting with methods and ap-
proaches to learning and ending with the choice of class time that best suits the indi-
vidual needs of students; taking into account these needs, the attendance of clas-
ses, grades and ways of receiving them are stipulated.

In addition, the use of new approaches to learning based on digital technolo-
gies, innovative learning methods and Internet resources can currently help students
to strengthen their natural predisposition to self-organisation, promoting the lifelong
learning process in the context of independence and freedom, and rational assess-
ments without fear of errors in relation to the results of their learning and libera-
tion from conventions that were always limiting, for example, in a formal approach
to learning. At the same time, it should be noted that, like any approach to learning,
the independent approach has its advantages and disadvantages, which must be
taken into account in the process of its usage.

In the modern world, self-learning is attracting the increasing attention as one
of the most promising educational methods (Joan, 2015). Currently, a significant num-
ber of different learning methods have appeared due to the use of the latest elec-
tronic technologies, and, consequently, the learning format itself must be changed.
This increase in the choice of learning resources means that students have the op-
portunity to choose their own learning method (Manca, Ranieri, 2016).

Criticism of the use of self-organisation in learning

Basically, criticism of the use of self-organisation in learning is associated with
its insufficient versatility. Self-organisation in learning, presumably, can undermine
the idea of traditional education and cast doubt on the very system of generally
accepted traditional approach to the educational system in society. However, this
approach has its advantages, especially in the field of adult education. Our studies
have shown that self-education is very effective when an informal learning model
is used (Belovol et al., 2018).

Self-organisation in learning, with its characteristic democratic approach pro-
moting independence and communication between teachers or students and teachers
as equals, refers to the ‘Western’ learning styles that may be unacceptable for
some other cultures. For example, in Asia or Africa, the traditional, authoritarian style
often prevails, in which the goals are always clearly defined and control is associ-
ated with quantitative indicators in accordance with the requirements of national
education systems. Students from these countries may turn out to be unprepared
for self-learning. In this regard, they obviously need the help of a tutor and peda-
gogical support.

Studies on the self-organisation of Russian students show that it is negatively
affected by the inability of students to resort to external resources when planning
their activities in the absence of external control (Bobyliov, 2019). Students de-
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velop skills in the self-organisation of educational activities much more success-
fully if they are supported and controlled by teachers (Trofimov, 2017).

Thus, self-organisation in learning, in which there is no rigid and well-defined
approach to the learning goals, can disorient students due to difficulties in finding
clear parameters for assessing the results achieved in the learning process. In fact,
self-organisation in learning may require answers to a number of important ques-
tions: what to evaluate, how to evaluate and in relation to what? In relation to
the sensation of the usefulness of the life of the person or to his/her current and
future work? In relation to the content of what is taught or the social consequences
of learning? Or, perhaps, in relation to the achieved personality changes? And there
may be quite a lot of such questions. Nevertheless, self-organisation in learning
has several advantages.

Advantages of the self-directed approach to learning

Self-organisation in learning can contribute to the development of a new ap-
proach to education, which is based on real life conditions and learning experi-
ence (Gibbons, 2002; Grow, 1991). Self-organisation in education reflects the idea
of the free choice in learning, taking into account the interests of students and
helping them to realise their desires. This is particularly relevant in adult education.
Self-organisation implies the idea of developing cooperative pedagogy, in which
the freedoms of each person are perceived and interact in such a way that every-
one can benefit from them (Guglielmino, 2008. Pp. 1-14).

Self-organisation in education and learning helps students to become proac-
tive and committed to success, increase their self-assessments and feel satisfied
with life and achieved results. Self-organisation in learning significantly increases
the ability of students to make conscious choices in their favour, since in the pro-
cess of self-learning they make decisions that take into account their own ideas,
desires, aspirations, feelings and needs, and, therefore, they experience an increased
sense of responsibility for the decisions made. Self-organisation in education en-
courages students, taking into account their real interests, to study topics in a wider
and interdisciplinary context as compared with how it is done in the framework of
educational disciplines. With the help of self-learning, the educational programme
can be mastered with due account for the goals and the motivation emanating
from the teacher, but in a more informal and democratic form (Barrios, Camargo
Uribe, 2017).

Thus, the advantages of self-directed learning are as follows:

1) self-organisation in learning contributes to the practical implementation of
the didactic principle of learning and development, which can be defined as a ‘natu-
ral” sense of self-confidence, proactivity, commitment to success through learning,
a sense of satisfaction with life and achieved results due to the accepted responsi-
bility for the chosen lifestyle and the way to receive an education;

2) self-education based on self-organisation opens the door to a new interpre-
tation of ‘success in learning’ and ‘success in the educational process’. For exam-
ple, an educational institution aimed at promoting self-education in learning should
accept the fact that ‘success’ or ‘failure’ in the learning process are relative concepts
and should be considered more globally, taking into account the development of
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the student’s entire life and learning. This approach is especially important when
success or failure in the educational process is actually determined by tests or
quantitative assessment methods, which, no matter how objective they might be,
are always stereotyped, containing imposed criteria and are aimed at assessing
academic performance in learning the content that was not consciously selected by
students themselves;

3) students’ aspiration to self-organisation, if it is transformed into the real as-
piration to development through continuing self-learning, allows them to have a much
wider range of interests than it is possible in traditional learning with a clearly de-
fined curriculum, a predetermined schedule and content, because the traditional
school today is not able to satisfy all the needs and interests of students.

Self-organisation contributes to a deeper study of topics that, although in-
cluded in academic disciplines, can yet be studied more widely, even at an inter-
disciplinary level, taking into account the specific interests of students themselves.
Based on self-organisation, it becomes possible to transform the curriculum con-
tent in such a way as to motivate students to study it in accordance with the goals
and objectives defined by the teacher.

Consequently, the knowledge that students will acquire, regardless of the re-
strictions associated with the formalised curriculum will be the result of the free
choice rather than obtrusion. Without compulsory curricula, students are free to choose,
plan, research and create, while learning what they want according to their goals,
values that they intend to uphold and personal desires that they want to achieve through
learning. This is precisely the main development trend of self-organisation in lear-
ning. Self-organisation in learning provides a new approach to education and learning
in general: it reflects the idea of receiving an education without restrictions, the right
to choose one’s own way of receiving an education, to follow one’s own interests
with the aim of satisfying one’s own desires and expectations (Sumuer, 2018).
Self-organisation in education is based on the idea of the free choice.

Independence and self-direction in learning and work of students are achieved
through the organisation of their work and acquisition of competencies, which they
will implement when they are ready to devote time to them, in accordance with
the planning, implementation and assessment of their own learning experience.
Self-organisation is directly related to self-learning, since it is impossible to achieve
success in educational activities without the correct time distribution and without
the ability to set goals. Today, the process of self-education is impossible without
the use of advanced technologies and learning resources.

Experience in implementing self-organisation technologies
in higher education

The modern approach to self-organisation in higher education involves the use
of various tools and methods. Various forms of independent work performed by
students contribute to the formation and development of self-organisation in educa-
tional activities. In the process of scientific research work, students acquire the ability
to formulate goals and organise their time. The use of various forms of independent
work, including the remote learning format, is a prerequisite for self-organisation
in educational activities.
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In formal learning, self-organisation means that students are involved in formu-
lating the goals of their own learning activities, organising knowledge and construc-
ting meaning using appropriate strategies that they consider necessary for the ac-
quisition, development and generalisation of everything that has been studied (Loba-
to Fraile, 2006). The constructivist model of education allows students to learn by
managing the process of their own learning. Constructivism suggests that students
are products of their own abilities, which are used to acquire knowledge. In class-
rooms, pedagogical situations are created, solving which, students learn to active-
ly construct knowledge. In this context, the University of Los Lagos (Santiago,
Chile) developed in 2012 a student-oriented educational model based on competen-
cies, which includes the search for new forms of relationships in teaching, much more
flexible and creative approaches that, practically speaking, contribute to the solution
of pedagogical problems, considering the student as the main protagonist in con-
structing learning. To ensure the achievement of these goals, the curriculum includ-
ed disciplines that form ‘transversal competencies for learning’, which are a series
of cognitive, emotional and social tools that can be used during the teaching process
in harmony with the constructivist educational model (Le6n Urquijo et al., 2014).

Recently, various social networks have been increasingly used for teaching
and learning. For example, Facebook is used in different countries as a platform for
online learning (Joan, 2015). This social network allows students from different
countries and regions to organise self-directed learning, exchange ideas, participate
in discussions of tasks, jointly develop research projects, watch videos, exchange
information and always be in touch with the teacher and the group. Thus, Face-
book can act as an ideal environment for the development of independent learning
and the implementation of one’s own educational strategies. Studies on the use of
Facebook in learning emphasise the importance of social networks for implementing
digital education and achieving learning goals in educational institutions (Duncan,
Barczyk, 2016; Peruta, Shields, 2017). The data obtained confirm that Facebook,
along with other social networks and the media, can expand the audience in the uni-
versities and make the educational process more creative and attractive.

Facebook provides collaboration and communication among communities fo-
cused on specific issues in certain areas of interest. When used in the structure of
higher education, this network also helps to better implement the interaction between
the teacher and students. In addition, Facebook can be useful in establishing new
‘social contacts’, which is very important for the processes of learning and socialisation
in educational institutions. It should be noted that Facebook has the ability to integrate
educational resources and applications on its platform to improve the quality of tea-
ching and learning and allows teachers and students to optimise class time. Facebook
also allows students to easily share seminar schedules, relevant materials, and Inter-
net links. Modern educational platforms offering tools for communication, collabo-
ration and learning are structured in such a way as to resemble Facebook. The basis
of this one and other social networks is the availability of data: they are communi-
cation tools that can be used to facilitate the learning process and increase the invol-
vement of students in independent learning activities (Ellefsen, 2016; Tugrul, 2017).

Students, as a rule, are good at using Facebook and do it to create groups and
work on projects. In addition, the use of this network allows students to access
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networks, forums and chat rooms (for example, to obtain information on term pa-
pers) (Chugh, Umar, 2018). We can distinguish the following advantages of using
Facebook as part of self-directed learning:

— easy access and exchange of resources, data, links, etc.;

— easy ways to create interest groups;

— integration of Facebook with mobile devices, which provides greater flexi-
bility in the learning process; and

— support of the personalised educational process and its connection with real
life.

The expansion of web-based communication and learning tools has opened
up new learning opportunities, which include the use of social networks as lear-
ning tools in accordance with individual needs and interests (Caruso, 2018; Cuesta
et al., 2016).

In addition to Facebook, there are some other electronic resources. The Moodle
platform is used in the USA, Europe and Latin America. This platform hosts ma-
terials for various courses. This is a learning environment that allows users to create
sites for online learning in different fields. This web application is very popular
and used in remote learning. Moodle can be downloaded to any mobile device and
used in learning. This web application allows users to take training courses, view
their performance and activity in these courses and also communicate with other
users.

The Coursera platform is a mass online education project with which univer-
sities from the USA, Latin America, China, India and European countries collabo-
rate. Registered users can complete courses in specific disciplines or receive higher
education in a distance format. Upon completion, in the case of successful learning,
students receive certificates or diplomas. There are web forums created for partici-
pants in the courses, where joint learning and discussion of assignments is possi-
ble, but it is not allowed to copy and upload answers to assignments, while there
are assignments that require anonymous mutual checks of students' answers. Some
courses on this platform are recommended for end-of-term tests in universities.
The learning process is organised in such a way that students can independently
plan their time and choose a convenient schedule for listening to video materials
and completing tasks, but within a specified period, i.e. tasks must be completed
in a certain period; however, within this period, students independently organise
their activities. Students who independently regulate the learning process should
have a clear idea of their goals, study and control the learning environment.

In Russia, remote learning involves the Stepik platform, which in its struc-
ture is similar to Coursera. On this platform, registered users can choose free and
fee-based training courses in various fields. Teachers are encouraged to create courses
that can be used in remote learning. There are open courses where anyone can re-
gister on a free or paid basis and private courses where one can sign up after re-
ceiving an invitation from the teacher. To create a course, authors are provided
with a free video studio in Saint Petersburg. For educational institutions, special
profiles can be created. Taking a course does not have default date restrictions, but
the course creator can adjust the opening dates of the modules so that they open
gradually. Deadlines for students can also be customised. Upon successful com-
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pletion of learning, students receive certificates. Education at Stepik is free and con-
venient. Students themselves can come at any time, listen to lectures, read materials
and complete assignments, receiving a certain number of points for correct answers.
They can ask questions to the teacher. The courses provide forums for students to
communicate with one other and with the teacher. The teacher has the opportunity
to offer students assignments for mutual checks and mutual control. Although today
this platform may be used not so actively as similar foreign platforms for higher
education, it has good prospects in the field of remote education as well as an auxi-
liary tool in full-time education.

Thus, self-education, involving the use of advanced technologies and a remote
format, requires that students intensify their independent activities and develop
the ability to manage time and self-organisation skills.

Conclusion

Self-organisation is a kind of ‘life philosophy’, which refers to the ‘philoso-
phy of learning’ and a personality trait that contributes to the effectiveness of
learning. The success of the self-organisation process in higher education depends
on a number of factors: volitional efforts and personal responsibility of students;
the ability to work independently during learning; personality-centred learning;
stable students’ attitudes towards learning; the social significance of learning for
students; and the ability to use advanced technologies based on digital learning
methods and use of Internet resources. Of course, self-directed learning can never
completely replace formal learning and become the ultimate goal of the educa-
tional process, but it can be an important part of education, affecting the formation
of Homo educatus. Self-organisation opens up prospects for continuous lifelong
learning.
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AnHoTanus. B HacTosiee BpeMs B YCIOBHSX TII00ATBHOTO MIEPEX01a MHPOBOH CHCTEMBI
00pa30BaHus B IUCTAHIMOHHEINA (hOPMAT CYIICCTBEHHO aKTyaIU3UPYIOTCS CIIOCOOHOCTH U TOTOB-
HOCTb IMYHOCTH K CAMOOPTraHu3aluu y4eOHOH 1 npodeccuoHanbHoM fesTenbHOCTH. B cTaThe
paccMaTpUBAaIOTCS METOHOJIOTHUYECKIE MTOXO/IBI K CAMOOOPa30BaHNIO B KOHTEKCTE €TI0 UCIIONB30-
BaHUS B MPOIIECCEe HEMPEPHIBHOTO OOYYCHUS, WIIH OOYYEeHU B TeUeHHEe Bcel xm3Hu. O0CyxK-
JAI0TCS CYILIECTBYIOINE KOHLENIMU caMOOOYyUeHUsI M ()OPMBI €r0 OpraHU3alluy C y4eTOM BO3-
pacTHBIX 0COOEHHOCTEH, (POpM U BUAOB 00yUeHHS. AHANU3NUPYIOTCS HMOHSTUS «CaMOOPTaHHU-
3aIus» U «caMooOpa3oBaHUey. PackphiBaeTcsl CYIIHOCTh HAYYHBIX KATETOPHI «CaMOOOYUCHHE)
U «CcaMOOpraHu3alus B 00pa3oBaHUM MPUMEHHUTEIBHO K CHCTEME BbIcIIero oopasosanust. Iloka-
3aHa poJb THIOTOpA KaK MOCPEIHUKA B CAMOOPTaHU3alUHU CTYAEHTA, OIHMCAHBI €0 OCHOBHBIC
(YHKIME B 3TOM Iporiecce. Ha 0CHOBE TeOpeTHIecKOro aHamm3a CyIEeCTBYIOMUX (GOpM camo-
OpraHu3anuy B 00pa30BaHUM U OIBITA €€ MCIIOIh30BAHMS OMICAHBI Pa3IUYHBIC HAIPABICHHUS
U BO3MOXKHOCTH HMX NPHUMEHEHUsS! Ha NpakTuke. PaccMaTpuBaeTcsi KPUTHKA HCIOIb30BAHUS
CaMOOpPTaHM3aINH B O0YUYECHHH U e¢ IpenMyIiecTBa. OOCyKAal0TCs TIEPCIIEKTHBEI UCIIONB30-
BaHUsI CaMOOPTaHM3alMH B BEICIIEM 0Opa3oBaHud. [lomgduepKiBaeTCs BaXKHOCTh U aKTyalbHOCTb
(hopMHPOBaHUS CaMOOPTaHU3ALMU KaK 4epThl JIMYHOCTU OoOyuaromuxcs. OmucaHbl MOJENU
00yueHHsI, OCHOBBIBAIOIINECS HA CAMOOPTaHM3ALMN O0yJaloMmuXcs. AHAIM3UPYETCS OIBIT pea-
JIM3alUH TTOAX0/a CaMOOPraHM3aliy K 00pa3oBaTeIbHOMY Hporeccy. Jlemaercst BBIBOI 00 yCIier-
HOCTH CaMOOOYYEHHsI B CIIydae COLUMAIBHON 3HAYMMOCTH OOyueHUs A CyOBEKTa, BO3ZMOXK-
HOCTH IPUMCHEHHS HOBBIX TEXHOJIOTHI B 00YYEHHH, OCHOBAaHHBIX Ha IU(POBBIX METOJAX U
HCTIOJIb30BAaHUN MHTEPHET-PECYPCOB. Pe3ynbTaThl MccieqoBaHus CBUACTENBCTBYIOT O HEOO-
XOAMMOCTH Pa3BUTHS CIIOCOOHOCTEM K CaMOOpraHM3aluu Y4eOHOIl AeATeNbHOCTH, a TaKXke
HABBIKOB CAMOKOHTPOJISI I CAMOOIICHKU CTYJCHTOB, YTO OCOOEHHO aKTYaJIbHO B CBSI3HU C yBE-
JTUYEHUEM JOJIA CaMOCTOSTEINbHON paboTH B YIeOHBIX MPOrpaMMax M MacCOBBIM ITEPEX0I0M
Ha TUCTAaHTHBIE (OPMBI OOYUICHUS B BEICIIEM 00pa3oBaHuy B riepuof mangemun COVID-19.
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B3anmocBs3b LLUKOJIbHOU BOBJIEYEHHOCTHU
M caMmoperynauum y4eOHOM aeaTeNbHOCTHU:
COCTOSIHMe nNpo0siemMbl U NepcneKkTUBbl UCcnenoBaHun
B Poccumn n 3a py6exxom

T.I'. ®omuna, A.M. Ilorannna, B.A. MopocanoBa

[cuxomornueckuid UHCTUTYT Poccuiickoii akajeMun 0o0pa3oBaHus
Poccuiickaa @edepayus, 125009, Mocksa, ya. Moxosas, 0. 9, cmp. 4

AHHOTanus. B craThe mpeacTaBieH TEOPETHKO-METOONIOTHIECKUHA aHaIH3 TPOOIEMBI
LIKOJILHOW BOBJICUEHHOCTH, UCCIIEOBAHUS KOTOPOU UPE3BBIYAMHO aKTyalbHbl Ha HACTOSIIUI
MOMEHT B 3apyOeXHOH mcuxonoruu obpazoBaHus. BOBIEUEHHOCTD yJallluXcsl SABJIAETCS HaIexK-
HBIM MapkepoM 3¢ dexTuBHOI opraHuzanuu o0yueHHs], a TAaK)Ke BBICTyHaeT BaXKHBIM aKaje-
MHUYECKHM pPe3yJIbTaTOM, CTPEMIICHHE K KOTOPOMY CBHICTENLCTBYET 00 3(h(hekTHBHOCTH 00-
pazoBaTenbHON cpenbl KoJbl. OCHOBHAS 3aja4a CTaThbH COCTOSAJIA B aHATN3E COBPEMEHHOTO
COCTOSIHHUS TIPOOJIEMBI IIKOJBHOM BOBJICUECHHOCTH U OCOOEHHOCTEH M3Yy4eHHUS B3aUMOCBS3H
IIKOJIFHOM BOBJICUCHHOCTH M CAMOPETYILSIINY YIeOHOH NesITeTbHOCTH B OTEUSCTBEHHOM U 3apy-
oexHol ncuxosiorud. ChopMympoBaHo pabouee onpezeieHie BOBJICYEHHOCTH, COTIIacCHO KOTO-
POMY TOJ IIKOJIBHOH BOBJICUCHHOCTHIO ITOHUMAETCSI YCTOHYNBOE, HAIPABICHHOE, aKTHBHOE
ydacTue O0ydJaromuxcs Kak B YIeOHOW NESTENFHOCTH, TAK M B IIKOIBHOM JKU3HH B LIEJIOM,
BKJIIOUaroIee HaOIo1aeMble M HeHAOMIO1aeMbIe B3aUMOJICHCTBHS C aKaJJeMUUECKAM COIHAITb-
HBIM OKpy>keHHeM. [IpoBeneHa oleHKa OCHOBHBIX MOZEINEH MIKOJIBHOH BOBICYEHHOCTH, UCTIONb-
3yeMBIX B UCCIIEIOBATENBCKUX U MpakTHUecKuX Hensax. O6ocHoBaHa 3pPEeKTUBHOCTD MOJIXO-
Jla, COTIIACHO KOTOPOMY ILIKOJIbHAsI BOBJIEYEHHOCTh PACCMaTPUBAETCS KAK MHOTOMEPHBIH KOH-
CTPYKT, BKJIFOUAIOLINHA TIOBEACHYECKUH, SMOIIMOHATBHBIA U KOTHUTUBHBIA KOMIOHEHTHI. Pac-
CMOTPEHBI pa3iINuus IIKOJbHON BOBJIEYEHHOCTH M aKaJeMuieckol motuBanuu. [Ipoananu-
3UpoBaHa creuuKa MPOsSBICHUS OCHOBHBIX KOMIIOHEHTOB IIKOJBHON BOBJICUCHHOCTH U UX
B3aMMOCBSI3U C CAMOIPOIIECCAMH, B YACTHOCTH € camoperyisiiueid. OOHapy»)eHo, 4To B OTeve-
CTBEHHO! IICHIXOJIOTHH BOIIPOCHI, CBSI3aHHBIE C M3YUYCHUEM IIKOJIBHOI BOBICUCHHOCTH U CIIC-
IUQUKH €€ B3aUMOCBSI3U C PA3IHMIHBIMU IICHXOJOTHIECKAMH (PeHOMEHAMH, TIOKa HE TIOTyYH-
JIM IIAPOKOTO paccMoTpenns. O003HAUCHBI TEPCIEKTHBE BEpUPHUKAINHT 3apyOeKHBIX MOJIe-
Jel MIKOJIBHOW BOBJIEYCHHOCTH M JUATHOCTHYECKOTO MHCTPYMEHTApHS Ha POCCHUCKUX BEI-
00pKax, a TaKKe U3yICHUs] OCOHAHHOW CaMOPETyILIIIN y4eOHOH AeATEIPHOCTH KaK pecypca
IIKOJBHOW BOBJICUCHHOCTH YUYAIIUXCS B Pa3HBIC TIEPHOABI 00yUYeHUSI.

KaroueBble ciioBa: MIKOJIbHAS BOBJICUCHHOCTb, OCO3HAHHAsA CaMOpErysaius, akaaeMu-
YeCKasid MOTUBallUA, yqe6Ha$[ ACATCIIBHOCTD
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BBepeHue

B nocnenHue nBa gecsATUIETHS CYIIECTBEHHO BO3POC MHTEPEC MCCIeI0BaTe-
JIel ¥ TIPaKTUKOB K MpoOsieMe IMKOJILHOM BoBieueHHOCTH (Appleton et al., 2006;
Fredricks et al., 2004; Jimerson et al., 2003; Wang, Eccles, 2013 u np.). MHoro-
YHCIIEHHBIE SMINPUYECKUE JaHHbIE CBUACTENBCTBYIOT O TOM, YTO IIKOJIBHAS BOBJIC-
YEHHOCTh CBSI3aHA C aKaJIEMHUYECKOM yCIeBaeMOCThIO U CyOBEKTHBHBIM OJ1aromno-
nyunem ydammuxcs (Chase et al., 2014; Datu, King, 2018; Pietarinen et al., 2014;
Upadyaya, Salmela-Aro, 2013), mpensTcTByeT akaJeMHYECKOMY CTPEcCy, MCTO-
IICHUIO U BOSHMKHOBEHHIO nenpeccun y yvammxcs (Li, Lerner, 2011; Raufelder
et al., 2014; Wang, Fredricks, 2013) u BelcTynaeT OCHOBOW MPOyKTHUBHBIX MEX-
JTUYHOCTHBIX B3aumoeicTeuii (Dottere, Lowe, 2011; Roorda et al., 2011).

[TpakTyeckas 3HaYMMOCTb M3y4eHUS! ()EHOMEHA BOBJIEYEHHOCTU 00YCIIOB-
JIeHa B3aUMOCBSI3bI0 MEXKAY aKaJIeMUYECKHUMHU JOCTIKEHUSIMUA U BOBJICUEHHOCTHIO
yJaluxcs, 3ammyckaromei 3phexTHBHbIN UK 00yUYeHUs], MPOSBISIOLIUNACS B TOM,
YTO BOBJICUEHHOCTH CIIOCOOCTBYET ycrexaM B y4deOe, KOTOpbIe, B CBOIO OYepe/b,
eme 6oJbIle cnocoOCTBYIOT BKIIOUEHHOCTH B yueOHyto AesrenbHocTh (Lei et al.,
2018). Kpome sToro, mkoapHasi BOBJICYEHHOCTh cama IM0 ce0e BBICTYIAET BayKHBIM
aKaJeMUYEeCKUM Pe3yJIbTaTOM, CBUAETENbCTBYIOIIEM 00 3PPEeKTUBHOCTH 00pa3o0-
BaTEJILHOW cpeibl KOMIBL. OHAKO B COBPEMEHHBIX YCIOBHSX IU(PPOBU3AIMHN [ITKOJIBI
CTAJIKUBAIOTCS C CEPbE3HBIMH MPOOIIEMaMH CHUKEHHUSI BOBJIIEYEHHOCTH YJalluXxcs,
YTO aKTYAJIM3UPYeT W3yUYeHHE MEXaHM3MOB ITOUICP)KaHUsI €€ ONTUMAIBLHOTO YPOBHSL.
OnHUM M3 TaKMX MEXAaHH3MOB MOJKET BBICTYNAaTh OCO3HAHHAs CaMOpPETYJISAILUs
y4eOHOH nesTenbHOCTH. M3yueHne BOBICYEHHOCTH B KOHTEKCTE MPOOJIEMBI TICH-
XMUYECKOW CaMOPETYJISILMU NPEACTaBIsAeTCs aKTyalbHbIM U 3HAYMMbIM, TOCKOJIBKY
MTO3BOJIUT BBISIBUTH JICHCTBEHHBIE MEXaHU3MBI ONITUMH3AINN yUeOHOH e TebHO-
CTH HIKOJBHUKOB. OCHOBHBIE 33/1a4M HACTOSIIEH CTaThU: MPOAHAIU3UPOBATH CO-
BPEMEHHOE COCTOSHHE NpOOJIeMbl M3yYeHHs IIKOJIHHOH BOBJICYCHHOCTH, pac-
CMOTpPETh OCOOEHHOCTH M3YUYEHHsI B3aUMOCBSI3M LIKOJIBHON BOBJIEUEHHOCTH U Ca-
MOPETYJISIUHN IIKOJFHUKOB, 0003HAYUTh aKTyaJbHBIE U TIEPCIICKTHBHbBIC HAIPaB-
JICHUsl UCCIIEZIOBAaHUM B3aMMOCBS3M OCO3HAHHOW CaMOpETYJISALUM y4eOHOH aes-
TEJIFHOCTH M IIKOJIbHON BOBJICUEHHOCTH.

®deHOMEH LUKOJIbHOI BOBJIEYEHHOCTU B NCUXO0JIOMUN

[IIkonbHast BOBIEYEHHOCTD SABJISIETCSI CPABHUTEIBHO HOBBIM KOHCTPYKTOM,
pUYeM Kak JJIs1 OTE€YECTBEHHOW, Tak M s 3apyOexHoi ncuxonorun. OnHoN U3
CYIIECTBEHHBIX MPOoOJeM pa3paObOTKH JaHHOTO MOHATHS ObLTa OMAaCHOCTh OOBSC-
HEHHSI UM JIFOOBIX MPOSIBIICHUH yuyeOHOM aKTUBHOCTH MIKOJIHHUKOB. Heobxoammo
OBLIIO YETKO OMPEICIIUTh TPAHUIIBI U CTICITU(UIHOCTD TaHHOTO (PeHOMEHA, TTOCKOIIh-
Ky OT 3TOT0 3aBHCeJIa METOJ0JIOTHs pa3paboTKH AMArHOCTHYECKUX CPEACTB. 3HA-
YUMBIM IIIarOM CTaJI0 pa3rpaHUYEHHE IIKOJbHON BOBJIECYEHHOCTH U aKaJeMHye-
CKOM MOTHMBaLIMU. AKaJleMHUYecKasi MOTUBAIUS paCCMAaTPUBAETCS KaK MPeIOChLI-
Ka ¥ HEOOXOTUMBINA 3JIEMEHT BOBJIEUEHHOCTH YYAalllUXCsl B Mpoliecc 00yueHUs B
mkoie (Ryan, Deci, 2009; Saeed, Zyngier, 2012). Ogaako OOJBITUHCTBO YYEHBIX
MIPUIEPKUBAIOTCS TTO3UIIUH, COTTIACHO KOTOPOW BOBJICYEHHOCTh U MOTHBALIUS UMEIOT
pasHoe TposIBIIEHUE U CTPYKTYpYy (Hampumep, Fredricks et al., 2016). MoTtuBarus
XapakTepu3yeT BHyTPEHHHE IPUYUHBI IOBEJCHHS YUaAIUXCsl, KOTOPbIE MOTYT OBIThH
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OXapaKTEepU30BaHBI C TOUYKHU 3PEHUS HAIPaBJICHUS, UHTEHCUBHOCTH U KauecTBa.
B 10 Bpems kak BOBJICUEHHOCTh MPOSIBIISIETCS B CBSI3U C OMPEAEICHHBIM KOHTEKCTOM
U CHTYyaIluel, oTpaxkasi MOBEACHUYECKUE, SMOIIMOHATBHBIE W KOTHUTUBHEIE MPOSIB-
JIeHHs] MOTUBALMK. MOTHUBALIUS SBIISIETCS HEOOXOAMMBIM, HO HE JOCTAaTOYHBIM YCIIO-
BUEM TIpOsiBIICHUS BoBIedeHHOCTH (Appleton et al., 2006; Fredricks, McColskey,
2012). MoTtuBamusi OTHOCUTCSI K BHYTPEHHUM IPOIECCaM, KOTOPbIe OOBSICHSIOT,
KaK 1 IOYeMY YYalluecsl y9acTBYIOT B YU4eOHOU JAesITeIbHOCTH U IKOJIBHOM KU3HH,
a BOBJICYEHHOCTh CUMTAETCS BHEUIHUM mposiBienneM MotuBanuu (Wang, Degol,
2014). bbuto moka3aHo, YTO pPa3IMYHbIEC TUIIBI MOTHUBAIIMH CBSI3aHBI C pa3HOM CTe-
MIEHBIO0 BOBJIEYEHHOCTH B Ipoliecc 00yyeHusl. TpaJauIMOHHO MOTUBBI MOAPA3IEIIIOT-
Csl HA BHYTPEHHHUE, TO €CTh COOTBETCTBYIOIINE CAMOM JEATENILHOCTHU (JIESITETbHOCTh
cama MpeCTaBIsIeT HHTEpPEC), U BHEIIHKE, KOT1a yueOHast NeSTEIIbHOCTh SIBISIETCS
CPEICTBOM JIOCTUKEHHUS APYTUX, HE CBA3AHHBIX C €€ HEelOCPEACTBEHHBIM COJep-
xxanueM, reneit (I'opaeesa, 2016). Tak, yyammecs ¢ BHyTpeHHEH MOTHBAIIMEH UMEIOT
OoJiee BHICOKUI YPOBEHB aKaJIEMMUYECKOM yCIIEBAeMOCTH M BOBJICUEHHOCTH, YEM Te,
y koro mnpeoOmanaet BHemHsss MmotuBanusa (Wigfield, Waguer, 2005). Baytpennsist
MOTHBAITHS CBSI3aHA C PEATbHBIM BOBJICUCHUEM, OTPAKACT YCUITHS YUAIIMXCSI, HATIPaB-
JIeHHbIE Ha KOHIIEHTPAIMI0 BHUMaHUs, IPUHITHE YYeOHbIX 3a/1a4, TOHUMAaHUE CO-
nepkaHus yaeoHoro marepuaia. OCHOBOM ISl IPOSIBICHUS BOBJICUEHHOCTH MHO-
rve Uccle0BaTeN CUUTAIOT yAOBIETBOPEHHE 0a30BbIX MOTPEOHOCTEN yUaluxcst
B aBTOHOMUU, KOMIIETEHTHOCTH U CBSI3aHHOCTH. [Ipeanonaraercs, 4To BOBJICUECH-
HOCTb TEM BBIIIIE, YeM B OOJIbLICH cTeneHH 00pa3oBaTelIbHbIE YCIOBUS OTBEYAIOT
yIIOBJIETBOpEHMIO 3THX NoTpedHocTei (Furrer, Skinner, 2003; Ryan, Deci, 2009).

[TepBbie npencTaBiaeHus: GOPMUPOBATIHCH IITaBHBIM 00pa30oM uepe3 MOHUMaHKe
BOBJICUEHHOCTHU KaK MpPOIECcca, OTPAXKAIOIIET0 BPEMEHHbIE 3aTPaThl yUalIUXCs Ha
y4eOHYI0 eATeNbHOCTh M akajeMuiecKyro akTHBHOCTE (Reschly, Christenson, 2012).
OpHaKo MOCIeHNE UCCIIEOBAHUS CBHIETEIBCTBYIOT O TOM, YTO BOBJICUEHHOCTb
SBJISIETCS] 3HAUMMBIM Pe3yJIbTaTOM, XapaKTepU3YIOLIUM OIPEAETICHHYIO CTEeNIEHb HH-
Tepeca, BHUMaHUs, JTI0003HATEILHOCTH, YBEPEHHOCTH U >KEIaHMs, KOTOpPhIE yua-
Irecs IEMOHCTPUPYIOT B mporiecce ooyuenus: (Wang, Eccles, 2013). C atoii Touku
3peHHs1 BOBJICYEHHOCTh TPEICTABISIET COOOH MHOTOMEPHBI KOHCTPYKT, MOCKOJIBKY
TMIPEAToaraeT OLUEHKY Pa3IN4HbIX (IMOIMOHAIBHBIX, KOTHUTUBHBIX, TOBEAEHUECKUX )
ACTMEKTOB BKJIIOUEHHOCTH yYaIlIMXCAd B y4EOHYIO NESITeNbHOCTh. DHEPTUYHOCTD,
WHTEHCUBHOCTbh, HHTEPEC, KOHIICHTPAIUS, SHTY3Ua3M U MOTJIONMIEHHOCTh SIBIISIFOT-
Csl BHEIHUMH MapKepaMH BOBJICUYCHHOCTH, JEMOHCTPHUPYSI CTEIICHb BKJIFOUYCHHOCTH
ydamerocsi B yueOHyro nesarenbHOCcTh (Reeve et al., 2004; Skinner, Pitzer, 2012).
ConepxaTenpHbI aHATN3 Pa3IMYHBIX TOYEK 3pEHUS Ha NMOHMMaHHe (heHOMEeHa
IITKOJILHOHM BOBJICUEHHOCTH MO3BOJIMI HaM c(HOpPMYITHpPOBATh ClIEeAyolIee pabodee
OTIpe/ieNieHre: TI0/I MIKOJIFHON BOBJIEYEHHOCTHIO TIOHUMAETCS YCTOWYMBOE, HAIpaB-
JICHHOE, aKTUBHOE yJacThe o0ydaroluxcs Kak B yueOHON 1eATelbHOCTH, TaK U B
IIKOJILHOM KM3HU B 1I€JIOM, BKJIIOYArOIee HaOoaaeMble U HeHabIojaeMble B3a-
MMOJICUCTBUS C aKaJEMHUUECKUM COIMAILHBIM OKPY>KEHUEM.

OCHOBHbIe MOAeJi1 LUKOJIbHO BOBJIEHEHHOCTH

BBenenne B Hay4HbIM 0OMX0]] OTHOCHUTEIILHO HOBOTO (peHOMEeHa TpeOyeT mo-
HUMAaHUS €r0 COJepKaHus U CTPYKTYpbl. CErofHs CyIIECTBYEeT HECKOIBKO MOJIeNnei
IIKOJILHOU BOBJICHCHHOCTH, paCCMAaTPUBAIOIINX BOBJICUCHHOCTL KaK CO CTOPOHBI
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YPOBHEBOT'O TIOAX0/1a, TAK U CTPYKTYPHOTO. Y POBHHU BOBJIEYEHHOCTH BBIJEIISIOTCS
Ha OCHOBaHHH TPUHITHS YUAIIUMHCS IIEHHOCTH U 3HAYUMOCTH OOYUYEHHSI: OT HC-
TUHHON BOBJICYCHHOCTH /IO OTPUIAHHS U OTKa3a B MPHHATHHU JIOOBIX yUEOHBIX
3agad (Schlechty, 2002). Bmecte ¢ Tem Haubosbliee pacnpocTpaHeHHE MOy YUIN
KOHIICTILIMH, B KOTOPBIX BBIJICIAIOTCS U aHATH3UPYIOTCS Pa3INuHble KOMIIOHEHTHI
BOBJICYCHHOCTH. B paMKax JaHHOTO HAIpaBIICHHS MEPBBIE MOJEIN BOBIICYEHHO-
ctu (Hampumep, Finn, 1989; Newmann et al., 1992; Marks, 2000) Bxatouanu 1Ba
KOMIIOHEHTA: MOBEICHUECKUN (ydacTue B JAESATEIbHOCTH B KJAacce U IIKOJEe) U
apdexTUBHBIN (IIKOIbHAS UASHTH(HKALNS, YyBCTBO NMPHHAUICKHOCTH K ILIKOJIE,
EeHHOCTHh 00yueHus). Ho Hamboee pactpoCTpaHEHHOH SIBIISIETCSI TPEXKOMITOHEHT-
Hasi MOJICNTb BOBJICUCHHOCTH, BKJIFOUAIOIIAsI B CEOSI nogedeHuecKue, KOCHUMUGHbLe
u smoyuonanvHule (apdextuBunie) nzmepenus (Fredricks et al., 2004).

Tlogedenueckass BOBICUEHHOCTh BKIIFOUAET y4acTHE B aKaJEMHUYECKOH U BHe-
KJIACCHOM NIESTETLHOCTH, CIIIOBAaHHE IIKOJIFHBIM HOpMaM U MIpaBUJIaM, OIICHHUBA-
eTcs uepe3 3aTpauuBacMble YCHIIHS, CTENIEHb KOHIIEHTPALMH BHUMAHHs, aKTUBHOCTh
BO B3aMMOJICHCTBUH C YUHTEISIMH, Y9acTHE B OOCYKACHHUSAX B Kjlacce, a TaKkkKe B
HIKOJIBHBIX MeponpusTusx. IloBeeHueckass BOBICUEHHOCTh CUUTAETCS KPUTHYE-
CKH BaXKHOM I aKaIeMUYECKHUX JTOCTHKEHUH.

OMOYUOHANbHASA BOBIEUEHHOCTD BKIIIOYAET TO3UTUBHBIE U HETaTUBHBIC Peak-
[IUH yYaIlerocsi Ha YYUTels, OTHOKIACCHUKOB, YPOKH M IIKOJY B 11eJI0M. J[aHHBIN
THUI BOBJICUEHHOCTH ONpEAENSET SHTY3Ma3M YYaIlerocs Mo OTHOIIEHHIO K yueO-
HOH [eITEeNLHOCTY U MIKOJIBLHOM KU3HU BOOOIIIE.

Koenumuenas BOBIEUEHHOCTh BKIIIOYAET TOTOBHOCTH BJIOXKHTH YCHJIHS B JIO-
CTH)KEHHE IIEJIU U BECh CIEKTP MPUMEHSIEMBIX YUIEOHBIX CTpaTeruil as d3PeKTrB-
HOTO pelIeHus1 y4eOHbIX 3a1au. KorHuTHBHAS BOBJICUEHHOCTH MOJPa3yMeBaeT CaMo-
PETYISIHIO, TIOCTPOCHUE YUAIMCS CTPATeruii, TMOKOCTh B PEIICHUH 3ajad, aJleK-
BaTHBIE KOMUHI-CTPATETHH, a TAK)KE YCHIIUS, HANpaBJICHHbIE HA 00y4YeHHE, TOHU-
MaHue, OBJIaJIcHHE 3HAHMSIMH M HaBBIKaMU. KaXkaplii 13 KOMIIOHEHTOB BOBJICYCH-
HOCTH MOJKET BapbHPOBAThCA KaK MO0 MHTEHCUBHOCTH, TaK U MPOJOJKUTEILHOCTH:
MMETh KPaTKOCPOUHBIN XapaKTep Ui ONpEICIICHHONW CUTYallud WX K€, Ha00OpOT,
OCTaBaThCsA Ha CTA0OMILHOM YPOBHE B T€UEHHE [UIUTEILHOTO BpeMEHH. DTO Mpe-
CTaBISICTCS 3HAYMMBIM JUIS TOHUMAHHsSI MOTCHIIUAIBHBIX MPEIUKTOPOB IMOIEP-
KaHWS UTHTEHCUBHOCTH BOBJIEYCHHOCTH.

Eme ogHoM, Takke JOCTATOYHO PACIPOCTPAHEHHOM, SABISIETCS YEThIPEX-
KOMITOHEHTHast Mojienb J[x. Onmirona u kosuter (Appleton et al., 2006), npearo-
Jararoiasi BbIIEJICHHE TAKMX KOMIIOHEHTOB BOBJIICYCHHOCTH, KaK aKademMuiecKull,
Nn0GedeH4ecKUll, KOCHUMUBHbIU U NCUXon02udeckull. Akademuyeckas BOBICUYEHHOCTD
BKITIOYAET B ce0sl BpeMsi, 3aTpaueHHOE Ha BBIMIOJIHEHUE 3aaHHsI, KOJIMIECTBO 3a-
YTEHHBIX KO BPEMEHH BBIIIYCKA MPEIMETOB U BBIMOJHEHUE JOMAIIHUX 3aJaHHA.
Tlosedenueckas BOBICUSHHOCTh OJIM3Ka K TOHUMaHHI0 DpeprKe 1 KOJUIEeT U BKITF0Ya-
€T TMOCEIICHNE 3aHATHH, J0OPOBOJIIBHOE YYaCTHE B KJIACCHOM M JIOMOJHUTEIHHOM
BHEKJIACCHOM aKTHMBHOCTH. DTH JIBa U3MEPEHHS M X UHAWKATOPHI SBISTIOTCS BHEIITHH-
MH U HENOCPEJICTBEHHO HAOII01aeMBbIMH, TOTJ]a KaK BTOpPBIE JIBa U3MEPEHUS — KO-
THUTUBHOE U TICUXOJIOTUYECKOE — SIBIISIOTCSI BHYTPEHHUMH M B MEHBIICH CTETICHU
HabmogaeMpIMU. [loHUMaHUe KOCHUMUBHOU BOBIEYEHHOCTH COOTHOCUTCSI C MO-
nenpio OpeAprKke: OHa TAKKe BKITIOYACT CAMOPETYJIAIHIO, IIEHHOCTh O0yYEHHs, JTNY-
HBIE [IeTM U aBTOHOMMIO. HakoHel, ncuxonocuueckas BOBIEUEHHOCTh BKIIOYAET B
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ce0st 9yBCTBO MPUHAICKHOCTU U UICHTU(PUKAIINIO, & TAK)KE OTHOLICHHS C OJTHO-
KJIACCHUKAaMU M YYUTEISIMHU.

B nocneanee Bpemst BBIAEISAIOTCS MOJIENH, BKIIOYAIOIIME TOMUMO BOBJICUEH-
HocTu (pakTop Hesosreuennocmu (disengagement). Tak, Mmogens M. Banra paccmart-
pHBaeT J1Ba r1o0aJbHBIX (PaKTOpa: BOBICUEHHOCTh M HEBOBIICUeHHOCTH (Wang et al.,
2019). [Ipeanonaraercs, 4YTo MOKA3aTEIH IIKOJIbHOW HEBOBJICUEHHOCTH — 3TO HE MPO-
cTo OoJiee HU3KUE 3HAYCHHMS T10 ITKajIaM BOBJIeYeHHOCTH. [10100HO TOMY, KaK TICHXH-
YEeCKOe 370pPOBbE COCTOHUT HE TOJBKO U3 OTCYTCTBUSI TICUXMUECKUX 3a00JIEBAHMI,
IITKOJIbHASI HEBOBJICYEHHOCTh YKA3bIBAET HE TOJIBKO Ha OTCYTCTBHE BOBJICUYCHHOCTH,
HO ¥ Ha HAJIMYWE JIe3aJalTUBHBIX MpoIleccoB U coctosHui (Wang et al., 2019).
CTOuT OTMETUTH, YTO B OTEUECTBEHHOM HAYYHOH JIUTEPAType Mbl HE HAIIUIA MCCIIe-
JIOBaHWH, B KOTOPBIX OBl MCIIOJI30BAJICS TaHHBIM TepMuH. Ha Hammn B3rmsia, mepe-
Boa moHsATUs disengagement Ha PYCCKHid SI3bIK KaK «HEBOBICYEHHOCTH» Mpe-
CTaBJISIETCS HE BIOJHE KOPPEKTHBIM, YUUTHIBAS €0 CIeHU(UISCKUE TPOSIBICHUS
B y4eOHOI NesTeIbHOCTH. AHAIN3 JUATHOCTUYECKUX METOAMK, HAMPABICHHBIX HA
BEISIBJICHHE TIPU3HAKOB «HEBOBJICUCHHOCTHY» YUYAIINXCs, TO3BOJIUI YTOYHUTH Map-
Kepbl HEMOCPE/ICTBEHHBIX MPOSBICHUM TAaHHOTO COCTOSIHUSI U MPEAJIOXKUTh aJIeK-
BaTHBIM UM BapHaHT MEPEBOAA, C TEM YTOOBI MCIIONB30BATh B TATLHEHUIIIEM, B Y4aCT-
HOCTHU TpU pa3paboTke (WK aganTaiui) U3MEPUTEIBHBIX CPEJCTB. MBI cuuTaem,
YTO B HaMOOJbIIEH CTENIEHN COAEPKAHUIO COOTBETCTBYET TEPMUH «D€3)UACHIHOCHIbY.
B manpHelinieM MBI IIaHUPYEM HCIIOJIB30BATh €r0 TIPH PACCMOTPEHUH TTPOOIEMBI
LIKOJIbHOM BOBJIEYEHHOCTH/HEBOBIICYEHHOCTH.

BosBpamiasice k Mogenu Wang 1 KOJUJIerT ellie pa3 MoJ4epKHEM, YTO BOBJICUEH-
HOCTh U HEBOBJICYEHHOCTh B paMKax JTaHHOW MOJEIH — 3TO pa3Hble KOHCTPYKTHI,
BHOCSIIIME YHUKAIBHBINA BKIIAJl B aKaJIeMUYECKUE JOCTHKEHUS, TIOBEICHHE B IIIKOJIE,
CTpeMJIeHHE K 00pa30BaHHI0. ITO MOATBEPKAACTCSA OTPULIATEIBHON KOppesiuen
MEXIy HUMH, a TakKe TeM (PaKTOM, YTO 3TU KOHCTPYKTHI SBISIOTCS MPEAUKTOPA-
MU pa3HbIX MepeMeHHbIX. [loMUMO ABYX T1100aIbHBIX (PaKTOPOB, B MOJIEIH BBIJE-
JSIETCSl BOCEMb CHEIU(PUIHBIX (TIOBEIeHYECKasi, KOTHUTUBHAS, SMOIIMOHATILHAS 1
CoIMabHAs BOBJICUEHHOCTH/HEBOBIEUeHHOCTh) (Wang et al., 2019). Ux conepkanue
TaKXKe JOCTATOYHO OM3Ko K MonessiM Ppeapuke u dmiToHa. [loBeneHueckoe us-
MEpEHHE BKIIIOYAET MPOAYKTUBHOE W AKTHBHOE YYaCTHE B aKaJEMUYECKON WIIH
HEaKaJeMUYECKON NIESTEIbHOCTH U MO3UTHBHOE TMOBEJIEHHE (COOTBETCTBUE IIKOJIb-
HBIM HOpMaM M IMpaBuiiaM). OMOLMOHAIBHOE U3MEPEHHUE OXBAThIBaeT OOIIUE TO0-
J0XuTeNbHble ad(EeKTUBHBIE PEAKINH, YAOBOIbCTBUE OT Y4eObl, IIEHHOCTh HIKOJb-
HBIX 3aHATHI. KOrHUTHBHAs BOBIEYEHHOCTH BKIIIOYAET BAYMYHBOCTb, UCIIOJIB30-
BaHUE cTpaTeruil riay0okoro oOy4eHHs W TOTOBHOCTH IMpHIIaraTb HEOOXOIUMBIE
YCHUIIUS JUISL BBITIOTHEHUS! BHICOKOKAYECTBEHHON PabOThl M TIOHUMAHUS CIIOXKHBIX
uzneil. JlobaBieHHOE B MOJIETb COIMAIIBHOE U3MEPEHUE MEePECEKAETCs ¢ TICUXO0JIO-
TUYECKON BOBJIEUEHHOCTBHIO DMIUITOHA, OJJHAKO B OTJIMYUE OT HEro OTPa)KaeT Mc-
KJIFOUUTENIbHO ACTIEKT COLMAIbHOTO B3aUMOJEHCTBUS yUallerocsi ¢ OAHOKIACCHU-
kamu, yuurensmu (Linnenbrink-Garcia et al., 2011).

B oredecTBEeHHON MCHUXOJOTUN 3MIMPUYECKUE HCCIEAOBAHUS IIKOJIBHOM BO-
BJICUEHHOCTH MPAKTUYECKH HE MPOBOAWINCH. ECTh e IMHUYHBIC HCCIIEIOBAHUS BO-
BJICYEHHOCTH Ha BBIOOPKAX CTYJEHTOB, KOTOPBIE TIO OOJIbIIIEH YaCTH HOCST COIMO-
JIOTMYECKHUI XapaKTep W OIIEHUBAIOT BOBJIECYEHHOCTH 110 KOJMYECTBY 3aTpayuBae-
MOTO CTYyJIEHTaMHU BPEMEHH U SHEPTUHU Ha MPUOOPETEHHE aKaIeMUYECKOTO OIbITa
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(marmpumep, Manomonok, 2014; Illernoa u ap., 2019). Pe3ynpratsl cBUIeTENb-
CTBYIOT O HAJIMYMU KPOCC-KYJIBTYPHBIX OCOOCHHOCTEH Y BOBJIIEYEHHOCTH B y4eO-
HYIO JI€ATENbHOCTD, YTO aKTYaJH3UPYyeT 3HAYUMOCTh U3yUeHHs JTaHHOTO (peHome-
Ha U B 3TOM acnekrte. YTo kacaeTcs IKOJIbHUKOB, TO IpoOeMa BOBJIEYEHHOCTH
TEM WJIM UHBIM 00pa3oM IpejACTaBlieHa B paMKaxX TaKUX TPAJULUOHHBIX AJIS OTe-
YECTBEHHOM MCHUXOJIOTHH MPOOJIEMHBIX TOJIEH, KaK akajeMuueckas MOTHBaLus (Ha-
npumep, ['opaeesa u ap., 2019) u cyObekTHas (BHYTPEHHSS) MO3UIHS IIKOJIEHUKA
(manpumep, JIlyoosckwuii, 2008).

Takum 06pa3oM, Ha HACTOSIIMIA MOMEHT B 3apyOeXHOW ICUXOJOTMH HAKOII-
JIeH 3Ha4YMTEJbHBIA MaTepHa 1o rnpolieMe HIKOIbHON BOBICYEHHOCTH, YTO TIO3BOJISI-
€T UCIIOJIb30BaTh MOJTY4YEHHBIE TEOPETUUECKHUE TaHHBIE /ISl TUIAHUPOBAHUS SMITUPH-
YEeCKHUX MCCIIEIOBAHNHN U PELIeHUs IIUPOKOro Kpyra 3agad. MoHO rOBOPUTH O He-
KOTOPOH 3BOJIIOLMH B3IVISIIOB HA TIOHMMAHKE IIKOJIBbHOM BOBJICYUEHHOCTU U MHMKA-
TOPOB €€ MPOSIBJIEHUS B pealbHON yueOHOM nesTenbHocTH. [lepBoHadanbHO BOBIIe-
YEHHOCTh PAacCMATPHBAJIACh B JJOBOJIBHO IIMPOKOM CMBICIIE sl 0003HAYEeHHs 00IeH
BKJIFOUEHHOCTH YYAIIUXCS B IIKOJbHBIE MEPONPUATHS 0€3 pa3rpaHUuEHUI BUIOB U
THIIOB TaKOW BKJIFOYEHHOCTH. Yalle BCcero peysb 1uia 00 00IIeM OTHOIICHHH K IIKOJIE.
B nanpHeiimem nccienoBaTeny paccMaTpUBAIN JaHHBIA (PEHOMEH Yepe3 IMOIINO-
HaJIbHBIE aCMEKThl HapsAy ¢ TAKUMH IIEPEMEHHBIMU, KaK MHTEPEC K IIKOJIE, UICHTH-
(uKaIMs CO MIKOJIOH, YyBCTBO MPUHAUISKHOCTH K IMIKOJIIBHOMY YupexaeHuto. 1 Ha-
KOHEll, TOHATHE BOBJICYEHHOCTH OBUIO ONEpallMOHATN3HPOBAHO Yepe3 U3yUeHUe Tpex
KOMIIOHEHTOB: KOTHUTUBHOIO, YMOILIMOHAIIBHOTO U TIOBEAEHYECKOr0. BosbIIMHCTBO
JUArHOCTUYECKUX CPEACTB IIKOJBbHOW BOBJIEUEHHOCTH COCPEIOTOUYEHBI HA BbISIBIIC-
HUHM UIMEHHO 3THUX IpOsBICHUH. B kauecTBe JONMOJHUTEIHHOTO KOMIIOHEHTA MOYKET
ellle PacCMATPHBATHCS COLMANIBHBIN WM NCHXoNoruueckuil. JleficrBurensHo, Hanbo-
Jiee SMITMPHIECKA 0OOCHOBAHHOM MPEJICTABIISIETCS] TPEXKOMITOHEHTHAST MOJIEI IIIKOJTb-
HOI BOBJIEUEHHOCTH. TeM He MeHee KOJIMYECTBO MCCIEIOBAHUM B 3TOM MpOOIeM-
HOM TIOJI€ PacTeT, MOSIBJIAIOTCS HOBbIE MHTEPECHBIE TaHHBIE O B3aUMOCBS3H BOBJIE-
YEHHOCTH C Pa3IUYHBIMU TICUXOJIOTMYECKUMH OCOOEHHOCTSMH, YTO TO3BOJISIET MPO-
THO3MPOBATh JajbHEHIIee pa3BUTHE U ONEPALMOHATN3ALMIO TOHATHS BOBIEYEHHOCTH
10 OTHOLLIEHHIO K Pa3HOOOPa3HBIM acleKTaM y4eOHOM NesTenbHOCTH, OCOOEHHO B CO-
BPEMEHHBIX YCIIOBHSX, KOT/Ia CYIIIECTBEHHO MEHSIOTCS BUIBI U (POPMBI O0yUIEHHUSL.

LLIKkonbHasi BOBNIEYEHHOCTb U camMmoperynauunsa

Kak mokaspIiBatoT MHOTOUYHCIIEHHBIE UCCIIEA0BAHMUS, IIKOJIbHAS BOBICYEHHOCTh
B3aMMOCBsI3aHa C OOJIBIINM KOJIMYECTBOM IICHXOJIOTHUECKUX KOHCTPYKTOB: HAallpuUMep,
XapaKTepoM B3aUMOJICUCTBUS C YUMUTEISIMH, POAUTENSIMU U cBepcTHUKamu (Por-
tilla et al., 2014), moTuBamoHHBIMU ocoOeHHOCTsIMU (Duchesne et al., 2017; Nufiez
et al., 2019), smorusimMu 1 SMorMOHANTEHOU peryisiueit (Kwon et al., 2018), u camo-
IIPOLIECCAMH, B YaCTHOCTH C CAaMOPETYJISLUEH.

OTMmeTHM, 4TO CaMOPETYJISLUS TOHUMAETCS [TO-Pa3HOMY B 3aBUCUMOCTHU OT
NPUHUMAEMOHN MCCIIeIOBATEIbCKON MapaJaurMbl. TeM He MeHee B 3apyOeKHOU IICH-
XOJIOTUH B KOHTEKCTE MCCIIEIOBAHMSI CaMOPETYJISIINK B Mpoliecce y4ueObl ee yale
BCEr0 pacCMaTPHUBAIOT B paMKaX CaMOpETyJsuuu o0ydeHus — self-regulated lear-
ning (SRL). UccnenoBarenn oTMedaroT KOHIENTYalbHY0 01m30cTh SRL U mIkosb-
HOH BOBJICYEHHOCTH, 0COOEHHO B c(pepe KOTHUTUBHOM BoBleueHHOCTH. DakTnye-

OBPA30BAHUE B 3I10XY I''TOBAJIM3ALIMN 1 TUOPOBU3AIIMN B POCCHUU 1 MUPE 395



Fomina T.G., Potanina A.M., Morosanova V.I. RUDN Journal of Psychology and Pedagogics, 2020, 17(3), 390-411

CKM KOTHUTHBHASI BOBJICUEHHOCTh BKJIFOUAET B C€0si KOMIIOHEHTHI CaMOpPETYJIs-
MY, B 9YaCTHOCTH MCIOJIb30BaHNE METAKOTHUTUBHBIX cTpaterui (Wolters, Taylor,
2012). T. Knupu u b. [{lummepman (Cleary, Zimmerman, 2012), ananuzupys Bo-
BJICYEHHOCTh B KOHTEKCTE MOJIeTH camoperyisinuu [{lummepmana, oTMe4aroT, 4To
BOBJICUCHHBIE CTYJICHTHI OTIIMYAIOTCS HATIPABJICHHOW aKTUBHOCTHIO B KOXKIOU (ase:
BO BpeMs IPOTHO3UPOBAHUS BHICOKO BOBJICUEHHBIE yUalllMecs aHATU3UPYIOT YCIOBUS
BBITIONTHEHUS 3aJ]aHMsI, ONIPEIEISIIOT Pe3yabTaT, MIAHUPYIOT IENU U OMPEIEIISIFOT
IUTaH UX JocTHkeHHs. Bo BpeMs (asbl HCTIONHEHUS Takue ydaliuecs 3aJeicTBy-
I0T Pa3UYHBIC TPOIECCHI CAMOKOHTPOIIS: CAMOUHCTPYKIIUIO, (DOKYCHPOBKY BHHMA-
HUSl, TIPUBJICYCHUE CTPATETHI BBIMOJHEHUS 33/1aHUsl, TIO3BOJISIONIMX ONTUMHU3HPO-
BaTh (POKYCHPOBKY Ha 3aJ]aHWU, YCUIHS M HACTOMYMBOCTH. HakoHell, BOBICUCHHBIE
ydaniecsi akTUBHO 3a/IeHCTBYIOT pa3inuHble (P OpMbl MOHUTOPUHTA COOCTBEHHOM
nestenbHOCTH ((ha3a camopeduieKcun): aHaIu3 OIMMOO0K, KOPPEKTHPOBKY CTpaTe-
TUM BBITIOJIHEHUS 3aJaHuil. ABTOPHI MOJYEPKHUBAIOT, YTO BBHICOKO BOBJICUEHHBIE
CTYJIEHTBI CPAaBHUBAIOT CBOM PE3yJIbTAThI, OIEHEHHBIC INOO0 CAMOMOHUTOPHHTOM,
a100 MyTeM IMOy4YeHUs BHEIIHEeH oOpaTHON CBS3H, CO CTAaHAAPTOM, YTO MO3BOJIS-
€T UM OIICHUTh YPOBEHb UX YCHEIIHOCTH. 3aT€M TaKUE CTYACHTHI C BBICOKOH J0-
Jeil BEpOSITHOCTH NMPUIHIIYT YCIEX WM Heylady MCIOJb30BaHHBIM MU CTpaTe-
TUSIM B OyIyT MBITAaThCSl BHECTH HEOOXOTUMBIC KOPPEKTUPOBKH JIJIsi TIOBBIIICHHUS
KauecTBa BBINOJIHEHUS 3aJaHuil. TakuM 00pa3oM, BOBJICUEHHOCTh IPUMEHHUTENb-
HO K CAMOPETYJIUPYEeMOMY OOYYCHHIO O3HA4YaeT «MBIIUICHHE Ha SI3bIKE CTpaTe-
ruit» (Cleary, Zimmerman, 2012). [Ipu 3ToM aBTOpBI OTMEYAIOT BaXKHOCTh MOTH-
BallMOHHOTO aCIeKTa, B YaCTHOCTH, caMO3((PEKTUBHOCTH, IEIEBON OpUEHTAIINH,
MHTEpeca K 3a/1aue, 0)KUIaHUM OT pe3yJbTaTa.

Takxke OTMEUarTCs CXOJCTBA M C HCCIIEIOBAaHUSAMHU JIPYTHMX KOMIIOHEHTOB
BoBiieueHHOcTH (Wolters, Taylor, 2012). Tak, uccienoBaHusi U BOBJICUEHHOCTH, U
caMoperyysiiui 00y4eHus yAesioT MHOTO BHUMaHHS SMOIIMOHATBHBIM MEePEkKH-
BaHUSM OTHOCHUTEIILHO MPOIIecca YUEHUs: paJoCTH, HHTEPECY, CKyKe, TPEBOKHO-
CTH, B OCOOCHHOCTH B KOHTEKCTE MPOOIEMBI aKaJIeMHUYECKOH ycrenrtHocTu. bonee
TOT0, CCIIEAOBATENN 000OMX KOHIIENITOB OOpAIIal0T BHUMAHKUE HA TIOBEJICHYECKHE
aCTIeKTHI, IPUYEM KaK MPOIYyKTHBHBIC — CIICIOBAHNE MIKOJIHLHBIM TPaBWIaM B HOP-
MaM, y4acTHe BO BHEKJIACCHBIX aKTUBHOCTSX, aJJAITUBHBINA MTOUCK TIOMOIIH, TaK U
HETaTHBHBIE — TPOKPACTUHAIIVSI U TTPOITYCKH 3aHSATHH.

B oredecTBeHHOI NMCUXOJOTHH CaMbIM SMIUPUYECKH 0OOCHOBAaHHBIM IOJ-
XOJIOM K aHaJU3y CaMOpPEryJAlUUd B y4eOHOW IesTeNbHOCTU SIBISETCS MOIXO,
COTJIACHO KOTOPOMY OCO3HaHHAasi CaMOPETYJISIIMS pacCMaTPUBAETCA KaK IMCUXOJIO-
THYeCKOoe CPeJCTBO, HEOOXOIMMOE ISl YCIIEITHOTO JOCTHUKEHHS IeNiel JesTelb-
HOCTH U SIBJISIOIIETOCS METapecypCcoM, BKIIIOUAIOIIUM yHHBEpPCaIbHbIC U CIIEIH-
aNbHBIE KOMIIETEHIIUM YYEHHUKA M0 OCO3HAHHOMY U CaMOCTOSITEJIbHOMY BBIIBHKE-
uuto 1enerr (Mopocanosa, 2016). Camoperysius To3BoJsieT MOOMIH30BaTh Oma-
TONPUATHBIE U KOMIIEHCUPOBATh HEOIATOMPUSITHBIC ISl YCIICITHOCTH O0yYeHHUS
WHINBUIYATHHO-TICUXOJIOTHYECKHE OCOOCHHOCTH MyTeM CO3JaHHSI KOMIIEHCATOP-
HBIX OTHOIIICHUN MEXTYy BBICOKO- M HH3KOPa3BUTHIMU CTHJICBBIMH OCOOCHHOCTSI-
MU 32 CUYET BBICOKOW CyOBEKTHON aKTUBHOCTH U (DOPMUPOBAHHUS ITOJIOKUTEIHLHOTO
OTHONICHUS K yYeHWIO. JIaHHBIA TMOIXO] TO3BOJWI PACKPHITH 3HAYHMYIO POJIb
OCO3HAHHOM CaMOpPETYJISIUKA B OOECIIEYCHNH aKaJeMu4eckoi ycneBaemoctu (Mo-
pocanoBa, ®ommuHa, 2016; Morosanova et al., 2016); Hage>KHOCTH IEHCTBHIA B CH-
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Tyauuu sk3aMeHa (MopocanoBa, @ununmnosa, 2019), IcHX0I0rHYECKOro U cyob-
€KTUBHOTO Onaromnonyuusi yuamuxcs (MopocanoBa, ®omuna, 2019; Fomina et al.,
2020). Kpome 3T0r0, B OTEUECTBEHHOM IICUXOJIOTUU PACCMaTPUBAIOTCS IPYTUE allb-
TEpHATHUBHBIE NIOJXO0/1bI K IOHUMAaHUIO CaMOPETYJIALINHI, OHH CBSI3aHbI C aKLEHTHUPO-
BaHUEM Pa3IMIHBIX €¢ acmeKkToB: MoTuBannoHHBIX (['opaeeBa, 2016), pyHkmmO-
HanbHBIX ([Ipoxopos, 2020), nunamuyeckux (Pacckazosa, 2011), muuHocTHbIX (JIeon-
TheB, 2016) u ap.

I[Tpu pa3MBIIIEHUSIX O IPUPOJIE B3aUMOCBSA3M HECKOJIBKUX (DEHOMEHOB, BCera
BO3HUKAET BOIIPOC O HAIIPABJIEHUH MPUUYNHHO-CIIEACTBEHHBIX CBSI3€H MEXy HUMHU.
C oznHOl CTOPOHBI, MOYKHO OTMETHUTb, YTO YE€M aKTHBHEE YUEHHK BOBJEUEH B yueO-
HYIO I€ATEIbHOCTh U BHEIIKOJIbHYIO aKTUBHOCTh, TEM BBIIIIE€ Y HETO MOTPEOHOCTH
B CAMOPETYJIALUHU: UCCIEOBATENIN OTMEYAIOT, YTO BOBJIEYEHHOCTh CIIOCOOCTBYET
Pa3BUTHIO HABBIKOB CaMOOPIaHU3aIINH, IITAHUPOBaHus, camokoHTposst (Wang, Eccles,
2012). C gpyroil cTOpoHBI, BEICOKUN YPOBEHb CAaMOPETYJISLMU CBSI3aH C POpPMHU-
pPOBaHUEM MPOIYKTUBHBIX Y4EOHBIX CTpareruif, caMod3((eKTHBHOCTH, MO3UTHB-
HOM fI-KOHLenuy, 4T0, B CBOIO OYEPElb, BIUAECT HA NHTEHCUBHOCTD U YCTOWYH-
BOCTb Pa3JINYHBIX KOMIIOHEHTOB IIKOJIBbHOM BoBieyeHHOCTH (Cleary, Zimmerman,
2012). MbI Takke MOXEM TOBOPUTH O PEIMIPOKHON CBSI3U, KOTIa CaMOPETyJISIIH
Y BOBJICUEHHOCTH B3aMMOOOYCIIOBJICHBI U JOTOJHSIOT Apyr aApyra. O6 3ToM cBH-
JIETEeNbCTBYIO JaHHBIE UCCIIEJOBAHUM, B KOTOPBIX MOKa3aHO, YTO MpOrpecc B JI0-
CTHKEHUW BHYTPEHHEH 1M (OCO3HAHHOM, COOTBETCTBYIOIIEH UCTUHHBIM MOTPEO-
HOCTSIM ¥ MOTHBaM) CTUMYJIMPYET YUaIIUXCs MPOSBIISTh BHICOKHE YPOBHH HIKOJIBHOMN
BoBieueHHoctH (Vasalampi et al., 2009). [Ipu sToM ciieqyer y4uThIBaTh, 4TO 3Ta
CBsI3b OyZIeT O4YeBUIHEE MPOSBISTHCS HE CTOJBKO B KOHTEKCTE OpraHU3aluy y4yeo-
HOH JeSITeIbHOCTH BOOOIIIE, CKOJIBKO TPU PEIIeHUN KOHKPETHBIX Y4eOHBIX 3a/1a4.

amnupuqecxue ncecnenosaHnd
B3aMMOCBSI3u camMmoperynaummn m LUKOJIbHO BOBJIEYHEHHOCTM

HecmoTps Ha CXOKECTh IBYX KOHCTPYKTOB, MCCIIEAOBATENN Yallle U3Y4atoT
BOBJICYEHHOCTh M CAMOPETYJISILIUIO KaK OT/IeNbHbIE, HO B3aUMOCBSI3aHHbIE KOHCTPYK-
Tel. Borpoc 0 xapakrepe OTHOIIEHUH IIKOJIBHOW BOBJIEYUEHHOCTH M CaMOPETYJIS-
LIUM OCTaeTCs OTKPHITHIM U MO cel IeHb. TeM He MeHee 0oJibIlasi yacTh MCCIIeN0-
BaHUIl paccMaTpyBaeT CaMOPETYJISIHMIO JIMOO B Ka4eCTBE HETOCPEICTBEHHOTO TIpe-
JMKTOpa LIKOJIBHOM BOBJICYEHHOCTH, TUOO B KayecTBE MeAMATOpa BIUSHUS JAPY-
I'UX epeMeHHBIX. OTMETHM TaKXke, 9YTO BOBJICUEHHOCTh caMa TI0 ceOe Jarie BCero
MOHMMAeTcs Kak MEAMaTOp BIUSHHUS KOHTEKCTHBIX NMEPEMEHHBIX Ha IIKOJIbHYIO
ycneBaemocTh (Reschly, Christenson, 2012), B ¢BsI3u ¢ 4eM B OOJBIIOM KOJIHYE-
CTBE MCCIIEZIOBAaHUM CBSA3b CAaMOPETYJISILIMU M BOBJIEYEHHOCTH PAacCMAaTPUBAETCS B
KOHTEKCTEe 00JIee CIIOKHBIX MOJIETICH.

IIpencraBnsiercs BaXHBIM U TOT (DAaKT, 4TO CTENEHb HIKOJIbHON BOBJIEYEHHO-
CTH BapbUPYETCs Y YYaIIMXCsl pa3HBIX KIaccoB. MccremoBaHus TIOKa3aid, 9TO BO-
BJICUEHHOCTh YUAIUXCsl 3HAYUTEIBHO CHUXKAETCs MPU Mepexoje OT HavyaJabHOH K
CpeaHel IIKoJie, TJIAaBHBIM 00pa3oM TMOTOMY, YTO 00pa30BaTeNbHBIE W COIUAIb-
HbI€ KOHTEKCTBI CPEJIHEH IIKOJIbI MEHEe COOTBETCTBYIOT MOTPEOHOCTSIM Pa3BUTHUS
nozapoctkoB (Wang, Eccles, 2012). Yuurens B cpeHeil mkosne, Kak IpaBuiio, He OKa-
3BIBAIOT JIOCTATOYHOM AMOITMOHAILHON MOAAep KU ydammmcs (Zimmer-Gembeck
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et al., 2006). ¥V y4eHUKOB Ha4aJbHOU IIKOJIbI IIKOJbHASI BOBICYEHHOCTD CITY>KUT
MEIMaTOPOM MEXIY aKaJeMHUYeCKOM YCHEIIHOCThIO YYalllerocs M B3aUMOOTHOIIIE-
HUSIMH MEXAY y4YalluMCs ¥ yuuTelleM. B HEKOTOpBIX Hccie10BaHUsAX 1EMOHCTPH-
pyeTcs, 4To Mepexo]] yyalluxcsl U3 HayalbHON B CPEIHIOI0 IIKOJIy COMPOBOXK/A-
eTCsl CHIbKeHHeM y4eOHo# motuBanmu u BoBiedeHHOCTH (Reschly, Christenson,
2012). beuto Taxke MOKa3aHO, YTO YYCHUKH MIIQJIINX KJIaCCOB B OOJIBIICH CTETIEHU
BOBJICYCHBI B YYEOHYIO JEATEILHOCTh, YeM YUEHHKH CTapiux kiaccoB (Yazzie-
Mintz, 2010). JIx. Koanep u JI. ITorm (Conner, Pope, 2013), nccneays MKOJIbHYIO
BOBJICYEHHOCTh, OOHAPYKUIIH, YTO OOJIEe YeM MOJIOBUHE YUAIIMXCS CTapIIel IIKOJIbI
MIPHUCYLIE COCTOSTHUE CHUKEHHON BOBJICUEHHOCTH. B CBSI3U € 3THM BO3HHKAET BO-
IIPOC O XapakTepe CBS3M CaMOPETYJISILMM M BOBJIECYEHHOCTH B Pa3HbIE MEPUOJBI
oOyudeHusa. OOpaTuMmcsi K JaHHBIM AMIMPUYECKUX HCCIETOBAaHUM, aHATU3UPYIO-
IIMX 3Ty CBSA3b B PA3HBIX BO3PACTHBIX U YUEOHBIX MIEPUOIAX.

JIOBOJIBHO HIMPOKUH CHEKTp paboT HCCIeAyeT CBSI3b CaMOPETYIISILIMU U BO-
BJICUEHHOCTH B IIpOIecce nepexoda k obyyeHuro 6 wikone. ccnenoBaTenu 0cTa-
TOYHO 4acTO (POKYCHUPYIOTCS MMEHHO Ha 3TOM BO3PAaCTHOM IEPHOJE, TaK Kak OH
SBJISIETCS] CEH3UTUBHBIM IS JajbHelell yenemHocTy B mkone (Rimm-Kaufman,
Pianta, 2000). IToMuMoO CBSI3M CaMOPETYJISIIMN B TOIIKOJIBHOM BO3pacTe U BOBJIE-
YEHHOCTH U yCIIEBAEMOCTH B ILIKOJIE, B JAHHOM HaIIPaBJICHUU UCCIIEI0BAaHUN U3Y-
YaeTcsl pojib KOHTEKCTHBIX (paKTOPOB, HAIPUMEDP OTHOLICHHS C yuuTensimu. Taxk,
B JIOHTUTIOHOM uccaenoBanuu Ke. IlopTuisl 1 kosier ucciaenoBanach poib caMo-
PEryJsiliii ¥ BOBJICYEHHOCTH B MPEJICKa3aHUM KaueCcTBa B3aMMOOTHOIICHHUH yde-
HUKa C yuuTesneM U akaaemudeckoil ycnemHoctH (Portilla et al., 2014). Otmerum,
YTO B JJAHHOM HCCJIEJOBAaHUN CaMOPETYJISILIMS paccMaTpUBaiach 4epe3 ClIoCOOHOCTh
K MOJABJIEHHUIO UMITYJIbCUBHOIO ITOBEACHHUS U HEBHUMATENbHOCTU. B pesynbrate
OBLIO BBIABIEHO, YTO KOH(JIUKT C yYUTeNleM ObLI CBSI3aH C HU3KUMHU YPOBHSIMHU
CaMOpETyYJISIIMM 1 BOBJIEUEHHOCTH BO BCEX BPEMEHHBIX 3aMmepax. UTo kacaercs
HEMOCPEACTBEHHO CBSI3U MEXKIY CaMOpPETryJsiliield U BOBJICUEHHOCTHIO, BOBJICUEH-
HOCTb OKa3aJlaCh HETaTUBHO CBSI3aHA C HEBHUMATEJIBHOCTHIO U UMITYJIbCUBHOCTBIO
B Hauaje MOCIeAHEro rojia B IETCKOM caay U B KOHIIe 0Oy4eHHUs B MEPBOM KJiac-
ce. B uccnenoanun . Kagumel u Kosuler nsydajiach B3aUMOCBSI3b MCIOJIHH-
TEIHLHON (YHKIIMH MOJABIISIONIETO KOHTPOJIS, KOHTEKCTHBIX (haKTOPOB (OTHOIIIE-
HUH C yYNUTENISIMU, OJHOKJIACCHUKAaMHU, KaYECTBOM OPraHU3alliy 3aHATHI) U MOBe-
JICHYECKON BOBJIEYEHHOCTH, U3MEPSEMOM MyTeM OLICHUBAHUS YUUTEISIMU U He3a-
BucuMbIiMH HaOmonarensimu (Cadima et al., 2015). B pesynbrare ObLJIO yCTaHOB-
JICHO, YTO MOJABJISIONINI KOHTPOJIb, HAPALY ¢ KOHTEKCTHBIMU (pakTopamu, mpen-
CKa3bIBaJl BHICOKHE YPOBHHU MOBEIEHYECKON BOBJICUYEHHOCTH B JETCKOM Cafy, KO-
TOpasi, B CBOI0 OYEpeb, BMECTE C KAUECTBOM OpraHU3allMy 3aHATUHN Mpe]CcKa3bl-
Bajla BOBJICYEHHOCTh B NEPBOM KJlacce. JIOHTUTIOJHOE HUCCIIEI0BAaHUE NATTEPHOB
B3aMMOJICHCTBUS paHHEH MPUBS3aHHOCTH, PETYJISATOPHBIX MEPEMEHHBIX U IIKOJIb-
HOM BOBJIEUEHHOCTH B IEPBOM, TPETHEM M IIITOM KJlaccaxX BBISBHJIO, YTO CaMo-
KOHTPOJIb, U3MEPEHHBIN B IEPBOM KJIacce, SIBJSUICS MEIMATOPOM BIIMSHUS paHHEH
MIPUBSI3aHHOCTH Ha BOBIIEYEHHOCTH B maAToM kiacce (Drake et al., 2014). Takum
o0pa3oMm, Hcce0BaHus IEMOHCTPUPYIOT, YTO paHH:s c(hOPMHUPOBAHHOCTH CaMo-
PETYIISIHY SIBIASETCS BXXHBIM MPETUKTOPOM BOBJICUEHHOCTH B IIKOJIE, MPUYEM
KaK B MJIQJIIINX KJaccax, Tak U MPH Mepexosie K CPpeAHEN CTyIeHN 00yUeHusl.
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Ha BbIOOpKaX IIKOJIBHUKOB CPEOHe20 U cmapuie2o 03pacma CyIeCcTBYeET J0-
CTaTOYHO HEOOJbIIOE KOJMYECTBO HcciienoBanuil. Hanpumep, uccienoBanue Bius-
HUSI )KECTKUX CTPATErnid BOCIIMTAHMS Ha aKaJIEMHUUECKYI0 YCIEIIHOCTh, IPOBECH-
HOE Ha BBIOOpPKE KUTANCKUX LIKOJIBHUKOB MIECTHIX — BOCHMBIX KJIACCOB (CpeaHUit
Bo3pacT 12 5eT), BKIItOYANIO B ce0s1 IEpEMEHHBIE BOJIEBOTO KOHTPOJIS U HIKOJIBHOM
BOBJICUEHHOCTH B KauecTBE MeAUaTopoB. B »Toi paboTe ObLIO MOKa3aHo, YTO BCe
CyOIIKaJIbI BOJIEBOTO KOHTPOJISI U €0 OOIIHIA YPOBEHB MO3UTUBHO CBSA3aHbI CO BCEMHU
BHJIaMH IIKOJIbHOW BoByieueHHOCTH (Wang et al., 2018). ITpu aTOoM, BoJIeBOI KOH-
TPOJIb TAaK)K€ BBICTYIIAJ B KQUECTBE MO3UTUBHOIO MPEIUKTOPA BOBICUYECHHOCTH, OJTHA-
KO B 00IIIell MO/IETT HETaTUBHOE BIUSHUE KECTKUX CTpaTeruii BOCIUTaHUS HUBE-
JHMPOBAJIO €T0 BO3MOXKHBIM MO3UTUBHBIN 3()(heKT Ha BOBICUEHHOCTH, YTO, B CBOIO
ouepellb, IPUBOAMIO K CHIDKEHHIO ycmeBaeMocTu. Emie onHo macmtabHoe uc-
CclIeZIOBaHUE, TaK)Ke MPOBEJACHHOE Ha BHIOOPKE KUTAMCKUX MIKOJIHHUKOB, HO JIECs-
THIX — ABEHAIATHIX KJIaccoB (CpemaHuid Bo3pacT 16,8 yer), mocTtaBuiio CBOM 3aja-
4eil U3yueHHe CBSA3M MEXIY 1eNIEBBIMH OPUEHTALUSAMH, CTPATETUIMU MOTHBALIU-
OHHOM PeryJisiliiM U IIKOJIBHON BOBJICYEHHOCTHIO. Pe3ybTaThl CBUIETENbCTBYIOT
0 TOM, YTO CTPATETHH MO3UTHBHO CBS3aHBI CO IIKOJIBHOW BOBJIEYEHHOCTHIO, a TAKKE
BBICTYIIAIOT B KAU€CTBE MEAMATOPA BIMSHUS LIEJIEBBIX OPUEHTALIMI HAa BOBJICUYECH-
HocTh (Wang et al., 2017).

O6napy>xuBaroTcsi padbOThl, MOATBEPKIAIOIINE PELMUIPOKHBIE OTHOIICHUS
MEXJy CaMOpEeryJslueld M BOBJICUEHHOCTHIO. Tak, B JIOHTMTIOJHOM HCCIIEI0BaA-
Huu K. Credanccona u kosuier, NpoBeACHHOM Ha BBIOOPKE MCIAHICKUX MOIPOCT-
KOB, IIPU MIEPEXO0/ie U3 JAEBITOTO B JECATHIN Ki1acc ObLIIO OTMEYEHO, YTO MHTEHIIM-
OHAJIbHASl CAaMOPETYJISILMS U IKOJIbHAs BOBJICUEHHOCTh OKa3bIBAIOT IPYT HA Jpyra
MO3UTHUBHOE BO3JCHCTBHE B CTapIIel IIKOJE, a TaKXkKe, YTO MpeAbLIyIIne aKaje-
MHYECKHE JOCTIKECHUS BIUSAIOT Ha 00a KoHCTpyKTa (Stefansson et al., 2018). Ilo-
JTy4EeHHBIEC pe3yJIbTaThl, KaK MUIIYT aBTOPHI, MOATBEPKIAIOT, YTO CAMOPETYIISALUS
Y BOBJICYEHHOCTH — pa3Hble, HO CUJILHO B3aMMOCBSA3aHHbIE KOHCTPYKTHI.

JlocTaTouHO MHOTO MCCIIEOBAaHHUM MPOBOAMTCS Ha BBIOOPKAX CmyOeHmos.
K npumepy, B nccienoBanuu, NpoBeICHHOM Ha CTyJEHTaX KoJulemxa, Oblia mpo-
JIEMOHCTPHPOBaHA MO3UTHUBHASL B3aMMOCBSI3b MEXIY CaMOPETYJISALUEH SMOIMNA U
BOBJICUEHHOCTbBIO, a TaKKe MOKa3aHO, YTO CaMOPETYJISALHUs SMOLMM BBICTYMAET B
Ka4yecTBe MEJMaTOpa MEXy KayeCTBOM OTHOIICHUH C pOJUTENSIMHU U BOBJICYEHHO-
cThi0 B 00yuenue (Shannon et al., 2015). UccnenoBanue, BHIOJHEHHOE B pycClie
TUIOJOTMYECKOT0 TOAX0/1a, OBLJIO MOCBSIIEHO BOBJICYEHHOCTH M aKaJeMHYECKOU
yCTIEBa€MOCTH Ha BBIOOPKE YUaIIMXCsl YHUBEpCUTETA TiepBoro roaa ooyuenus (Ke-
tonen et al., 2016). B xoHTekcTe TaHHON PabOTHI CTPOMIACH TUIIOJIOTHS Mpodu-
Jeil BOBJICUEHHOCTH CTyAEeHTOB. OCHOBAHUSIMH OTHECEHMS K OIpPEIETICHHOMY MpO-
(w0, MOMUMO HETIOCPEACTBEHHO BOBJIEYEHHOCTH, BBICTYTIAIHM HEAOCTATOK CaMo-
peryJisiium, UHTepeca U HEOIPeIeIEHHOCTh OTHOCUTENBHO BbIOOpa Kapbepbl. Kop-
PETSAIMOHHBINA aHATIM3 MEXTy 3TUMU MEPEMEHHBIMU YCTaHOBWII, YTO BCE OHU OBLIH
HETaTHBHO CBSI3aHBI C BOBJICUEHHOCTHIO. [Iponitb BOBIIEUEHHBIX CTYAECHTOB TaKKe
MOKa3ajl BRICOKHE YPOBHU BOBJICUEHHOCTH, OIPEAETICHHOCTH B Kaphepe, camope-
TYJISIIAN ¥ OTJIMYAJICS BEICOKOHM aKaJJeMHUYECKON YCIEITHOCTHIO.

OTnenbHbIN MU1acT paboT MOCBSAILEH NPoOIeMe OUCTNAHYUOHHO20 00YYeHUs
Y POJIM CaMOPETYJISALNU B 00€CIIeYeHUH BOBJICUSHHOCTH B JAaHHOM KOHTeKcTe. Ha-
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npumep, B uccienoBanuu k. Can u P. Pyena Ha BBIOOpKE CTYJEHTOB M3ydaslach
B3aMMOCBSI3b MEXKYy MOTHBAI[MOHHBIMH U PETYJISATOPHBIMH MIEPEMEHHBIMHU: CHUTY-
allMOHHBIN MHTEpPeC, KOMIbIOTepHas caM03()(heKTUBHOCTh, CAMOPETYJIALUS U BO-
BJICYEHHOCTHIO B OHJIaliH-00yueHue. bbuio onpezaeneHo, 4To caMoperyssiiust mo-
3UTHBHO KOPPEIMPYET CO BCEMHU BHJAMH BOBJIIEYEHHOCTU. PerpecCOHHBIN aHaNN3
TaKKe BBISIBHJL, YTO CAMOPETYJISIKS SIBJISIETCS MO3UTHBHBIM IPETUKTOPOM BCEX BHUIOB
BoBieueHHocTH (Sun, Rueda, 2011). MHTEpecHO Takke, 4TO HA SMOIIMOHATIHHYIO
BOBJICUEHHOCTh OOJIbIlIee BIUSHUE OKa3bIBaJl CUTYAI[MOHHBIN MHTEpEC, TOr/Aa Kak
caMOperyJIsIus OKa3anack 0osee BaXKHBIM (PaKTOPOM KOTHUTHBHOM U MOBeIeHYe-
ckoi BoByieueHHOCTH. B padote H. [lenmnac Ha BRIOOpKE CTY/IEHTOB paccMaTpyBa-
Jach PoJib KOMITBIOTEPHON caM03(h(heKTUBHOCTH, CAMOOLIEHKH ¥ METAKOTHUTUBHOU
CaMOPETYJISINKN B KaueCTBE MPEIUKTOPOB BOBJICUEHHOCTH B OHJIAtH-00ydYeHHE.
Beuto 0O0HapyKeHO, YTO METAKOTHUTHBHASI CAMOPETYJISLUS SIBIISIETCS] TO3UTHBHBIM
MPETUKTOPOM KOTHUTUBHOW W AMOITMOHATIBHOM BOBJICUEHHOCTH B OHJIAH-O0YYEHUE,
00BSCHSSI COBMECTHO ¢ cam0d(pdekTuBHOCTRIO 15 1 14 % nucniepcun (Pellas, 2014).
Taxkum oOpazoM, B chepe TUCTAHITMOHHOTO OOYUYEHUST CAaMOPETYJISIINS BBICTYIIAeT
B KAQUeCTBE OJIHOTO M3 BAKHEUIIMX (haKTOPOB 0OECredeHHs BOBJIEYEHHOCTH B IIPO-
1ecc o0yueHus, B 0COOEHHOCTH B KOTHUTUBHYIO BOBJICYEHHOCTb.

HccnenoBanusi 1éMOHCTPHPYIOT, YTO HA MPOTSHKEHUH BCEro 0O0yUYEeHHUsI caMo-
PErysus SBISETCS BaKHBIM MO3UTUBHBIM (haKTOPOM, IMOJIEP>KUBAIOIIUM BOBJIE-
YEHHOCTh B OOYyYEHHE, 3a4acTyl0 HUBEIHPYS BIUSHUE KOHTEKCTHBIX (JaKTOPOB (Kak
ObUTO MOKa3aHo B uccienoBanun Wang et al., 2018). Kpome Toro, uccnemoBanus
CaMOPETYJISIIMU U BOBJICYEHHOCTH B TMCTAHLIMOHHOE 00yUeHUE CBUIECTEIbCTBYIOT
0 TOM, YTO CaMOPETYJISIUS MOXET MOAAEP>KUBATh BOBJIIEYEHHOCTh B crieupuye-
CKHX KOHTEKCTaX. TeM He MeHee MCCIIe0BaHus JHUILb YaCTUYHO OTBEYAIOT Ha BO-
poc 00 0OCOOEHHOCTSIX PELUIIPOKHOM CBSI3M CaMOPETYJISILIMK U BOBJIEUEHHOCTH. V-
CIIeIOBaHMsI Ha BHIOOPKaX JOIIKOJBHUKOB U MIIQIICKIACCHUKOB MOJITBEPKAAIOT,
YTO caMoperyJsiius B 0ojiee paHHEM BO3pacTe IMpeICcKa3blBaeT BOBJICUYEHHOCTDH B
mkoste. OnHako noHruToaHoe uccnenoBanue K. CredanccoHa v KoJuter Ha MIKOJb-
HUKaX JIEBSTHIX — JECATHIX KJIACCOB BBISBUJIO, UTO paHEE M3MEpPEHHBIE CaMOpETy-
JSIIMS ¥ BOBJIEYEHHOCTD MPECKA3bIBAIOT JIPYT JIpyra Ha OoJsiee MO3IHUX 3aMepax:
HarpUMep, CaMOPETYJISILIUS, U3MEPEHHAs Ha MEPBOIl BOJIHE B JIEBSITOM KJlacce, pe-
CKa3blBajla BOBJIEUEHHOCTb, U3MEPEHHYIO0 Ha BTOPOW BOJIHE B JIEBSATOM KJacce.
Kpome Toro, 3Tu nmepeMeHHbIe OKa3bIBaIM MO3UTUBHOE BIMSHUE APYT Ha JIpyra B
paMKax OJHOro 3aMmepa (BOJHBI). B CBSi3M ¢ 3TMM BO3HMKAaeT BOIIPOC O MPOSACHE-
HHUM XapakTepa CBA3EH MEXKIy CaMOPETYJISIIIUENd U BOBJIICUCHHOCTBIO B CPEIHEN U
CTaplle LIKOoJe.

3aknyeHue

Bo3spocmmii uccrnenoBarensCKuii HHTEPEC K MPoOsieMe MIKOJILHOW BOBJICUEH-
HOCTH OOYCJIOBIIEH PSAOM MpUYHH. Bo-epBhIX, MOKa3aHO, YTO IMIKOJIbHAs BOBIE-
YCHHOCTb ACTCPMUHUPYET psAAd COUUATIBbHO-IICUXOJIOTMYCCKUX UHAWKATOPOB, 3HA-
YUMBIX C TOYKU 3peHHs] (QYHKIMOHHUPOBAHUS CUCTEMbI 00pa30BaHUs: aKaJeMHUye-
CKYIO yCIIEBa€MOCTb, CyOBEKTHBHOE OJIaronoy4yue, NpoayKTUBHOCTb COLUAIBHOTO
B3aUMOJICUCTBHSI. BO-BTOpPBIX, IHTEHCUBHOCTh M Kau€CTBO BOBJIEYEHHOCTH CO3JAIOT
MOTHBAIIMOHHBI KOHTEKCT, KOTOPbIM (popMHpYyeT TO, KaK ydalluecs CIpaBIIsiIOT-
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Csl ¢ TPYAHOCTSIMU B yueOe U MPEeoI0JIeBalOT TPYJHOCTH B JKU3HU. OTCTPaHEHHOCTD,
MACCUBHOCTbH, 0€3y4YaCTHOCTh yYalIUXCs B LIKOJIE SIBJISIETCS CUTHAJIOM O J1e3ajiar-
TUBHBIX COCTOSIHUSIX IIKOJIbHUKA, KOTOPHIE CBSI3aHbI C HETAaTUBHBIMU SMOLUSAMH,
0eCIOKONCTBOM, pa3oyapoBaHHEM. B-TpeTbuX, BOBIEUEHHOCTh YYaIIUXCS SIBIIS-
€TCsl HaJIeXKHBIM MapKepoM dPPEKTUBHOCTH OpraHU3aIUU O0yUYEHUS, UTO MOXKET
CTaThb OCHOBOM JJIs1 pa3pabOTKU TEXHOJIOTHI [0 MOJEpHHU3ALMU 00pa30BaHUs, OpH-
€HTUPOBAHHOTO HA TOBBIIICHUE MPHUBIICKATETLHOCTA YUYECOHON Cpeabl s MIKOJb-
HUKOB Ha COBPEMEHHOM JTare pa3BUTUs 00IIeCTBa.

HccnenoBanue B3auMOCBSI3U OCO3HAHHOW CaMOPETYJISILIMM U ILIKOJIBHON BO-
BJICYEHHOCTH MPEACTABISAETCS EPCIIEKTUBHBIM B CIIEIYIOIMINX HAIPABICHUSIX:

1) nzyyenue crieli(pUKH TPHUYHMHHO-CIIEACTBEHHBIX CBSA3EH MEXK/Ty OCO3HAHHOM
caMOperyJsiliie U pa3IMYHbIMHU MPOSBICHUSIMH IIKOJIHHONW BOBJIEUEHHOCTHU; Be-
puduKanusg U PacCKPhITHE PECYPCHON POIU PETYISITOPHBIX OCOOCHHOCTEH yda-
UIUXCS B OTHOIIEHUH KOMIIOHEHTOB IIKOJbHOM BOBJICUEHHOCTH;

2) aHanM3 B3aUMOCBSI3U CAMOPETYJISIUU U IIKOJIBHOW BOBJIEYEHHOCTH y4Ya-
IIUXCS C YYETOM Pa3IHYHbIX YPOBHEH U KOHTEKCTOB PETyJIALNUN Y4eOHON aKTHB-
HOCTH: OT OOIIeH Peryysiuu ASsITeNFHOCTU 10 JESTEIbHOCTH PEUICHUS] KOHKPET-
HBIX YUEOHBIX 3a]1a4;

3) pacKpbITHE BO3PACTHBIX U UHAUBUAYAJIbHBIX TPACKTOPUNA TUHAMHUKHU CTa-
HOBJICHUSI OCO3HAHHOM CaMOpPETyJIAINKA YIeOHOU MeATeIbHOCTH M IIKOJBbHON BO-
BIICYCHHOCTH B Pa3JIMYHbIC MIEPUOIBI ITKOJIBHOTO O0yUEHUS;

4) uccienoBaHue MPOTHOCTHYECKUX I(D(PEKTOB OCO3HAHHON CaMOPETYJISIIIII
Y IIKOJBHOM BOBJICYEHHOCTH B MPEACKA3AHUM aKaJIeMUYECKUX TOCTHKEHUH U T10-
3UTUBHOTO Pa3BUTHS ILKOJIHHUKOB;

5) u3yueHue Kpocc-KyIbTYPHBIX OCOOCHHOCTEH MIKOJILHOW BOBJICUECHHOCTH,
a TaKke crenuuKu ee B3aUMOCBS3H C CaMOperyJsiueil yueOHoi nesTeIbHOCTH
Ha BBIOOPKAX yUaIUXCsl PA3IMYHBIX CTPaH U KYJIBTYP.

baarogapuoctu u puHaHcupoBaHue. VccienoBanue BBITIOTHEHO NMPH (HHAHCOBOU
noanepxke PH® B pamkax Hayunoro npoekrta Ne 20-18-00470 «Camoperynsnusi ¥ MKOJIb-
Hasl BOBJICYEHHOCTb KaK ICHUXOJIOTHYECKHE PECYPCHl aKaJeMUYECKOM YCIEITHOCTU: JIOHTUTIO-
HOE HCCIICIOBAHUCY.
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Review article

The Relationship Between School Engagement
and Conscious Self-regulation of Learning Activity:
The Current State of the Problem
and Research Perspectives in Russia and Abroad

Tatiana G. Fomina, Anna M. Potanina, Varvara I. Morosanova

Psychological Institute of the Russian Academy of Education
9 Mokhovaya St, bldg 4, Moscow, 125009, Russian Federation

Abstract. The article presents a theoretical and methodological analysis of the problem
of school engagement, the research of which is highly relevant nowadays in foreign educa-
tional psychology. School engagement is a reliable marker of efficient learning organisation
and also an important academic result, the pursuit of which indicates the efficiency of the school
educational environment. The purpose of the article was to analyse the current state of the problem
of school engagement and the specifics of the relationship between school engagement and
self-regulation of learning activity in Russian and foreign psychology. The authors formulated
a working definition of engagement, according to which school engagement is understood as
a stable, directed, active participation of students both in learning activities and in school life
in general, including observable and unobservable interactions with the academic social envi-
ronment; assessed various models of school engagement used for research and practice; sub-
stantiated the efficiency of the approach, according to which school engagement is viewed as
a multidimensional construct, including behavioural, emotional and cognitive components;
examined the differences between school engagement and academic motivation; and analysed
the specific features of the main components of school engagement and their relationship with
self-processes, in particular, with self-regulation. It was also noted that, in Russian psychology,
issues related to the study of school engagement and the specifics of its relationship with va-
rious psychological phenomena have not yet received widespread consideration. In conclu-
sion, the authors outlined the perspectives for verifying foreign models of school engagement
and diagnostic tools on Russian samples as well as studying conscious self-regulation of
learning activity as a resource for student engagement in different learning periods.

Key words: school engagement, conscious self-regulation, academic motivation, lear-
ning activity
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VJIK 159.92
UccnepoBaTenbckaa ctaTbs

Executive Functions
N NX CBA3b C Pa3BUTUEM PEYU HAa PYCCKOM AA3bIKe
y AeTei-OnNMHIreoB U MOHOJIMHIBOB

B.10. Xorunen, C.A. CannrHOBa

Y IMypTCKHi1 rOCY1apCTBEHHBII YHUBEPCUTET
Poccutickas @edepayus, 426034, Hocesck, yr. Ynusepcumemckas, 1

AHHoTammsl. B cratbe aHAMM3UPYIOTCS MPOOJIEMBI MPEUMYIIIECTB OWJIMHIBU3MAa, 00CYKIa-
FOTCSL Pe3yJIbTaThl MCCIICNOBAHUs CIIeM(UKH PEryATOpHBIX (QYHKIMH (executive functions): wH-
TepepEHIIMOHHOTO KOHTPOJISI, KOTHUTUBHOM TMOKOCTH, pabovell (pedeBoii U 3pUTENIbHON) MaMSITH
Y HX CBSI3b C Pa3BUTHEM PYCCKOU peuM y JIeTel C eCTECTBEHHBIM OMJIMHTBU3MOM M MOHOJIMHTBOB B
CTapIIeM JIOMIKOJIBHOM Bo3pacTe. B ncenenopannu npuHsim ydactre 63 pormkonsauKa (50,8 % —
MaJIbYMKH) B Bo3pacte ot 5,6 1o 7,3 net (M = 6,42; Med = 6,4) u3 JeTCKUX JIOMIKOJIBbHBIX YUpEekKIe-
Huid T. VbxeBcka Y nmypTckoit PecryOnuku, cpeny KOTOPBIX I€TH C €CTECTBEHHBIM OMITMHTBU3MOM
(ynmyprekuid/pycckuii s13b1K) (N = 31 ven.) 1 MOHONMMHIBBI (pycckuit si3bIK) (N = 32 yen.). Mcnoss-
30BAJIMCH CTAHIAPTH3MPOBAHHBIC METOAUKH B PYCCKOSI3BIYHOM BapHAHTE VTSI BHUIBIICHHUS PEryJIsi-
TOPHBIX (DYHKIWHI: METOIMKA CIOBECHO-IBeTOBOM mHTephepeHtmy k. Ctpymna (uHTEphEepeHIM-
OHHBII KOHTPOJIb), METO/MKa HccienoBanusi o0ydaemoctu A.Sl. VBaHOBOW (KOTHUTHBHAsI THO-
KOCTb), TECTOBBIC 33/1aHusl «PedeBasi maMsTh, «3pUTeNbHAs TaMsIThy (pabovasi maMsTh); T U3Me-
PCHHUS YPOBHS PEUEBOTO PA3BUTHS — TECTOBBIC 3a1aHus «PeueBric aHTOHUMEBD, «PedeBbie Kitaccu-
(ukarumy, «IIpousBonbHOE BiageHue peubto» JILA. SIcrokoBoit. [TpuMeHsuMCch MeToIbl MaTeMaTH-
YECKOW CTATHUCTUKH: ONUcaTelbHast cTaTiucTuka, U-kputepuii ManHa — YUTHY, paHTOBBII KOppers-
IMOHHbIM aHamm3 1o CrpMeHy. Ilo pesynbraraM IPOBEIEHHOIO 3MIMPUUYECKOIO MCCIIENAOBAaHUS
TIOATBEPKIAIOTCS (DAKTBI MPEMYIIIECTBA OMJIMHTBU3MA B PETYIIATOPHBIX BOSMOXKHOCTSIX B CTapIIeM
JIOIIKOJIEHOM BO3pAacTe, B YaCTHOCTH, B MHTEP(EPEHIIMOHHOM KOHTPOJIE, KOTHUTUBHON THOKOCTH 1
peueBoit mamaTy. [Ipu 3TOM He yCTaHOBJIEHBI O0IIME 3aKOHOMEPHOCTH Pa3BUTHS PEUM Ha PYCCKOM
si3pike (L2) B CBSI3U ¢ pa3BUTHEM PETYJSITOPHBIX (DYHKIMI NEeTeH-OMITMHTBOB, YTO OOBSICHSICTCST HH]TU-
BUIyaJIH3alycH MPOLECCOB CBSI3BIBAHIST KOMIIOHEHTOB PEUEBOH NEATEIFHOCTA HA BTOPOM SI3BIKE H
KOTHHATHBHOTO KOHTPOJIAL. Y JTOIIKOJIEHUKOB-MOHOJIMHTBOB PEUEBOE pa3BUTHE Ha PoIHOM si3bIKe (L1)
CONPSITAETCS CO CTAHOBICHUEM PETYITOPHBIX (PYHKIUHA, pa3BUTHEM CIIOCOOHOCTH YIIPABICHHS
nporieccamu repepadoTku nHpopManun. [loaTBepkaatoTess THIIOTE3bl 00 00YCIOBICHHOCTH JTU-
BEPreHTHOCTH Pa3BUTHS PETYIIATOPHBIX (DYHKIMHA AETeH CTapIIero OMKOIBHOTO BO3PACTa yCIIOXK-
HEHUEM OWIMHTBATLHON 00paOOTKH S3bIKA, CHICIM(UKH CBS3H Pa3BUTHS PEYM HAa BTOPOM SI3BIKE C
PEryISTOPHBIMUA (DYHKIMSMH B CTapIlieM JIOIIKOILHOM BO3pacTe OMIMHTBAJIbHBIM JTUHAMUYECKUM
B3alMOJICHCTBUEM SI3BIKOBBIX CUCTEM.

KioueBble cj10Ba: OMIMHTBU3M, PEryNATOpHBIE (DYHKIMH, executive functions, uuTep-
(bepeHIIOHHBII KOHTPOIb, KOTHUTUBHAS THOKOCTh, pabodas MaMsaTh, Pe4eBOE Pa3BUTHE, JI0-
HIKOJNBHBINA BO3PACT, yAMYPTHI, PyCCKUE
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BBepeHue

Wntepec k adpdexram OMIMHTBU3MA/MYIBTUIMHIBIU3MA BCe OOJIbILE YCHITH-
BAETCSA U COCPENOTAYMBACTCS BOKPYT MPOOJIEMBbI MPEUMYIIECTB B KOTHUTUBHOM
KOHTpOJIE pEUeBOil aKTUBHOCTH Ha JBYX MM Oojee si3bikax (Zhou, Krott, 2016).
Hcnonb3yemoe B 3apyOekHO# HayKe TOHATHE executive functions B acmiekre camo-
PETyJISILMU YeJIOBEKa B OTEUECTBEHHON PacCMaTpUBACTCS KaK «yTpaBIIstone (PyHK-
UW» — ynpasieHue u3MenenueM noseaenus (Hukonaesa, Beprynos, 2017), «uc-
MOJIHUTENbHBIE (PYHKIUI» — KaK OMNepalMOHANbHBIE MOKa3aTell KOTHUTHUBHOTO
koHTtpous (Bunenckas, 2016), a B mocnegHee BpeMsi 3HAUUTENIBHO Yallle yrnoTpeo-
JSIeTCS. TEPMUH «PETYJIATOPHBbIE (PYHKIMMY», 00ecIIeunBarOIUe LeJIeHAIIPaBICHHOe
peleHre 3a1a4 ¥ aJalTHBHOE TOBEJICHNE B M3MEHEHHBIX cuTyanusix (Bepakca u ap.,
2019). Kak npaBuio, K peryasTOpHbIM (DyHKIUSAM, YCUIMBAIOIIUM KOTHUTUBHBIE
MIPOLIECCHI, OTHOCST UHTUOUPYIOLHNA (TOPMO3HBII) KOHTPOJIb, pabouyto MamsTh (Bep-
OabHYIO U HEBepOAIbHYI0) U KOTHUTUBHYIO THOKOCTh. HruOupytomuii KOHTpoJb
OJIOKHpYET U TOJABIISIET HEPEJIEBAHTHYIO BEpOAIbHYI0 M HEBEpOAIBbHYIO MH(OP-
Mmarnuto (Bialystok et al., 2004). KoruutuBHas ruOkocTh oOecreunBaeT MiacTuy-
HOCTB TIO3HABATEIIHLHOW aKTUBHOCTH B COTJIACOBAHHUM C TPEOOBAHUSAMHU JEATEITHHOCTH
u cyobekTHeIMU Tpuoputeramu (Hukonaesa, Beprynos, 2017). PaGouas nmamsth
aKTyaJIN3UPYyeT BepOATBHYIO U HeBepOATbHYIO WH(OPMAIIUIO B JIMHTBUCTHICCKOM
KoHTeKcTe 1eneBoro sizbika (Samuel et al., 2018; Costa et al., 2009). Hapsay c
STHM y OWJIMHTBOB (DUKCUPYIOTCS TPYIHOCTH M CIIOKHOCTH, KACArOIIUECs JIMHT-
BUCTMYECKOW KOTHUTUBHON 00pabOTKH, B YACTHOCTH, HEBBICOKON OETJIOCTH peud,
3aHWKEHHOM CKOPOCTH JIEKCHUECKOTO JIOCTYIIa, MEHBIITUM 00BEMOM ITaCCHBHOTO
cioBapsi B 000MXx s3bIkax W mpodero (Mensexnesa u ap., 2017; Bialystok, Craik,
2010; Bialystok et al., 2014; Mindt et al., 2008 u mp.). Kpome Toro, nemoHcTpu-
PYIOTCSl pe3yJIbTaThl, KOTOPbIE HE MOKA3bIBAIOT PA3IMUUil MEXIy IpynrnaMu Ou-
JIMHTBOB ¥ MOHOJIMHTBOB TI0 TPUYHMHE IIMPOKOTO BO3PACTHOTO JMamna3oHa 6e3 yoe-
JUTENTBHOTO KOHTpOoJIA 3 dekTa Bo3pacTa Ha MPOAYKTUBHOCTh KOTHUTUBHOM aes-
TenpHOCTH netelt (Bialystok, 2017; Dick et al., 2019).

Haubosee BaXxHBIM BKJIAZIOM B pa3pellieHHe Mpo0JieMbl SBISIOTCS pe3yibTa-
TBI MCCIICIOBAaHUH, IEMOHCTPHUPYIOIIUE HE TIPEUMYIIIECTBA PETYISTOPHBIX (QYHKIHUH,
a BBIOOp cTpaTeruii ¥ crnoco0OB pelIeHus] KOH(QIUKTYIOLMX 3a/1a4 [IPU OTCYTCTBUU
pa3nuuuii B pe3yJIbTaTUBHOCTH MEXKIy ABYS3BIYHBIMU M OJHOS3BIYHBIMHU JIETHMH.
Tak, npUHIUNHUATBHBIM OTIMYUEM SIBISIETCS TO, YTO JBYS3bIYHBIE JETH MOCTOSH-
HO JIEMOHCTPHUPYIOT KOMITPOMHCCHI MEXIY CKOPOCTHIO U TOYHOCTBIO TPH BBITIOJN-
HEHHMM CJIOXKHBIX KOHKYPHPYIOIIUX 3a1ad. YTBEpP)KIAeTcs, YTO pa3uyus B CTpa-
TETUSAX PEIICHUS KOTHUTHBHBIX 3a7[ad OOYCIIOBJICHBI UCTIONB30BaHUEM IBYX (WK
Oosiee) SI3BIKOBBIX CHCTEM, OKa3bIBAIOIIMX BIMSHHE HA KOTHUTHBHYIO 00pabOTKY
(Struys et al., 2018). [1To muenuro J. buanuctok, MEXaHM3MOM, 3a]1eCTBOBAHHBIM
B pa3pelieHNH MOTEHIHMATbHOTO KOH(IMKTA JIBYX SI3bIKOBBIX CHCTEM M BBIOOpE
LIETIEBOTO SI3bIKA, SIBJSIETCS OOIIUN MCIIOJHUTENbHBIN KOHTPOJb. HeobxoaumocTh
paspelieHnss KOH(MIMKTa B BbIOOpE s3bIKa YIIy4dlIaeT peryysiTopHble (DyHKIMH,
YTO JIaeT JOTOJHUTEIBHBIC TPEUMYIIECTBA B PEIICHUH CIOXHBIX BepOaTbHBIX U
HeBepOanpHBIX 3a7a4 (Bialystok, Craik, 2010; Emmorey et al., 2008).

Kputnku ABYS3bIYHOTO NMPEHMYINECTBA YKa3bIBAIOT HA TO, YTO BO MHOTHX
HCCIIEIOBAaHUSX UMEIOTCS CEephe3HbIe METO0JIOTNUECKUE MTPOOJIEMbI C BHYTPEHHEH
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Y BHEIIIHEW BaJIMIHOCTHIO, HEBO3MOKHOCTBIO COIOCTABIICHUS PE3YJILTATOB B CBA3U
C MyJIbTU/IETEPMUHALIEN Pa3BUTHS KOTHUTHUBHBIX CTPYKTYP JI€Tei-OMIMHIBOB, K BaK-
HBIM (aKTOpaM KOTOPOTO OTHOCATCS PA3IUYHBIE COUYETAHUS COLMOKYJIBTYPHBIX
MePEMEHHBIX (IUCTAHIIUS KYJIBTYP U CXOJICTBO SI3BIKOB), CUCTEM U MOJIeNei oOpa-
30BaHMsl, 00pa30BATENLHOTO MPOCTPAHCTBA M YCIOBHIA COIMATU3AIMH/UHANBUIya-
AU3anuK pebeHKa B IMHIBUCTUYECKON Cpejie, COLMaIbHO-OKOHOMHYECKOTO CTaTyca
ceMbH, Tula OmnuHTBU3Ma pedeHka u nmpouero (Haft et al., 2019).

B coBpemMeHnHOI1 3apy0OeKHOM MCUXOJIOTUH MTPOoOJIeMa CBSI3U PEeUYH U Peryis-
TOPHBIX (PYHKIMI B TOIIKOJIEHOM BO3pacTe 3aKIIOYAETCs] B PEIICHUH BOIPOCa O
HAIpaBJIEHHOCTH CBS3U WIIM B3aUMOCBSI3H. B GONBIIMHCTBE CBOEM AMITUPUUYECKU TOA-
TBEpXKIaeTcsi (PakT, yTO pa3BUTHE PETYIATOPHBIX (DYHKIMH OOYCIOBIMBAET MPO-
IPECCUBHOE peyeBO€ pazBUTHE. Takoil pe3yibTaT COrJacyeTcs ¢ TeOPEeTUUECKUM
MOJIO’KEHHEM O TIOCTETICHHOM YBEITMYEHUH MO3HABATEIbHBIX BO3MOXKHOCTEH aeTeit
3a CYET pa3BUTHUS PETYIATOPHBIX GYHKIUHU. B Ipyrux uccieqoBaHusIX B KOHTEK-
CTe KyJIbTypHO-ucTopuueckoil koHnenuuu JI.C. BeIroTckoro aemMoHcTpupyercs
oOpaTHasi 3aKOHOMEPHOCTb, KOT'/Ia Pa3BUTHE PEYU BBI3bIBAECT U3MEHEHUS B pa3BU-
THH PEryJATOpHBIX (QyHKIMA. [TokazaHo, YTO eTH ¢ peueBoil AeUIUTapHOCTHIO
JEMOHCTPHUPYIOT 3HAYMMO Oo0Jiee HU3KUE Pe3yJbTaThl B Pa3BUTHU PETYIISATOPHBIX
(yHKIMIA B CPaBHEHUH C JCTHMHU C HOPMATHBHBIM PEUEBBIM pa3BUTHEM. B pe3yiib-
TaTe METaaHAJIN3a WCCIICIOBAHUH 10 JaHHOW MPOOJIeMaTHKE yTBEP)KIACTCS JBY-
HaTPaBJICHHOCTh CBS3M TIOKA3aTellell pa3BUTHS PEYH C KOMIIOHEHTAMH PeryJisi-
TopHBIX QyHKIUH (Bepakca u np., 2019).

Ha ceropnsiiauii 1€HH OTCYTCTBYIOT UCCIICIOBAHUS PETYJISATOPHBIX (YHKITUI
B CBSI3U C Pa3BUTHEM PEUYHU OTIEIBHO KaK Ha MEPBOM, TaK M BTOPOM S3bIKE, OCO-
OCHHO y JleTeil B MPEeIIIKOIbHBINA MEePHO], XapaKTePU3YIOIIUICS CKaYKOM B pa3-
BUTHUH PEUH, CTPYKTYPHO-(DYHKIIMOHATBHON MEPECTPONKON U pacIIUpEHUEM peryJis-
TOPHBIX pecypcoB. bonee Toro, HeIOCTAIOMIMMH B OTEUECTBEHHOM HayKe SBISIOT-
csi paboThI, Kacarommecs crelu(puKd KOTHUTUBHOTO KOHTPOJIS ETeH-OUIHMHIBOB
B PEUYEBOW aKTUBHOCTH HA PYCCKOM KakK BTOPOM si3bike. [Ipobnema 3axioyaercs
B TOM, UTO PETYJATOPHBbIC (YHKIIUU B KOHPIUKTE IBYX SI3LIKOBBIX CUCTEM OYyIIyT
[I0-pa3HOMY 3a/IeiCTBOBAHbI B CBSI3U C BBIOOPOM si3bIKa (OCOOEHHO €ClU 3TO He-
COITOCTABUMBIE SI3BIKOBBIE CHCTEMBI) JIJIsl OCYIIECTBIICHHSI TOM MM HHOM TTO3HABa-
TEJILHOW JESTETLHOCTH. B Hayke He BBISABICHBI OTHOIICHHS PETYJIATOPHBIX (PYHK-
U ¥ peueBOW aKTUBHOCTH PEOCHKA B 3aBHCHMOCTH OT MCIIOJIb30BAHMS TOW WIIH
VHOU SI3bIKOBOM CHCTEMBI. 11071 KOHBEpreHTHBIMH OTHOLIEHUSIMHM [TOHUMAETCS 3a1eH-
CTBOBaHHE PA3JIMYHBIX PETYJSATOPHBIX (QYHKIUI B peyeBOM aKTUBHOCTH, MOJ AH-
BEPreHTHBIMU OTHOIIEHUSMHU — HAKOILJIEHHE PECYPCHBIX BO3MOXKHOCTEH B pery-
TSI PEYEBON ACSITENEHOCTH.

OTBeThI Ha BOMPOCHI O KOTHUTUBHOM Pa3BUTUU JI€TEH-OUITUHTBOB, CBS3U Pery-
JSITOPHBIX (PYHKIMN U PEUYEBOTO Pa3BUTHUS Y ABYS3BIYHBIX JCTEH MMEIOT BAXKHOE
3Ha4YeHue i1 000CHOBaHMS pelIeHUi B 001acTH 00pa30BaTENbHON MOJUTHKH B
PErHoHaX C MOJUKYJIBTYPHBIM COCTaBOM HACEIEHHs U MUTPALMOHHBIM (POHOM, CBSI-
3aHHBIX C TTOJATOTOBKOM K O0yY€HHIO OWJIMHTBOB B IIIKOJIE, pa3paboTKoil oOpa3o-
BaTEJIbHBIX TPOTPaMM B HAYaJbHOH IKOJIE, KOMIIETEHIIMSAMHU yUUTENeH, meaaro-
TOB, IICUXOJIOTOB B oTHOomeHnu Ommmteparun (Yoshida, 2008). ITornmanne 3Trx
npobsieM u 3¢ GeKTUBHAS MOTUTHKA B 00JIaCTU 00pa30BaHUs 3aBUCST OT PE3yJib-
TaTOB HAYYHBIX UCCJIEIOBAHNHN, OCHOBAHHBIX HA COBPEMEHHOM MOHUMAaHUU B MEX-
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JTUCIUIUTMHAPHOM acIleKTe MPOIECCOB Pa3BUTHUSL M OOYUYEHHS PACTYIIETO YeloBe-
Ka C IUPOKUMHU JTUHTBUCTUYECKUMU U KOTHUTUBHBIMU BO3MOKHOCTSIMHU.

B nanHO# crathe mpeacTaBieHbl Pe3yJIbTaThl MIJIOTHOTO HCCIEAOBAHNUS, BbI-
TIOJTHEHHOTO C Y€1l BBIABICHUS CTIEUU(BUKN PETYISATOPHBIX (PYHKUIUN U UX CBSI3U
C pa3BUTHEM pEYH JIeTeH B CTapIIeM JOIIKOJIBHOM BO3pacTe, a TaKkKe anpoOanuu
1 000CHOBaHUS MPOLEAYPHI JAIbHEUIITNX UCCIICTOBAHHH.

3aoauu uccneoosanusn:

1) ycTaHOBNEeHHE pa3NMuuil B BHIPAKEHHOCTH IMOKa3aTele peryisiTOPHBIX
(GYHKIWH 1 pa3BUTHS PEYX HA PYCCKOM SI3BIKE B TPYIITIAX OMJIMHTBOB M MOHOJIMHTBOB
CTapIlEero JIOMIKOJIBHOIO BO3PACTa;

2) BBISIBJICHUE CBSI3€H MEXIYy KOMIIOHEHTAMHU PETYJISITOPHBIX (PYHKIMHA U T10-
Ka3aTeNeM pa3BUTHS PeUd Ha PYCCKOM SI3bIKE B TPYIINAx JOIMIKOIbHUKOB-OUIMHTBOB
1 MOHOJIMHTBOB.

T'unome3wt uccneoosanusn:

1) AMBEPTEeHTHOCTHh PA3BHUTHS PETYIATOPHBIX (DYHKIMIA JETSH CTapIiero Jo-
IIKOJIBHOTO BO3pacTa 00yCIOBJIEHA YCIOKHEHHEM OMITMHTBATLHON 00paOOTKH SI3bIKA;

2) crienm¢uKa CBSA3M pa3BUTHS PEYX Ha BTOPOM SI3bIKE C PEryJISITOPHBIMU (PYHK-
IUSIMU B CTapileM JOUIKOJIBHOM BO3pacTe ompeensiercss OUIMHTBaIbHBIM THHA-
MHYECKHAM B3aHMOACHCTBHEM SI3BIKOBBIX CHCTEM.

Mpoueaypa v meToAbl UCCriefO0BaHUS

Buioopka. B uccnenoanuu (mapt 2019 r.) npuaumanu ydactue 63 mo-
mkoiabHUKa (32 manbunka u 31 neBouka) B Bo3pacte ot 5,6 no 7,3 ner (M = 6,42;
Med = 6,4) — BOCIUTaHHUKHA MOATOTOBUTENBHBIX T'PYMHN JETCKUX JOIIKOIbHBIX
yupexaenuii . MbkeBcka Y amyprtckoit PecriyOmmku, cpen KOTOPBIX JIE€TH C ecTe-
CTBEHHBIM OMJIMHI'BU3MOM, COIMAIM3UPYIOUINECS B YAMYPTCKO-PYCCKOU cpenie —
31 genoBek (15 manpunkoB, 16 1eBOYEK), 1€TU-MOHOJUHTBBI, BOCITUTHIBAIOIITAECS
B pycckoii cpene — 32 venoBeka (17 MaipuukoB, 15 neBoyek). Y ToUHsIEM, YTO MaJlb-
YUKW U JIEBOYKH B 00€UX BBIOOPKAX HE OTIMYAIOTCS TIO BBIPAKEHHOCTH PETYIISTOP-
HBIX (DYHKIMI, 4TO MOATBEPXKAAET pe3yIbTaThl psiia UCCIeIOBaHUN 00 aCHHXPOH-
HOM M TETepOXpPOHHOM MX Pa3BUTHU B JeTckoil momymsuuu (Best et al., 2009).
Bwmecte ¢ TeM B rpymnne OWJIMHIBOB MMEIOTCSA T€HJIIEPHBIE PA3IUYUs B PEUEBOM
pa3BUTUU B MOJIB3Y JeBoYeK (p = 0,026), yTO OOBICHIETCS] YCKOPEHHBIMU TEMIIA-
MH WX CO3PEBaHUs B MPeAIKOIbHBIN Tepuoa (Lynn, 1999).

Ilpoueodypa. ViccnenoBanue mpoBOIMIIOCH C COTJIACHST POJIUTENICH, OMOBEILIEH-
HBIX O CPEJICTBAX M CIoco0ax B3auMoAeUcTBUA ¢ neThMu. CTpaterust oToopa nereit
OblTa OrpaHuyueHa TPEOOBAHUAMHU C LENBIO0 COOTIONEHHS OJHOPOIHOCTH BBIOOPOU-
HOM COBOKYIHOCTH 110 HOPMAaTHUBHOMY CpOKY (oT 3 10 8 yieT) ocBoeHHst 0Opa3oBa-
TENbHOU Tporpammbl 1eTbMu (corimacHo @I'OC mormkonsHOro 00pa3oBaHws), COIH-
ATbHO-9KOHOMHUYECKOMY CTaTyCy CeMbHU (CpeIHHUI YpOBEHb JOXOAO0B U MaTepHab-
HOTO TIOJIOXKEHHUS1, 00pa30BaHKUE POAUTEIICH: BhICIIee 00pa30BaHKE B IPyIIax OMJIMHT-
BOB — 37 %, MOHOJIMHTBOB — 35 %, )KMJIMIIIHBIE YCIOBUS B YCTAaHOBJICHHBIX HOPMaX,
BOBJICYEHHOCTh POAUTENIEH B BOCIUTATENBHBIN MpoliecC peOeHKa, aKTUBHOCTH B3aUMO-
JEUCTBUSI U COTPYAHMYECTBA C JETCKUM yupexaeHueM). [lo pe3ynbratam mUChbMeEH-
HOTO OIpoca POAMTENEH O SI3BIKOBOM cuTyarmu B cembe (Mensenera, 2019) otou-
PATUCH TOJBKO T€ JIETHU-OMIIMHTBBI, KOMMYHHKAIIHS ¢ KOTOPHIMHA B CEMBE CTPOUTCS
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B OCHOBHOM Ha yJIMYPTCKOM sI3bIKE. B JI€TCKOM JOMIKOJIHHOM yUpEKACHUU 00yUe-
HUE U BOCIHMTaHUE BeAETCS cOATaHCUPOBAHHO HAa YIMYPTCKOM M PYCCKOM SI3BIKaX,
OBJIAJICHUE SI3bIKAMU OCYILECTBISIETCS 10 CHEMAIBHBIM IIPOrpaMMaM PEueBOro pas-
BUTHSI JIBYSI3bIYHBIX JIETEH B CTaplieM IOLIKOJILHOM Bo3pacte. [[eTH-MOHOIUHIBbI
BOCTIMTBHIBAIOTCS B CEMbSIX M 0OpPA30BBIBAIOTCS B JIETCKOM YUPEXKICHUU TOJIBKO Ha
PYCCKOM SI3bIKE C HCIOJIb30BAaHUEM TPATUIIMOHHBIX MPOTPaMM Pa3BUTHUSL PEUH B
npoIriecce MOAr0TOBKH K IIKOJIE.

Memoouku. ] BBISIBICHUS YPOBHS UHmMep@hepeHyuoHH020 KoumpoJis Oblia
WCTIOJIb30BaHa METO/IMKA CIIOBECHO-11BeTOBOM nHTepdeperunu Jx. Ctpyna (Xomon-
Hasi, 2004). [Ipu BBIMOTHEHUN KaXKIOTO U3 TPeX 3aJaHuil (PUKCHPOBAJIOCH BpeMsl,
Y TIPU TO/ICYETE MOMYUYSHHBIX JAHHBIX BHICUUTHIBATIACH PA3HUIIA MEXKIY BPEMEHEM,
3aTpavyeHHbIM Ha Ha3bIBaHUE 1[BETA CJIOBA (3a7aHue 3), KOTOPOE HE COOTBETCTBYET
3HA4YEHHUIO CIIOBA, M BPEMEHEM, 3aTpayeHHbIM Ha Ha3bIBaHUE LIBETa KBajparta (3a-
nanue 2). Uem boavute epemennds paznuya, TeM 0oibliie BhipakeH dhdEKT uHTep-
(bepeHny, TeM Hudce yposensb passumus unmeppepenyuontoco konmpoasa (pu-
THAHOCTb KOHTPOJIA).

JUnist u3ydeHus: koeHumusHou 2ubkocmu TpuMeHsiiach Meronuka «Kmaccu-
(dbuxarus reomerpudeckux puryp» (Adpamona, 1999) U3 METOAMUECKOTO KOMITICK-
ca A.5l. BaroBoii. B ocHOBHOM 3aaHNK CTaBUJIACh 3a7a4a — KJIacCU(UIIMPOBATh
KapTOYKHU B COOTBETCTBUHU C TPeMs OTIMUYMUTEIbHBIMU MpHU3HaKaMu. B aHanoruu-
HOM — CaMOCTOSTENIFHO PEIIUTh CXOJHYIO 0 CIIOCO0Y BBITIOIHEHHUS MPpo0IeMy Kiac-
cuUKaIK Ipyroro Habopa (GUryp 1o TpeM Npru3HaKaM B CIOBECHOM M HATJISTHO-
neiictBeHHON Qopme. MeTtoauka mo3BOISET U3MEPUTh KOTHUTUBHYIO THOKOCTH
MIPH TepexoJie OT OJJHOTO Mpu3HaKa (popMa) K nIpyromy (IIBeT) Mpu Kiaccuuka-
1mu (ot 0 1o 4 6amnos, rae 0 — MONMHBIA MepeHOC — THOKOCTh, 4 — OTCYTCTBUE Tie-
peHoca, TO eCTh HEBBIPAXKEHHOCTh KOTHUTUBHOM T'MOKOCTH).

s u3mepenust paboueti namsamu (pe4eBOr U 3pUTENBHON) Mpesiarainch
TecToBbIe 3ananus «PedeBas nmamste» (0T 0 70 9 6anIoB) U «3pUTENTbHAS TAMSIThY
(ot 0 mo 16 6amnoB). st onpenenenus ypoBHst peueBoro pazsutus (ot 0 go 20 Gan-
JIOB) B XOJI€ BBITIOJTHEHUs ONPEIEICHHBIX AEUCTBUN CO CIIOBECHBIM U HATJISIIHBIM
MaTepHUaIoM 0 HHCTPYKITUHM — TECTOBbIC 3aqaHus «PedeBble aHTOHUMBD, «Peue-
Bble Kiaccudukamum», «[IpousBonbHoe BlajeHHe peublo (MCIpaBlieHUE, BOCCTa-
HOBJICHHE, 3aBEPLICHUE MTPEUIOKEHNN)» U3 MeToandeckoro komruekca JLA. fcro-
koBoit (2008). Bech MeTonnyeckuii MaTepyai Ha dTare cOopa SMIUPUIECKHUX JaH-
HBIX MPEJIATAJICS B PYCCKOS3BIYHOM BapHUaHTE.

MaremMaTHKO-CTaTUCTUIECKHI aHaIU3 JaHHBIX BKIIIOYAJ: OMMCATENIbHYIO CTaTH-
CTUKY (BBISIBIIEHHE OCHOBHBIX XapaKTEPUCTUK pactipeaenenus), U-kpurepuit ManHa —
YUTHU A7s BBISBJICHUS 3HAYMMBIX Pa3IMYMil MEXIy MOKa3aTelsMU; METOJ paH-
roBoil koppesiiun (7s-CriupMeHa) JUTsk BBISIBIICHUST CBS3H MEXKIY MMEPEMEHHBIMHU.
Cratuctryeckas 00paboTKa OCYIIECTBISUIACH ¢ MPUMEHEHHUEM TTPOrpaMMHOTO obec-
neuennst IBM SPSS Statistics V22.0 for Windows.

Pe3yﬂbTaTbl n ux 06cy)|(p,eHv|e

Cneyughuka pecynamopHvlx QyHKuuii OUIUHZ606 U MOHONIUH2E06 6 CIAP-
wiem oowikonvnom go3pacme. 11o pesynpratam npumeHnenus U-kpurepust ManHa —
YutHu (Tab1. 1) yCTAaHOBICHBI CTATUCTHYSCKH 3HAYMMEBIE PA3JIMUUs 110 TTOKa3aTe-
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1siM uHTepdepenumonnoro koutpois (U = 353,5; p = 0,05), KOTHUTHBHOM THOKO-
ctu (U = 358,5; p = 0,054) u peueBoit namsaru (U = 343,5; p = 0,032) B cTopoHy
MOBBIIIEHUS] OT CPETHUX 3HAYEHUH BCE BHIOOPOYHOI COBOKYIHOCTH y OWJIMHT-
BOB U MOHIKEHUS — Y MOHOJMHIOB. [lomyueHHble JaHHBIE MMOATBEPHKIa0T MHO-
TOYMCIICHHBIEC PE3YJIbTAThI 3apyOEKHBIX IMIUPUUECKUX UCCIETOBAHUNA O TOM, YTO
HEOOXOAMMOCTh B TMOBBIIIEHHOM KOTHUTHUBHOM KOHTpOJIE Y J1€Tel-OMIMHIBOB
CBsI3aHA C COBMECTHOH akTHBalued 00OUX SI3BIKOB U HEOOXOAMMOCTBIO JIMHIBU-
CTHYECKON 0O0pabOTKM Ha IIEJIEBOM S3bIKE, KOTOpask He TpeOyeTcs MOHOJWHTBaM
(Bialystok, Craik, 2010; Fernandez-Lopez, Perea, 2019; Haft et al., 2019; Luo
et al., 2019; Struys et al., 2018). B paBHBIX YCIOBHSIX NEATEIHHOCTH ISl JOCTHKE-
HUSI OBICTPOM S3BIKOBOM A((PEKTUBHOCTH OMIMHIBBI MPEABSBISAIOT 00jee BBICO-
KHe TpeOOBaHUs K CHCTEME KOHTPOJIs, ueM MOHOMHTBHI (Bialystok, 2017).

Tabnnua 1

OnucaTenbHas CTaTUCTKa U CTaTUCTUYECKAs OL,eHKa Pasfinuuii Mexay usy4yaeMbiMu nokasatensmMmu
B rpynnax AoLWKOJIbHUKOB-GUJIMHIBOB U MOHOJIMHIBOB
[Table 1. Means (M), standard deviations (SD) and Mann — Whitney U-test
between the studied variables in bilingual and the monolingual preschoolers]

MokasaTtenn BunuHresi MoHonuHresl U- YpoBeHb
(N=31) (N=32) Kputepun 3HaYMMOCTUN
M SD M SD (p)
NHTepdepeHUMOHHBI KOHTPOb (MIK) 0,840 0,590 1,198 0,679 353,5 0,050
KorHutnsHas rubkocTsb (KIM) 1,906 1,653 2,903 2,038 358,5 0,054
Pabouast (peueBas) namsts (PI1) 5,625 1,338 4,903 1,468 343,5 0,032
Pabouast (3puTenbHas) namsTs (311) 9,156 2,450 8,936 2,657 470,0 0,718
PeueBoe passutune (PP) 10,938 2,696 10,210 3,928 465,5 0,674

CMeeM 3aMeTUTh, YTO MOKA3aTeNIN PA3BUTHS PEUH HA PYCCKOM SI3bIKE Y JIeTel
B 00eux rpynmnax OJM3KHA K HHKHEMY MOPOTY CpPeIHEero (HOPMATHBHOTO) YPOBHS.
[Tpu sToM HanboJee BCTpeuaeMble 3HAYCHHUS 110 ITOMY TOKa3aTento (Mojaa) y ou-
JIMHTBOB MPUYUCISIOTCS K HU3KOMY YPOBHIO Pa3BUTHSI, Y MOHOJIMHT'BOB — OJIM3KHU
K cpeaHeMy. Y neTei-OMIMHTBOB, B TOW WJIM MHOW Mepe He CIPaBUBILUXCA C 3a-
JaHUSIMU TI0 PEUYEBOMY Pa3BUTHIO, PUKCHPOBATIICH C pa3HOW BapUATUBHOCTHIO TPU
BUJa MHTEp(epeHnii: GpoHoIornuecKkas (MepeHoc MPOM3HOCUTENBHBIX HABBIKOB
YAMYPTCKOTO SI3bIKa Ha PYCCKUI), JIEKCHUecKast (CMELIEHHE CXO/IHBIX CJIOB B SI3bI-
Kax) ¥ rpaMMaTuyeckasl (HapylIeHHE WM OTKJIOHEHHE IPaMMAaTHYECKUX HOPM
PYCCKOTO sI3bIKa BCIIEJCTBUE MEPEHOCAa IPAMMATUYECKUX HABBIKOB POJHOIO SA3bI-
Ka), a TaK)Ke 3aHIKEHHBIN 10 CPaBHEHHIO C MOHOJIMHIBAMU CIIOBAPHBIHM 3arac Ha
pycckom si3bike. [TomydeHHbIe JaHHbBIE COTIACYOTCS C JOMUHUPYIOMIEH MO3UILINEN
OTEYECTBEHHBIX M 3apyOeXHBIX HCCIeoBaTeNel 0 mpobaemMax peyn ABYSA3bIUHBIX
JeTel B JOMKOILHOM Bo3pacTe (MenseneBa, Xotunet, 2018; Ardila, 2012).

C6a3b pecynamopHubIX QyHKyuil ¢ pazeumuem peuu Ha PYCCKOM A3bIKe y Ou-
JIUH2608 U MOHOIUHZB06 8 cCImapuiem 00uIKobHoM eo3pacme. 110 pe3ynbratam Kop-
PETSIIMOHHOTO aHAJIM3a TIOKa3aTeNel B rpymiie JOMKOILHIUKOB-OMIMHTBOB (Ta0. 2)
oOHapy’KeHa JIMIIb OJTHA MOJIOKHUTEIbHAS CBSI3b MEX]Ty TIOKa3aTeIsSIMU 3PUTEIBHOM
u pedeBoit namsatu (rs = 0,363; p = 0,041). 1o HAXOAUT CBOE OOBICHEHUE B TOM,
YTO HEOOXOJIUMOCTh OJHOBPEMEHHOIO YIPAaBJIEHUS IBYMS SI3bIKAMU MOBBIIIAET
KOTHUTHBHYIO Harpy3Ky, B 4aCTHOCTH TpeOoBaHus K paboueit mamsatu (Bialystok
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et al., 2004; Bialystok et al., 2008; Fernandes et al., 2007; Just, Carpenter, 1992;
Michael, Gollan, 2005; Rosen, Engle, 1997). Bepuee Bcero, «pekoHpuryparms»
MOJAJIBHOCTEH MaMATH OWJIMHTBOB B JOMIKOJIbHBIC roabl (Schneider, Kozintseva,
2019) compoBoKIaeTCsi aKTHBHBIM HAKOTUICHHEM CBOETO TTOTECHITHAIIA.

Crout 00paTUTh BHUMAHHE HA BBISIBICHHBIC TCHICHIIUU CBSI3EH MEXKIY IO-
Ka3aTesIMU «PEYeBOE PA3BUTHE» U «KOTHUTHUBHAsSI THOKOCTHY (p = 0,062), «peye-
Basi MaMATH» U «UHTEPPEepEeHIIMOHHBIN KOHTPoIbY (p = 0,069). OueBuaHO, YTO Y
OMJIMHTBOB-JOIIKOJIHHUKOB PAa3BUTHE PEUU HA BTOPOM (PYCCKOM) A3BIKE MOTydaeT
cnenn(pUIecKuil XapakTep COMPSHKEHHOCTH C PETYIATOPHBIMH (QyHKUIUSMH Oe3
001X 3aKOHOMEPHOCTEH.

Tabnnya 2

KoadPpuumeHTbl Koppensauuii CnupmMmeHa MeXxay nokasaTtensaMmm peryiasaTopHbiX GyHKLUi
1 pe4yeBoro pa3svTus B rpynne AoLKobHUKOB-6MAnHreoB (N = 31) n moHonuureoB (N = 32)
[Table 2. Spearman’s correlation between the executive functions indicators
and speech development in the bilingual (N = 31) and monolingual (N = 32) preschoolers]

MokasaTenun Mpynnbi UK Kr PN 3n PP
UK BunuHresl 1 -0,294 0,325 0,164 0,173
MOHOINHIBbI 1 -0,073 -0,090 0,006 -0,180
Kr BunuHresl -0,294 1 -0,235 -0,275 -0,334
MOHONNHIBbI -0,73 1 -0,437* 0,134 -0,580**
Ph BuUnnHresl 0,325 -0,235 1 0,363* 0,101
MOHONNHIBbI -0,090 -0,437* 1 0,024 0,368*
an BunuHresl 0,164 -0,275 0,363* 1 0,246
MOHONNHIBbI 0,006 0,134 0,024 1 0,254
PP BuUnuHresl 0,173 -0,334 0,101 0,246 1
MOHONNHIBbI -0,180 -0,580** 0,368* 0,254 1

Mpumedanue. * —p < 0,05; ** — p < 0,01.

B rpynne nomkoiabHHKOB-MOHOJIWHTBOB YCTAHOBJICHBI CTATUCTUYECKH 3HA-
YUMBIC CBSI3U MEXKIY Pa3BUTHEM PEUH HA POTHOM SI3BIKE U PETYJISITOPHBIMU (DYHKITH-
sIMH, @ UMEHHO pedeBoil mamsaTeio (7s = 0,368; p = 0,042) U KOTHUTUBHOU THOKO-
cteio (rs = —0,580; p = 0,001), koTOpHIE, B CBOIO OYEPE/h, TOKE CBSI3AHBI MEKIY
coboit (rs = —0,437; p = 0,014). Pe3ynpTaThl CBUETEIBCTBYIOT O TOM, YTO peye-
BOE€ DPa3BUTHE JOIIKOJIbHUKOB-MOHOJIMHIBOB COIPOBOXKIAETCS Pa3BUTHEM CIIOCO0-
HOCTH yJIepKHUBaTh BepOaibHY0 MH(GOPMALMIO AJS BBIOJHEHUS TOW MU WHOM
NeSITeNIbHOCTH, a TaKXKe IJIACTUYHOCTH MO3HABATEIbHON aKTUBHOCTH B YCIIOBUSAX
MeHsIolIeiCcs peueBoil AestensHoCcTU. [loydeHHbIe HaHHBIE TOJITBEPKIAIOT pe-
3yJIbTaThl POCCUMCKUX MCCIEAOBAHNM, KACAIOIINXCS TECHOM CBSI3U Pa3BUTHS JICK-
CHUYECKOW COCTABIISIFOIICH peyd ¢ YPOBHEM Pa3BUTHS BepOalbHOM paboueid mamsi-
TH U KOTHUTUBHOM TUOKocTH (AnMasoBa u ap., 2018). OTmeuaeTcs, 94To ciyxope-
yeBasi MaMsITh SBJSIETCS] OCHOBOW Pa3BUTHUSI KOTHUTUBHOM TMOKOCTH peOeHKa B JI0-
IIKOJIBHOM Bo3pacte (AsmazoBa u jap., 2019). Uem myumie paspura pabodas ma-
MSATb, TeM B OoIblIeii Mepe peOeHOK 0CcrocobieH CBOOOIHO OTIEpUPOBAThH CIIOBa-
Mu. Tem caMbIM MOMOJIHSAETCS CJIOBAapHbIM 3amac U (opMUpyeTCsl rpamMmaThye-
CKOM cTpoii peun nomkonsHuKa (Bepakca u ap., 2019).

3aknyeHue

Teopernueckuii aHaau3 MpoOIEeMbl B OTEUYECTBEHHOW U 3apyOeKHON Hayke
MOKa3ajl HEOJTHO3HAYHOCTh MO3HIHI 00 3¢ dexTax OMIMHTBU3MA Ha KOTHUTHBHOE
pa3BUTHE JIeTei U HEJOCTATOYHOCTh W3YUEHUS ITOM MPOOIEeMbl B IPEAIIKOIBHBIN
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NIEPUOJI, XapaKTEPU3YIOMIUIACSI CKAaYKOM B Pa3BUTUU PEUH, CTPYKTYPHO-(PYHKIHO-
HaJIbHOW MEPECTPOUKON U PaCIIMPEHUEM PETYJISTOPHBIX PECYPCOB.

ITo pe3ysnbTatam MPOBEIEHHOTO SMIMPUYECKOTO HCCIEIOBAHUS MOATBEPHKIa-
10TCS (PaKTHI MPEUMYIIECTB OMIMHTBU3MA B CTAPIIEM JOIMIKOIHHOM BO3PACTe TpU
BBINOJIHEHUH 3aJaHu, TpeOyromuX OJOKUPOBAHUS U MOJABIECHUs HEPEIeBaHTHON
BepOaNbHON M HeBepOatbHOU MHpopManuu (MHTepPEPEHIIMOHHBINH KOHTPOIIb),
TUTACTUYHOCTH TI03HABATEIILHOW aKTUBHOCTH B CBSI3U C HM3MEHEHUSIMH TPeOOBaHUN
NESATETLHOCTH U CYOBEKTHBIMU TIPUOPUTETAMU (KOTHUTHBHASI THOKOCTh) U aKTya-
au3anuy BepOanbHOM M HeBepOalbHOW MH(POPMALUU B JMHIBUCTUYECKOM KOH-
TEKCTE 1eJIEBOT0 S3bIKa (paboyas mamsTh).

BmMmecTe ¢ TeM He yCcTaHOBIIEHBI CBSI3M MEKAY KOMIIOHEHTAMM PEryJISITOPHBIX
(GYHKIMHA W Pa3BUTHEM PEUYM Ha PYCCKOM S3bIKE Yy JIOIIKOJIbHUKOB-OMIIMHIBOB,
YTO MOKHO OOBSCHUTH HAKOTUIGHHEM KOTHUTHBHBIX PECYPCOB KaK MHIMBUIYANb-
HOTO c1oco0a cyOBeKTHON PETyJISIUM B peai3alui PedeBOM AESTeNbHOCTH Ha
BTOPOM SI3BIKE.

B oTHOmIEHNH eTel, CONUaI3UPYIOINXCSl B MOHOJIMHIBUCTUYECKOH Cperie,
peyeBoe pPa3BUTHE CONPATAETCS CO CTAHOBIEHUEM PETYJIATOPHBIX (PYHKIMI (execu-
tive functions), pa3BUTHEM CIOCOOHOCTH YyNpaBJIEHUS MpolieccaMu NepepadoTKu
nH(pOpPMALINH.

Taxum 0Opa3zom, MOATBEPHKAAETCS, YTO AUBEPTEHTHOCTh PA3BUTHS PeryJis-
TOPHBIX (YHKIMH J1eTel cTapIuero JOUIKOJIBLHOIO BO3pacTa 00YCIOBJIEHA YCIIOXK-
HEHHEM OMJIMHTBAIBHOW 00pabOTKH s3bIKa, a crienn(UKa CBSI3M Pa3BUTHUS PEUH HA
BTOPOM SI3BbIKE C PEryJIATOPHBIMU (YHKUUSMU B CTapIlieM JOLIKOJILHOM BO3pACTe —
OUJIMHTBAIbHBIM JUHAMUYECKUM B3aUMOJICHICTBUEM SI3BIKOBBIX CHCTEM.

Haubonee cymniecTBeHHBIM MOXKHO NpPU3HATh O2paHu4eHue NPOBEICHHOIO
HCCIIeIOBAaHMs], CBSI3aHHOE C €0 MWJIOTHBIM XapaKTepOM Ul ONpeeSICHUs] HallpaB-
JIeHUsl, TPUHLIUIIOB OpraHU3allii, METOI0OB M YTOUYHEHHUsI TMIIOTE3 B OCHOBHOM HC-
cienoBaHuU. BeisiBieHHbIe 3 (EKThI ¢ TPUMEHEHUEM allpOOHPOBAHHOTO UHCTPY-
MEHTapHsl U YCTAHOBJIEHHBIE TE€HAECHIUH (CBSI3b MEXIy KOMIIOHEHTAMHU peryJis-
TOPHBIX (PYHKLIMH U MOKa3aTesleM pa3BUTHS peYM HAa BTOPOM sI3bIKE B TpyIme Ou-
JIMHTBOB; Pa3IMyus U3MEpsSEMBIX TOKa3aTeseil 1o MOy W BO3pacTy) OyayT u3y-
4aTbCsl B OCHOBHOM HUCCIIEJOBAHUU C PACYETOM Pa3MEPOB BBIOOPOK.

B kauecTBe nepcnexkmugwt nanbHEHIETO UCCIIEOBAHUS PACCMATPUBAEM BbI-
SIBJICHHE KOHBEPIeHTHBIX W JWBEPIEHTHBIX OTHOIICHUH MEXIY KOMIIOHEHTaMH KO-
THUTHUBHOTO KOHTPOJIS (PETYJSTOPHBIX (DYHKITHI) W OMJIMHTBaIBHON peun (Ha po-
HOM — L1 u Ha npyrom — L2 s3bIKax) ¢ Lesbl0 pa3pabOTKU MCUXOJIOTO-TIeAaro-
THYECKUX TEXHOJIOTHI CONPOBOXKICHUS M TIOATOTOBKHU K LIKOJIE I€TEH-OMITMHTBOB
JIOUIKOJIBHOTO BO3pacTa.

Wrak, npobiema MylIbTUACTEPMUHAIIMHM PA3BUTUSI KOTHUTHUBHBIX CTPYKTYD
J€Teii-OMITMHIBOB BKYIIE C COLIMOKYJIBTYPHBIMU W3MEHEHUSMH COBPEMEHHOCTH YIIPEXK-
JIaeT BHIOOP HOBBIX METOAOJOTHYECKHX CTPATErHil B UCCIICJOBAHUM MHIUBUIY-
QJIBHBIX PECYPCOB CYOBEKTHON PEryJIsiMU PacTYyLIEro 4ejloBeKa ¢ IIMPOKUMHU
JUHTBUCTUYECKUMH CIIOCOOHOCTSIMH B COLIMOKYJIBTYPHOM, 00pa3oBaTeIbHOM U
AKHU3HEHHOM KOHTeKcTaX. [IpakThueckas 3Ha4MMOCTh Pe3yJIbTaTOB MCCIEI0BaHUN
YCUJIMBAETCSl B CBS3M 3CKajalMel SMHUrpanuoHHoro ¢gona B PO, yTo moBwimaer
PO eCCHOHATBHYIO OTBETCTBEHHOCTh PAOOTHUKOB CHCTEMBI JIOIIKOJIBHOTO 00pa-
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30BaHMS B MOAJEPKKE Pa3HOOOpas3Us U COXPAHEHUU YHUKAJIBHOCTH IIPOXOXKIE-
HUS» JIETCTBA KaK BAYKHOTO ATana B OOIIEM Pa3BUTHU YEJIOBEKA B €IUHCTBE €ro
MIPUPOJHBIX, IICUXOJIOTUYECKUX U KYJIBTYPHBIX Ka4ECTB.
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Russian Speech in Bilingual and Monolingual Children
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Abstract. The article discusses the results of a study of the relationship between execu-
tive functions (inhibitory control, cognitive flexibility, working (speech and visual) memory
and the development of Russian speech in children with natural bilingualism and monolin-
guals in older preschool age. The study involved 63 preschool children (50.8% — boys) aged
from 5.6 to 7.3 years (M = 6.42, Med = 6.4) from preschool institutions of Izhevsk (Udmurt
Republic). The sample included 31 children with natural bilingualism (Udmurt/Russian lan-
guage) and 32 monolinguals (Russian language). Standardised methods in the Russian-language
version were used to identify the executive functions: the method of verbal-colour interference
of by J. Stroop (inhibitory control), the method of studying the learning ability by A.Y. Iva-
nova (cognitive flexibility) and the test tasks “Speech Memory” and “Visual Memory” (working
memory). The level of speech development was measured using the test tasks “Speech Anto-
nyms”, “Speech Classifications” and “Arbitrary Mastery of Speech” developed by L.A. Yasyukova.
The following mathematical statistics methods were used: descriptive statistics, Mann — Whit-
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ney U-test and Spearman rank correlations. According to the results of the study, the facts of
the advantages of bilingualism in older preschool age in executive functions, in particular, in inhi-
bitory control cognitive flexibility and speech memory were confirmed. At the same time, no ge-
neral patterns were determined in the development of Russian speech (L2) in connection with
the development of the executive functions of bilingual children: this is explained by the indi-
vidualisation of the processes of linking the components of speech activity in the second lan-
guage and cognitive control. In monolingual preschoolers, the speech development in their
native language (L1) is associated with the formation of higher mental (executive) functions
and the development of the ability to control information processing.

Key words: executive functions, inhibitory control, cognitive flexibility, working memory,
language development, preschool age, Udmurts, Russians
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Abstract. The search for factors and determinants of effective foreign (second) language
acquisition (FLA/SLA) is an interdisciplinary problem that is becoming more and more prac-
tically important in the modern globalising world. The purpose of this study is to examine and
compare the correlation between personality traits and the foreign language proficiency (FLP)
level among students of various university specialties. The total sample includes 241 first- and
second-year undergraduate students (74% females), of which 128 students (82.5% females)
study at the Linguistics Department and 113 students (64% females) belong to other departments.
All the students learn English as a primary foreign language (FL). The Five-Factor Model (FFM)
of personality traits (Neuroticism, Extraversion, Openness, Conscientiousness, and Agreeableness)
were measured by the NEO Five-Factor Inventory (Russian adaptation by S. Biryukov and M. Bo-
dunov). In testing the foreign language proficiency levels, we used the traditional Academic
Performance Index (semester Final Grades in English) and assessments of the foreign language
proficiency levels made by English teachers in relation to their students according to the Foreign
Language Proficiency Scale (10 indices and the total score) developed by the authors. To pro-
cess the data in the R software environment, version 3.5.2, the methods of descriptive statistics,
Cronbach’s alpha and Macdonald’s omega coefficients, Spearman’s rank correlation analysis
and Wilcoxon’s T-test were used. The findings of our research showed that FLP is most close-
ly related to Openness in linguistics students and to Conscientiousness in non-linguistics stu-
dents. These facts should be taken into account by the developers of programmes for psycho-
logical and pedagogical support of the FL learning process in Russian universities.

Key words: foreign language, second language, foreign language acquisition, foreign
language proficiency, Five-Factor Model, personality traits, English as a foreign language,
linguistics and non-linguistics students

Introduction

Foreign language proficiency (FLP) is one of the most important competences
of a modern person in the contemporary globalising world. Recently, the European
Union adopted the concept of multilingualism that implies that every citizen should
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be fluent in at least three languages — native and two foreign (Korotova, Polyakov,
2015). At the same time, teachers, psychologists, linguists and representatives of
related sciences continue to search for conditions and determinants that contribute
to more effective foreign (second) language acquisition (FLA/SLA). Accordingly,
researchers identified and studied numerous factors of FLA (Chebotareva, 2013;
Gardner, 2008; Loewen, Sato, 2017; Malovrh, Benati, 2018; VanPatten, Benati,
2010; etc.) that can be put into several major groups:

1) social and socio-cultural factors (popularity and relevance of the target lan-
guage; relationships between the native country and the target-language country;
political situation in the world, etc.);

2) educational and pedagogical factors (features of the system, forms and
methods for teaching a foreign language (FL);

3) linguistic factors (target language features and the degree of its similarity
with the native one);

4) psychological and social psychological factors (numerous psychological
qualities of students and teachers as well as features of interpersonal relationships
between them); and

5) demographic and psycho-physiological factors (age, gender, nervous sys-
tem peculiarities, etc.).

It should be noted that these factors are interrelated and can mediate each
other, which shows the complexity of FLA problem studying. For example, The good
language learner (GLL) studies (Griffiths, 2008; Johnson, 1999; etc.) revealed that
“the notion of good language learner is a highly complex, including many different
variables, such as socio-demographic characteristics, personality, motivation, style,
beliefs, culture and aptitude, as well as some situational factors, which learners
must recognise and flexibly adapt to”” (Chebotareva, 2013. P. 562).

In this article, we will pay attention to psychological and especially personali-
ty factors, which we consider as belonging to the key factors in the complex FLA
system.

FLA psychological factors. Among all FLA psychological factors, motivation
is one of the most studied, which encourages and supports the entire FL studying
process. Researchers investigate both the direct motivation to learn a foreign lan-
guage, which may be associated with the desire for intercultural communication,
studying or working abroad, etc., and the educational motivation in relation to a fo-
reign language as academic subject (Chebotareva, 2013; Gardner, 2001; Zhang
et al., 2020; etc.).

Much attention is paid to the study of language learning aptitudes, among
which, first of all, the features of cognitive processes (sensory processes, perception,
attention, creativity, different types of intelligence) are considered. For example,
since the late 1950s, the Modern Language Aptitude Test (MLAT) has been widely
used in the United States for the purposes of professional selection and determination
of language aptitudes. This test includes five aspects: (1) number learning; (2) phone-
tic script; (3) spelling clues; (4) words in sentences; and (5) paired associates (Car-
roll, Sapon, 2002).

Many researchers note that the FLA features may be related not only to par-
ticular abilities, aptitudes or traits, but to certain communication strategies or styles
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of foreign language learning (Kasper, Kellerman, 1998). Thus, the Russian psycho-
logist M.K. Kabardov and his colleagues (Kabardov, 2013; Kabardov, Artsishevskaya,
1996) identified three styles (types) of language learning: (1) communicative-speech;
(2) cognitive-linguistic; and (3) mixed. The communicative-speech style is more
focused on the study of foreign speech as a process of communication. Representa-
tives of this type are distinguished by good auditory memory, predominance of
involuntary attention and memory, impulsiveness, emotionality. Students of this type
better learn a foreign language through practical tasks, acting out the situations,
dialogues, etc.; therefore, communicative, ‘intensive’ FL teaching methods are best
suited to them, during which they are ‘immersed’ in the language environment.
The cognitive-linguistic style, on the contrary, is focused on studying a foreign lan-
guage as a linguistic system. Representatives of this type have better developed
visual memory, with dominating arbitrary attention and memory; they are not charac-
terised by bright emotionality and expressiveness in communication, and they may
experience fear of public speaking. Students of this type prefer ‘traditional” FL
teaching methods. Representatives of the mixed style combine certain characteris-
tics of the communicative-speech and cognitive-linguistic styles; therefore, both
traditional and intensive FL teaching methods are suitable for them.

Among the psychological factors that complicate FL learning, foreign lan-
guage anxiety (i.e. experiencing tension, worry, anxiety while learning or using FL)
is often mentioned, which blocks the spontaneous use of a FL in communication
(Chebotareva, 2013; Gregersen, 2003; etc.). This type of anxiety is situational, i.e.
people experience it in some situations and do not feel it in others. At the same
time, it is obvious that anxiety as a personality trait can also affect the process and
result of FLA. In our opinion, it is personality traits that can be a mediating link
between the ‘situational’ and ‘internal’ factors of FLA; therefore, we shall consid-
er them in more detail.

Personality traits as FLA factors. Different groups of personality traits are
considered as the most important factors of success in studying a FL:

— volitional traits (persistence, initiative, conscientiousness, etc.), which help
to overcome difficulties in studying a FL and achieve goals (Chebotareva, 2013;
Krupnov et al., 2016; Novikova, Vorobyeva, 2017);

— cognitive traits (curiosity, creativity, openness to experience, etc.), which
encourage interest and activity in learning (Krupnov et al., 2016); and

— communicative traits (sociability, communicativeness, agreeableness, etc.),
which facilitate communication with other people, in particular, using a FL (Gardner,
2008).

Recently, a large number of studies of personality traits as FLA factors have
been carried out in Russian psychology on the basis of the System-Functional Model
by A.L. Krupnov (Krupnov et al., 2013; Krupnov et al., 2016; etc.). According to
this model, personality traits are considered as a set of components and variables
included into two subsystems: motivational-meaningful (attitudinal-target, moti-
vational, cognitive and productive components) and regulatory-dynamic (dynamic,
emotional, regulatory and reflexive-evaluative components) (Krupnov et al., 2013).
Based on this model, the correlations of such traits as sociability, persistence, cu-
riosity, initiative, and responsibility with FLA features were studied (Berisha et al.,
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2018; Krupnov et al., 2017). In particular, it was shown that persistence as a voli-
tional personality trait is more closely related to academic success in learning a FLL
than curiosity or initiative (Krupnov et al., 2016; Novikova, Vorobyeva, 2017;
Vorobyeva, 2015). Krupnov, Kozhukhova and Vorobyova (2017) found out that
persistence variables play an important role in the development of the FL phonetics.
At the same time, it was found that the initiative, which as well as persistence re-
fers to the volitional personality traits, had ambiguous relationship with FLA indi-
cators. This contradiction can be explained by the fact that the students’ desire to
be more initiative during the FL classes is not always encouraged by FL teachers
(Berisha et al., 2018; Krupnov et al., 2019).

In Western psychology a number of studies on personality traits as factors
of educational achievements in general and in the FL/SL in particular were carried
out on the basis of the Five Factor Model (FFM) by Robert R. McCrae and Paul
T. Costa (McCrae, Costa, 2004; McCrae, John, 1992; etc.). The results of these
studies show that among the five factors considered in the model (Neuroticism,
Extraversion, Openness, Agreeableness, and Conscientiousness), it is the Consci-
entiousness (a volitional personality trait) that is the most universal predictor of
educational achievements among people of different ages and educational levels
and for most of the disciplines studied, including a FL. (Ackerman et al., 2011; Her-
giiner, Mirici, 2016; Novikova, Vorobyova, 2017; Norfazlika et al., 2016; Po-
ropat, 2009; Vedel, 2016; etc.).

Currently, the FFM is widely used in psychological research worldwide, in-
cluding Russia. As suggested by A. Furnham and P. Heaven (1999), due to the fact
that there are some cross-cultural variations in the description of the five personality
factors, some differences have been established in the associations of the FFM traits
with educational achievement in different cultures. For example, in some studies
on Russian samples, there were no significant correlations found between the FFM
traits and academic achievements in different disciplines; the authors explained
this fact by the difference in the educational systems (Kochergina et al., 2013).
Later, on different Russian samples, ambiguous and often contradictory results were
revealed, which, on the whole, indicate less close connections between the persona-
lity traits and academic achievements than similar connections in international stu-
dies (Gavrilova, 2013; etc.). Of great interest to us are the results of the research
on academic achievements among Russian linguistics students conducted by I. No-
vikova and A. Vorobyeva (Novikova, Vorobyeva, 2017; Vorobyeva, 2015). This
research has shown that academic achievements of linguistics students in different
groups of disciplines (the English Language, the Second FL, Special Linguistics
Disciplines, General Education Disciplines, and Psychology & Pedagogics) are close-
ly related to Conscientiousness. At the same time, none of the FFM traits is asso-
ciated with academic achievements in English, but three of them are associated
with the second FL academic achievement: Conscientiousness and Extraversion have
positive associations, Neuroticism has negative associations. The authors explain this
by the fact that English is a compulsory subject and the majority of linguistics students
have been studying it for a long time, and the second FL is chosen by the students,
which is largely due to their individual psychological characteristics (Novikova,
Vorobyeva, 2017).
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In our previous studies, we found only a few correlations between Openness
and the FLP indices in linguistics students and, contrary to assumptions, there were
no significant correlations between the FLA indices and Conscientiousness (Beri-
sha et al., 2018). Moreover, the findings of further research showed that creativity
have a stronger impact on the FLP level compared to personality traits (Novikova
et al., 2020).

In our opinion, certain contradictions between the results of Russian and in-
ternational studies on the associations between the FFM traits and FLA may be con-
nected with the use of different criteria for FLP assessments (Rasskazova et al.,
2017; Solnyshkina et al., 2016), which necessitates using additional FLA indices
apart from academic achievements.

Based on the reviewed literature, we suggest that there are specific correla-
tions between the FFM personality traits and EFL (English as a foreign language)
proficiency indices among students of different specialisations, in particular, among
linguistics students (EFL is the major subject) and non-linguistics students (EFL
is one of the minor subjects). We assume that the success of studying EFL among
non-linguistic students will be connected, first of all, with Conscientiousness but,
as for linguistics students, it will be associated with Openness. The purpose of
the empirical research presented in this article is to verify this hypothesis.

Methods

Participants. A total of 241 respondents took part in the research. All the respon-
dents were first- and second-year undergraduate students aged from 18 to 23 years
(M = 18.59, SD = 1.09), of which 128 students (22 males and 106 females) were
studying at the Linguistics Department and 113 students (41 males and 72 fe-
males) belonged to non-linguistic departments (National Economy, World Econo-
my and Psychological and Pedagogical Education). All the students learned Eng-
lish as their main FL.

All the participants were engaged in psychodiagnostic tests in accordance
with the instructions in the presence of the experimenter after English classes.
They were informed that participation would be free and voluntary.

In addition, 24 English teachers (100% females) with EFL teaching experi-
ence from 1 year to 40 years participated in the study as experts. Each teacher as-
sessed ten FL proficiency aspects among their students using the proposed scale
(see below).

Statistical methods. The descriptive statistics methods, Cronbach’ o and
McDonald's @ coefficients, Spearman rank correlation analysis, and Wilcoxon'
T-test were used for processing the data. Statistical processing was carried out in
the R software environment for statistical computing and graphics, version 3.5.2
(R Core Team, 2018).

Techniques. To measure the FFM personality traits, we used the Five-Factor
Inventory (FF1), which is the Russian version of the NEO Five Factors Inventory
adapted by S. Biryukov and M. Bodunov (Bodunov, Biryukov, 1989). The FFI
consists of 60 direct and inverted items, to which the subjects expressed their de-
gree of consent using a 5-point Likert scale (from “strongly disagree” to “strongly
agree”). The resulting values for each of the five personality factors (Neuroticism,
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Extraversion, Openness, Conscientiousness, and Agreeableness) range from 12 to
60 points. This short version of the questionnaire had been properly tested on dif-
ferent Russian samples (Gridunova et al., 2017; Novikova, Vorobyeva, 2017; Beri-
sha et al., 2018).

To assess the level of FLP, we used the following two procedures.

1. The traditional Academic Performance Index (the semester grades in Eng-
lish, in the range from 0 to 100): for the linguistics students, it was the exam score
in the EFL practical course; for the non-linguistics students, it was the exam score
in English.

2. Assessments of the foreign language proficiency levels made by the Eng-
lish teachers in relation to their students, according to the Foreign Language Pro-
ficiency Scale (FLPS) developed by us. The English teachers acting as experts as-
sessed their students using a quantitative 5-point scale (from 1 to 5) for each of
the 10 following indices (abbreviations in brackets, which are further used in ta-
bles and in the figure):

1) speed and accuracy of perception foreign speech by ear (audition);

2) fluency of reading in a foreign language (reading);

3) lexical and grammatical correctness of writing (writing);

4) vocabulary (vocabulary);

5) lexical and grammatical correctness of oral speech (speaking);

6) level communication skills in a foreign language (communication);

7) pronunciation (phonetics);

8) initiative and activity in the classroom (initiative);

9) diligence and care in preparing homework (diligence);

10) creativity while studying a foreign language (creativity).

freaang

ek
X ¥digercel
Figure. Internal consistency verification of the FLPS results (a = 0.95, w = 0.78)

Note: g — common factor; F1, F2 — specific factors.

The FLPS includes not only the ‘traditional’ FLA indices (listening, reading,
writing, speaking, etc. — indices 1-7) but also, in accordance with the purpose of
the present study, the assessment of personality characteristics that are important
in the process of learning a FL (indices 8—10).
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Figure shows the results of the FLPS psychometric testing using McDon-
ald’s o and Cronbach’s a coefficients. The verification data indicate that the FLPS
has a very high degree of internal consistency of all items (o = 0.78, o = 0.95) and
therefore of its internal validity. At the same time, all the FLPS indices have sig-
nificant positive correlations with the Final Grades (rs = 0.40-0.73, p < 0.001),
which confirms the external validity of the proposed scale, as the semester exam
is assessed by another teacher.

Figure also shows that, as it was expected, the FLPS points are combined in-
to two factors (subscales): the first factor (F1) includes the assessment of ‘tradi-
tional” FLP, and the second factor (F2) includes the assessment of students’ per-
sonality traits that can contribute to FLA. For further calculations, we used all
the 10 indices of the FLPS separately (in the range from 1 to 5 points), the sum on
the subscale FI (in the range from 7 to 35 points), the sum on the subscale F2
(in the range from 3 to 15 points), and the Total Scores on the FLPS (in the range
from 10 to 50 points).

Results and discussion

Table 1 presents the results of descriptive statistics of all the studied varia-
bles (FFM traits and FLP assessment indices) for the total sample and for the sub-
samples of the linguistics and non-linguistics students as well as Wilcoxon’ 7-test
results between these subsamples.

The first part of the Table 1 shows that there are no significant differences
between most FLP assessments in the linguistics and non-linguistics students (ex-
cluding Final Grades). It is explained by the fact that the experts assessed the stu-
dents based on the requirements of the relevant discipline (linguistic or non-linguis-
tic), they did not need to assess the absolute level of FLP. Moreover, there are no
generally accepted criteria for assessing this level in the Russian university system
(Rasskazova et al., 2017; Solnyshkina et al., 2016). We should note that all the stu-
dents received relatively higher average grades in reading and relatively lower
average grades in such FL aspects as speaking, writing, and phonetics, which cor-
responds to the hierarchy of difficulties faced by Russian FL learners (Soselia,
Chebotareva, 2007).

Most of the tested students were rated as ‘Good’ and ‘Excellent’ (C and B on
the ECTS scale) in the semester exam, but the average Final Grades of the linguistics
students are slightly lower than those of the non-linguistics students (84.13 and 85.66
respectively, p = 0.003). Most likely, this difference is explained by the higher re-
quirements applied to the linguistic students, for whom English is one of the majors.

It is interesting that, despite the minimal differences in the FLP assessment
between the linguistics and non-linguistics students, some differences in the FFM
personality traits were revealed between them. The second part of the Table 1
shows that the linguistics students have higher Neuroticism but lower Extraversion,
Conscientiousness, and Agreeableness than the non-linguistics students (no signifi-
cant differences were found in Openness). A. Furnham and P. Heaven (1999),
based on the meta-analysis of numerous studies, also showed the differences in
the personality traits between students of different fields of study, which are most
pronounced in Conscientiousness, as is the case in our study.
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Table 1
Means (M), standard deviations (SD) and Wilcoxon’ T-test
between the studied variables in the linguistics and non-linguistics students

Variables Total sample Linguistics Non-Linguistics Wil- P-

(N =241) students students coxon’ level
(N=128) (N=113) T-test
M SD M SD M SD
FLP assessments
Audition 4.18 0.97 4.25 0.81 4.11 1.12 7375.0 775
Reading 4.27 0.91 4.34 0.75 4.19 1.06 7348.5 .814
Writing 3.96 0.88 4.03 0.71 3.88 1.03 7446.0 .668
Vocabulary 4.06 0.92 4.08 0.80 4.04 1.04 6960.5 .587
Speaking 3.93 0.92 3.92 0.79 3.95 1.05 6645.5 .243
Communication 4.10 0.89 4.16 0.77 4.04 1.01 7477.0 .622
Phonetics 3.99 0.94 3.99 0.85 3.99 1.03 6920.0 .538
Initiative 4.20 1.03 4.19 0.88 4.21 1.18 6445.5 113
Diligence 4.27 1.07 4.34 0.95 4.20 1.20 7320.5 .854
Creativity 4.18 1.08 4.16 0.99 4.19 1.18 6646.5 .238
Total Score 41.16 7.82 41.46 5.95 40.81 9.52 6629.0 .263
F1 28.51 5.63 28.77 4.43 28.2 6.74 6906.0 .545
F2 12.65 2.83 12.69 2.29 12.61 3.34 6229.0 .075
Final Grades 84.85 15.24 84.13 11.43 85.66 18.61 5563.0 .003
FFM traits

Neuroticism 34.28 7.48 35.87 7.49 32.48 7.07 9117.5 .000
Extraversion 41.61 7.60 40.19 8.06 43.22 6.71 5481.0 .001
Openness 40.55 4.98 40.11 5.17 41.05 4.74 6410.0 27
Agreeableness 40.82 6.08 39.97 5.96 41.78 6.09 5912.0 .014
Conscientiousness 43.65 7.90 41.87 8.27 45.67 6.97 5022.0 .000

According to the research hypothesis, the most important data are the corre-
lations between the FFM personality traits and FLP assessment indices (Table 2).

Table 2 shows that Conscientiousness is most closely related to most of the FLP
assessments (except audition, vocabulary, and phonetics) in the total sample of
the students studying EFL. This fact filly corresponds to the data of numerous studies
on the correlations between the FFM personality traits and academic achievements
in various national samples and in different fields of study (Ackerman et al., 2011;
Hergiiner, Mirici, 2016; Poropat, 2009; Vedel, 2016; etc.). However, if we con-
sider the correlation between the studied variables separately among the linguistics
and non-linguistics students, the differences between these groups are clearly seen.

As in the total sample, in the non-linguistics students’ subsample, Conscien-
tiousness has positive correlations with almost all the FLP assessments (except
phonetics), which confirms the importance of volitional traits for success in learning
a FL as a non-profiled subject (Chebotareva, 2013; Krupnov at al., 2017). It is logical
that the closest correlations were revealed between Conscientiousness and the FLP
assessment indices, which characterise the students’ personality traits and their
attitude to learning EFL (initiative, diligence, creativity, as well as the F2 sub-
scale, which includes these indices). Also, Agreeableness has positive correlations
with initiative, diligence, and F2 subscale in the non-linguistics students; there-
fore, friendly, altruistic, open-minded students are considered by the teachers as
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being more initiative, active, careful and diligent in learning English. Finally, there is
another significant but negative correlation between Neuroticism and audition (liste-
ning) in this subsample (this fact shows that more emotionally unstable students
perceive foreign speech worse by ear, which can be caused by excessive anxiety).

Table 2
Spearman rank correlations between the FFM personality traits and the FLP assessments

FLA Neuroticism Extraversion Openness Agreeableness Conscientiousness
assess-
ments TS LS NLS TS LS NLS TS LS NLS TS LS NLS TS LS NLS

Auditon -.04 .09 -20° .00 -.06 .04 .05 .17 -09 -.01 .09 .07 .11 -.15 .37°

Reading -.05 -.04 -.09 .01 -03 .05 .07 .14 -02 .04 .04 .14 .16° .04 30"

Writng -.05 -.05 -.08 -.06 -.09 -.04 .09 .17 .00 .03 .01 .07 .17 .09 .27°

Vocabulary -.04 -.06 -.02 -.05 -.08 -.05 .06 .12 -03 .00 .08 .08 .09 -.09 .26

Speaking -.13 -.12 -.13 -.02 -.05 -.06 .08 .15 -.04 -02 .10 .01 .217 .08 .32"

Commu-

s -.09 -.10 -.12 -.04 -.06 -.03 -.01 .05 -07 -07 .15 .02 .16° .03 .30
nication

Phonetics .05 -.01 .11 -01 .05 -.10 -01 .07 -12 .01 .02 .00 .08 .01 14

Initiative -.11 -.03 -.15 .09 .08 .03 .01 -.01 .01 .08 .09 .22 30" .10 .49~

Diligence -.04 -.01 -.10 .02 -03 .06 .09 .19 -.01 .207 .14 277 287 .11 .48~

Creativity -.03 .08 -.11 .12 .12 .06 .19 .23° .12 .07 .04 .15 247 .03 .44~

Total 47 _02 —10 .00 -03 -04 09 .19 -06 .05 .07 .12 257 05 427
Score
F1  -07 -05 -07 -03 —-04 —-06 .07 .17 -08 -01 —10 .06 .18" .03 .31"
F2  -07 04 -13 .10 .07 .05 .10 .16 .02 .14 -01 22 34" 11 527
Final 4, 04 _15 04 .01 -03 .11 .26 -01 .05 .03 .02 27" 08 .37
Grades

Note: * - p<0.05; **-p<0.01; ***-p<0.001; TS - total sample (N =241); LS - linguistics students
(N =128 ); NLS - non-linguistics students (N = 113).

In the linguistics students’ subsample, only Openness has positive correla-
tions with several FLP assessments made by the experts (audition, writing, dili-
gence, creativity, F'1 subscale, and Total Score) and with the Final Grades. It should
be emphasised that there was no significant correlation between the FLP assess-
ments used in our study and other FFM personality traits (including Conscientious-
ness) in this subsample. In general, these results are consistent with the findings of
numerous international studies that Openness is one of the powerful predictors of
academic achievements. However, the relationship between the FFM personality
traits and academic achievements may depend on both the field of students’ study
and on cross-cultural differences (Furnham, Heaven, 1999). Our data best correspond
to the results of the Russian linguistics students’ study by A.A. Vorobyeva (2015),
which also did not reveal any correlation between Conscientiousness and Final
Grades in EFL.
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Conclusion

Thus, in modern conditions of increasing globalisation, information flows,
and digital technologies, the problem of efficient FLA is becoming more and more
relevant. Accordingly, the development of FL teaching methods continues, which will
take into account the numerous factors that mediate the process and results of the FL
learning. One of the areas of psychological research that is in demand in this regard is
the search for FLA personality factors and predictors, which will allow an individual
approach to be applied and, accordingly, make FL learning more successful.

A large number of relevant studies in different countries, including Russia,
are based on the Five-Factor Model (Ackerman et al., 2011; Berisha et al., 2018;
Hergiiner, Mirici, 2016; Novikova, Vorobyova, 2017; Poropat, 2009; Vedel, 2016;
etc.). In addition, in Russia, the System-Functional Model of personality traits is
widely used in corresponding research (Krupnov et al., 2016; Krupnov et al., 2017;
etc.). Recently, attempts have been made to combine the potential of these per-
sonality models (Berisha et al., 2018; Krupnov et al., 2016; Vorobyeva, 2015).

Summing up the results of the present study on the correlation between the FFM
personality traits and FLP in the linguistics and non-linguistics students, we can
conclude that:

1) the FFM personality traits are one of the important factors in choosing
a FL as a subject of study as well as in being successful in FLA;

2) linguistics students differ from non-linguistics ones by higher Neuroticism,
lower Extraversion, Conscientiousness, and Agreeableness;

3) for linguistics students, the most significant FFM trait for FLP is Openness;

4) for non-linguistics students, the most significant FFM trait for FLP is Consci-
entiousness, which corresponds to the results of numerous studies in different national
samples, including Russia (however, there are contradictory results in several studies).

Thus, in general, our assumption was confirmed that the correlations between
FFM personality traits and FLA indicators may vary depending on students’ field
of study and whether the FL is the major or minor academic discipline.

The main limitations of our research are related to the fact that, firstly, we
used the FLP assessments largely based on teachers’ opinions, which may be sub-
jective; secondly, as for the non-linguistic students, we studied only students of
the socio-economic and psychological-pedagogical fields of study (where female
students predominate); and, thirdly, we considered only English as a target FL.
The results of our research could also be influenced by the peculiarities of
the Russian educational system and the features of FL teaching methods in Russia.

Summing up all the findings and limitations of our research, we have determined
the following future prospects: (1) expansion of the sample via the inclusion of other
fields of study students as well as balancing the female-to-male ratio; (2) additional use
of more objective FLP assessment methods, such as TOEFL, MLAT, etc.; (3) conside-
ration of other languages studied as second (or third) FL; (4) use of additional statistical
processing methods, for example, dispersion and regression analysis; and (5) develop-
ment and testing of the programmes for psychological and pedagogical support of the
FL learning process in Russian universities, taking into account the research findings.
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JINYHOCTHBbIE YepThbl
1 YPOBEHDb BJIaAEHUSA MHOCTPaHHbIM A3bIKOM
Y POCCUNCKUNX CTYAEHTOB-JINHIBUCTOB U HEJINMHIBUCTOB

N.A. HoBukosa!, H.C. Bepuma', A.JI. Hosuxos!, JI.A. Illasxra’

"Poccuiickuit yauBEpCHTET APYKOBI HAPOIOB
Poccutickaa @edepayus, 117198, Mockesa, yn. Muxnyxo-Maxnas, 6
Poccuiickas akajieMusi HAPOJIHOTO XO3SHCTBA U FOCY1aPCTBEHHOM CITyKObI
ripu [Ipesunente Poccuiickoit @enepannu
Poccuiickas @edepayus, 119571, Mocksa, np. Bepnaockozo, 0. 82, cmp. 1

Annotanus. [Touck GpakTopoB u ycioBuit 3(HeKTUBHOTO OBJIAICHHS HHOCTPAHHBIM (BTO-
PBIM) SI3BIKOM — MEXAUCIMIUIMHAPHAS pobieMa, KOTOpasi CTAHOBHUTCS Bce OoJiee aKTyaabHOM
B COBPEMEHHOM TJI00anu3upyromemMcs mupe. L{enb TaHHOTo HCCIIeI0BaHUs — H3yUYHTh U CPABHUTH
B3aMMOCBSI3b MEXIy JIMIYHOCTHBIMH YePTaMHU U YPOBHEM BIIQJCHUSI HHOCTPAHHBIM SI3BIKOM Y
CTYACHTOB Pa3IMYHBIX HATIpaBICHUI 00y4eHus. Beioopka Bkirouaer 241 cTyneHTa epBoro u
BTOpPOro KypcoB (74 % — neByiku), u3 KoTopbix 128 ctyaentos (82,5 % — AeByIIKH) ydaTcs
B OakayaBpuare 1o HampasleHHIO «JIMHrBHCTHKA», a 113 ctynentos (64 % — neBymkun) o0y-
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YaroTCsl 10 HEIMHIBUCTUUECKUM HalpaBlIeHUsIM. Bce CTyleHThI H3y4yaroT aHIVIMMCKUN Kak
OCHOBHOW MHOCTPaHHBIN S3bIK. J{J1s1 AMarHOCTHKH JINYHOCTHBIX YepT (HEHPOTH3M, SKCTpaBep-
CHSl, OTKPBITOCTb OIIBITY, JOOPOCOBECTHOCTh M COIJIACHE) MPUMEHSUICS MATH(AKTOPHBIA OMpoc-
HUK B pycckoit ananrtanuu C.J1. buprokoBa u M.B. bonynosa. [lyis onpeneneHust ypoBHs Blia-
J€HHsI UHOCTPAHHBIM SI3bIKOM HCIIOJIb30BAJIMCH KaK TPAIULHOHHBIN [IOKa3aTeNlb aKkaJIeMHYeCKOn
yCIIeBaeMOCTH (UTOTOBBIE CEMECTPOBBIE OLIEHKH IO aHTJIUICKOMY S3BIKY), TaK U IpoLeaypa
JKcnepTHOM oneHku. IlpenonaBareny aHIIMNACKOTO sI3bIKa OLIEHUBAJIM CBOUX CTYAEHTOB C ITOMO-
B0 aBTOPCKOM IIKAJIBI BIIAJICHUSI MHOCTPAaHHBIM si3bIkoM (10 mokasareneit u oOmmii Oam).
st ctaTucTrueckor 00pabOTKU JJaHHBIX B IporpaMMHOi cpene R (Bepcus 3.5.2) ucnomnn3o-
BAJINCh METOJIBI OMUCATENBHON cTaTUCTHKH, K03 durmenTs! o Kponbaxa n @ Max/lonanpza,
PaHTOBEI KOppersMoHHbIN aHam3 CrimpMeHa U 7-kputepuii Bunkokcona. Pesynbrars! uccie-
JIOBaHUS MOKAa3ajH, YTO YPOBEHb BIAJCHUS MHOCTPAaHHBIM SI3bIKOM HanOoJee TECHO CBS3aH C
OTKPBITOCTBIO OTBITY Y CTY/ICHTOB-IMHI'BUCTOB U JIOOPOCOBECTHOCTBIO Y CTY/ICHTOB-HEIIMHI BUCTOB.
[Nomy4yennsre qaHHBIC MOTYT OBITH UCIIONIB30BAHBI MPH Pa3paboTKe MPOrpaMM IICHXOJIOrO-TIeIaro-
THYECKOTO COMPOBOKIEHUS MpoLiecca 00y4YeHUs] HHOCTPAHHBIM SI3bIKaM B POCCHHCKHX BY3aX.

KiioueBble c10Ba: HHOCTPaHHBIM A3bIK, OCBOEHHE MHOCTPAHHOT'O SI3bIKa, YPOBEHD BllaJle-
HUSI HTHOCTPAHHBIM SI3BIKOM, MATH()AKTOPHAS MOJIENb TMYHOCTH, JIMYHOCTHBIC YEePThI, aHTJINKH-
CKHUH SI3bIK KaK HHOCTPAHHBIH, CTYJ€HTbI-TUHTBUCTBI, CTYI€HThI-HEJTMHT BUCTHI

BaarogapHoctu u puHaHcupoBanue. CTaTbs MOATOTOBJICHA B paMKax MHHUIIWATHB-
HOM TeMbI putosiorndeckoro ¢akyaptera PYJIH Ne 056112-0-000.
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Be3onacHOCTb B CUCTEME LLEeHHOCTHO-CMbICJIOBbIX OPUEHTaLun
odunuepoB pOCCUNCKON HALMOHANIbHON rBapavn:
Ha NpUMepe KypCaHTOB — 0yaywmx opuuepos

M.C. UBanoB!, A.A. Y1ioranos?, M.C. SIuuuknii!, A.B. Ceppbiii’

'KemepoBcKkuii rocynapcTBEHHBINH YHUBEPCHUTET
Poccuiickas @edepayus, 650043, Kemeposo, yr. Kpacuas, 6
*HoBocuGUpcKuil BOGHHBIH HHCTUTYT MMeHH reHepana apmun UK. Skosnesa
BOWCK HallMOHAJIbHOM TBapauu Poccuiickort deneparnumn
Poccuiickas @edepayus, 630114, Hosocubupck, ya. Knoyu-Kamviwenckoe niamo, 6/2

Annotamus. [Ipodeccus odurepa npencTapiseT 0coObIi HHTEpPEC IS IICUXOJIOTHU B
CBSI3M C €€ JICOHTOJIOTMYECKOH Harpy>kKeHHOCTBIO M CJIO)KHOCTBIO MOPajIbHO-HPaBCTBEHHBIX
OCHOBAHHI, KOT]a TyMaHUCTUYECKAasi B CBOSH OCHOBE HAIIPABJICHHOCTD Ha 3aIlUTY YesioBeKa U
o0mIecTBa MperoiIaracT TOTOBHOCTh K IPIMEHEHHIO HE0OX0MMOro Hacumisl. B nccenoBanum
MPEeIIpPUHATA TONBITKA PACKPBITH 3Ty IUAJICKTHKY 4Yepe3 aHAIHU3 COACPIKaHUs IICHHOCTHO-
CMBICJIOBOU chpepbl TUIHOCTH OPUIIEPOB C MO3UIUI X MPOPECCHOHAILHOW HAITPABICHHOCTH
Ha oOecriedueHne 0e30MacHOCTH. MeTOTOIOTHYECKH HCCIIEA0BAaHNE ONMMPACTCS Ha TIOT0KEHHS
[EHHOCTHO-CMBICIIOBOU TEOPUH U (HOPMHPYIOMICHCS TEOPHU TICHXOJIOTHH JTHYHOH Oe30macHo-
CTH, COIJIAaCHO KOTOPOil 6€301MacHOCTh MOHUMAETCS Kak 0c000€ IIEHHOCTHO-CMBICIIOBOE U3Me-
peHHe, OTpeaersIonee OTHOMEHHE CyObeKTa K oracHOCTH. Llens ncenenoBanust — BBIIBUTH TPO-
(beccroHaIbHBIC IEHHOCTHO-CMBICIIOBBIC OpHEHTAINH O(UIIEPOB U MPOAHAIM3UPOBATh UX B pas-
pe3e HalpaBICHHOCTH Ha obOecredeHue 0e30MacHOCTH B TUHAMUKE X (DOPMHUPOBAHHUS B MPO-
necce nNpoecCHOHATBHOT0 00YYEHHUS Ha puMepe Oy IyImuX OQHUIIepOB BOMCK HAIMOHATIBHOM
rBapauu P@, nesTenbHOCTh KOTOPBIX HMEET OTUYETIMBEIC aKCHOJOTHYeCKue OcHOBaHMA. baza
HCCJICIOBAHUS BKJIFOYACT BCE JCHCTBYIOIIHE BOCHHBIC HHCTHTYTHI BOMCK HAIMOHABHOMN IBapIUH
Poccun. HcnbiTyeMBIME BBICTYNIIIN KypcaHTHI — Oyaymume oguneps! (N = 779). Meronamu
HCCIIEIOBAHUS TIOCTY KIUTH He(pOpMAaTN30BaHHbIEC IIMCEMEHHBIE OTPOCHL, BepOaTi30BaHHBIE CaMO-
OTYETHI M0 IKCIICPUMCHTAITBHBIM 33/IQHHSIM, SKCIIEPHUMEHT, KOHTCHT-aHAIN3, KAYCCTBCHHBIN aHAIN3,
METOAbI MaTeMaTH4YeCKoM craTUCTUKH. I1o pe3yiibTataM HCCI€A0OBaHUA BBIACIICHBI BEAYIIUE
[IEHHOCTH o¢uIepa (TaTPUOTH3M, BOWHCKUH JIOJIT, 0€301MaCHOCTh TOCyIapcTBa U OOIIeCTBa,
OTBETCTBEHHOCTH 32 TIOJUMHEHHBIX, BOMHCKOE TOBAPHILECTBO, TOJICPAHTHOCTD), OMMCAHBI MOTHBBI
BBIOOpa mpodeccuu 1 MpohecCHOHATIBHBIC MTPEICTaBICHIS 00 HieansHoM odwuiiepe (mpeobiana-
er o0pa3 3ammTHHKa, podeccuoHana, crnocodbHoro 3(h¢GeKTHBHO oOecIieunBaTh 0E30MACHOCTh
CBOEH CTpaHsbl, 3amumars PonuHy). Y CcTaHOBICHO, YTO IEHHOCTHBIE OPHEHTANN O(UIIEpOB,
KaK U CMBICII000pa3yroIiue MOTUBBI BBIOOpA PO(ECCHH, TECHO CBS3aHBI C HAMIPABICHHOCTHIO
po(hecCHOHAILHOM IEATENILHOCTH Ha oOecnieueHre Oe3omacHOCTU. B viccienoBanuy mokasa-
HO, YTO B IPOLECCE IIEICHAIPABICHHOTO TICHXOJIOT0-TIEAarOTHIeCKOr0 BO3ICHCTBHS IIPOUCXOAUT

© HBanoB M.C., YTioranos A.A., Auuukuii M.C., Cepriit A.B., 2020
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BHYTPEHHEEe MPHUHITHE KypCaHTAMH BCEX BBIIEICHHBIX MPO(ECCHOHAIBHO BAXKHBIX [[EHHOCTEH.
[pu 5ToM HamboNEee YYBCTBUTEIBLHOM K TAKOMY BO3JCHCTBHIO OKa3bIBACTCS IIEHHOCTH Oe3omac-
HocTd. B BBIBO/IaX OTMe4aeTcs, 4TO LEHHOCTh 0€30IIaCHOCTH rOCYAapCTBa U O0ILECTBa SIBIIs-
eTCsl OTHMM M3 DJIEMEHTOB CHCTEMbI [IECHHOCTHO-CMBICJIOBBIX OPHUEHTALUI JIMYHOCTH OdHIle-
pa, U JeaeTcs MPeoIokKEHHE O TOM, YTO, OCKOJIBKY H APYrue NpoQecCHOHAIbHBIC ICHHOCTH
ourepa cBsi3aHbl ¢ OE30MACHOCTHIO B CMBICIIOBOM CAMHCTBE, MPO(ECCHOHANBHAS HAMPABIICH-
HOCTh Ha o0ecrieyeHne 0e30MaCHOCTH SBISETCS OJHUM U3 CHCTEMOOOPAa3yIOIIUX OCHOBaHUI
[EHHOCTHO-CMBICIIOBBIX OPHEHTAIIU# JTUYHOCTU OdHuIepa.

KroueBble cj10Ba: [IEHHOCTHO-CMBICIIOBAs cdepa JIMIHOCTH, IIEHHOCTHBIE OPUEHTAIUH,
JIUYHOCTHBIA CMBICI, IIEGHHOCTHO-CMBICIIOBBIE OPHUEHTAINH, 0€30MaCHOCTbh, O0ecredeHne 0e3-
OMMAaCHOCTH, NPO(ECCHOHATIBHO BayKHBIC IIEHHOCTH, MPOdecCHOHaIbHAs IeITeIbHOCTh O(HIIe-
pa, KypcaHTbl — Oyaymiue oduuepsl

BBepeHue

ITo HanGonee obmeMy ornpeeNeH 0 O(ULIEPOM HA3bIBAIOT IOTDKHOCTHOE JIMLIO
KOMaHJHOI'O COCTaBa B BOOPY>KEHHBIX CHJIaX M ApYrux (OpMHUPOBAHMSIX, TI€ 3a-
KOHOJIaTeIbHO MPeAyCMOTPEHA BOeHHas cityk6a. Odurieps! MpeacTaBisioT co00i
OTIENBHYI0 MPOPECCHOHATBHYIO TPYIITY BOSHHOCTY KAIINX, MPOIIEAIINX CIIeIH-
aJIbHYIO0 MOATOTOBKY. JlesarenbHOoCTh ouiiepa 0XBaThIBAET MIMPOKUNA CHEKTpP JOJDK-
HOCTHBIX (DYHKIIMM M IMpencTaBiIseT co00l CIOXKHYIO CUCTEMY, 0OBEIUHSIONIYIO
HECKOJIBKO CaMOCTOSITENIBHBIX BUJOB JIEATENBHOCTH, KOTOPBIE, COTJIACHO TaHHBIM
MHOTOYHCIICHHBIX MCCIIEIOBAaHUN, 00IaJaf0T HECKOIBKUMHU OOIIMMH TPU3HAKAMU:
0COOBIMH yCIIOBUSMU AEATEIBHOCTH, BBICOKOW CTETIEHBIO PETJIaMEHTHPOBAHHOCTH
Y HOPMAaTHUBHOCTH, MPOCOIMAILHON HarpaBieHHOCThIO (JIeBuH u np., 2010).

ITpodeccus odurepa sBIsETCS B BHICOKOM CTENEHU JEOHTOJIOTHUECKU HArpy-
YKEHHOM, coueTast B ce0e IIeIbI psill TOKEHCTBOBAHUN — BOMHCKUM JIONT, CITyKe0-
HBIN JOJT, OAT nepes MOoJYMHEHHBIMH, J0oaTr yecTH oduuepa. Kpome toro, npo-
(deccus odurepa CIIO)KHA B 4aCTH MOPATLHO-HPABCTBEHHBIX OCHOBAaHWH, KOT/a
ryMaHHCTUYECKas B CBOEH OCHOBE HAIPaBICHHOCTb Ha UCIOJHEHHE Mpodeccuo-
HaJIBHOI'O JIOJITa MPEANOoaraeT rOTOBHOCTh K MPUMEHEHHIO HEOOX0IMMOr0 HaCH-
nus. ITosTomy npodeccnoHanbHas AATENbHOCTh O(pUIepa COAECPKUT LENbIH psil
TpeOOBaHUI K CYOBEKTY NESTENbHOCTH, KOTOPbIE TPAAHIMOHHO M3YYalOTCs Kak
npodeccruonansHo BaxkHble kadectBa (IIBK) odunepa. Cpeau I[1BK oduuepa pas-
HBIMU HMCCIIEI0BATEISIMU BBIIEISIOTCS CXOJHBIE XapaKTEPUCTUKHU: BEPHOCTb IMPH-
csire, NaTpUOTH3M, MPOGECCHOHATN3M, OTBETCTBEHHOCTh, BHICOKMI MOPAJIBHBIN IyX,
npenaHHocTh BoeHHOH npodeccun (Lympaemos u np., 2016; Cokonukos, 2008).
B nenom Beiensiemble pasnuunbiMU aBTopamu [IBK oduiiepa nverot riry6oko sy-
HOCTHBIH, OTYETJIUBBIA CMBICJIOKMU3HEHHBIN U [IEHHOCTHO-HOPMATUBHBIN XapakTep.

HaxonuT 10cTaToyHo NOATBEPKAEHUH TOUKA 3pEHHUS, YTO LIECHHOCTHBIE OPHEH-
TallUW BBICTYMAIOT CTEP>KHEBOM NMPO(ECCUOHATLHON XapaKTEPUCTHUKON JTUYHOCTH
o(urepa, o0ycrapiaMBasi YCHEIIHOCTh €ro CIy:KeOHO-00€BOI JeATeNbHOCTH, a JIMY-
HOCTHO-TIPO(heCCHOHANIbHOE Pa3BUTHE O(puUIlepa HAIMOHAIBHON IBapIUN OCHOBBI-
BAETCsl Ha LIEHHOCTAX M LIEHHOCTHBIX OPUEHTALUAX, KOTOPBIE BBICTYAIOT YCTOM-
YUBBIMHU OPUEHTHpPaMH B ero npodeccuonanbHoi nesrenbHoctd (benososnos, [u-
BOBapoB, 2016; Ps6koB u mp., 2016). B xauecTBe OCHOBHBIX OOIIMX LIEHHOCTEH
BOMHCKOM JIESITETbHOCTH BBIIENISIOTCS ATPUOTH3M, BOMHCKUI JIOJT, BOMHCKAs YECTh,
BOMHCKasl UCIMILIMHA, CAMOOTBEPKEHHOCTh, ToBapuilecTBo (CkpunkuH, berno-
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BoJIoB, 2016; Kypoukun, 2016; lerons, 2016). B uccnenosanuu B.I'. Mouceen-
KO OTAENBbHO aHAJIM3UPYIOTCS LIEHHOCTH BOMHCKOI'O JI0JITAa U BOMHCKON YECTH KaK
CUCTEMBI COIIMATTLHO 3HAYUMBIX [IEHHOCTEH U MOPATIHLHO-TIPABOBBIX 00S3aHHOCTEH
BOEHHOCITY KaIINX, BRIPAXKAIOIIUXCS B TOTOBHOCTH OTCTaUBATh UHTEPECHI CTPAHBI,
YTO CBSI3aHO C OCOOBIM COITMAIIEHBIM CTAaTYyCOM BOEHHOCIYIKAIIeTO KaK 3allUTHU-
ka OtedectBa (Mouceenko, 2015).

AHanu3 3apy0eKHBIX UCCIEAOBAHUN CBUIETEIILCTBYET O TOM, YTO O(HIIEPHI
PasHBIX TOCYIApCTB 001aMar0T OOIMMH MPO(ECCHOHATBHO 3HAYMMBIMH IICHHOCTSI-
mu. Tak, J. Jagiello B cBoeM mccneqoBaHNY MMOKA3BIBALT, UTO sl Oy AyIIuX o(UIIepOB
MOJTbCKOM apMHHM CITY>KEHHE OOIIECTBY BBICTYIIAE€T BaKHOM COIMATIBLHON MHCCHEH
1, CIIeZIOBaTENILHO, CaMo 0 cede siBisieTcst eHHoCThIo (Jagiello, 2017). D.S. Wort-
meyer U COaBTOPbI, UCCIIETys MPOLIECC PA3BUTHUS MOPAIbHBIX LIEHHOCTEH y Oyay-
X oQuIepoB Opa3uIbCKOW apMHH MOCPEICTBOM CMBICIOO0pa30BaHUS 3HAYU-
MOCTH BOMHCKOH CTy>k0bI, (OKYCUPYIOT BHUMAaHHUE Ha BJIMSHUU BOCHHOH collua-
JU3aIUU Ha MHTEePHAIM3AINI0 IIEHHOCTH nuciuiuimHbl (Wortmeyer et al., 2019).
Hccnenyst ®KU3HECTOWKOCTD Y KypPCaHTOB — O(PHIIEPOB aBCTPATUHCKUX BOOPYKEH-
HBIX CHJI KaK I[EHHOCTHYIO COCTAaBIISIOINIYIO MPOo(ecCHOHALHOTO KauecTBa OQu-
nepa, M.F. Crane u coaBTOpBI Takke OOpalaroT BHUMAaHUE Ha CMBICIOBBIC MPO-
IIeCChl €€ POPMUPOBAHUS, BBIICTISIS YIPABIsIEMOE COBIAAHIE W IMOIIMOHATILHYIO
PEryISATOPHYI0 caMope(dIeKCHI0 B KaUeCTBE CPEICTB YKPEIUICHUS KU3HECTOUKO-
ctu (Crane et al., 2019). Jk. Sahu u V. Ramanujam onpenenstor BOMHCKYIO CITy)O0y
odurepa MHANNCKONW apMUU B KauyecTBe 3Toca (Mieana) BOIUIOMICHUS CITY)KEHUS
HaIuu, 0a3UPYIONIETOCs Ha IEHHOCTSAX CAMOOTBEPKEHHOCTH, TUCITUTUINHEI, YeCT-
HOCTH, TIPETAaHHOCTH, ATPUOTU3MA, OECKOPBICTHOTO CITY>KEHHUS M My>kecTBa (Sahu
et al., 2019).

B ncuxonoruu mnoja eHHOCTHBIMM OPUEHTALUSIMU MOHUMAIOTCS MHTEPHAIIH-
30BaHHbBIC B MHIWBUIYAITHLHOW MICHXUKE IIEHHOCTH O0IIEeCTBA, UMEIOIIUE COIHATh-
Hy10 npupoay. CucteMa 1IeHHOCTHBIX OPHEHTALIMI BHICTYIIAeT B KaYeCTBE BBICIIETO
KOHTPOJIBHOT'O OpraHa PeryJisIie MO0y IUTeNel aKTUBHOCTH YeJIOBeKa U Ompe/ie-
JSIET COLMAIBbHO MpHUeMIIeMble (JOPMBI UX peau3alliy, a TaKkxkKe, SBISAACh BHYTPEH-
HUM HCTOYHUKOM KM3HEHHBIX IIeJIeH YeOBEeKa, BBIPAXKAeT TO, YTO SBISETCS IS
Hero HambOoJee 3HAYUMBIM M 00J1aaeT JIUYHOCTHBIM CMBICTIOM (SIHMIKWN U 1p.,
2019). CoBpemeHHBII 3Tall pa3BUTHS IICUXOJOTUU 00YCIOBIUBAET MEPEXO] K I10-
HUMaHUIO CUCTEMbI [IEHHOCTHBIX OPUEHTALMHA U CUCTEMBI JINYHOCTHBIX CMBICIIOB
B HEMPOTUBOPEYUBOM €JIMHCTBE, U MO3BOJISIET PACCMATPUBATh UX B KOHTEKCTE
LIEHHOCTHO-CMBICIIOBOM cdepbl TuuHOCTU. [10ABISAI0TCS MccaenoBaHus LIEHHOCTHO-
CMBICJIOBBIX OPUEHTAIUN JTMYHOCTU KaK €UHON CHCTEMBI, 00BEIUHSIONICH TpaHC-
cyObeKkTUBHBIE (DEHOMEHBI CO3HAHUSA, XapaKTEPU3YIOIINE OTHOILIEHUE YeIOBeKa K
WHTEPHATN30BAaHHBIM COIMAILHBIM IIEHHOCTSIM, OTPa)KaloNINM JIMYHOCTHYIO 3Ha-
YUMOCTh MPEAMETOB U SABJICHUH OOBEKTHMBHOM PEATbHOCTH U OMpPEACISIOINM
JKU3HEHHBIC 11eJ1 yesioBeka (Y Troranos, 2017).

Hapsiy ¢ 3TiM mosry4aroT pacipoCcTpaHeHHE IICHXOJIOTHISCKUE UCCIIeI0BA-
HUsl 0€30MaCHOCTH, B KOTOPBIX 0€30MacHOCTh BCE Yallle U3ydaeTcs He TOJIbKO Kak
MOTPEOHOCTh, HO M KaK IIEHHOCTh, & TAK)Ke KaK KPUTEPHU OIEHKH TOBCEIHEBHOM
NesATeNIbHOCTH, HE CBSA3aHHOW C DKCTpPEMaJbHBIMU U OMACHBIMU MpPOdeccusiMu,
U HE HaIlpaBJIEHHON HanpsAMYyto Ha obecnieuenune 6e3onacHoctH (Kpacusuckas, 2015;
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®omenko, 2010). [TosBnsroTes uccieoBaHus, B KOTOPBIX NPEJIaraeTcsl IOHUMAaTh
0e301acHOCTh B 00JI€e MTMPOKOM 3HAYCHHH — KaK YAOBJICTBOPEHHOCTh U OJIaromnoy-
que, a He TOJIbKO (PM3UYECKYIO 3aIIMIICHHOCTh B TPAAHIIMOHHOM CMBICIE; MpeJ-
JIOKEHO TOHSTHE «CTpaTeruu obOecredeHus! JTUYHOW Oe30MacHOCTHY», MOJ KOTO-
PBIMU [TOHUMAIOTCSI HEKOTOPbIE MPEANOYUTAEMBbIE CTHIIU MOBEICHUS U JesITelb-
HOCTH 4Y€JIOBEKa, OLIEHWBAaEeMble C MO3UIMIl TOT0, HACKOJIBKO ATO MO3BOJSET o0ec-
NEeYMBATh JINYHYI0 0€30IaCHOCTh CyOBhEKTa BO BCeM MHOr000pas3uu ee BUI0B (pu-
3UYECKYI0, SKOHOMUYECKYI0, HHPOpMaIMoHHy0 U T. 11.) (MBanoB, 2015). B 3apy-
OEXKHBIX HCCIEeIOBaHUAX Oe30MacHOe TMOBEJACHUE aHAIM3UPYETCS C MO3UIHUI ero
MICUXOJIOTHYECKON JeTepMUHAIIMH, HAPUMED JOKA3aHO MOJOKUTEIBHOE BIHSHIE
YMEpEeHHBIX ornaceHuid Ha 6ezomacHoe nosenenue (Llera, Newman, 2014; Sweeny,
Dooley, 2017); miupoko mpecTaBlIeHbl UCCIEA0BaHMS MTOBEICHUS YeJIOBEKa B CO-
CTOSTHHM TPEBOTH, MO BIUsIHUEM Yrpo3 Oe3onacHoctu (Niessen, Jimmieson, 2016;
Vogt et al., 2017; White et al., 2016).

OO0pammascy K TeOpUr IEHHOCTEH M IIEHHOCTHBIX OPUEHTAIUH, OTMETHM, YTO
0€30MacHOCTh KakK LIEJIEBOMH OPUEHTHUP U YCIOBUE KHU3HEAEATEIILHOCTH COOTBETCTBY-
€T OCHOBHBIM KPUTEPHUSIM OTHECEHHS K IIEHHOCTH: oOecrieueHHe Oe301mMacHOCTH
HMMEET BBICOKYIO CTOMMOCTh (OOBEKTUBHBIM IKOHOMUYECKUN KPUTEPHii), OUCBHU/I-
Ha BBICOKAsl 3aBUCHUMOCThH UYEJIOBEKa OT 0€30MacHOCTH (KPUTEPHH «aBCTPUUCKOM
ITKOJIBD» ), 0€30MacHOCTh SBJSIETCS MPEANOYTUTEIBHBIM CITIOCOOOM CYIIIECTBOBA-
Hus (kputepuit M. Pokuya), 11011 HHCTUHKTUBHO BBIOMPAIOT 0€30MaCHOCTD, a HE
omacHoOCTh (kputepuii A. Macnoy). be3onacHOCTh COOTBETCTBYET BCEM KPUTEPH-
aM neHHocrel, BoeiaenseMbiM 1. IlBapuem u Y. buiicku, KoTopsle paccMarpu-
BalOT 0E30MACHOCTh B KAYECTBE CaMOCTOATEIbHOW IIEHHOCTH: 3TO MOHSITHS WIH
yOexIeH!sI, OHU UMEIOT OTHOIICHHUE K JKeIaTeIbHbIM KOHEYHBIM COCTOSIHUSM WIIN
MOBEICHUIO, HA/ICUTyaTUBHBIN XapakTep, YIPaBISIOT BHIOOPOM HIIM OLIEHKOH Io-
BeneHust U cobbITHii (Schwartz, Bilsky, 1987). OtcyTcTBHE IIeHHOCTH O€30MacHO-
CTH B CIIUCKax LIEHHOCTEW, MPUCYIIUX OOJBIIMHCTBY JIIOJIeH, B HEKOTOPBIX YCTO-
ABIIUXCA Kiaccupukanusax (Hampumep, M. Pokuua, P. MHrnxapra u ap.) MOXKHO
OO0BSICHUTH TEM, UTO 0€30MaCHOCTh 3a4acTyI0 MPECTaBIeHa B COBHAHUU HE CaMo-
CTOSITENIFHOW IIEHHOCTBIO, @ YCIIOBHEM pEaM3aluy APYTUX IIEHHOCTEH (TOBOPAT,
HampuMep, O MPOJOBOJILCTBEHHONW OE€30MacHOCTH, KOTAAa LIEHHOCTBIO SIBISETCS
MIPOJOBOJILCTBHE, @ 0€30MIaCHOCTh BBICTYTIAET YCIOBHEM €€ CYIIECTBOBAHUS).

He BbI3bIBaeT COMHEHUH, YTO HAPaBJIEHHOCTh Ha obecreueHne 6e30MmacHo-
CTH XapaKTepHa ISl 1000 BOEHHO-TIPO(ecCHOHATIBHON feaTenbHocTH. CoBpeMeH-
HBIE WCCIIEIOBAHUS MOKA3bIBAIOT, YTO BOSHHOCTYXKAIHE UMEIOT JOCTaTOYHO CIO0XK-
HYIO, HAaTPY>XKEHHYI0 CMBICJIAMU CUCTEMY IPEICTaBICHUI 0 0€30MacHOCTH, BKIIIO-
YaIoIIylo Kak oOlIiee mpoQecCHoHaIbHOe, TaK W JUYHOE OTHOIIEHUE K Oe3omac-
HOCTH, 3aBA3aHHOE Ha TIyOOKHMX WHAWBUIYATbHBIX CMBICIAX U LIEHHOCTSX, MPEJ-
CTaBJICHHOE B OTHOLIEHUU HE TOJILKO K 00ecreueHHI0 Oe30MacHOCTH ToCyJapCcTBa,
HO W JIMYHOU Oe30macHoCcTH U Oe3omacHocTH OoeBbix ToBapuiei (Koctoycos u np.,
2017). HeonpeaeneHHbII ICHXOJIOTHYECKUH CTaTyC O€30MaCHOCTH HapsAy C OYe-
BUJTHO BBICOKOM CBSI3aHHOCTBIO OMHCHIBAEMBIX STUM MOHITHEM SIBICHUI C TICHXO-
JOTHYECKUM COJIEPKAHUEM JIMYHOCTH U JESATETHHOCTH NPEACTaBUTENICH BOCHHBIX
W IpyTUX OMAaCHBIX Mpodeccuid, Ha Halll B3I, U ONpeeseT HayqHylo Mpodie-
My, PELIEHHIO KOTOPOH CIIOCOOCTBYET MPEICTaBICHHOE UCCIIEOBAHMUE.
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Oco0oe 3HaueHne IEHHOCTh 0e30MaCHOCTH MMEET JJIsl OTHOCUTENIHFHO HEJABHO
CO3JIaHHOW B HAIIIE CTpaHe CTPYKTYPhl — BOWCK HAIIMOHAIBHOM IrBapauu. B cooT-
BETCTBUU C 3aKOHOJATEIHCTBOM OOIIEH 3a/aueil ITHX BOWCK sIBIISIETCS oOecreue-
HHE rOCyJapCTBEHHOI M 00IIecTBeHHOM GezonacHoctr!. Ha mpakTuke Boiicka Haly-
OHAJILHOM TBap/IMy MpHU3BaHbI 00eCIeUnBaTh BHYTPEHHIOK 0€3011aCHOCTh, OITO-
MY SIBJIIFOTCS HE TOJBKO BOEHHOW, HO M MPABOOXPAHUTEIbHOU CTpYKTypoiul. He-
JIaBHEE HCCIICZIOBAHUE MOKA3bIBAET, YTO MPEACTABICHUS O O€30MacHOCTH Y o]u-
LIEPOB BOMCK HALIMOHAJIBHOMN IBap/uu, HECMOTPS Ha HEKOTOPYIO BEIOMCTBEHHYIO
CHenuQuKy, SBISIOTCS MPOPECCHOHATHHBIMU, OOIIMMH TSI BCEX MPEICTaBUTENCH
odunepckoit npodeccun (Kocroycos, MBanos, 2019).

Taxum oOpa3oM, yens uccnedosanus — BHISBUTH NMPO(HECCHOHAIBHBIC IICH-
HOCTHO-CMBICJIOBbIE OpPHEHTallMU O(UIIEpOB U MPOaHAIU3UPOBATh MX B pas3pese
HaNpaBJICHHOCTU Ha o0ecreyeHne 0e30MacHOCTH B TUHAMUKE UX (POPMHPOBAHUS
B Tiporiecce MpodecCHOHATBHOTO 00yUYeHHs Ha TTpuMepe OyAayImux O(pHUIIEPOB BOMCK
HallMOHAIBHOM rBapauu PD, nesTenbHOCTh KOTOPBIX UMEET OTYETIMBBIE AKCHO-
JIOTUYECKHE OCHOBAHMSI.

Takas mocTaHOBKa LIEJM MpEANoiaraeT pelieHue psaaa 3afad: 1) BbIIBUTH
npodeccrnoHanbHO BaXKHbIE LIGHHOCTH OQuIlepa, 0XapaKTepu30BaTh UX MpeCTaB-
JICHHOCTh B CO3HAHHH OQUIEPOB; 2) 0XapaKTEPH30BATh CMBICIOBYIO Cepy JIHd-
HOCTH O(HUIIEPOB MOCPEACTBOM aHaJIN3a CMBICIOO0Pa3yIOMUX MOTHBOB; 3) Mpo-
aHaTM3UPOBaTh MPOo(deccHoHaNbHBIE IEHHOCTHO-CMBICIIOBBIE OPUEHTAINH C TT03U-
IIUHA HAIPaBJICHHOCTH MPOGECCHOHAILHON AEATEIHHOCTH Ha obecrieueHne Oe3omac-
HoCTH; 4) OXapaKTepu30BaTh JMHAMUKY (OPMHUPOBAHUS MPO(HECCHOHATHBHO BAKHBIX
LEHHOCTEH y Oy aylmx opHUIepOB B YCIOBUAX MPUMEHEHHUS TPAIULIMOHHBIX U DKCIIe-
PUMEHTAIIBHBIX (HApPATUBHBIX) 00pa30BaTEIbHBIX TEXHOJIOTHH.

Mpouepnypa n metToabl CCnenoBaHUs

Ilpoueoypa. ViccnenoBanue BKITIOYAET B ce0s JBE OCHOBHBIC YaCTH:

1) BbIsiBIEHHE TIPO(ECCHOHATBHBIX [IEHHOCTHO-CMBICIIOBBIX OpUEHTALU o0du-
LIEpOB: Ha MEPBOM 3Tale cOOMPaINCh OMMCAHUSI MOTHBOB U IIEHHOCTEH, KOTOphIE
UCTIBITYEMBIE JaBajli B CBOOOJHOM ¢opme (B BUAE MUCbMEHHBIX OTBETOB Ha OT-
KpBITBIE BOMPOCHI); HA BTOPOM 3Tale HCIBITYEMbIM MpeUlarajiuch i OLEeHUBA-
HU CIIMCKU LICHHOCTEH, ITOJIy4E€HHBIE ITOCPEICTBOM KOHTEHT-aHAJIN3a U KaTeropusa-
MM MCXOTHBIX ormcaHuid. Ha3BaHus mpodeccrnoHaIbHBIX [EeHHOCTeH Obumi chop-
MYJIIPOBaHbl aBTOPAMHU B COOTBETCTBUM C COACPKAHUEM OTHECEHHBIX B COOTBET-
CTBYIOILYIO KATETOPHIO ONMCAHUI;

2) BbISIBIIEHUE TMHAMHKH [IEHHOCTHO-CMBICIIOBBIX OPHEHTAIM KYpCAHTOB B
npouecce 00ydyeHus (METoJl MONEPEYHBIX CPE30B — CPABHEHUE CTYJIEHTOB Pa3HBIX
KypCOB), B TOM YHCJI€ NPH NMPUMEHEHUH 3KCIIEPUMEHTAIbHBIX 00pa30BaTeIbHbIX
TEXHOJIOTHH (JIOHTUTIOAHBIA (HOPMUPYIOMINN IKCTIEPHIMEHT).

Yuacmuuxu. B viccnenoBannn npussiaM yyactue 779 denosek. B smnupuue-
CKOM HCCIIEIOBAHUH MPHUHSIM ydacThe 525 KypCaHTOB BCEX UYETHIPEX BY30B BOMCK
HalMoHanpHOM rBapanu Poccuiickoit @eaepanuu: n3 HoBocHOMPCKOro BOEHHOTO
MHCTUTYyTa UMeHHU reHepana apmuu M.K. SIkoBieBa BONCK HallMOHAJIBHOW IBap-

! ®enepanbubiii 3akon ot 03.07.2016 Ne 226-®3 «O Bolickax HamMOHaNbHOM rBapauu Poccuiickoii
Denepauun».
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mun — 217 gen. (41,33 % ot obmiero ymcna uccnemayembix); CapaToBCKOTO BOSHHO-
ro opaeHa JXKykoa KpacHO3HaAMEHHOIO MHCTUTYTa BOMCK HAIMOHAJILHOW TBapIuu —
108 uemn. (25,57 %); Cankt-IlerepOyprckoro BOGHHOTO MHCTUTYTa BOMCK HAIHO-
HanbHOU rBapauu — 107 yen. (20,38 %); [lepMCKOro BOEHHOTO MHCTUTYTa BOMCK
HalrmoHansHOM TBapauu — 93 uen. (17,71 %). Pacnpenenenue mo kypcam oOyue-
HUS BBITJISACNO cleAyromuM oOpa3om: mepBblil kype — 40 kypcantoB (7,62 %
OT 001Iero Yncia ucciaenyemMbix); BTopoil Kypce — 135 kypcanros (25,71 %); Tpe-
Uit Kypc — 258 kypcanToB (49,14 %); uerBepThiii Kypc — 84 kypcanra (16,0 %);
natelii Kype — 8 xkypcanToB (1,52 %). Bospact ot 17 no 26 netr (M = 20,3).
Bce ncnpiTyembie My>KCKOTO MoJIa.

B dopmupyromeM skcriepumMenTe NpuHsIN yuactue 254 kypcanta HoBocu-
OMpPCKOrOo BOEHHOTO MHCTUTYTa MMeHHU reHepana apmuu M.K. SIkoBneBa Boick
HanuoHanpHOW rBapauu P® (Bce kypcantsl 2013 r. mocTyIuieHHs, HUCCenI0Ba-
JHMCh B TEUCHHE BCETO MATUIIETHETO MEepHoia O0yUeHHUS).

Memoowvt u memoouxu uccnedoganus. OCHOBHBIM METOJOM OpraHU3aLUU
WCCIIEZIOBAHUS BBICTYIIIII SKCIIEPUMEHT. B kauecTBe MeTO/10B cOOpa SMIMPUIECKOM
nH(pOpMallMU HCIOJIb30BATUCH HEPOPMaTN30BaHHbIE TMCbMEHHBIE OIPOCHI, BEpP-
0aM30BaHHbIE CAMOOTYETHI 10 AKCIIEPUMEHTAIbHBIM 3aJaHUSIM.

1. Onucanue momugos evloopa npogheccuu ¢ yenvlo BbisA8NIEHUL CMbICIOBbIX
ocnosanuti npogeccuu oguyepa. Kak n3BecTHO, TUUHOCTHBIM CMBICIT MOXKET OBITH
PacKpBIT Yepe3 COOTBETCTBYIOIMINN MOTHB. VcbITyeMbIM Mpeniarajioch nepeunc-
JUTHh MOTHUBHI BBIOOpa mpodeccun oduiiepa, B KaueCTBE CTUMYJIa HCIIOIb30BAIOCH
3amanue, copMyIupoBaHHOE cleayroumM odpasom: «llepeuncnure, moxamyi-
CTa, MOTHBBI BEIOOpa Bamu Mipodeccuun oduiiepa HAIIMOHATHHON TBapaun PDy.

2. Onucanue npedcmasnenuti 06 oopaze oguyepa. B xadecTBe cTumya uc-
MOJIb30BAJIOCh 3allaHue, chopMyarpoBaHHOEe B (Gopme Bompoca: «Hto mms Bac
3HAYMT OBITH OPHUIIEPOM HALIMOHATIBHOM reapaun PD?»

3. Onucanue npogeccuonanvuvix yennocmei oguyepa. B xauecTBe CTUMY-
Jla UCTIONIB30BAJIOCh 3a/laHue, chopMyImpoBaHHOE ciexyromum odpasom: «Ilepe-
YHCIUTE IEHHOCTH, KOTOPBIE, TI0 BallleMy MHEHHIO, HanboJiee 3HaYMMBbI 17151 opu-
1iepa HalMoHaIbHOM rBapaun PDy.

4. Jloneumrwoonwiii popmupyrowuii sxcnepumenm. B sxcriepuMeHTe TPUHSITN
y4yactue 254 KypcaHTa OJIHOTO Troja MOCTYIUIEHHUS, B TOM YHCIE SKCIEPUMEH-
TasibHas rpynmna (125 xkypcaHToB) U KoHTpoJdbHas rpymnna (129 kypcanros). [Ipo-
JOJKUTETFHOCTh (POPMUPYIOLIETO IKCIIEPUMEHTA COCTaBUIIA MATh JIET — C TIePBO-
'O MO MATHINA Kypc, TO €CTh Bech Nepuoj o0ydeHus. B pamkax skcrepuMeHTa 3Kc-
NepUMEHTaIbHAs TPYIa KypcaHTOB 00ydasiach C IPUMEHEHHEM HappaTUBHBIX 00-
pazoBarenbHbIX TexHonorui (YTioranos, 2019). B kauectBe 3aBUCUMOI MiepeMeH-
HOW BBICTYIWJI TOKA3aTeNlb BHYTPEHHETO MPUHATHSA MPO(EeCCHOHANBHBIX LEHHO-
CTeH, n3MepeHne KOTOPOro MPOBOJUIOCH METOJIOM CaAMOCTOSITENIbHOM OLIEHKH HMCIIbI-
TyeMbIMH B (hopMe oTBeTa Ha Borpoc «Hackonbko Bbl pazaensiere, BHyTpeHHE MpH-
HUMaeTe 3Ty LIEHHOCTH (B %)7» (110 Ka)J0M U3 BHISIBJICHHBIX B MEPBOI YacTH HUC-
cienoBaHus MpodecCHOHATbHBIX IEHHOCTEN ).

[ns oopabomku Oannvix TPUMEHSIICS COAEPKATEIbHBIA aHAJIN3 TEKCTOB
OMHUCAHUIA C TIOCTEAYIOMIEH IPYIITUPOBKOM CXOKUX IO 3HAYEHUIO OMMCAHUM U COOT-
BETCTBYIOIIEH KaTeropusaiueil. B pesynpTate OBbLIM MONYyYeHBI KiIacCU(PUKALNU
MOTHBOB BbIOOpa mpodeccun oduuepa, odpaza opuiepa U NpodeccuoHaTbHBIX
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1eHHocteil opunepa. Cmamucmuueckasa oopadomka NaHHBIX OMIUPAETCS HA METOJ
MPOBEPKU CTATUCTUUECKON JOCTOBEPHOCTH CEMAHTHUUECKUX YHHUBEPCAIUM, HCIIOJb-
3yE€MbIi MPH U3yYEHUN aCCOLMATUBHBIX CEMAaHTUUYECKHX yHUBepcanuil. [lockomns-
Ky BEpOSATHOCTh CIy4YalHBIX OMUCAHUI MPOQPECCHOHATBHO-3HAYNMBIX MOTHBOB H
[IEHHOCTeH caMuMH MpodeccuoHaIaMu He MOXKET MPEBBIIIATh BEPOSTHOCTH CBO-
OOJIHBIX accoluanuii (MPUYEM YUUTHIBAsI CTIIAKMBAHHE HECYIECTBEHHBIX Pa3Jiv-
YU MPU TPYIIUPOBKE), pACCUUTAHHBIE aBTOPOM YaCTOThI MPUMEHUMBI U B HaIIEM
uccnenopanuu. [lo nanaeiM aBTopa metona B.I1. Cepkuna, Takoit Habop, TPUHH-
Mas BO BHHUMaHHE 00beM BBIOOPKH aHHOTO MCCIEI0BaHUS, JOJDKEH BKIIOYAThH
OTMCaHUs C 4acTOTo BcTpedaeMocTH S5 u 6onee (Cepkun, 2016). s mpoBepku
CTATUCTUYECKON 3HAUMMOCTH PA3INUMM CpeIHUX NpUMEHsUICs f-Kpurepuil CThbio-
neHTa. CTaTUCTUYECKUM aHaln3 MPOBOJAMIICSA C MOMOIIBIO MMAaKeTa MporpamMm Sta-
tistica 10.0 (StatSoft, Tulsa, OK, USA).

Pe3yﬂbTaTbl n ux 06cy)|(p,eHv|e

B Tabn. 1 npuBeneHs! Hanbosee MpeAnovYnTacMble UCTIBITYEMBIMU CIPYIIITHPO-
BaHHBIE TI0 KaTETOPHSM OIMCaHUs MOTHBOB BbIOOpa npodeccun. B 0003HaueHMIX Ka-
TeI‘OpI/Iﬁ HCITIOJIb30BaHbI HaI/IGOHee TUMWYHBIC IIPUMEPBI OIMCAaHUN HCTIBITYCMBIX.

Tabavua 1

YacToTa BcTpeyaeMoCcTH onucaHuii MOTUBOB BbiGopa npodeccum opuuepa no kKareropusam
[Table 1. Frequency of descriptions of motives for choosing the officer’s profession by category]

Ne CrpynnupoBaHHble onucaHus (kateropum) Aona, % YacrtoTta
1.  MonyyeHne 06pa3oBaHms, NPUOBPETEHNE HEODXOAMMbIX HABbIKOB, MO3HAHNE 19,81 104
2. CoumanbHblh MNT, KAPbEPHbIA POCT, CTATyC, NPECTMX, NONyYeHne odpu- 18.10 95
LManbHOro 3BaHusi, 3n1Ta poCccuinckoro obLecTsa, yBaxeHne B 06LLeCTBE ’
3. MartepuanbHas 06ecneyeHHOCTb, rocobecneyeHre, coLmanbHas 3aLmLLEeH- 18,10 95
HOCTb, IEHEXHOE IOBO/NbCTBUE
4.  AxTyanbHasi npodeccus, BocTpeboBaHHOCTb, TPYA0YCTPONCTBO 14,48 76
5. Meurta petctBa 13,52 71
6. WHTepec k npoqyevccvm, cneundurka AeaTeNbHOCTH, BbIMOMHAEMbIX 3a4a4, 12.00 63
BbINOIHAEMbIE BOViICKaMu 3aa4u, pa3HoobpasHas AesTeNlbHOCTb ’
C1abunbHOCTb, ONPeaeneHHOCTb, YBEPEHHOCTbL B 3aBTPALLUHEM AHE 11,81 62
8. Pabota c niogbmun 11,43 60
3awmTta n 6e30nacHOCTb CTpaHbl, ee He3aBUCUMOCTU, 3alumTa PoanHsl 10,29 54
10. BnusaHue 6n13kunx, ceMeiriHas Tpaamums, AMHACTUS, rOPAOCTb AN pOAUTEnen 7,62 40
11.  MaTtpmoTtuam, nob6oBb k PoanHe, CnyXeHne oTe4ecTsy 7,62 40
12.  TMepcnekTMBHOCTb, LUMPOKME NEPCNeKTMBbLI, 6onbLLoe byayLiee 7,62 40
13.  BO3MOXHOCTb CNYyXUTb CTPaHe, CNyXxuTb PoanHe, nomollb rocyaapcray, 6,29 33

nonb3a 19 rocyapcTsea, oTe4yecTsa
14. CraTb opuuepom 5,90 31
15.  O6pa3s XM3HU, aKTUBHbIN 0O6pa3 XNU3HWN, MHTEPECHAS XN3HEAEATENbHOCTb,

OUCLMNAHA, PUTM XU3HU, PUCK 5.7 80
16. Pab6oTta ¢ TexHukon, 9BM, BOEHHOW TEXHUKOW, OpYXNem 5,33 28
17.  WHTepec, xenaHune 4,38 23
18. BO3MOXHOCTb KOMaHOOBATb, YrPaBieHNe JIMYHBIM COCTAaBOM, NPaBo yrnpas- 3,81 20

NATb APYrMMn, HPaBMTCA KOMaHAOO0BaTb

Kak cnemyer u3 taba. 1, B ynucie MOTUBOB BhIOOpa mpodeccuu Ha MEePBBIX
MECTax OKHNAACMO HaXOAATCA MOTHUBBLI JOCTHXXCHUSA JIMYHOI'O 6J1arononyq1/1;1: noixy-
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yeHue oopazoBanus (19,81 %), mpectixk u yBaxenue B oomectse (18,1 %), mate-
puanbHoe Omarononyuue (18,1 %) u 1. . Bee 3T MOTHBBI IO3BOJISIIOT 00ECTIEYUTH
JMYHOE OJIaroroy4yre, rapaHTUPOBATh CTAOMIBHYIO 3aHATOCTh, (PU3MUYECKYIO U TIpa-
BOBYIO 3allIMIIEHHOCTh. BoeHHas ciyk0a B BOMCKax HalMOHAIBHOU rBapauu PD
CETOJIHS TIO3BOJISIET HE TOJBKO YyBCTBOBATH CeOs 3allIMINEHHBIM, HO U CO3/AeT JIOCTa-
TOYHBIE MaT€pUANIbHBIE YCIOBUS JUIsl HOPMAJIbHOM KU3HU OUIEpa U €ro CeMbH,
MOCTOSIHHOTO Pa3BHUTHUS W CaMOpEaIM3allid, YTO TAKXKe SBISETCS HEOOXOIUMOI
COCTAaBIIAIOIIEN oOecieueHus JINYHON 0€30IMacHOCTH. AHAIN3 KU3HEHHBIX [UIAHOB
C mo3uIwi O€30MacHOCTH B HAIMX MPEABIIYIINX HCCIIENOBAHHAX MOKA3bIBACT, UYTO
npeArnoYTeHre 0e30MacHbIX KU3HEHHBIX CTPATErHil SBISETCS IMOKa3aTeIeM JIMYHOCT-
HOU 3peJIOCTH, OTBETCTBEHHOTO OTHOIIIEHHE K ceOe U cBouM Omm3kuM (HBaHoB, 2015).

IlepBbIii 10 BCTpEYaeMOCTH B BBIOOPKE CHIEITU(PHIESCKUI BOSHHO-TIPO(ECCHOHATH-
HBII MOTHB — obecrieueHre 0e30macHoCTH, 3amura Poaunet u rocyaapersa (10,29 %).
[IpencraBneHHOCTh ATOIO MOTHBA CYIIECTBEHHO OIEPEXaeT TaKue TPaTUIIOHHO
CUMTAOIIHECS BETYIIIMMU JIJIS BOSHHBIX O(DUIIEpPOB MOTHBBI, KaKk TaTproTI3M (7,62 %),
ciyxenue crpane (6,29 %), BianeHue opyxueMm u crneurexHukou (5,33 %), xo-
MaHJl0BaHue nogunHeHHsiMu (3,81 %) u nip.

Tabnnua 2
YacToTa BCcTpeuyaemMocTu onucaHuii oopasa oduuepa no kateropmsam
[Table 2. Frequency of descriptions of the officer’s image by category]
Ne CrpynnupoBaHHble onucaHus (KaTeropmm) Aona, % YactoTta
1. BbITb 3aLUMTHNUKOM CBOE CTpaHbl, € HE3aBUCUMOCTU, FOTOBHOCTb B JI0OOI 17.90 94
MOMEHT BCTaTb Ha 3aLLUMTY CTpaHbl, 06ecneynBaTs 6€30MacHOCTb CTPaHbI ’
2. BbiTb NpuMepoM anst Bcex, 06pasuom Ajisi noapaxaHusi, CUMBOSIOM 9,52 50
3. McnbiTbiBaTb FOPAOCTb 8,38 44
BbiTb NpodeccmnoHanom, BbICOKOKBAIMPUUNPOBAHHBLIM CNELMANUCTOM 704 38
B CBOEM HarnpasJfieHU, COBPEMEHHbBIM, BbICOKOOBPa30BaHHbIM ’
5. NmeTb YecTb 6,86 36
6. OTBETCTBEHHOCTb, OTBETCTBEHHOCTb 3a BbINOSIHEHWE 3adad, 3a cebs 6.10 32
1 32 OKPY>XaoLLnx ’
7. Cnyxuntb PognHe, rocynapctsy, Ha 6naro P®, npuHecTu nonb3y rocy- 590 31
[apcTBy ’
8. YBaxeHue, ctatyc B 06LLecTBe, MOYETHO, SNINTHO, MPECTUXHO, BbICLLWIA 571 30
cnow obuecTtea ’
9. BbINONHATL NOCTaBNEHHbIE 334a4M, ObITb FOTOBLIM BbINOJHATL J0ObIE
337241, [OOPOCOBECTHO BbLIMOHATL CBOM 3a4@41, 00S3aHHOCTH, B Nlo6oe 4,76 25
BPEMS 1 B NIOObIX YCNIOBUSIX
10. BepHocTb cnyx6e n PO, npegaHHoCcTb 3,62 19
11. BbITb Ha CTyNeHb BbILLE, YEM OCTaslbHbIE NIOAMW, ObiTb NyYLLIUM, BReEpe- 362 19
L1 [pyrux '
12. MMeTb MyXecTBO, ObITb My>XECTBEHHbIM 3,24 17
13. BbITb NaTPUOTOM CBOEN CTpaHbl, NiobuTb PoanHy 3,05 16
14. BbITb YECTHBIM 3,05 16
15. YTUTb BOMHCKWIA A0, JOCTOMHO BbINOHATL BOUHCKUIA gonr, gonr PooyHe 2,86 15
16. BbITb 3aLlUMTHMKOM rpaxaaH, Hapoaa, obLecTsa, 6e30MacHOCTM rpaXaaH, 267 14
ObITb NONE3HBIM NOAAM ’
17. CooTBeTCTBOBaTL NpeabsiBAseMbiM TPeboBaHNSM, cTaTycy, ObiTb A0- 248 13
CTOMHbIM 3BaHUsA oduLepa ’
18. BbITb CUNbHBLIM, 300P0BbLIM 2,48 13
19. BbITb CnpaBeavBbIM 2,29 12
20. CT04Tb Ha CTpaxe nopsaka un 3akoHa 2,10 11
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B 1abn. 2 nmpuBeneHs! CrpynnupoBaHHble Oonucanus oOpasa oduiepa, moiy-
YEHHBIE U3 PACcCYXICHUH UCIBITYEMBIX O TOM, KaKUM JOJDKEH ObITh HACTOSIIHUN
ounep Boiick HarpoHaNbHOW rBapauu P@. B 0603HaueHUAX rpynn UCIIOIb30Ba-
HBI HanOoJiee TUITMYHBIEC IPUMEPHI OITMCAHUH UCTIBITY EMBIX.

Jlannble Ta0n. 2 MOKa3bIBAIOT, YTO HAMOOJIEE YacTO YIIOMUHAeMasl XapaKTepu-
cTuKa ouiepa BOMCK HAllMOHATIBHOM I'BapANU — «3alIUTHUK CBOEH CTpaHBbI, ee He-
3aBUCHMOCTH, TOTOBHOCTh B JIFOOOH MOMEHT BCTaTh Ha 3aIIUTy CTPaHBI, oOecte-
ynBaTh Oe3onacHocTh cTpanbl» (17,9 %). Crnenyromas mo BCTpeyaeMOCTH Xapak-
TepucTUKa «BBITh pUMEPOM MJIsl BCeX, 00pa3oM Uil MOApaKaHHsI, CHUMBOJIOM)
yCTyMHaeT Mo MOKa3aTelto MpelCTaBIeHHOCTH nmo4Tu BaBoe (9,5 %). Oto o3Haya-
€T, YTO BeAylIel XapaKTepUCTUKON 00pa3a MpoecCHOHAIBHOro Oyayero B ¢op-
MUpyroIeics npoheccHoHaIbHOW WASHTUYHOCTH JJIs1 KypCaHTOB BhICTyMHaeT o0pa3
3alIUTHUKA, 00ECIIeYNBAIOIET0 O€301MaCHOCTb.

Jlnst u3yyeHus: npeACTaBICHHOCTH B CO3HAHUU KYPCaHTOB NMPO(ECCHOHANBHO
BaXXHBIX LIEHHOCTEW MCCIIEAYyEMbIM IPEIarajJoch caMOCTOSATEIBLHO HAa3BaTh LIEHHO-
CTH, KOTOpPBIE, 110 UX MHEHHUIO, HanOoJjee 3HaYMMBbl U opullepa HaAlMOHAIBHOM
reapauu P®, u 1aTe UM CMBICIOBYIO XapaKTepUCTUKY. B Hamiem uccienoBaHuu
OOJIBIIMHCTBO CaMOCTOSATENBHO HAa3BaHHBIX KypCaHTaMM LIEHHOCTEH MMENH CKopee
MHCTPYMEHTAJIbHBII XapakTep, sIBISISICh CPECTBAMU pealin3aluu Lesei Oyaymeit
npo¢eCCHOHANBHON JIeATeIbHOCTH. PaznuunHbie 3HAUMMBIC sl Oyaymux odure-
POB HallMOHAJIBHOM IBApIWU KAdyecTBa, 10 CBOEMY 3HAYEHHIO COOTBETCTBYIOLIUE
LIEHHOCTSIM aKTUBHOCTH, 1I€JIEYCTPEMIIEHHOCTH, TUCIUIUIMHUPOBAHHOCTH, CMEIIO-
CTH, PEIIUTENIBHOCTH, CaMOOOIaJaHUsI U CaMOOTBEP)KEHHOCTH, B COBOKYITHOCTH
OoTMeTUIIH Ooliee moJoBHHBI (59,4 %) ONMpOIIEHHBIX.

Onucanus IeHHOCTEN O(HLIEPOB, KOTOPbIE MOXHO 110 CBOEMY 3HAYEHUIO OTHE-
CTU K LIEHHOCTSAM-IIEJISIM, TO €CTh LIEHHOCTSIM, BBICTYIAIOLINM LIEIEBBIMA MOpaJIbHO-
HPaBCTBEHHBIMU U NMPO(HECCHOHAIBHBIMUA OPUEHTUPAMU JEATEIBHOCTH 0(PULIEPOB,
yKa3aJd MEHbIIasl YacTh UCIBITYEMBIX. JJaHHBIE IO CIPYNNHUPOBAHHBIM ONUCAHUSIM
C MIPUCBOCHHBIMHU TIOJTyYE€HHBIM KaTeTOPHSM Ha3BaHUSIMHU TIPEICTABIICHBI B Ta0. 3.

AHanuzupys cofep)kaHue Kareropuu 0e30MacHOCTH B OTHOLIEHUU BBIJENIEH-
HBIX MTPO(ECCHOHAILHO BaXXHBIX IEHHOCTEW, OTMETHM, YTO B MTOJYYECHHOM CITUCKE
LIEHHOCTEN OJIHA U3 HUX HANpsSMYyK OTHOCHUTCS K 0€30MacHOCTH — 0O€30MacHOCTb
rocyaapctBa u oOuiectBa. OTBEThl UCHBITYEMbIX, KJIacCU(QHUIMPOBAHHbIE B JaH-
HYI0 KaTErOpHI0, — «OXPaHa», «3allUTa», «3alIUIIEHHOCTHY», «0€30MaCHOCTbY —
OTHOCATCSI K Y3KOMY BOCHHO-IIPABOBOMY 3HAu€HHIO OE30MacHOCTH Kak (u3uye-
CKOH 3aIlMUIIEHHOCTH.

[Tpu 3TOM aHaMM3 BBLAETIEHHBIX NMPO(ECCHOHANBHBIX LIEHHOCTEH C MO3ULIUN
pacIIMpeHHOr0 MOHUMaHU 0E€30MacCHOCTH KaK HEe TOJBKO 3aIIMIIEHHOCTH, HO U
Onaromnoy4us MoKa3bIBaeT, YTO MOYTH BCE ITU LIEHHOCTH MO CBOEMY COJEpiKa-
HUIO UMEIOT MPsIMOE OTHOLIeHHE K Oe3omacHocTH. Tak, MUaupyromas mo BCTpe-
4aeMOCTH LIeHHOCTh natpuotusma (19,8 %) HacklllleHa TaKUMU COZIEpXKaHUSIMHU,
Kak «J11000Bb K PollHEe» U «TOTOBHOCTH cpaxaTbcs 3a PoJuHy», 4TO MO3BOJISET
CUMTATh HANpaBJICHHOCTh Ha oOecriedeHne OezomacHOCTH PoauHbI, O KpaiiHei
Mepe s oduiiepa, HEOOXOIUMON COCTABIISAIONICH MAaTPUOTU3MA. TaKkkKe UMEIOT
MpsIMOE OTHOLIEHHE K O€30MaCHOCTH U BBICKA3bIBAHUSI UCTIBITYEMbIX, OTHECEHHBIE
K IIEHHOCTH «BOUHCKHH 1o1r» (9,5 %), noHnMaeMsblil Oyayummu oduiiepaMu Kak
«OBITh 3aLIUTHUKOM CBOETO Hapoja», TO €CTh 00eCHeunBaTh ero 0€30NacHOCTb.
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B ocHOBe 11IeHHOCTH «OTBETCTBEHHOCTDH 33 MOAYUHEHHBIX» (5,9 %) Takke JIexKUT
LEHHOCTh 0€30IacCHOCTH, MOCKOJIbKY OTBETCTBEHHOE OTHOIIEHHE oduliepa K Moj-
YHMHEHHBIM (aKTHUYECKH U €CTh oOecrieyeHne ux 6esonacHocTH. LleHHOCTh BOMH-
ckoro ToBapuiectBa (8 %), «KoTrJa TBOM TOBAPHUIIM MOMHAT O TeO€ M TOTOBBI
IIOMOYb B JTIO0YI0 MUHYTY» (B KOHTEKCTE€ BOCHHOU CITYKOBI — 3TO B3aUMOIIOMOIIIb
U BBIPYYKa, FTOTOBHOCTh IOMOYb OOEBBIM TOBApHILlAM), ONPEIEISIET CMBICIOBYIO
OCHOBY 9TOW IEHHOCTH Kak oOecriedueHne oduiepamMu JTUIHON U KOJJIEKTUBHOM
0€301MacHOCTH.

Tabnnya 3

YacTtoTa BCTpe4aeMoCTU ONMCaHui LeHHOCTen u uenei opuuepa no Kateropmam
[Table 3. Frequency of descriptions of the officer’s terminal values by categories]

HasBaHue kaTteropumn TunoBble NpUMepPbl ONUCaHUN UCTbITYEMBbIX, Aona, % YacToTa
OTHeCeHHbIX K COOTBETCTBYIOLLE KaTeropum

«JTlob0oBb K cBOEN PoamHe»; «rOTOBHOCTb CpaXxaTb-
cs 3a PoamHy, paxe ecnv oHa He npaBa»; «NoTOMYy

LleHHOCTb 4yTO M0G0 TO MECTO, FAe s PoAnIICs»; «00bnecTb, 198 103
naTpuoTnama ropaoCTb»; «ObITb BEPHLIM»; «BbICOKUI YPOBEHb NaT- ’
puoTu3ma»; «3amiLaTb cBolo PoauHy»; «BepHOCTb
OT4n3He»
«CobnofeHne BCeX NpaBuil»; «BEPHO CITYXMUTb»; «Bbl-
LleHHoCTb 6paB AaHHbI NyTb, HEOGX0AMMO OTAaBaTb CeOs MoJi- 95 50
BOMHCKOrO Aosra HOCTbIO»; «MPEeJAHHOCTb CBOEMY LOENy»; «Cryx6a»; ’

«ObITb FOTOBLIM KO BCEMY»

«CoxpaHeHue LLeNnoCTHOCTH rocypgapcTea u 3awmrta

LleHHOCTb
MVPHOIO HaceneHusl»; «3almMTa U oxpaHa Hapoaa,
6e30nacHoOCTU : 9
rocynapcrea CTpaHbl»; «6e30MacHOCTb B CTpaHe 1 B Ballel ce- 8,6 45
Y Mbe»; «OTCYTCTBUE XEePTB, YOUNCTB, CMOKONCTBUE B
1 obuiecTea

CeMbe 1 M1pe»; «CNOKOMNCTBUE 1 MOPSAOK B CTPaHEe»

«Korga TBOM TOBApULLM MOMHAT O Tebe 1 roToBbI

LleHHOCTb BOMHCKOrO
NMOMOYb B NIOBYI0O MUHYTY»; «B3aMMOyBaxXeHue, no- 8 42

TOBapuLLLECTBA
BEpue»; «TOBAPULLLECTBO»; «BOMHCKAsA ApYyxOa»
«OduLep OomKeH ObITb U PyKOBOAMTENEM, U Nuae-
LleHHOCTb POM»; «4TOBbI NINYHBIN COCTaB Oblfl XMB 1 300POB»;
OTBETCTBEHHOCTU «OTBETCTBEHHOCTb 3@ MOAYMHEHHbIX»; «0dULEP [ON- 5,9 31
3a NOAYMHEHHbIX EH 3HaTb, YTO NOMMMO cebsi HeCeT OTBETCTBEHHOCTb
1 32 OpPYrunx»; «<BHUMaHME K IMYHOMY COCTaBy»
«OTHOoWweHne 6e3 NpeaB3saTOCTU KO BCEM HaUMO-
HaNbHOCTSIM»; «CMOKOVCTBME U COEPXAHHOCTb»; «Tep-
LleHHOCTb
NAMOCTb K OPYrMM JIIOASIM»; «C YBaXEHWEM OTHO- 2,3 12
TONEPaAHTHOCTMN

CUTBCA K OKpyXalownm obbekTam»; «TONepaHT-
HOCTb MO OTHOLWIEHUIO K APYrMm Nitoasgam»

OTMGTI/IM, 4TO, XOTA PE3YyJbTaTbl UCCICAOBAHNA WU MMOKA3aJIM BA)KHYIO POJIb
0€30MacHOCTH B CUCTEME LIEHHOCTHO-CMBICIIOBBIX OpHeHTauuil oduiepa, 6e3omnac-
HOCTh B €€ IIUPOKOM 3HAYEeHUH HE BBICTYIAET CaMOCTOSITEIBHON MPOodeccCHoHab-
HOM IIEHHOCThI0. CXO/IHBIE PE3YJIbTAThI MOIYUYEHBl B HCCIIEIOBAHUSAX MPEACTaBIe-
HUI 0 0€30MacHOCTH ACHUCTBYIONMX O(HIIEPOB BOWCK HAIMOHAIBLHOW TBapAWH,
KOTOpBbIE TAKXKE HE BBIACISAIOT «O€30MacHOCTh B IIEJIOM» KaK LIEHHOCTh WM LElb
CBOEil mpogeccnoHAIBHON AEATEIbHOCTH, HO NMPHIAIOT BAXXHOE 3Ha4YeHHe Oolee
KOHKPETHOI 0e30macHOCTH — 0e30MacHOCTH I'paskAaHMHA, 0e30MacHOCTH Tocyap-
cTBa, Oe3omacHOCTH noauuHeHHbIX U T. 4. (Koctoycos, Banos, 2017). B atoii
CBSI3U MOKHO 3aKJIIOUUTh, YTO 0€30MaCHOCTh B JAHHOM CIIyyae BBICTYIIAET HE Kak
CaMOCTOSITEIIBHBIN DJIEMEHT CHCTEMBI HGHHOCTeﬁ U CMBICJIOB, 4@ CKOPEC KaK KpH-
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TEpU WU Mepa, B KOHTEKCTE KOTOPOi (hopMuUpyIOTCs MpodhecCHOHaIbHbIE IIeH-
HOCTHO-CMBICJIOBBIE OPUEHTALUU O(QUIIEPOB M peanusyercs uX MpodeccuoHanb-
Has aedarenbHoCTh. Mcnonb3ys tepmunosnoruto B.E. Kiouko, 6e3o0nacHOCTs MOX-
HO Ha3BaTh OJIHOM M3 «MEPHOCTE» MHOrOoMepHOTO Mupa denoBeka (Kmouko, I"a-
naxxuHCKUH, 1999), kotopas y oduiiepoB npeicTaBieHa O4eHb BHIPA3UTENILHO, OKa-
3bIBasACh, KaK MOKa3aJM Pe3yJIbTaThl UCCIIEOBaHUS, COAEPKATEIBHO CBA3AHHON
C OCHOBHBIMHU TPO(eCCHOHATBHBIMH LIEHHOCTSIMH.

3HaYMMOCTb NMPO(ECCHOHANBHBIX IEHHOCTEW pacKphIBaeTCs B IMHAMHKE UX
(dhopMupoBanus B mporecce MpodecCHOHATBHOr0 00y4YeHus. Pe3ynbraTel mo au-
HaMHKe MPEeJCTaBICHHOCTH NMPO(EeCCHOHANBHO 3HAYUMBIX LIEHHOCTEH y Oy Tymux
ourepoB B nporecce nMpohecCHoHATLHOT0 00yUYeHHsI TPUBEACHBI B Ta0I. 4.

Tabnvua 4
MpepcTaBneHHOCTb NPOo¢eCCUOHaNbHO-3HAYMMbIX LLEeHHOCTEN Y KYPCaHTOB
BY30B BOMACK HaLMOHaNbHOW rBapAvn B 3aBUCUMOCTU OT Kypca o6y4yeHus, %
[Table 4. Representation of professionally significant values among cadets of
universities of the National Guard Troops, depending on the year of study, %]
NMpodeccmnoHanbHO 3Ha4YUMbIE LLEHHOCTU Kypc oByuetma Paznuunsa npu
p u 1 2 3 4 p < 0,05 B napax
NatproTnam 43 17 17 21 1-2,1-3,1-4
BesonacHocTb rocynapcTea u obuiectsa 20 7 8 8 1-2,1-3
BowvHcknin ponr 15 8 10 7 -
BownHckoe ToBapuLLECTBO 13 4 5 8 -
OTBETCTBEHHOCTb 32 NOAYMHEHHbIX 5 6 9 11 -
TonepaHTHOCTb 3 1 3 2 -

Jannbie Tabi1. 4 Mo TUHAMUKE IIEHHOCTEH 10 KypcaM 00ydYeHHs TTOKa3bIBaIOT,
YTO MPEACTABIEHHOCTh BCEX IIEHHOCTEH, KPOME «OTBETCTBEHHOCTH 32 MOAYMHEH-
HBIX», B TPOIIECCe OOYUCHUSI CHIKACTCSA. DTO COMPOBOXKIAETCS TEM, YTO MPeod-
JaIal0IMMU B CO3HAHUU KyPCAHTOB, HAUMHAS CO BTOPOTO Kypca, CTAHOBATCS, UC-
MOJIB3ysl TepMUHOJIOTHIO M. Poknva, «MHCTpyMEHTAIBbHBIE» MPOPECCHOHATBHO
3HAYUMBIC [IEHHOCTH, B OTJIMYHE OT NMEPBOKYPCHHUKOB, KOTOPHIE, €Ile He Oyaydu
MOTPYKEHHBIMHU B MIPAKTUKY BOCHHOTO O0Y4EHUsI, OOJIbIIE COCPEAOTOYCHBI B CBO-
WX OMHCAaHUAX HA «TEPMUHAIBHBIX», TO €CTh IENIEBhIX, MPO(EeCcCCHOHAIBHO 3HAYH-
MBIX HEHHOCTsX. OJHaKO IMOKa3aTellb BHYTPEHHETO MPHHSATHS STHX TEPMHHAIb-
HBIX IIEHHOCTEH, KOTOPhIE U aHATU3UPYIOTCS B JIAHHOW CTAaThe, Y KYpCaHTOB Ha
MOMEHT Hayvaja OOy4YeHHs 3HAUUTEIHFHO HIXKE, YeM Ha CTapmmx Kypcax. Kak mo-
Ka3bIBAIOT PE3yJIbTATHI JIOHTUTIOMHOTO (POPMHUPYIOIIETO IKCIIEPUMEHTA, SKCIIEPH-
MEHTaJIbHasl TICHXOJIOTO-TIeJarornyeckast paboTa, OCHOBaHHAsI Ha MCIIOJIB30BAHUN
HappPATUBHBIX TEXHOJIOTUN B 0OYYEHHH, CIOCOOCTBYET eIle OOJbIIeMy BHYTpPEH-
HEMY TIPUHSITHIO OCHOBHBIX MPOPECCHOHATBHO 3HAYUMBIX IIEHHOCTEH (Tadm. 5).

PesynbraTel Tabn. 5 1EMOHCTPUPYIOT, UTO TOKA3aTeNId BHYTPEHHETO MTPHUHSI-
THS IPO(ECCHOHAITFHO 3HAYUMBIX IIEHHOCTEH CYIIIECTBEHHO PA3JIMYarOTCS TIPH OIICHKE
Ha MOMEHT Havaljla U OKOHYAHUS O0y4YeHUs — KaK B KOHTPOJBHOM, TaK U B JKCIIE-
pUMEHTaNbHOM rpymnmnax. [IpuMedarenbHO, YTO TOCTOBEPHO 3HAUYMMOE Pa3Indue
MEXIy TMOKa3aTelsIiMHd BHYTPEHHETO MPHUHATHUS IIEHHOCTEH Ha MOMEHT 3aBepile-
HUsS1 00y4YeHHUs] B KOHTPOJIBHOW W AKCTIEPUMEHTAIBHON TpyIax 00HAPYKEHO JIUIIIb
10 OJHOM IIEHHOCTH — O€30MaCHOCTh TOCYJapCTBa U O0IIEeCTBA.
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Tabnvuya 5

OueHKa BHYTPEHHEro npuHATUS NpodeccnoHasibHO 3HA4YUMbIX LLEHHOCTEN KypCaHTOB
npu HappaTUBHOM (9KCNepuMeHTasbHasa rpynna) u 06bIYHOM (KOHTPOJIbHaA rpynna) oéyyeHum, %
[Table 5. Internal acceptance of professionally significant values by cadets
during narrative (experimental group) and ordinary (control group) training, %]

MpodeccuoHanbHO 3kcnepumMmeHTanbHas KoHTponbHas Pasnuunsa
3Ha4YUMMble LLeHHOCTHN rpynna rpynna npup<0,05
Hauano Hacrosiyee Havasno Hacrosiee B napax
oby4eHus Bpemsi oby4YeHus Bpemsi
1 2 3 4

NatproTtnam 68,93 92,10 65,83 86,32 1-2,3-4
Be30mnacHoCTb rocyAAPCTea 62,98 89,67 64,14 82,96 1-2,3-4,2-4
1 oblecTea
BowuHckuin gonr 60,61 90,84 60,93 83,21 1-2,3-4
BounHckoe ToBapumLLLECTBO 59,78 90,50 67,93 88,21 1-2,3-4
OTBETCTBEHHOCTb 32 XM3Hb 56,49 91,80 58.41 90,64 1-2,3-4
NMOAYNHEHHbIX
TonepaHTHOCTb 56,64 82,33 51,86 72,89 1-2,3-4

TakuMm 00pazom, ICUXOJIOTO-Telaroruueckasl TeXHOJIOT U, COAEePKATEeIbHO
HampaBJIeHHAs Ha (JOPMHUPOBAHUE CMBICTIOBBIX M IIEHHOCTHBIX KOHCTPYKTOB ITyTEM
OTMMMCAHUS KU3HEHHBIX COOBITHH, 00€CTIeunBaeT MHTEPHATU3AINIO TPOPECCHOHAITh-
HO BYKHBIX ISl OyAyIIuX OQHIIEPOB HAIMOHAILHOM TBapaun ieHHOCcTel. [Tpu aTom
HanOoJee CeH3UTUBHOM K TaKOMY TCHXOJIOTO-TIEarorndyeckoMy BO3JICHCTBUIO OKa-
3bIBAETCSl IEHHOCTHh OE30MaCHOCTH, YTO €Ile pa3 MOATBEPKIAET ee 0coboe 3Haue-
HHUE B cUCcTeMe MPodeCcCHOHATBHO BaXKHBIX IIEHHOCTEH oduiiepa.

3akouyeHue

IIpencraBneHHble pe3yabTaThl UCCIEIOBAHUS MO3BOJIAIOT CAEIATh CIEIYI0-
1€ BHIBOBI.

1. OcHOBHBIMM NPO(ECCHOHANBHO BaXKHBIMU LIEHHOCTSIMHU 0(pULIEPOB BOICK
HAMOHAIBHOW TBAapAWH SIBJSIFOTCS TTATPUOTHU3M, BOMHCKHUIA JIONT, O€30MacHOCTh TOCY-
JapcTBa U OOIIECTBA, OTBETCTBEHHOCTD 3a MOJIYMHEHHBIX, BOMHCKOE TOBAPHUILIECTBO,
TOJIEPAHTHOCTh. AHAIIN3 BBIICICHHBIX IIEHHOCTEH MO COJEPKAHHIO TTIOKA3bIBAET, UTO,
HapsIy C CYIIECTBYIOIIEH caMOCTOSTEIbHO MPO(ecCHOHATBHON IEHHOCThIO 0e3-
OIIaCHOCTH — 0€30MacHOCTH roCyJapcTBa U 00IIeCTBa, Apyrue Mpo(hecCHOHANTBHO
Ba)KHbIE IEHHOCTH TAK)K€ UMEIOT OTHOILIEHUE K O€30MaCHOCTH, IPHYEM KaK B CBOEM
npoeCCHOHATLHOM 3HaUY€HUH (HampuMep, HEHHOCTh BOMHCKOTO JIONITa Pean3y-
€Tcs B TOTOBHOCTH OO€CIeuuTh 0€30MacHOCTh), TaK U B JINYHOCTHO-CMBICIOBOM
coJiepaHnuu (Harmpumep, HEHHOCTh MaTPHOTH3Ma IJisi OHUIlepa COCTOUT B TOTOB-
HocTH 3amuinate Poauny, To ecth obecrieunBath ee 0€30MacHOCTb). DTU LIEHHO-
cTH, OyAyYd HHTEPHAITM30BAaHHBIMH U OCMBICIICHHBIMH B IIpoIiecce MpodhecCHOHATb-
HOro o0ydeHusi, 00pa3yloT cucTeMy NpoQecCHOHAIbHBIX IIEHHOCTHO-CMBICIOBBIX
OpHEHTaIii 0(HUIIEPOB, KOTOPHIE, B CBOIO OYEPE.b, BHICTYIAIOT JIEMEHTOM CH-
CTeMBI TPO(HECCHOHANBEHO BaKHBIX Ka4eCTB.

2. Begymumu MOoTHBaMH BhIOOpa mpodeccuy y o(puIiepoB BOWCK HAIMOHAIb-
HOM IBap/iuy BBICTYIAIOT MOTUBBI JIMYHBIX JOCTH)KEHHUH (IIOJTyYeHHE BBICIIEro oopa-
30BaHusl, yBaXKEHHE B oOlIeCTBe, MaTepuagbHOe odecnieueHre U T. 1.). Haubomee
4acTO YIMOMHHAEMBIM U3 crielu(pUIecKUX MpohecCHOHATBHBIX MOTUBOB SIBIISIOT-
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Csl CTpEeMJICHUS 3aluIiath PoauHy u obecrneunBaTh 0€30MacHOCTh TOCYAapCTBa.
BrsiBiieH 1ienblii psig 0ojiee 4acTHBIX MOTHBOB, CBSI3aHHBIX C HANPaBIIEHHOCTHIO
Ha obecrieueHue O6e3omacHocTH (6opb0da ¢ TEpPOPU3MOM, OXpaHa MPAaBOMOPSAIKA
U T. 11.). C MOTMBaMHU COTJIACYIOTCSI M TIPEACTABICHUS KypCaHTOB 00 o0Opa3e odu-
1epa, Cpear KOTOPBIX MPEBATUPYIOT XapaKTEPUCTUKHU 3aIIUTHUKA, TPOdeccroHana,
crocoOHOTo 3(pdekTHBHO 00ecmeunBaTh OE30MACHOCTh CBOCH CTpPaHBI, 3aIUIIATh
POI[I/IHy. B BBHISIBIIEHHBIX MOTUBAX U MMPEACTABIICHUAX PACKPBIBACTCA HAIIPABJICH-
HOCTB CO3HAHUS U JTUIHOCTH oduiiepa Ha oOecrieueHrne 6€30MacHOCTH.

3. be3onacHOCTh B CHCTEME LIEHHOCTHO-CMBICIIOBBIX OPUEHTALNN JINYHOCTH
oturiepa mpecTaBiIeHa B IBYX acrekTax. Bo-mepBhIx, Kak MpogecCHOHAIbHAS [ICH-
HOCTb «0€30I1aCHOCTh TOCYAapCTBa U OOIIECTBa», HAPSAY C IPYTMMH BbIICICHHBI-
MU TIPOECCHOHATFHBIMU [IEHHOCTSIMHA. BO-BTOPBIX, KaKk HEKOTOpOE 00Iee 0CHO-
BaHUE Beaymel mpodeCCHOHATBLHON HAIMPABICHHOCTH Ha obecrieueHue Oe3ormac-
HOCTH, CBSI3BIBAIONICE IEHHOCTHO-CMBICIIOBBIE OPUEHTANNU JIMYHOCTH oduiepa.
Teopernueckum 0000IIEHHEM SMIMPUYECKUX PE3YJIHTATOB IOKAa3aHO, YTO Oe3omac-
HOCTh, KAK MHHHUMYM, CBSI3aHa, a Yalle SBJSIETCS OCHOBOW MpodecCHOHATBHBIX
[IEHHOCTEH — MaTPHOTU3Ma U BOMHCKOTO Jioyra (o0ecneueHrne 6€30macHOCTH CBO-
el cTpaHbl), BOMHCKOTO TOBApHUIECTBA (0OecTieueHre 6€30macHOCTH TOBAPHIIIEH ),
OTBETCTBEHHOCTH 3a IMOAYNHEHHBIX (0OecreueHne 0€30MacHOCTH MO JYMHECHHBIX ).

4. llenenarnpaBiieHHO OpPraHWM30BaHHBIA B BOGHHOM BY3€ BOCIHTATEIILHO-00pa-
30BaTeBHBINA MPOIECC 00ECIIEUNBACT BHYTPEHHEE MPUHATHE MPOPECCHOHATEHO BaXK-
HBIX IIGHHOCTEeH Oyaymmmu oduriepamu. B xone ocBoeHHsT BOGHHO-TIPO(ECCHOHATB-
HBIX KOMHGTCHHI/Iﬁ YPOBCHL COorjlaCus CO 3HAYUMOCTBIO BCEX HpO(l)CCCI/IOHaHLHO
3HAYMMBIX [IEHHOCTEW CYIIECTBEHHO BO3PACTAaET, MPHUYEM B IKCIIEPHUMEHTAITLHON
TpYIITE 3TO MPOSBISIETCsS] 00Jee OTYETINBO, U MPEXK/E BCErO — B OTHOIICHUU BHYT-
PEHHETO MPUHSTHS IICHHOCTH 0€30MTaCHOCTH.

Cnucok nuteparyphbl

benosonos B.A., [Tusosapos P.B. 1leHHOCTHBIC OpUEHTAIMU OyIyImuX O(QHIEpPOB BOIMCK HAIHO-
HaJlbHOU TBapu Poccuu B mporiecce npodeccnoHambHON OATOTOBKM B BOGHHOM BY3¢ //
IIpo6GiieMsl coBpeMeHHOTO negarorundeckoro oopasosanus. 2016. Ne 51. C. 125-131.

Hsanos M.C. ObecnieueHne JNIHONW 06€30MaCHOCTH KaK Mpo0ieMa MCUXOIOTHH XKHU3HEHHOTO
IyTH, CaMOpEaIH3allii ¥ MICHTUYHOCTH JTdHOCTH // BectHuk KemepoBckoro rocy-
napctBeHHoro yHuBepcutera. 2015. Ne 3-3 (63). C. 128-133.

Knouko B.E., Ianaswcunckui 9.B. Camopeanu3anusi TUMHOCTH: CUCTEMHBIN B3rJisi. TOMCK:
NznarenascTBo Tomckoro ynuBepcuteta, 1999. 154 c.

Kocmoycos A.I'., Heanos M.C. Tlcuxonormdeckue HakTopsl CHOPMUPOBAHHOCTH TPEICTABICHHUI
0 0e3omacHOCTH y KypcaHTOB BOEGHHOro By3a // BectHuk Kemeposckoro rocymap-
cTBeHHOTO yHHUBepcuteTa. 2017. Ne 2 (70). C. 141-150. https://doi.org/10.21603/2078-
8975-2017-2-141-150

Kocmoycos A.I'., Ymioeanos A.A., Anuyxuii M.C., Heanoe M.C. Ilpeacrasienus o 6e3omac-
HOCTH y KypCaHTOB BOGHHOT'O BY3a M IIEHHOCTHO-CMBICITIOBBIC TIPEIUKTOPHI UX C(HOPMH-
poBanHOCcTH // BecTHHK HOBOCMOMPCKOTO TOCYIApCTBEHHOTO TENAarorndeckoro yHH-
Bepcureta. 2017. Ne 5. C. 37-54. http://dx.doi.org/10.15293/2226-3365.1705.03

Kpacnanckas T.M. Tlcuxonorus camooOecniedeHust 0ezonacHocTu: MoHorpagus. [IaTuropek:
W3p-o 1Y, 2015.

Kypouxun E.A. Tlenarorudeckue myTu GOpMUPOBAHUS BOCHHBIX IIEHHOCTHBIX OPHUCHTAIHN Y
KypCaHTOB IepBoro Kypca ooyuenus / CumBon Hayku. 2016. Ne 12-2. C. 213-215.

452 EDUCATION IN RUSSIA AND IN THE WORLD IN THE CONTEXT OF GLOBALISATION AND DIGITALISATION



WBanos M.C. u np. Becmnux PY/{H. Cepusa: IIcuxonozus u nedazoeuxa. 2020. T. 17. Ne 3. C. 440458

Jlesun E.M., benosonos B.A., Bynun C.B. Tlpodeccronanbhas nesrensHocTh oduiiepa BB MBJ]
Poccun kak ncuxosoro-negarorniaeckoe sipinenue / Cubupckuii meaarorudeckuit xyp-
Hai. 2010. Ne 10. C. 21-31.

Mouceenko B.I'. Tpaguiuu U puTyaibl B KOHTEKCTE (OPMUPOBAHUS MATPUOTHIECKUX IICHHO-
cteil y BoeHHocyxamux // Counonoruueckuit anemanax. 2015. Ne 6. C. 221-233.

Paobkoe /I.B., bernosonosa C.I1., Bernosonos B.A. llpodeccuonanbHas A1eATEIbHOCTh oduliepa:
akcuosiorudeckuit moaxoy // 'ymanuTapaeie npobiiemMbl BoeHHOTro nena. 2016. Ne 1 (6).
C. 102-105.

Cepxun B.I1. TlcuxocemanTuka. M.: FOpaiit, 2016.

Cxpunkun H.I1., benosonog B.A. LleHHOCTH BOCHHOH CITy>KOBI KaK COIIMAILHO IMEIarorH4eCKuii
(benomeH // HampaBiieHus: ¥ MEPCIIEKTUBBI Pa3BUTHS 00pa30BaHMsI B BOCHHBIX WHCTH-
TyTax BHyTpeHHHX Boiick MB/[ Poccun. HoBocubupck: HBU BB MB/ Poccun, 2016.
C. 190-193.

Coxonuxoe O.P. CpaBHUTENIBHAS OIICHKA KOMIUIEKCOB MPO(ECCHOHATBEHO BaXXHBIX Ka4eCTB O(hH-
[IEPOB CBSI3M Pa3IMIHBIX Npoduteit nesrenprocTr // M3Bectust PITIY umenn A.U. I'epuie-
Ha. 2008. Ne 74-2. C. 266-269.

Ymioeanoe A.A. Mecto M poiib IIEHHOCTHO-CMBICIIOBBIX OPHEHTAIMI JTMYHOCTH B CUCTEME TPO-
(beccnoHAIBHO Ba)KHBIX KauecTB oduiiepoB Boiick HanmonansHol rBapaun // BectHuk
KpacHosipckoro rocyiapcTBEHHOTO TIeJarornieckoro yauBepcutera nmenu B.I1. Actadb-
eBa. 2017. Ne 1(39). C. 115-123.

Ymioearnos A.A. Cucrema 1IEHHOCTHO-CMBICIIOBBIX OPHEHTAIMH KYPCAHTOB BY30B HAI[MOHAIb-
HOH rBapauu: HEHOMEHOJIOTHS U MICHXO0JIOr0-IIearOrHIeCKUe JCTSPMUHAHTBI (HOPMH-
poBaHus: guc. ... TokT. ncuxoil. H. Kemeposo: KemI'Y, 2019.

@omenko I FO. Tlcuxonorust 6€30MaCHOCTH JIMIHOCTH: TEOPETUKO-METOIOJIOTHUECKHIE OCHOBA-
HUs MHCTUTYIMoHanu3aiumy // Yenosek. Coodiiectso. Ynpasnenue. 2010. Ne 1. C. 83-99.

Llynvoewos JI.C., Poouonog B.A., Ilopwnesa E.I'. [lpuMeHeHHE SKCIIEPTHOTO MOAX0Aa IS
orpeJieNieHrs] MPOPeCcCHOHATFHO BaKHBIX O(UIIepCKUX KauecTs // 'yMaHUTapHbIC HAy4-
Hele uccnenoBanus. 2016. Ne 2. URL: http: //human.snauka.ru/2016/02/14041 (mara
obpamenus: 21.02.2017).

LJeconv A.A. OcobenHocTH HOpMUPOBAHUS LIEHHOCTHBIX OPUEHTAIIUI JTMYHOCTH B BOCHHBIX
opranuzanusx / Mup Hayku, KyabTypbl, oOpa3oBanus. 2016. Ne 6 (61). C. 154—157.

Auuyxuti M.C., Cepwviti A.B., bpayn O.A., Ilenex [O.B., Macrosa O.B., Cokxonvckas M.B.,
Canoicaesa P.J]., Monconosa A.P., lacbaesa C.b., Hescxuna FO.FO., Kaowvipos P.B.,
Kanycmuna T.B. CucreMa LIEHHOCTHBIX OpPHUEHTAIMM «IIOKOJIEHUS Z»: COIHANIbHBIE,
KyJIbTypHBIC U JeMorpadudeckue nerepMuHaHThl / CHOMPCKUAN TICHXOJIOTHYSCKHH JKyp-
Hai. 2019. Ne 72. C. 46-67. http://dx.doi.org/10.17223/17267080/72/3

Crane M.F., Boga D., Karin E., Gucciardi D.F., Rapport F., Callen J., Sinclair L. Strengthening
resilience in military officer cadets: a group-randomized controlled trial of coping and
emotion regulatory self-reflection training // Journal of Consulting and Clinical Psy-
chology. 2019. Vol. 87. No. 2. Pp. 125-140. https://doi.org/10.1037/ccp0000356

Ivanov M.S., Seryy A.V., Yanitskiy M.S. Mobility as strategy of providing personal security in
postmodern society // The European Proceedings of Social & Behavioural Sciences EpSBS.
2018. Vol. XXXV. Pp. 1187-1196. https://doi.org/10.15405/epsbs.2018.02.140

Jagiello J. Professional values of military academy students // Journal Annales Universitatis
Mariae Curie-Sktodowska. Sectio J: Paedagogia-Psychologia. 2017. Vol. 30-2. Pp. 191-204.
https://doi.org/10.17951/1.2017.30.2.191 (in Polish)

Llera S.J., Newman M.G. Rethinking the role of worry in generalized anxiety disorder: evi-
dence supporting a model of emotional contrast avoidance // Behavior Therapy. 2014.
Vol. 45. Pp. 283-299. http://dx.doi.org/10.1016/j.beth.2013.12.011

Niessen C., Jimmieson N.L. Threat of resource loss: the role of self-regulation in adaptive task
performance // Journal of Applied Psychology. 2016. Vol. 101. No. 3. Pp. 450—462.
http://dx.doi.org/10.1037/apl0000049

OBPA30BAHUE B 3I10XY I''TOBAJIM3ALIMN 1 TUOPOBU3AIIMN B POCCHUU 1 MUPE 453



Ivanov M.S. et al. RUDN Journal of Psychology and Pedagogics, 2020, 17(3), 440-458

Sahu Jk., Ramanujam V. Ethics, moral and values in the context of military leadership for
Gen-Y: An Indian Armed Forces perspective Journal // International Journal of Mana-
gement Studies. 2019. Vol. 6. No. 2 (1). Pp. 38-47. https://doi.org/10.18843/ijms/v6i2(1)/05

Schwartz S., Bilsky W. Toward a universal psychological structure of human values // Journal
of Personality and Social Psychology. 1987. Vol. 53. No. 3. Pp. 550-562.

Sweeny K., Dooley M.D. The surprising upsides of worry // Social and Personality Psychology
Compass. 2017. Vol. 11. No. 4. e12311. https://doi.org/10.1111/spc3.12311

Vogt J., Koster E.H.W., De Houwer J. Safety first: instrumentality for reaching safety deter-
mines attention allocation under threat / Emotion. 2017. Vol. 17. No. 3. Pp. 528-537.
http://dx.doi.org/10.1037/emo0000251

White C.N., Skokin K., Carlos B., Weaver A. Using decision models to decompose anxiety-
related bias in threat classification // Emotion. 2016. Vol. 16. No. 2. Pp. 196-207.
http://dx.doi.org/10.1037/emo0000109

Wortmeyer D.S., Branco A.U. The canalization of morality in institutional settings: processes
of values development within military socialization // Culture & Psychology. 2019.
Vol. 25. No. 4. Pp. 589-604. https://doi.org/10.1177/1354067x19831214

Hcropus crarbu:
IToctynuna B pegakiuio: 25 utons 2020 r.
[Ipunsra x nevaru: 15 asrycra 2020 1.

Juasi uuTupoBaHus:

Heanos M.C., Ymioeanos A.A., Anuyxuii M.C., Cepuwiii A.B. be30macHOCTh B CHCTEME
LIEHHOCTHO-CMBICJIOBBIX OpHEHTaIui odpuiiepoB Poccuiickoii HalMOHATBHOH I'BapIUu:
Ha TIpuMepe KypcaHToB — Oymymux odumepos / Bectauk Poccuiickoro yHMBEpcHTETa
npyx0bl HaponoB. Cepusi: [lcuxonorus u nemaroruka. 2020. T. 17. Ne 3. C. 440-458.
http://dx.doi.org/10.22363/2313-1683-2020-17-3-440-458

Cgenenusi 00 aBTOpax:

Usanos Muxaun Cepeeesuy, KaHIUAAT TICUXOJOTHYECKUX HAYK, AOIEHT Kadeapsl ICUXO0-
JIOTHYECKHUX HayK, KeMepoBckuii rocymapctBeHHbIN yHHBepcuTeT (Kemeposo, Poccus).
ORCID iD: https://orcid.org/0000-0001-5444-0069. E-mail: ivanov.mikail@gmail.com

Ymioeanos Anexceii Anamonvesuy, TOKTOP NCUXOJOTHYCCKUX HAYK, HAYAIBHUK Kadea-
pBI TYMaHUTAPHBIX U CONMATBHBIX HayK, HoBocHOMpCkuii BOSHHBI HHCTUTYT UMEHH Te-
Hepana apmuu M.K. fIkoBneBa Boiick HalmoHaibHOW rBapauu Poccuiickoit denepa-
uun (HoBocubupcek, Poccust). ORCID iD: https://orcid.org/0000-0001-9641-7174. E-mail:
outioganov(@mail.ru

Anuyxuti Muxaun Cepeeesuy, TOKTOP TICUXOJIOTHISCKUX HAYK, Mpodeccop, 3aBeayronTnii
Kadeapol MCUXONOTHYECKUX HayK, TUpeKTop COonMalbHO-TICHXOJIOTHYECKOTO WHCTHUTY-
ta, KemepoBckuii rocynapctBennsiii yauBepcurer (Kemeposo, Poccus). ORCID iD:
https://orcid.org/0000-0003-3049-8594. E-mail: direktorspi@kemsu.ru

Cepuiii Anopeti Bukmopoguu, TOKTOp NMCUXOJOTHYECKHX HAYK, mpodeccop Kadeapsl NcH-
XoJIoTn4eckux Hayk, KemepoBckuil rocyaapctBeHHblil yausepcuteT (Kemeposo, Poccus).
ORCID iD: https://orcid.org/0000-0002-9318-4333. E-mail: avgrey@yahoo.com

454 EDUCATION IN RUSSIA AND IN THE WORLD IN THE CONTEXT OF GLOBALISATION AND DIGITALISATION



WBanos M.C. u np. Becmnux PY/{H. Cepusa: IIcuxonozus u nedazoeuxa. 2020. T. 17. Ne 3. C. 440458

DOI 10.22363/2313-1683-2020-17-3-440-458
Research article

Security as Part of
the System of Value-Semantic Orientations of
Russian National Guard Officers:
A Case Study of Cadets — Officer Candidates

Mikhail S. Ivanov!, Aleksey A. Utyuganov?,
Mikhail S. Yanitskiy!, Andrey V. Seryi'

'Kemerovo State University
6 Krasnaya St, Kemerovo, 650043, Russian Federation
2Novosibirsk Military Institute of the National Guard of the Russian Federation
6/2 Kluch-Kamyshinskoye Plato St, Novosibirsk, 630114, Russian Federation

Abstract. The officer’s profession is of particular interest to psychology due to its deon-
tological load and the complexity of moral and ethical foundations, when the humanistic orienta-
tion towards the protection of people and society presupposes a readiness to use the necessary
violence. The study attempts to reveal this dialectic by analysing the content of the personal
value-semantic sphere considered by Russian National Guard officers in terms of their profes-
sional orientation towards ensuring security. Methodologically, the study is based on the pro-
visions of the value-semantic theory and the emerging theory of the psychology of personal
security, according to which security is understood as a special value-semantic dimension that
determines the subject’s attitude to danger. The purpose of the study is to identify the profes-
sional value-semantic orientations of the officers and analyse them in terms of their focus on
ensuring security, in the dynamics of their formation in the process of professional training, using
the example of officer candidates (cadets) of the Russian National Guard troops, whose activi-
ties have clear axiological grounds. The research base comprised all existing military institutes
of the Russian National Guard troops. The subjects were cadets (N = 779). The research methods
were non-formalised written surveys, verbalised self-reports on experimental tasks, content
analysis, experiment, qualitative analysis, theoretical analysis and methods of mathematical statis-
tics. Based on the results of the study, we could identify the core values of an officer (patriotism,
military duty, security of the state and society, responsibility for subordinates, military partnership
and tolerance) and describe the motives for choosing a military career and professional ideas
about the ideal officer (the prevailing image of a defender, a professional who is able to effec-
tively ensure the safety and defence of the Fatherland). It was found that the value orientations of
the officers as well as the sense-making motives for their choosing military careers are closely
related to the focus of professional activity on ensuring security. The study showed that, under
a purposeful psychological and pedagogical influence, the cadets internally accepted all the high-
lighted professionally important values. In this case, the value of security was the most sensi-
tive to the influence. In the conclusions, it is noted that the value of security of the state and
society is one of the elements of the system of value-semantic orientations of the officer’s
personality, and it is assumed that, since other professional values of the officer are related to
security in semantic unity, the professional focus on ensuring security is one of the system-
forming foundations of the value-semantic orientations of the officer’s personality.

Key words: value-semantic sphere of personality, value orientations, personal meaning,
security, ensuring security, professionally important values, professional career of an officer, officer
candidates, cadets
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The Role of Civic Identity in the Preferences of
Civil and Political Forms of Social Activity in Russian Youth

Rail M. Shamionov

Saratov Chernyshevsky State University
83 Astrakhanskaya St, Saratov, 410012, Russian Federation

Abstract. Civic identity is an important feature of a socialised person. It regulates numerous
personal behavioural manifestations, e.g. commitment to the country, patriotism, willingness to
participate in important processes related to democratic procedures, desire to realise values that are
of paramount importance for adaptation and integration with other representatives of civil society.
The aim of this research is to determine the role of civic identity in the preferences of civil and
political forms of social activity among young people in provincial Russia. The study involved
305 people (35.4% men) aged 17 to 35 (M = 21.1; SD = 3.1). The study used a questionnaire
aimed at determining the socio-demographic characteristics of the sample group, containing scales
for assessing the degree of personal involvement in certain forms of social activity (R.M. Shamionov
et al.), Civic Identity Scale (A.N. Tatarko), Self-Assessment of the Propensity for Extreme Risky
Behavior Technique (the Russian version of M. Zuckerman’s Sensation Seeking Scale). The study
revealed that the indicators of commitment to protest, radical-protest and subcultural activity are
more homogeneous and less pronounced in comparison with the indicators of civic, political and
socio-economic activity. As a result of the factor analysis, it was found that civic-political (civic,
socio-economic and political) and subcultural-protest (subcultural, protest and radical-protest)
forms of activity constitute two stable factors. As a result of structural modelling, it was shown
that civic identity has a positive impact on social activity in the civil-political field and a nega-
tive impact on subcultural-protest activity. Seeking new experiences plays a positive role in sub-
cultural-protest activity of young people, while the feeling of uncertainty undermines the mani-
festations of civic-political activity. The study also revealed an important role of socialisation
conditions: the participation of parents in the public life of the country contributes to civic-political
activity and the formation of civic identity of their children. Civic identity reduces the manifes-
tation of the feeling of uncertainty and the search for new experiences among young people.

Key words: personality, social activity, civic identity, risk, socialisation, subcultural
activity, protest activity

Introduction

Personal regulation of human social activity is one of the most difficult and
debatable problems. Despite the fact that there is a lot of evidence in favour of
external conditions, situations, social environment and other phenomena as deter-
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minants of human social behaviour, the role of the personality is just as signifi-
cant, although it remains undisclosed and not fully understood.

Social activity of young people is a significant source of development of so-
ciety. This is particularly relevant and important in the context of strengthening
the role of civic initiatives, civic participation in public life. This applies equally
to Russia, although to a certain extent these processes may vary in different coun-
tries due to their culture, traditions, history or development experience. Therefore,
a study aimed at assessing the role of certain personality characteristics in com-
mitment to one or another form of social activity will be important both for scien-
tific analysis and for the development of society.

In recent decades, the social activity of young people has been closely studied
in the psychology of education, since it was considered through the prism of its car-
riers (young people), who, as a rule, studied at school, college and university (Gun-
bina, Litvak, 2014; Skornyakova, 2015; Perminova, 2016; Krasilshchikov, Osetrov,
2017). It was also assumed that the social activity of young people is a means of
mental, socio-psychological development, a means of socialisation (Dzhioeva, 2015;
Yeshpanova et al., 2014; Oosterhoff et al., 2019). Therefore, some researchers
considered the possibility of managing social activity, guiding it in a certain direc-
tion, creating model situations, as a result of interaction with which young people
received the experience of social participation (Furman, Grindina, 2015). However,
such a narrow understanding of the social activity of young people decreases the value
of scientific knowledge about it. The social activity of young people goes far beyond
educational, leisure, Internet networking, labour or spiritual-developmental activi-
ties (Shamionov, 2019; Grigoryeva, 2019). Modern young people are involved in
civil, political and economic processes (Chan, Guo, 2013; Savrasova-Vyun, 2017),
their communication is more often mediated by joint activities with others, including
representatives of other age, status and qualification groups. For this reason, modern
researchers increasingly pay attention to the problem of youth civic activity (Ma-
granov, Detochenko, 2018), political activity (Kahne, Bowyer, 2018; Shiratuddin
et al., 2017; McFarland, Thomas, 2006), economic (Arendachuk, 2018; Savchen-
ko et al., 2018), subcultural activity (Kuzovenkova, 2019), etc. Psychological studies
concern various factors of activity (Shamionov, 2018), their consistency (Shami-
onov et al., 2019), the structure of activity (their joint variability — commitment to
a group of forms) (Arendachuk, 2018; Shamionov, 2018).

Civil-political forms of social activity are studied from various angles and
mainly from the standpoint of civic participation. Therefore, the socio-psychological
analysis of these activities touches more on the problems of the relationship be-
tween social identity and the nature of activity (Grant et al., 2017; Merrilees et al.,
2013; Pan, 2019), acceptance of the values of civil/political movements (Lin, 2019),
the influence of trust on civic, political and volunteer behaviour (Liu, Shen, 2020),
as well as the significant role of social responsibility in civic and political beha-
viour (Fernandez, Langhout, 2018; Owusu-Agyeman, Fourie-Malherbe, 2019);
various characteristics of social activity in the context of social (virtual, for exam-
ple, Facebook) networks are studied (Chan, Guo, 2013; Savrasova-Vyun, 2017).
It should also be noted that civic participation is often viewed as a pro-social be-
haviour and in some cases it is even supposed to be studied within the framework
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of certain programmes (Lin, 2019; Sze-Yeung Lai, Chi-Leung Hui, 2020). Mean-
while, there is evidence from developmental research that trajectories of pro-social
behaviour are positively associated with later social and political involvement (Taylor
et al., 2018). This means that manifestations of civic-political forms of activity are
associated not only with a certain degree of social maturity, but also with the ab-
sence of early civic-political pressure. However, another study that tested the hypo-
thesis about the influence of the media (newspapers, television, radio and the Inter-
net) on the expected participation in various civic and political events found that
the use of the media stimulates political debate and civic participation (Reichert,
Print, 2017). The authors proved that civic knowledge and efficiency mediate
the relationship between political communication and (civic) participation: direct-
ly and indirectly. This means that informing (but not propaganda) is a key condi-
tion for youth civic participation.

It should be noted that, in the conditions of modern Russian reality, the civic,
political and economic activity of young people is an important driver for develo-
ping democracy and public institutions. At the same time, inclusion in various
forms of social activity contributes to the socialisation of young people in the field
of rights and freedoms as well as ways to defend them. An important circum-
stance is that for many young people the opportunity for civic participation re-
mains unused (Sokhadze, 2017).

Researchers have shown that a fairly large number of individuals (according
to various estimates, from 30 to 60%) do not believe that social activity can bring
tangible results (Balabanov, Kukonkov, 2013; Trotsuk, Sokhadze, 2014). However,
according to other sources, there is an increase in protest sentiments (Mikhailova,
Skogorev, 2017), social tension due to growing economic problems and the ‘cur-
tailment’ of legal forms of expressing discontent and criticism of the authorities (Pe-
tukhov, 2016), in particular, among young people. It should also be noted that the lack
of participation of a large number of people in public associations (and even more
so, in spontaneous actions) does not at all mean a lack of social activity. Moreover,
apparent passivity can be very deceptive, since under certain conditions, due to the ten-
sion noted by the researchers and dissatisfaction with basic needs (Guseinov, 2017),
the formation of activity can proceed rapidly. It can manifest itself in different are-
as, and self-assessment of social activity gives consistently high results in research
(Shamionov, Grigoryev, 2019). An important question is whether the commitment
to the country, identification with it, as well as the effects of socialisation in the fami-
ly are related to commitment to certain forms of social activity. This is a fundamen-
tal question, since there are opinions that neither economic nor political activity is
conditioned by the commitment to the country of residence, since the world is glo-
bal and there is always the possibility of changing the city, region, country or even
continent. However, Russia may have its own specifics. This is evidenced, in par-
ticular, by the indicators of migration from provincial regions (Federal State Statis-
tics Service, 2018), according to which there is an outflow of the population from
villages and small towns to megalopolises. In addition, metropolitan and provincial
regions are characterised by differences in numerous socio-psychological characte-
ristics associated with the population density, availability of cultural objects, event
saturation and other conditions of socialisation and life.
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Therefore, the socio-psychological analysis of personal commitment to various
forms of social activity, including the formation of separate groups of activity, to which
young people are simultaneously committed, and their determinants, is the most
important task of modern social psychology. The aim of this study is to determine
the role of civic identity in the preferences of Russian provincial youth participating
in civic and political forms of social activity.

Methods

Sample. The study involved 305 people (108 men — 35.4% and 197 women —
64.6%) aged 17 to 35 (M = 21.1; SD = 3.1); 53 (17.4%) marrieds; 271 (88.9%)
urban residents (including 136 from large cities — 44.6% and 135 from small towns —
44.3%) and 34 (11.1%) rural residents; education: secondary school — 171 (56%),
secondary vocational (technical school, college) — 43 (14%), bachelor’s (specialist’s)
degree — 82 (26.9%), master’s (and higher) degree — 8 (2.6%). The sample type was
randomised. The study was carried out on the territory of the Volga region (Sara-
tov and Ulyanovsk regions).

Techniques. The study used a questionnaire aimed at determining the socio-
demographic characteristics of the sample, containing scales for assessing the ef-
fects of socialisation (beliefs in the possibility of realising activity in society), pa-
rental participation in public life, uncertainties of the life situations experienced
by the respondents.

The degree of personal involvement in certain forms of social (civic-political)
activity was studied using scales developed by the author’s team (Shamionov et al.,
2019; Bocharova, 2018) aimed at measuring commitment to one or another type
of social activity (the dimension of this scales is 5 points according to the Likert-
type scale): Socio-Political Activity (SPA), Civic Activity (CA), Socio-Economic
Activity (SEA), Protest Activity (PrA), Radical-Protest Activity (RPrA) and Sub-
cultural Activity (SA). The scales are developed on the basis of research on ideas
about social activity.

The Civic Identity Scale (Tatarko, 2014) is aimed at assessing the degree of
civic identity. It contains 4 points (“I would rather be a citizen of only Russia,
and not of any other country”; “I strongly feel that I belong to Russia”; “I am proud
to be a citizen of Russia” and “It is very important for me to feel my belonging to
Russia”), each of which is assessed from 1 to 5 points. The internal consistency
check gave a good result, o Cronbach = 0.85.

Personality propensity for taking risks was assessed using Self-Assessment of
Propensity for Extreme Risky Behaviour. This technique is the Russian abbreviated
version of Sensation Seeking Scale (SSS) Form IV (Zuckerman, 1979) adapted by
O.P. Isakova (Nikiforov, 2005). This Russian version of questionnaire includes
40 points and 4 scales (10 points on each scale): (1) Sensation Seeking (SS); (2) In-
tolerance to Monotony (IM); (3) New Experience Seeking (NES); (4) Non-adaptive
Striving for Difficulties (NSD). It should be noted that the content and the titles of
the scales in the Russian version are slightly different from the original SSS (the ori-
ginal titles are: (1) Thrill and Adventure Seeking; (2) Boredom Susceptibility; (3) Ex-
perience Seeking; and (4) Disinhibition respectively). The scales were checked for
consistency: a Cronbach = 0.55; 0.71; 0.62; 0.61 respectively. In addition, the inter-
nal consistency of the questionnaire was checked using correlation analysis.

462 SOCIAL PSYCHOLOGY IN CULTURAL DIMENSIONS



amuonoB P.M. Becmnux PY/[H. Cepus: Ilcuxonozusa u nedazoeuxa. 2020. T. 17. Ne 3. C. 459-472

Design. The logic of the research is as follows. At the beginning, the primary
statistics of all the indicators are analysed. Then, a factor analysis of the indicators
of personal commitment to various forms of social activity is conducted. At the next
stage, the results of the correlation analysis are analysed. Then, a structural model-
ling procedure is introduced to determine the direction of the links between perso-
nality characteristics, socialisation effects and associations of forms of activity.

Results and discussion

As Table 1 shows, the indicators of commitment to political, civic and socio-
economic activity among young people are higher in comparison with protest, radical-
protest and subcultural activities. However, the latter are more homogeneous and
less pronounced in comparison with the former three forms of activity. This indicates
not only a (higher degree of commitment to socially approved forms of activity, but,
actually, a general tendency toward their higher differentiation in the sample. The rather
vivid activity of some may coexist with the passivity of others.

Table 1
Primary statistics and correlations
Variables M SD PA SV SE PrA RP SK
Parental activities in the pub- 207 1.05 .21**  25*%  {5** 1 .10 .07

lic life of the country (PAC)

Conviction in possible parti-
cipation in the public life of  3.09 1.19  0.13*  17** .28** -.04 -.05 —-.12*
the country (S1)

Possibility of personal parti-

cipation in the public life of 2.73 1.17 24** 27 24** .04 -.06 -.16**
the country (P1)

Civic identity (CID) 3.15 0.89 .10 .28** .10 -.21% -.16** -.19**
Confusion 2.67 1.22 -1 —-.14* -.09 .05 .06 .08
Sensation seeking (R1) 4.88 2.41 -.02 .05 .15 12 .02 12
New experience seeking (R2) 4.08 2.68 -.07 -.09 -.01 0.01 .16™* .03
Intolerance to monotony (R3) 3.54 1.95 .04 -.02 12* 21%* 1 A7
E‘é’u’};iae‘i"’(‘;:jl")e stiving fordif- - 365 219 -01 02 .08  -.0f 01 08
Political activity (PA) 1.73 0.94 1.00 .54** 27 27 .24** .07
Civic activity (CV) 1.84 1.08  .54** 1.00 .35%* .20** .18** .04
Socio-economic activity (SEA) 2.69 1.37 .27* .35%* 1.00 23** .06 .02
Protest activity (PrA) 1.46 0.88 .27** .20** .23** 1.00 40%* .32%*
Radical-protest activity (RPrA) 1.32 0.76  .24** .18** .06 40** 1.00 43**
Subcultural activity (SCA) 1.43 0.95 .07 .04 .02 .32%* A43%* 1.00

Note. * - p < 0.05; ** - p<0.01.

The above results (Table 1) clearly show a more weighty conviction of Rus-
sian citizens in possible participation in the country’s public life and their personal
opportunities, but the experience of parental participation reflected by the respon-
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dents is much lower (in all the cases, a 5-point scale was used). Obviously, the re-
spondents are aware that, albeit fairly young parents who have caught the times of
“political consensus”, diversity and relative stability, in general, manifest themselves
at a fairly low level in the public life of the country, although the value of the standard
deviation testifies in favour of a fairly high spread of this indicator.

Finally, the indicators of commitment to risk (sensation seeking) are also dif-
ferentiated according to the degree of risk acceptability: from seeking sensations
characteristic (R1) of young people to seeking new experiences (R2) and from in-
tolerance to monotony (R3) to non-adaptive striving for difficulties (R3) in descen-
ding order) (the differences between indicators in paired samples R1-R3 are signifi-
cant at the level of p < 0.01; R3—R4 are not significant). Judging by the values of
standard deviations, the range of the indicators is very high. This means that a suffi-
ciently high risk tolerance is combined with its almost complete rejection.

The results of the correlation analysis (Table 1) show that civic-political forms
of activity are associated with the conditions of personal socialisation, as a result
of which (normative) beliefs about the possibility of participating in the socio-
political life of the country are formed: in general (for all residents) and in particu-
lar for the respondents themselves, as well as with the experience of parental par-
ticipation in it. At the same time, no such correlations were found with protest
forms of activity, and commitment to subcultural activity is negatively associated
with these beliefs. It is obvious that the lack of confidence in the possibility of ac-
tive participation in the social and political life of the country and the belief in
the impossibility of personal participation are associated with the ‘escape’ to sub-
cultures, where young people find understanding, acceptance and support. Perhaps
subcultures are for them precisely the groups where they can realise values that are
not accepted by the majority.

The correlation analysis shows that civic identity is closely related to civic
activity (positively) and protest, radical-protest and subcultural activity (negative-
ly). It should also be noted that civic activity is associated with the feeling of un-
certainty (negatively), which indicates not only their mutual conjugation but that
the certainty of life is associated with civic participation and the uncertainty (ob-
viously) dampens it. In other words, it dispels the well-known myth that the un-
certainty of life is a motivator for the subject’s civic activity.

In addition, it follows from the results of these studies that protest forms of
activity — political protest, radical political protest, subcultural activity — turn out
to be separated from beliefs in the possibility of ‘civic participation’. Neverthe-
less, despite the existing links between pro-social and ‘oppositional’ forms of ac-
tivity, the latter are pushed into the zone of least significance.

Another important factor considered in this study is the propensity for taking
risks. It was assumed that the propensity for taking risks is a fairly common form
of behaviour among young people, and it may be associated with social activity.
As can be seen from the results of the correlation analysis, a relatively reasonable
risk is associated with socio-economic, protest and radical-protest forms of activi-
ty. Thus, the indicators of the propensity for risky behaviour, sensation seeking
and new experience seeking are associated with socio-economic, protest and sub-
cultural activities, while intolerance to monotony is associated only with radical-
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protest activity. It follows from these data that the propensity to take an active risk
inherent in a certain part of young people is associated with non-destructive forms
of activity. Perhaps seeking sensations and new experiences are important reasons
for being involved in certain activities. These data are consistent with the results
of studies on the inclusion in the political culture of aspects of modern risk culture:
on the one hand, fear of risk and, on the other hand, striving for risk, as a function
of overcoming pressure from the institutional social structures (Kirdyashkin, 2018).
It seems interesting that radical-protest activity is associated with intolerance to mono-
tony, i.e., with a personality trait that regulates constancy, the ability to withstand
monotony. This also means that a person inclined to radical actions can use all
kinds of reasons or arguments for speaking out against something, using radical
means. It is also important that the indicators of non-adaptive striving for difficulties
are relatively low, very heterogeneous in the sample and are not associated with activi-
ty, which indicates the relative reasonableness of young people in risky behaviour.

The data of the factor analysis conducted by the maximum likelihood method
with Varimax rotation are presented in Table 2. For factorisation, the indicators of
commitment to forms of social activity were used. As Table 2 shows, all the forms
of activity considered in the study were included in two factors that describe 60.24% of
the total variance. These are civic, socio-economic and political forms of social
activity. It can be termed as ‘civic-political activities’. This is the most powerful
factor. Its content suggests that civic, economic and political forms of activity for
young people are in one area of life: one thing implies another. This, as shown
above, is characteristic of most forms of activity. The second factor includes pro-
test radical-protest and subcultural forms of activity. Therefore, this factor can be
called ‘subcultural-protest activities’. This means that these forms of activity are
presumably characterised by a common cause of joint variability. Therefore, in the
subsequent modelling by structural equations, these forms of activity will be pre-
sented as indicators of the corresponding (separate) latent variables. It should be
noted that these results reflect a general trend emerging in contemporary Russian
culture, in which political, economic and, in part, civic goals and objectives are ‘com-
bined’ (Vasenina, Pronchev, 2018). However, foreign experience suggests the oppo-
site: civic activity both in the perception of young people and in explicit research
is associated with pro-sociality (Taylor et al., 2018), assistance provided, pro-ecolo-
gical behaviour, volunteering and charity (Wray-Lake et al., 2019) or associative
party membership (communist, as we are talking about China), self-organising
associations of urban partnerships, volunteering and digital activity (Liu, Shen, 2020).

It can be noted that very often in Russian reality, protest forms of activity
(regardless of their orientation: economic, political or environmental) are stigma-
tised in society, become close in their content to subcultural activity. The attitude
towards it, in view of (as a rule) a small number of participants or the characteris-
tics of ‘otherness’ attributed to these participants, is at the same level as towards
representatives of subcultures. Therefore, the unity of this factor is quite under-
standable. Meanwhile, this kind of activity is generally associated with the per-
ception of the limited ability to participate in politics. Therefore, there is often
an exit to the level of networking in specific areas where political and civic parti-
cipation takes place (Chan, Guo, 2013).
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Table 2
Factor analysis results

Forms of social activity 1 Factor 5
Civil Activity (CA) 772 -
Socio-Economic Activity (SEA) 436 -
Political Activity (PA) .673 -
Protest Activity (PrA) - .514
Radical-Protest Activity (RPrA) - .705
Subcultural (SC) - .620
Variance (60.24% total) 37.26 22.98

Note. Only variables with a factor weight > .40 were taken into account.

At the next stage of the study, a structural modelling procedure was carried
out, as a result of which a model was obtained that included two types of social
activity with influencing variables (Figure). As the model agreement indicators
(below the Figure) show, the modelling procedure gave an acceptable result.

,05 84

Confusion oV
i 14

-2 SEA
34

- PA 4—‘

@—— CID SCA
39

1 PrA (e5)
| -

€)= R3 RPrA

CMIN=42,397; df=30; p=,066;
CFI1=,903; AGFI=,948; GFI=,972; RMSEA=,037

Figure. Structural model of two types of activity

Note. The following designations are used: Civic Identity (CID); Parental Activities in the Public Life of
the Country (PAC); the Feeling of Uncertainty (Confusion); Intolerance to Monotony (R3); Political Activity (PA),

Civic Activity (CV), Socio-Economic Activity (SEA), Protest Activity (PrA), Radical-Protest Activity (RPrA), Subcul-
tural Activity (SCA).

The model (Figure) explains about 22% of the variations in the preferences of
civil-political and 12% of subcultural-protest forms of activity. The most important
role in it is played by civic identity, which affects these two factors directly and in-
directly, i.e. civic-political forms of activity through the feeling of uncertainty and
subcultural-protest forms of activity through the new experience seeking. These re-
sults are somewhat consistent with studies on the influence of socio-psychological
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factors on the electoral choice involving Scottish youth, which showed that identity
and reflected social attitudes are significant factors in civic behaviour (Grant et al.,
2017). It is interesting to note that this study found that the relationship between
identity, relative deprivation, and collective efficiency, on the one hand, and voting
for Scottish independence, on the other hand, were entirely mediated by beliefs in
the need for social change. Similar data were obtained in another study in Hong Kong
(after mass protests), which showed that perceptions of citizenship were associated
with the feeling of belonging to Hong Kong, but the subsequent feeling of political
isolation sharply reduced this identity (Pan, 2019). Obviously, social identity is not
simply a factor of commitment to a certain form of social activity, but also a factor
of (cognitive) choice. In addition, what calls attention to itself is the direct negative
connection from identity to uncertainty, indicating that the clarity of civic identity
can be a factor in social certainty. An exogenous variable in this model is the expe-
rience of parental participation in the public life of the country. This variable has
a direct and indirect impact on civic-political forms of activity through civic identi-
ty. This situation is not at all accidental, since the experience of parents’ participating
in the public life of the country means the availability of information about their partici-
pation. As long as parents are included, as a rule, in reference groups, their behaviour
and activity serve as a kind of regulators of their own behaviour. In light of the re-
search carried out by S. Russo and E. Amna (2016), this does not seem accidental.
They found that political conversations promote political participation over time,
when people perceive their partners in the discussion as politically active, and this
effect is especially pronounced in the case of significant people.

Finally, there is a directed connection from civil-political forms of activity
to subcultural-protest ones. Thus, civic identity acts as a determinant of both types
of activity and is itself a moderator of the influence of the experience of parental
civic participation on civic-political forms of activity.

Conclusion

As a result of the study, we can draw several conclusions:

1) the social activity of young people can be differentiated into two factors,
covering about 60% of the total variance: socially constructive civil-political and
closed subcultural-protest ones;

2) civic identity is the leading determinant of commitment to activity of both
types, but the direction of determination is the opposite. As a result of structural
modelling, it was found that civic identity has a positive impact on social activity in
the civic-political field and a negative impact on subcultural-protest activity;

3) the intolerance to monotony plays a positive role in the subcultural protest
activity of young people, while the feeling of uncertainty undermines the manifes-
tations of civic and political activity;

4) the study also revealed an important role of socialisation conditions. The com-
mitment to activity of two types is determined by its different effects: the partici-
pation of parents in the public life of the country contributes to civic and political
activity and the formation of civic identity of their children;

5) under certain circumstances, civic and political activity of Russian youth
can become a factor of commitment to protest and subcultural forms of activity.
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Expressed civic identity acts as a stabilizing factor, since it is associated with de-
creased manifestation of the feeling of uncertainty and the search for new experi-
ences of Russian youth.

The results of the study can be useful in the practice of involving young
people in civic participation. It is necessary to take into account the fact that its
various forms can be attended by risks not only associated with the multiple activi-
ties of young people but also with their seeking for sensations or intolerance to
monotony. Civic (national) identity is also an important point. It is quite possible
that autonomous, regional identity can come into conflict with it, which can also
easily transform some forms of activity into others.

The limitations of the study are related to the sample size, covering only
two regions of provincial Russia, and a shallow penetration into the conditions of
youth socialization, which can turn out to be a very significant factor in activity.
In particular, it would be desirable to include questions about the type of educa-
tional environment, hobbies, travels, interests and attitudes towards various actions;
to analyse attitudes associated with supporting certain forms of activity and aban-
doning them. Subsequent studies may include such components, as well as the mo-
tivation for inclusion of/refusal from civic participation, which would make it pos-
sible to understand the fine psychological setting towards the corresponding forms
of social activity, including their change or replacement.
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CTel, KOTOpbIE UMEIOT MEPBOCTENIEHHOE 3HAYEHNUE ISl aJlalTallii U MHTETPALUU C APYTUMHU
MPEICTaBUTEISIMU TPaKIaHCKOTO o0IecTBa. Llenh TaHHOTO HCCIICIOBAHUS — YCTAHOBJICHHE
POJU TPaXKJAHCKON MACHTUYHOCTH B MPEANOYTEHUU IPaXKIaHCKO-TTOTUTHYECKUX (hopM corm-
aJbHOW aKTUBHOCTH MOJIOJIEKH MPOBUHIMAIBHON Poccun. B nccnenoBanny npuHsiio yyacTtue
305 (35,4 % myxumnH) 9eroBeK B Bo3zpacte oT 17 mo 35 mer (M = 21,1; SD = 3,1), npoxmuBa-
roimux Ha Tepputopuu [loBomxbs (CapatoBckoii u YbsiHOBCKOH obnacrteit). s quarHocTu-
K{ HMCIIOJIb30BAJIMCH: aHKETa, HalpaBJIeHHAas HA YCTaHOBIICHUE COIMALHO-AEMOTPpaPUUSCKUX
XapaKTEePHUCTHK BBIOOPKH, COAEpIKaliasl IKaIbl OIEHKH CTCTICHH BKIIOUCHHOCTH JIMYHOCTH B
TE€ WK WHbIE (GOpMBI connanbHOi akTuBHOCTH (P.M. I1laMHUOHOB 1 Jp.); IIKajia rpayKAaHCKOH
unentnyHocTd (A.H. Tarapko); metoaunka «CaMOOLEHKa CKIOHHOCTH K 3KCTpeMabHO-pHUC-
KOBaHHOMY TIOBEJICHHIO» (pyccKasi cOkpalieHHas Bepcus Sensation Seeking Scale M. Ilyk-
KepMmaHa). B pe3ynbraTe ycTaHOBIIEHO, YTO MOKA3aTeNN MPUBEPKEHHOCTH K MPOTECTHOM, pa-
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JMKaIbHO-IIPOTECTHOM U CYOKYJIbTYpPHOM aKTHBHOCTH 00Jiee OJJHOPOAHBI 1 MEHEE BBIPAIKECHBI
B CPaBHCHHH C MOKA3aTEISIMU TPAXKIAHCKOM, MOMMTHYECKON M COLMAIBHO-OKOHOMIUYECKON AKTHUB-
HocTH. DakTOpHBIN aHAIM3 MOKa3ayl, YTO TPAKAAHCKO-TIONUTHYECKHE (TPaXKIaHCKas!, COLMAIbHO-
9KOHOMHYECKasi M MOIUTHIECKas) U CYOKYJIbTYpHO-IIPOTECTHBIE (CYOKYJIBTypHAs, IPOTECTHAS
1 PaIUKAIBHO-MPOTECTHAsS) (POPMbI aKTHBHOCTH 00Pa3yIOT [1Ba CTaOUIBHBIX (hakTopa. CTpyKTyp-
HOE MOJICIMPOBAHKE BBISIBUIIO MOJOKHUTEIBHOE BIUSHUE IPaXKIAHCKON HUIICHTUYHOCTH Ha CO-
LHAJbHYI0 aKTUBHOCTh B TPAXKAAHCKO-TIOJUTHYECKON 00J1aCTH M HEeraTHBHOE BIIMSHHE HA
CYOKYJIbTYpPHO-TIPOTECTHYIO aKTHBHOCTH. [10I0KHUTENBHYIO PO B CYOKYJIBTYPHO-IIPOTECTHON
AKTHBHOCTH MOJIOJIC)KU UTPAET IMOMCK HOBBIX BIICYATICHHI, 8 YyBCTBO HEONPEACICHHOCTU
MOAPBIBACT MPOABJICHUA I'pa)KI[aHCKO—HOHHTH‘ICCKOﬁ AKTUBHOCTH. Y CTaHOBJICHA TAK)KE Ba)KHAS
pOJIb B MPUBEPKEHHOCTH K aKTHBHOCTU YCJIOBUH COLMATIM3AIMU: YyY4aCTHE POAUTENeil B 00-
[IECTBCHHOW XHM3HU CTPAHBI CIIOCOOCTBYET TPaXKIAHCKO-IIOTUTUYCCKOW aKTUBHOCTU U (Gop-
MHUPOBAHUTIO Fpa)KZ[aHCKOﬁ UACHTUYHOCTHU MOJIOJCKH. Fpa)KI[aHCKaH HUIACHTUYHOCTb CHHXXACT
MPOSIBJICHHS YyBCTBA HEOIPE/ICIICHHOCTH M IOMCKa HOBBIX BIICYATIICHHH MOJIOCKH.

KuroueBble ci10Ba: TUYHOCTh, COLMANBHASI AKTUBHOCTD, TPAKIAHCKAs UACHTUYHOCTb,
PHCK, colanu3anys, CyOKyJIbTypHas aKTHBHOCTb, IPOTECTHAS aKTUBHOCTh
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B3rnapbl Ha 3THOKYNIbTYPHOE MHOroooGpasue
M aBTOPUTAapPHbIE U 3THOL,EHTPU4YEeCKne yCTaHOBKU PYCCKNX

J.C. I'puropnes

HanuoHanbHBIN UCCIIeIOBATELCKUI YHUBEPCUTET «BhICIIAs IITKOJIA DKOHOMUKHY
Poccuiickaa @edepayus, 101000, Mocksa, yn. Macnuykas, 20

AHHOTanms. B cratbe paccMaTpuBaeTCsl B3aUMOCBSI3b PA3IHUHBIX B3IVISAOB HA STHO-
KyJIbTYpPHOE MHOT000paszue (MEeKIPYIIOBBIX HUACOJIOTHIA) U aBTOPUTAPHBIX M ATHOLEHTPHYE-
CKHX YCTAaHOBOK PYCCKHMX. DTO Ba)KHO, IIOCKOJIBKY, UMEsI CTaTyC KyJIbTYpHO JOMHHUPYIOLIEH
IpyIIbl, IMEHHO PYCCKHE BO MHOI'OM 3aJjal0T XapakTep MEeXKYJIbTYPHBIX OTHOLIeHu# B Poc-
cun. [IpoBeIeHHOE SMITMPHYECKOE UCCIIeZIOBaHUE OBIO OPUEHTHPOBAHO Ha: 1) TeCTUpOBaHUE
B3aMMOCBSI3U MEXIPYIIOBBIX MIEOJIOTHH (ACCUMIIALMOHU3M, STHUYECKUH NaJbTOHU3M, MYJbTH-
KyJbTYPAJI3M, HOJUMKYJIbTYPAIU3M) C IPYTUMH, PEIEBAHTHBIMU UL MEKKYJIBTYPHBIX OTHOILLIE-
HUl, yCTaHOBKaMHU (3THOLEHTPU3M, aBTOPUTAPU3M IIPABOrO TOJKA, OPUEHTALUS Ha COLHAlIb-
HOE TOMUHHUPOBaHKE); 2) MPOBEPKY UX COUMOPYHKIMOHAIBHON HanpaBiieHHOCTH. [IpuMensiics
KpOCC-CEeKIIMOHHBINA OTHOBBIOOPOUHBIN KOPPEISLMOHHBIN AU3aliH C UCIIONIB30BAHUEM JaHHBIX
COLIMAIBHO-NICUXOJIOrHYeckoro omnpoca. I1o pesyabraTam uccienoBaHUs Ha BBIOOpKE 225 pycCKHX
OBbIJIO YCTaHOBJICHO, YTO: 1) aCCHMMIISIIMOHHU3M TOJIOKUTEIBHO CBSI3aH C MEKIPYNIIOBBIM 3THO-
[ICHTPU3MOM; 2) STHUYECKHI JAIBTOHH3M OTPHUIATENIBHO CBS3aH C BHYTPUTPYIIIOBBIM M MEXK-
IPYIIIOBBIM 3THOLIEHTPH3MOM, aBTOPUTAPHOM arpeccuel, KOHBEHIIMOHAIM3MOM, a TaKXe J0-
MUHHPOBAHUEM M aHTHATAJIMTAPH3MOM; 3) MYJIBTHKYIETYPAII3M IOIOKUTEILHO CBSI3aH C BHYT-
PHUTPYIIIOBEIM 3THOIICHTPU3MOM W KOHBEHITHOHATI3MOM; 4) MOJIHKYJIBTYPaIH3M OTPHUIIATEIb-
HO CBSI3aH C MEXXIPYIIIOBBIM 3THOLIEHTpU3MOM. Kpome Toro, puBOAMTCS PEUIOKEHHE TI0 BbLIIE-
JICHUIO YeThIpEeX M3MEPEHHH PacCMOTPEHHBIX YCTAaHOBOK JUIsl OOLLETO OMMCaHUsS MEXKYJbTYPHBIX
oTHoeHui B Poccun: 1) 3amuTHas rpynmnoBas MOTUBALUS, HAIIPaBJICHHAs HA KOJUIEKTUBHYIO
0€30IMacHOCTh ¥ CIUIOYEHHOCTH (BKIIFOUAET BHYTPUTPYIIIOBON STHOLICHTPU3M W aBTOPHUTAPH3M
MIPaBOro TOJKA); 2) OPUEHTALMA HA COLMAIbHOE JOMUHUPOBaHHE (BKIIOYAET JOMUHUPOBAHUE
U aHTURTAJIUTapU3M); 3) OpUEHTALMA Ha KyJIbTYPHOE JOMHUHUPOBAHUE U MPEBOCXOJCTBO (BKIIIO-
YaeT MEeXTPYNIOBON STHOLEHTPU3M, ACCUMUIISIIMOHU3M U OTPHUIIAHUE STHUYECKOTO JajIbTO-
HU3Ma); 4) IPUHATHE KyJIbTYPHOTO MHOT000pa3us (BKIIOYAET MYJIbTHKYIBTYPATU3M U MOJH-
KyJIbTypanu3M). Pe3ynpraTel 00CY:KAaI0TCS B INIOCKOCTH BaXKHOCTH Y4eTa HCTOPUIECKOTO pas-
BUTHS MEXKYJIbTYPHBIX OTHOLIEHUH B Poccuu.

KiroueBble c10Ba: UAE0JIOTUH MEXIPYNIIOBBIX OTHOIIEHUH, STHOLEHTPU3M, aBTOPU-
Tapu3M MPaBOTO TOJKA, OPUEHTAIMS HA COIMATIBHOE TOMUHHPOBAHHE, KyJIbTYPHOE MHOT000-
pasue, B3aMHas aKKyJIbTypanus, CONNO()yHKINOHAIBHBIH MOIX0.
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BBepeHue

MHCTUTYT 5KOHOMUKH U MHUPA €KETOJHO COCTABIISIET PEUTUHT CTPAH HA OCHOBE
I'no6ansHOrO MHekca Mupomoous (Global Peace Index, GPI)!, koToplii, 1o uX MHe-
HHIO, XapaKTepU3yeT YPOBEHb 0€30MMaCHOCTH MPOKUBAHUSA B CTpaHaX M perHoHax
u B kotopoM Poccust B 2019 r. 3ansuta gecsitoe Mecto ¢ KoH1na (rmo3aan CeBepHOM
Kopeu, Cynana u [lakucrana). /laHHBII HHIEKC TOCTATOYHO TECHO CBSI3aH U C KO-
HOMUYECKOW CUTyallMel B peruoHe, HalpuMep, CTPAaHbl, KOTOPbIE YIyUIINUIHN T10-
kazarenu GPI B TeueHune nocieaHero AecATUIETHS, UMENU B 7 pa3 0ojiee BHICOKHE
Temnbl pocta BBIT?. Tlpu stomM GPI oTpaskaeT cTeleHb perdOHalbHON HHTErpa-
LMY, YPOBEHb HACWINS U MPECTYITHOCTH, CTENIEHb HEJOBEPHUS MEXKIY TPaKIaHAMU,
MOJIMTUYECKYIO HEYCTOMYMBOCTh U BEPOSITHOCTh MAaCCOBBIX JIEMOHCTpALIMI U BOJIHE-
HUM U T. 1., 4TO B LIEJIOM MOXKHO 0003HAUUTh KaK COYUANbHYIO Oe3UHMeZPayuro.

CoumanbHas ae3uHTerpanys B Poccun MoXeT yCHUIUMBAaThCsl HETaTUBHBIM BOC-
MIPUATHEM BO3PACTAIOIIETO COLMAIBHOIO HEPABEHCTBA, MIOTEPEH TOBEPUS M HU3KUM
YPOBHEM COLIMAJILHOTO KaluTaja U CIUIOYEHHOCTH, ITHUYECKOHN (hakTopu3anueit
13-3a HEAANTUPOBAHHBIX U AUCKPUMHUHHUPYEMBIX HMMUIPAHTOB U STHUUECKUX MEHb-
LIMHCTB B CHJIy OTCYTCTBUS OOLIEH MO3UTUBHON MIEHTUYHOCTH, HETATUBHBIX 00-
pa30B, CTEPEOTUIIOB U MPeAyOEkKACHUIN APYT K APYTY CPeAH COLMAIBHBIX U STHH-
yeckux rpymi. [IpsmMbIMu nocneacTBUSIMU COLUMANIBHON AE3UHTETrPALlH SIBIISIFOTCS
yrpo3a cenapaTu3Ma 1 MEeXITHUUECKUX KOH(IUKTOB, Hea(pdekTrBHAs paboTa CoLu-
IBbHBIX MHCTUTYTOB, KOPPYMILUS, SMUTPALU TAJIAHTJIMBBIX JIOJEH 3a pyOex,
9KOHOMMYECKHE MOTEPH U T. 1., UYTO TAK)KE B CBOIO OUEPE]b YCUIMBAECT COLIUAIIb-
HYIO JIE3UHTErpaluio, T0 €CTh UMEET MECTO TaK Ha3bIBa€MbIH PELUIPOKHBIN naT-
TepH B3auMojeHcTBHs. OOpaTHBIM U BO MHOT'OM IapaJuleibHBIM MPOLIECCOM SIB-
JsieTCsl coluanbHas UHTErpanus, XapakTepusyrolascs, HanpuMep, oomen rpax-
JAHCKOM MAECHTUYHOCTBIO, YCTPAHEHHEM HEraTUBHBIX 00pa30B IpyII U pas3perie-
HUEM COIMAJBbHBIX U MEXKKYJBTYPHBIX KOH(IUKTOB, YTO COMPOBOXKAACTCS YIIyd-
LICHHEM KauecTBa )KM3HU U SKOHOMHUYECKUM POCTOM.

ConmanbpHas HHTETpaIys U JAC3HHTETPAIHS MPOXOIAT B Pa3IMIHBIX cepax
OJHOBPEMEHHO, IIPY 3TOM JAHHBIE TIPOLIECCHI IOXOKH B TOM YHCJIE TEM, UTO OCHOBA-
Hbl BO MHOTOM Ha OJINHAaKOBOM Ha0Ope MCUXOJIOTUYECKUX MEXaHU3MOB — TaK WU
MHA4Ye B HUX BOBJICYEHBI JIIOJU, KOTOPBIE BBIHYXIEHBI KOOPJUHUPOBATh CBOU CO-
uanbHble OTHOIIEHUS. Cpeau yueHbIX U3 001aCTU COLMANBHBIX U MOBEIEHYECKUX
HayK CyIIECTBYET KOHCEHCYC, YTO COLMAJIbHBIE OTHOILEHHS pealn3yloTcs Ha 6a3e
KOTHUTHBHO-MOTHBALIMOHHBIX CTPYKTYpP WJIM CXEM, KOTOPbIE JIFOU UCIOIb3YIOT AJIS
OpraHu3allii ¥ MHTEPIPETALUH COLUAIbHON HH(OPMALIMM U KOOPMHALIUKM B3aUMO-
NEUCTBUS C IpyTUMU JIFOIBMH, KOTJ[a OHU OPUEHTUPYIOTCS B colaiabHOM mupe. He-
00X0IMMO MOHUMATh TICUXOJIOMMYECKHUE OCHOBBI MPOLIECCOB, KOTOPHIE Mbl XOTUM pe-
TyJIMpOBaTh, YTO MOTPEOyeT MOHUMAHHUS TOT0, KaKHE COLATbHO-PEISILIMOHHbBIE MOJIE-
J ¥ KOTHUTUBHO-MOTHBALIMOHHBIE CTPYKTYpbl HanboJiee O1aronpusTCTBYIOT Oaro-
COCTOSIHUIO JIFOJIeN B KOHKPETHBIX COLIMAIbHO-3KOHOMUYECKHX ycnoBusx. U1 3atem,
UCXO/IS U3 3TOr0 MOHMMAaHUS, Ha MPAKTUKE MbI JOJKHBI OYyJIeM yCTaHABIMBATh T
COLIMAJIbHBIE OTHOIIEHUSI, KOTOPBIM MbI CTpeMuMcs criocoOcTBoBaTh. [lo1o6HOE pe-

I URL: http://visionothumanity.org/reports
2 URL: http://economicsandpeace.org/reports
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T'YJIMPOBAHUE COIMAIBHBIX OTHOIICHUI MOXET ObITh KIIFOYOM K PELICHHIO MPodIieM,
CBSI3aHHBIX C MEXTPYNIOBBIMA U MEXKYJIBTYPHBIMH OTHOILIEHUSIMH, UTO SIBIISIETCS
OONBIION M 3HAYMMOW YACTHIO MPOIECCOB COLMAIBHOM MHTErpaly M Je3HHTe-
rpamuu, 0COOCHHO B TaKOW MHOTOHAIIMOHAIILHOM CTpaHe, kak Poccusi.

BaxHpIM 111arom Ha MyTH K MHTETPALH POCCHUICKOTO TOTUAITHUYECKOTO MPO-
CTpaHCTBA SIBIIsICTCS (POPMUPOBAHHUE I'PAXKIAHCKOW MACHTUUYHOCTH TMOIUTUYECKOM
HAIMH, UHTETPUPYIOLIEH KyJIbTYPHO CIOXHYIO M TOJMITHHYECKYIO 0OIIHOCTH ([Ipo-
omxkeBa, 2019). OgHako BO3HHKAET BOMPOC, Kak Hacenenue Poccru BUIUT KyJIbTypHOE
MHOrooOpazue? Cremyer 1 HaM MOAYEPKUBATh CXOACTBO U OOIIHE OCHOBAHUS WIIH,
HA000POT, MPU3HATH, YTO CYIIECTBYIOT Ba)KHBIE TpyMIoBbie paznuuus? (I'purops-
eB u 1p., 2018). [{nst perenus mpooiieM, CBSI3aHHBIX ¢ KYJbTYPHBIM MHOT000pa3u-
eM U (GopMHUpPOBaHUEM OOIIIEeH TPakIaHCKOW UICHTUYHOCTH, BHYTPH KaXKIOW CTPAHBI
MOTYT CO3/1aBaThCsl HEKOTOpbIE (hopMasbHbIe U HepopMallbHbIE MpaBUia, IieJieHa-
MpaBJIeHHAs MOJUTHKA, a TaK)Ke HOPMBI M Tpaauuuu. B pesynpraTe 3TOro BO3HU-
KaeT MHOXKECTBO yOeXIeHU! U B3TJISA0B HA KyJIbTYPHOE MHOTOOOpas3ue, KOTOphIe
MOryT 0OpMUTHCS B Ooiee-MeHee IETTOCTHYIO 10 CBOEMY COACPIKAHUIO MEXKTPYII-
MOBYIO HJICOJIOTHIO, TIPEATNONArarollyr0 HEKOTOpbIE TIpaBuUiia U HOPMBI TOTO, KakK dJiie-
HBI JOMUHUPYIOIIUX COIUATBHBIX TPYIII JOJKHBI OTHOCUTECS K IPYTUM TpyIam
B JaHHOM oO1ecTBe. TakuMm 00pa3oM, MEXTPYIIIOBbIE HICOIOTUH ONPEIEISIOT CIO-
COOBI OpraHM3aIuu MEKTPYIIOBBIX OTHOIICHWH B KyJIbTYpPHO MHOTOOOPa3HBIX
obmectBax (Rattan, Ambady, 2013).

B3rnsael Ha 3THOKYJIBTYpHOE MHOT000pasue, KOTOpblEe CEroJiHsI 00CyKia-
I0TCS YaIe Bcero, BKIo4aroT: 1) accumunayuonuzm (AC), oTpuniaroniinii Heooxo-
JTUMOCTH TIOJJIEPYKAHUS KYJIBTYPHOTO MHOT000pa3usi, €IWHCTBO OOIIecTBa oOec-
MeYnBaeTCs O0IICH Ky IbTypol (Kak MPaBUIIO TOMUHHUPYIOIIEH TPYIIIBI), KOTOPYIO
MUTPAHTBl U STHUYECKUE MEHBIIMHCTBA JOJDKHBI PUHATH BMECTO CBOEH COOCTBEH-
HOW; 2) smuuyeckutl oanvmonusm (3]1), KOTOPBINA TakKe OTPHUIIAET BaKHOCTH MO/I-
JepKaHUs KyJIbTYPHBIX PAa3IU4Ui, KyJIbTypHbIE U STHUYECKHE KAaTETOPUH HE JTOTKHBI
WCIIOJIb30BaThCS — HA HUX HE HYKHO 00paIiath BHUMaHUE, TOCKOJIBKY OOIIECTBO
COCTABJIAIOT TOJIBKO OTJIMYAIOIIUECS JIUYHOCTH, a HE TPYMIIbI; 3) MYI6muKyivmy-
panuzm (MK), ocHOBa KOTOpPOro B NMPU3HAHUU BAXKHOCTU KYJIBTYPHBIX pa3iuyunii
U TPaHMLl MEXIY IpyMIaMH, UX MOAYEPKUBAHUE U COXpaHEHUE; 4) noauKkyibmy-
panusm (I11IK), koTopblil Takke NpU3HAET LHEHHOCTh KyJIbTYpPHBIX Pa3Inyuii, HO yTBEp-
KJIIAeT, YTO OHU HE MOTYT CO3/1aBaTh YETKHE TPAHUIBI MEXKAY TPYIIIAMHU, TaK KaK
BCE KYJBTYPBI — 3TO TPOAYKT COBMECTHOTO UCTOPUIECKOTO PA3BUTHS B TECHOM B3a-
MMOJICUCTBHUHU, TOATOMY NOAUEPKUBATh HYKHO 3Ty B3aUMO3aBHCHUMOCTh, a HE TPaHU-
bl (I'puropwes, 2017; I'puropreB u ap., 2018; yopos, ['puropses, 2019; Guimond
et al., 2014; Rattan, Ambady, 2013; Rosenthal, Levy, 2012). Onucanubie B3rsbI
Ha THOKYJIBTYPHOE MHOT000pa3ue OTpakeHbI Ha PUCYHKE.

Jpyrumu, 0c060 KOTHUTHBHO-MOTHBAIIMOHHO HArPYKEHHBIMU U BO MHOTOM
KITIOYEBBIMU JIJIsl TUTEPATYPHI 10 MEKTPYTIIOBBIM OTHOILICHUSM, HICOTOTHUECKUMU
YCTAaHOBKAMH SIBIISIIOTCSI aBTOPUTAPHU3M IPABOTO TOJIKA M OPUEHTAIMs Ha COIMATb-
HOE€ JIOMUHUpPOBaHHE. ABTOPUTAPU3M IPABOT0 TOJKA BBIpAXKaeT (MIIH MOIICPKHU-
Ba€T) MOTHBALMOHHbIE LEIM (WIM LIEHHOCTH) KOJUIEKTUBHOM (WM BHYTPUIPYyII-
MOBOI) 0€30MacCHOCTH U CIJIOUEHHOCTH, a OPUEHTAIUsI Ha COLIMAIbHOE JTOMHUHU-
poBaHUE BbIpaKaeT (WM MOJACPKUBACT) MOTUBALIMOHHBIE 1IeNU (MJIH [IEHHOCTH)
TPYIITIOBOTO JIOMUHHPOBAHUS U TipeBocxozcTBa Haxa apyrumu (Duckitt, Sibley, 2010),
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KOTOpBIE MPEXKIE BCETO CBS3aHbI C (YHKIIMOHATBHOW CTpaTeTHuel HKCIUTyaTaluu
Ha OCHOBE aCHMMETpPHUH BIIACTH U TIOJIep kaHnu craTtyca-kBo (Grigoryev et al., 2020).
ABTOpHUTapU3M TPABOTO TOJKA JOJTOE BPEMsI pacCCMATPUBAJICS KaK OJHOMEPHBII
KOHCTPYKT, BKJIFOUAIOIIUI TPH aCTEeKTa: aBTOPUTAPHYIO arpecCHi0, aBTOPUTAPHOE
MOTYUHEHNE U KOHBEHIMOHATH3M. OpUEHTANNS HA COIMAIIBHOE TOMHUHHPOBAHHE
TaKXke JIOJITOe BPeMsI HCIIOJIb30BAJIACH KaK OJJHOMEPHBI KOHCTPYKT. TeM He MeHee
OBLIH TIPEJICTABICHBI HEKOTOPHIE CBHJIETEIBCTBA IS TPEXCTOPOHHETO TOIX0a K
ABTOPUTAPU3MY TPABOTO TOJIKA (arpeccs/aBTOPUTAPH3M, ITOTIMHEHIE/KOHCEPBATH3M
Y KOHBEHIIMOHATU3M/TPaUIIMOHATTN3M (cM., Hartpumep, Dunwoody, Funke, 2016)) u
BBIJICTICHUSI IBYX M3MEPEHHH ISl OPUCHTALIMH Ha COIAIbHOE JOMUHHPOBAHUE (10-
MUHHPOBaHHE U (aHTH)aranutapusM (cM. Hampumep, Ho et al., 2012)).

. N
Haeorornm MeKIrpynnoBbIiX OTHOHICHHI
e e ™
Ompuyarie KyILmypHo20 MHO2000pasus Lpunamue KyY1mypHo20 MHO2000pasus

- N

AcCCHMAISNIAOHA3M

(omHa rpymma ¢ odmmeil 11 MyJasTHKYILTYPATH3M
BCeX KYIBTYPOIl GONMBITHHCTEA; (MHOKeCTBO OTIHYARIIHXCS TPYIIIL,
YCTPAHEHHE WIEHCTBA B NPU3HAHHE H 3HAYHMOCTh
IPYIIAX U1 ATHHIECKHX [PYLIIOBOIO WICHCTBA)

MEHBITHHCTB)

IoaHKVILTVPAIH3M
(MHO}KECTBO B3aHMOCBA3AHHBIX TPYTIIL,
TMPH3HAHHE TPYTIIIOBOTO
YI€HCTBA ¢ aKITIEHTOM
Ha 3HAUYHMOCTE B3aHMOCBA3eil
MeKTy TPYTITIaMIH )

ITHHYECKHIT TATbTOHH3M
(oTCcyTCTBHE TPV,
TONBKO OTIHYAKOIITHECH MHYHOCTH,
HUTHOPHPOBAHHE TPYTIIIOBOTO
TIeHCTBA)

N AR /|

PucyHok. B3rnsasl Ha 3THOKYNbTypHOEe MHOroobpasue (IMpuropbes u op., 2018)
[Figure. Views on cultural diversity (Grigoryev et al., 2018)]

Kpowme Toro, Mexny 3TUMu ABYMS HIEOJIOTMYECKUMH YCTAHOBKAMH M OJHUM
U3 UEHTPAJIbHBIX MOHATUI JUIsI MEKIPYNIOBBIX OTHOIIEHUH — 3THOLIEHTPU3MOM
MIPOBOSTCS. HEKOTOPBIE Mapajlyiey U BbIACISAIOTCS /1Ba BUA MPEIB3SATOCTU: «UH-
TparpymnnoBasi 3THOLETpUYECKas MPEAB3ATOCTb» (IIPEANOYTEeHHEe MHIPYMIbI Kak
LIEJIOTO TI0 CPAaBHEHHUIO C OTACIbHBIMU €€ WIEHAMH, TO €CTh 3T0 BO MHOI'OM OCHOB-
HOM aceKT aBTOpUTapu3Ma IMPaBOro TOJKA) U «MEXIPYIIOBasi 3ITHOLECHTpUYECKast
MIPEB3ATOCThY» (C aKLEHTOM Ha MPEBOCXO/CTBO MHIPYIIIBI HAJl ayTTPYIION — oc-
HOBHOI acleKT OpHeHTaluu Ha coluanbHoe nomuHupoBaHue) (Duckitt, Sibley,
2010). [lanubie aBa BUJA MPEAB3SITOCTA U COCTABISIOT 3THOIEHTpU3M (Bizumic,
Duckitt, 2012). DTHOUEHTPU3M KOHLENTYyaJbHO U SMIUPUYECKU OTIMYAETCS OT
MHOTHX JPYTUX CBS3aHHBIX MOHSATHH, HAPUMEP, TAKMX KaK HAIIMOHAIM3M, KOJ-
JIEKTUBHBIM HapIMCCU3M, HUHIPYNIIOBON (DaBOPUTH3M U ayTrpylroBas Bpaxkaeo-
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HOCTb, U ONPEEIIAETCs KaK CUJIBHOE YYBCTBO ATOLEHTPUYHOCTH ITHUUECKOU IpyI-
Tbl, KOTOPOE BKJIFOYAET B ceOsi: 1) BHYTPUTPYIIIOBOE BhIpaKeHHE, OCHOBAHHOE Ha
yOeXKIeHUSIX, YTO cama 1o ceOe ITHUYECKAs TpyIiia BayKHEe, YeM JIFOJIU €€ COCTaB-
JISTFOIHME (J1Ba KOMIIOHEHTA: HEOOXOIUMOCTD CNI0YeHHOCMY VUHTPYTIIIBI U CUJIbHAs
npedanHOCmey WHTPYTIE); 2) MEKIPYIIIOBOE BBHIPAKEHUE, OCHOBAaHHOE Ha yOexk-
JEHUSIX, YTO OJIHA STHUYECKas TPYIINa BaskHEe APYTUX TPYMI (YEThIpe KOMIIOHEH-
Ta: npednoumenue WHTPYIIILI TIEPE]] ayTTPYIIION, BOCIPHUITHE HPEBOCX00CMEd
WMHTPYNNBl HAJ ayTrPYIIo, CTpEMIIEHHE COXPAaHUTh ATHUYECKYIO uucmomy WH-
TpyNIbl U MpECcieIOBaHNe WHTPYIIOBBIX MHTEPECOB 0€3 ydeTa WHTEPEeCcOB ayT-
rpymsl — oxcnayamayus) (Bizumic, 2019).

[Tpu HEKOTOPBIX OOCTOSTENHCTBAX ITHOLIEHTPU3M MOXKET TIPHBECTH K TPEIyOekK-
JCHUSIM, BPXXA€OHOCTH M JJOMUHUPOBAHHUIO HAJl APYTUMH TPYIIAMHU U JaXKe CIIPO-
BOIIMPOBATh T€HOIH/I, OTKPBITHIN KOHMIUKT wiu BoHb (barxuna, 2017; I'onbi-
yuk, 2020). 1 31ech yMECTHO BCTIOMHUTD O TAaKMX HETABHUX KPYITHBIX MEXITHH-
YeCKUX KOH(IMKTAX, KaK, HampuMep, MaccoBbie Oecriopsiiku B Konmorore, Ha Ma-
HEXHOH myomany, B 3anagHoMm bupronese. Exemecsunblii MOHUTOpUHT MOCKOB-
CKOTO OFOpO IO TIpaBaM YeJIOBeKa MOKa3bIBACT, YTO B Poccuy JOBOIBHO 9acTo MpowC-
XOMIAT TPOSIBJICHUS arpeccuBHOM kceHopoOuu. Takum o00pa3oM, KOH(DIUKTHBIHN
noteHiman B Poccun nocrarouno Beicok (barxunua, JleGenesa, 2019), u 3T mnpo-
OJleMBI SBISTIOTCS KpuTHUYeckn BaxkHbiMu it Poccun (Kysneros, Xyxmaes, 2013).
Bonee Toro, Xopo1o U3BECTHO, YTO OTHOLIEHHUE K ayTrpyIaM He 00s3aTelbHO BCeraa
SIBJISIETCS] BPaKI€OHBIM, OHO MOYKET BaphbUPOBATHCS OT CUMIIATUU U O€3pazIuaust
JI0 HEMPUS3HU U HEHABHUCTH, U STHOIICHTPU3M HE HEN30E€KHO BeJIeT K HEraTUBHOMY
OTHOIIEHHUIO K ayTrpynnam. OIHAKO 3THOLUEHTPHU3M, MPEXKIE BCETO B TAKUX CBOMX
KOMITOHEHTaX, KaK MPEBOCXOJICTBO U IKCILTyaTallisi, MOKET JIETKO Mpeapacroa-
raTh JII0/ied K HeraTUBHOMY OTHOILIEHUIO K ayTrpyIiaM, 0COOCHHO KOTAa ayTrPyITbl
BOCIIPUHUMAIOTCS KaK YTPOKAIOIINE WIM KOHKYPHUPYIOIIKE U, B YaCTHOCTH, KOT/1a
ayTrpymbl BOCIPUHUMAIOTCS KaK MOJACPKUBAIOIINE COBEPIICHHO pPa3HbIe HOP-
MBI, IIEHHOCTH | uaeosoruto (Bizumic, 2019). Takxe oTcyTCTBHE 3THOIEHTPU3MA
SIBIISIETCS] BAYKHBIM KOMIIOHEHTOM MEXKYJIbTYPHON KOMIETEHTHOCTH, KOTOPBIN CITO-
COOCTBYET YCITEITHON MEXKYJIBTYPHOW KOMMYHHUKauu (Xyxiaes u ap., 2020).

CrnenoBaTebHO, MOKHO TOBOPUTH O TOM, YTO MEKTPYIIIIOBHIE HUIEOJIOTHH,
KOMITOHEHTHI aBTOpUTAapU3Ma MPaBOro TOJIKA, OPUEHTALMU Ha COLMAILHOE JIOMHU-
HUPOBAHUE U STHOLETPU3M SBJISIOTCS MO OOJBINEH YacTH HEHTPAIbHBIMU TOHS-
TUSMU JJIsl ONKCAHUSl M MHTEPIPETAMN MEKKYIbTYPHBIX OTHOLIeHHH. OgHaKO
KaK OHU COOTHOCSITCSI MKy COOOi, OCOOCHHO B TaAKOM BO MHOTOM YHHKQJIEHOM
KOHTEKCTE, KaK POCCUNCKUIN?

Llenun n runote3bl BMNUpUYecKoro nccienoBaHus

B nanHOM SMmupudeckoM HccleoBaHUM OblLIa M3ydeHa POJb Pa3TUYHBIX
MEKTPYIIOBBIX UACOJOTUN B MOAIEPHKAHUN aBTOPUTAPHBIX U STHOLUEHTPUUECKUX
YCTAaHOBOK PYCCKHX, @ UMEHHO — PACCMOTPEHBI B3aUMOCBSI3U MEXKIY YETHIPHMS
MexrpynmnoBbivu uaeonorusmu (AC, DJ1, MK, T1K), aByMs KOMIIOHEHTaMH 3THO-
[eHTpu3Ma (BHYTPUTPYIIIIOBOKH W MEKIPYIIIIOBOM), TpEMs KOMIIOHEHTaMH aBTO-
puTapu3Ma MpaBoro ToJiKa (arpeccusi, MOJYMHEHUE, KOHBEHIIMOHAIN3M) U IBYMsI
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KOMITOHEHTaMH OPUEHTAllMHd Ha COIMallbHOE JOMHUHHUPOBAaHHE (IIOMHUHHpPOBAHUE,
AHTUATAIUTapU3M). B COOTBETCTBHU C MpPEABLTYIIMMH UCCIIEAOBAHUSAME (HAlIpUMep,
Bizumic, Duckitt, 2012; Duckitt, Sibley, 2010; Guimond et al., 2013; Rosenthal,
Levy, 2012; Thomsen et al., 2008), B Tom uncne u B Poccun (I'puropses, 2017;
I'puropses u ap., 2018; Grigoryev et al., 2018), u J0rUKOH CONMO(YHKIIMOHATBEHO-
ro noaxona (cm., Hanpumep, Cottrell, Neuberg, 2005; Grigoryev et al., 2020) 6bu1n
BBIJIBUHYTHI CIIEIYIOLINE HPEONOI0MHCEHUSL:

1) mockombky uneonorus AC xapakTepusyeTcsl HalpaBIeHHOCTBIO Ha TIOJIEP-
YKaHUE eMHCTBA OOIIECTBA, YBAKEHHE KYJIHTYPhI OONBIIMHCTBA U MOXKET paccMmart-
pPHUBATHCS B KQUECTBE CTPATETWU HAKa3aHUS JIJISI UMMHTPAHTOB U STHHIECKUX MCHb-
IIMHCTB, TO MOKHO TIPEATONIOKHTh, YTO 3TA HAMPABICHHOCTH COOTHOCHUTCS C 3aIlUT-
HBIMHU U CIUIQUYMBAOIIMMHI KOMIOHEHTaMH TPABOTO aBTOpUTApU3MA (arpeccus U KOH-
BEHIIMOHAJIN3M) ¥ STHOIIEHTPU3Ma (BHYTPHUIPYIIIOBOM ATHOIIEHTpH3M). Kpome Toro,
AC npennonaraer 0co00ro pojia aCHMMETPUIO: €CIU KyJIbTypa OOJBIINHCTBA 0K~
Ha OBITH OOIIEH I BCEX TPYIII, TO JPYTHE TPYIIBI BKIFOYAOTCS B COCTAB OJHOM
o01eit Tpynmbl. OT0 YCTpaHEHUE MEXTPYMIOBBIX TPAHMUII, IO CYTH, O3HAYAET, YTO
TEPSETCS IKCIUTyaTaI[MOHHAs HAIIPABJIIEHHOCTh OPUEHTAIIMH Ha COLIMATbHOE JIOMHHU-
pOBaHUe, MOCKOJIbKY M0 TPYNIIOBOMY HPU3HAKY AKCIUTyaTHPOBATh MOMHO TOJIBKO
000CO0JIEHHBIE, «BHIUMBIe» TPYMITbL. JIOMUHUPOBaHUE k€ KaK KOMIIOHEHT OpHEHTa-
MM Ha COLMAbHOE JOMHUHUPOBAHUE IMperoiaraeT MojajepKaHue CTaTryca-KBO —
HEMPOHUIIAEMbIE TPAHUIIBI MEXKIY TPYNIaMHU U COXPAHEHUE MX COLHUAIBHBIX MO3H-
LIUH, TO €CTh OTCYTCTBUE KAKOW-JINOO COITUAIEHOM MOOMIIBHOCTH.

T'unomesa 1 (I'l1): AC nonodxcumenbHo c6:A3aH ¢ 6HYMPUSPYNNOBLIM U MEIC-
2PYNNOBBLIM SMHOYEHMPUIMOM, ABMOPUMAPHOU azpeccueli, KOHEEHYUOHATUIMOM,
AHMUI2AIUMAPUSMOM U OMPUYAMETILHO — C OOMUHUPOBAHUEM;

2) DO]1 TecHO CBsI3aH C MHIUBUAYyAIM3MOM, MTO3TOMY JIOJKEH CHUXKATh TOTOB-
HOCTh K KOJUIGKTUBHON MOOWJIM3AINH, CIUIOYEHHOCTH MO TPYIIOBOMY TPHU3HAKY,
HepapXUYeCKUM OTHOIICHHSIM M MIPEATIOYTEHUSIM Ha OCHOBE TPYIIIIOBOTO YJICHCTBA.

Tunomesa 2 (I'2): 3/ ompuyamenvro c8:a3aH ¢ BHYMPUSPYNNOBHIM U MEHC-
2DYNNOBBIM IMHOYEHMPUIMOM, ABMOPUMAPHOU azpeccueli, KOHEeHYUOHAIUIMOM,
a mak#ce OOMUHUPOBAHUEM U AHMUIATUMAPUSMOM;

3) MK kak noguepkuBaHHe MEXTPYIIIOBBIX Pa3InIHi MOXKET OBITH HEOOXO-
UM JJIs1 co3/laHue OoJiee YETKUX TPaHUI] MEXIy TPYIIaMH C LETbI0 pearn3aun
3aIUTHBIX MOTHBOB aBTOPUTApH3Ma MPABOTO TOJKA, TO €CTh YTOOBI OBLIO Cpa3y
MOHITHO, KTO «IPYT», a KTO «Bpar». [ peanusanuu 3KCIuTyaTalyy Mo TPYIIo-
BOMY IIPU3HAKY PA3IMUUs TAKXKE JOJKHEI OBITh 3aMETHBI .

Tunomesa 3 (I'3): MK nonooxcumenbHo c813aH ¢ 8HYMPUSPYNNOBbIM IMHO-
YEeHmPU3MOM, a8MOPUMapHoll azpeccuell, KOH8EHYUOHATUIMOM, d MAKIce OOMU-
HUpOBaHUeM U AHMUIATUMAPUIMOM,

3 3necs MK npescrapieH B HeraTMBHOM, a DJI, HA06OPOT, B IIO3UTHUBHOM KIIIOYE, OJHAKO
9TO B OOJIBILIEH Mepe ONMUCHIBAET MIMEHHO poccuiickuii koHTekcT. Harpumep, B CLLIA, xoraa roso-
PAT O TaKk Ha3bIBAEMOM UHCIMUMYYUOHAIbHOM pacuszme, MOTYT BbICKa3arh ornacenue, uro J]1 Oyxer
UTparth B 3TOM HETaTUBHYIO POJIb (JINTUTHMHUPYS PACOBOE HEPABEHCTBO M JUCKPUMHUHAIIHIO), TOT/Ia
kak MK (To ecTp nomuepkuBaHue pa3nuunii), HAPOTHB, IIOMOTAET C HUM OOpPOTHCSI.
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4) unen [1IK npotuBopeyar uaesM KyJabTypHOTO M30JISILMOHU3MA U KYJIBTYp-
HOM «4ucTOTB. Kpome TOro, Takoil B3rIf MOKET CHUMATh aKIEHT C KyJIbTYyp-
HBIX Pa3IN4Mii, a 3HAUUT, MOHIKAaTh YPOBEHb CUMBOJIMYECKOMN yTPO3bl: MOCKOJIb-
Ky BC€ KYJBbTYpbl — 3TO MPOIYKT JUIUTELHOTO B3aUMOIEUCTBHSA, TO KOHTAKT C JApY-
TMMH KyJIbTYPaMU C OTJIMYAIOLIIUMHCS HEHHOCTSIMU HE JI0JDKEH HECTH KaKOU-In00
yTpo3bl, TaK KaK OH MPHUCYTCTBOBAJl Ha MPOTSXKEHUM Bcel mctopuu. Taxxke, mo-
CKOJIbKY BCE KYJBTYPHI SIBISIFOTCS TIPOAYKTOM B3aUMOICHCTBUS U CBSI3aHBI MEKIY
co00i1, He MOXET ObITh KaKOW-THM00 MepapXuy Ha OCHOBAHUM KYyJIbTYpPHOH IMpH-
HaJJICKHOCTH.

Tunomesa 4 (I'4): 1IK ompuyamenvho céa3an ¢ MeHC2PYRNOGLIM IMHOYEH-
MPUIMOM, A8MOPUMAPHOU azpeccueti, OOMUHUPOBAHUEM U NOJIOHCUMENLHO — C KOH-
BEHYUOHATIUZMOM.

Mpoueaypa u meToAbl UCCriefO0BaHUS

Yuacmuuxu. Ob6uryto renaepHo cb6anaHCUPOBAaHHYIO BHIOOPKY COCTaBHIIM
225 pycckux: 41,8 % xenmuH u 58,2 % MyXuuH B Bo3pacTe oT 16 1o 82 jer
M = 31,2; SD = 12,7), u3 aux 28,0 % — cryzentsl, 40,0 % — mpaBocnaBHbIE,
57,8 % — umeroT BhIcIIee 00pa3oBaHUeE.

Ilpoyeodypa. TlpumeHsCs KPOCC-CEKIIMOHHBIN OTHOBBIOOPOYHBINA KOPPEIIs-
LIMOHHBIN TU3aifH ¢ UCMOIBb30BAaHUEM JAHHBIX COIMATBHO-TICHXO0JIOTHYECKOTO OMpO-
ca. Jlanabpie ObITH COOpaHBI ¢ MMOMOIIBIO OHJIAWH-aHKETHPOBAHUS, TIPOBEJCHHOTO
HE3aBUCUMON KOMMEPUECKON HCCIIEIOBATEILCKOW KOMIIAHUEHN TTOCPEICTBOM OMpoca
uX COOCTBEHHOI MaHeNn PEeCIIOHACHTOB 3a JEHEKHOE BO3HATPAXKICHHUE.

Hncmpymenmur. Bee 1mikanbl, paHee HE MEPEBEACHHbIE HA PYCCKUN S3BIK,
ObUTH amanTupoBaHsbl (cM. oxpoduee ['puropses u ap., 2018; Batkhina, Grigoryev,
2019). lns Bcex MyHKTOB MCTOJB30BANIach 7-To4uedHas mkana JIukepra, KoTopast
BKJIIOUYANa JUana3oH OTBETOB OT 1 (A6conomuo ne coenacen) no 7 (Abconomuo
coenacer). OTBETHI OICHUBAIIMICH TAKKM 00pa3oM, 9TO 00Jiee BHICOKHE OaylThl YKa3bl-
BaloT Ha 0oJiee CHIIbHOE OJ00peHrEe KOHIETH/ yTBep K aIeHNs. KoaddummeHTs! BHyT-
PEHHEH COrIacOBaHHOCTH JIJISl TEKYILET0 UCCIIeI0BaHUS MIPECTABICHBI B CKOOKaX.

He3asucumoie nepemennvle. Meowxcepynnogvie uoeonocuy. MexrpynmnoBbie
U/ICOJIOTUH OLICHUBAIIMCH MATHIO MyHKTaMu Kaxnas (I'puropeeB u np., 2018). Ipu-
MeEpBI IyHKTOB: «MeXIly STHUYECKHMH TPYIIaMH HE TOJHDKHO OBITh KYJBTYPHBIX
pa3Nu4uii, OHH JTOJDKHBI BBICTYTIATh KaK €AUHAas TPYIIa, MPUACPKUBAIOIIASCS KYIIb-
Typbl O6onbmuHCTBA HaceneHus» (AC, o = 0,78), «Bce moaum — nHANBUIYAIBHO-
CTH, ¥ TIOOTOMY paca U HaIMOHATBHOCTh He BaxHBD (D1, o = 0,89), «CymiecTByroT
pa3IUYUsa MEXKAY KYJIbTYPHBIMH M STHUYECKUMHU TPYIITaMH, KOTOPHIE BAXKHO yUHU-
TeiBaTh» (MK, o = 0,77) u «CymiecTByeT MHOXECTBO B3aMMOCBS3€H MEXIy pas-
JUYHBIMU KYJIbTYPHBIMH U 3THHYecKuMU rpynnamMm» (I1K, a = 0,83).

3asucumole nepemennvle. Imuoyenmpusm. J|BeHaaAlaTh MyHKTOB OLIEHUBA-
JM 1Ba KOMIIOHEHTA STHOLEHTPU3MA: BHYTPUTPYIIOBON (JOMEHBI: CINIOUEHHOCTD
U MPEJAaHHOCTh) U MEXTPYIIIOBOM (JIOMEHBI: MIPEANOYTEHUE, IPEBOCXO/ICTBO, YH-
cToTa, 3kcruryaranus) (Bizumic, Duckitt, 2012). ITpumeps! myHKTOB: «MBbI T0TK-
Hbl HANPaBUTh BCE YCWJIMS HA Pa3BUTHE €IMHCTBA, YYBCTBA OOLIHOCTU M COJU-
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JApPHOCTH B Halllel KyJIbType» (BHYTPUTPYHIIOBOM 3THOUEHTpU3M, o = 0,70),
«B OonbIIMHCTBE cyyaeB MHE OOIbIIE HPABSTCS JIOIU M3 MOEH KyIbTYpBI, YeM
U3 Apyrux» (MEeXIpynrnoBOil 3THOLEHTPU3M, o = 0,84).

Aemopumapusm npagozo moaxa. BoceMHanlaTh MyHKTOB OLIEHWBAJIN TPHU
KOMIIOHEHTa aBTOPUTapH3Ma MPAaBOro TOJIKA: arpeCCUI0, MOJUMHEHNE, KOHBEHIIMOHA-
mi3M (Dunwoody, Funke, 2016). Tlpumepsr myHkToB: «Heobxomumo kecTokoe
CUJIOBOE TOJABIIEHUE TPYIII, CIIOCOOHBIX MPEACTABISTh YTpo3y Ui OOILIECTBa»
(arpeccust, a = 0,77), «MblI JOMKHBI JOBEPATH TOMY, YTO TOBOPSAT HAIIH JIUJEPH»
(moguunenue, o = 0,78), «Tpaguuuu — 370 PyHAAMEHT 3J0pPOBOTO OOIIECTBA, UX
cienyeT yBaxaThy (KOHBEHIIMOHAINU3M, o = 0,87).

Opuenmayusa Ha coyuanvrhoe oomunupoganue. lllecTHaaath MyHKTOB Olie-
HUBAQJIM JIBa KOMIIOHEHTa OPHEHTAIMH Ha COLUAILHOE TOMHUHUPOBAHHE: JOMHHHU-
poBanue u antudranutapusm (Ho et al., 2012). [Ipumepsl nyHKTOB: «bbu1o OBI
MEHbIIIe MpobsieM, eclii Obl Kaxaas collMaibHas I'PyIa OCTaBalach Ha CBOEM
MecTe B uepapxuu obmiectsa» (momuHupoBanue, o = 0,78), «Hawm He ciemyer mnbl-
TaThCSl TAPAHTHPOBATH KaXJIOH TpyIIe OJWHAKOBOE KA4eCTBO KM3HW» (aHTHAra-
autapusM, o = 0,87).

Ananuz oannvix. Vicnonszys SPSS v.25, Obu1 poBeIeH CKPUHUHT JTaHHBIX,
BKJIFOYAsi TIPOBEPKY BBHIOPOCOB M MPOMYIIEHHBIX 3HAYeHMIA. J[JIs1 OLIeHKH B3auMo-
CBSI3EH MEXIy pacCMaTpUBacMBbIMHU MTPUMEPEHHBIMU HCIIOJIB30BAINCH TTAPHBIA KOP-
PENSIMOHHBINA aHaIu3, PETPECCHOHHBINA aHATN3 U SKCIUIOPATOPHBIN (PaKTOpHBIN aHa-
JIM3 METOJIOM OIIEHKH MaKCHUMAaJbHOTO MPaBIONOJ00HUS ¢ UCIOIb30BAaHUEM KOCO-
yroJyibHOro Bpamenus [Ipomakc ¢ Hopmanuzanueit Kaiizepa u napametpom, Kammna
paBHBIM 4.

PesynbTaThl

Ilpeosapumensvuulii ananus. Jlanable He MUMeNU HAOMIOJCHUI ¢ MPOMYIIEeH-
HbIMU 3HaueHusMU. [Tokazarenu paccrossuust Maxanano6uca, paccrosinus Kyka u
3HAUEHUS JIEBEPU/IKa HE BBISIBWIIM BHIOPOCOB B JaHHBIX, KOTOPbIE HEOOXOIUMO OBLIO
ObI UCKITIOYNTD W3 JAJIbHEHIIIEro aHanm3a. Bee 1mkansl iMeny mpruemMiieMyto BHyTpeH-
HIOIO COTJIaCOBaHHOCTH, o0 KponOaxa Haxoaunack B auamna3one ot 0,70 mo 0,89;
ee cpenHee 3HaueHue coctaBwio 0,81, YTO rOBOPUT O TOCTATOUHON HAJEKHOCTU
HCIIOJIb30BAHHBIX IIKaJ.

OnucarenbHas CTaTUCTHKA, BKIIIOYAIOUIAsl CPETHUE 3HAUEHUS] U UX CTaHAapT-
HbIE OTKJIOHEHMS], a TAK)KE PE3YJIbTAaThl KOPPEISALIMOHHOIO aHAIN3a IIPEICTABIECHbI
B Tabm. 1.

AC u3 Bcero Habopa pacCCMOTPEHHBIX IMEPEMEHHBIX ObLIT 3HAUMMO MOJIOKH-
TEJBPHO CBS3aH TOJIBKO C JBYMs KOMIOHeHTaMmu dTHomeHTpu3Ma (I'1). DJ1 Obur
3HAYMMO OTPHUIATENIBHO CBSI3aH CO BCEMH PACCMATPUBAEMBIMU MEPEMEHHBIMU,
kpome IIK u aBroputapnoro nogunnenus (I'2). CoorserctBenHo, MK 3naunmo
oTpHUIaTENbHO cBsizaH ¢ DJ1 u monoxurenbHo — ¢ [IK, BHyTpUTrpymoBbIM 3THO-
LEeHTPU3MOM U KoHBeHUuoHanu3MoM (I°3). [1K, momuMo 3HaUMMOM MONIOKUTENb-
HOM cBsi3u ¢ MK, ObUT 3HAUMMO OTPUIIATENILHO CBSI3aH TOJBKO C MEXTPYIIOBBIM
sTHoueHTpu3sMoM (['4).
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Tabavua 1

OnucaTtenbHas cCTaTUCTUKA U pe3ysibTaTbl KOppensauuoHHoro aHanu3sa (N = 225)
[Table 1. Descriptive statistics and correlation matrix (N = 225)]

MepemeHHble M (SD) 1 2 3 4 5 6 7 8 9 10
MexrpynnoBsie
naeonoruu
1. Accummnnsaumonnam 4,36 (1,25)
2. OTHUYeckui 439(160) 0,10
[anbTOHU3M
3. MynbTukyneTypa- g 27 g3 007  -0,19"+
nnM3m
4. Monukynetypannam 5,51(0,86) 0,04 0,10  0,45***
OTHOLEHTPU3M
5. Mexrpynnoso 3,34(1,18) 0,31*** -0,54*** 0,08 026***
6. BHyTpurpynnosonn  3,93(1,28) 0,17* -0,36*** 0,26*** 0,03 0,47***
ABTOPUTAPU3IM
npaBoro ToJsika
7. Arpeccus 3,11(1,15) 0,12 -0,29*** 0,10 -0,06 0,22*** 0,49***
8. Mop4ymHeHne 2,38(0,99) -0,04 0,01 -0,05 -0,12 0,02 0,39*** 0,56***
9. KoHBeHUpoHanmam  4,50(1,39) 0,06 -0,22*** 0,22*** 0,04 0,27** 0,70*** 0,47*** 0,45***
OpweHTtauns
Ha couymasnbHoe
JAOMUHMPOBaHNE
10. lomuHuposanne  3,09(1,12) 0,10 -0,41*** 0,13 -0,11 0,36*** 0,26*** 0,30*** 0,16* 0,13
11. AHTnsranutapmam  3,17(1,35) 0,04 -0,40*** 0,11 -0,05 0,30*** 0,17** 0,31*** 0,14* 0,11 0,78***

lMpumevanme. *** — p < 0,001; ** - p<0,01; * - p<0,05.

Tabnvua 2

Pe3ynbTaTtbl perpeccuoHHoro aHanu3sa (N = 225)
[Table 2. Results of the regression analysis predicting authoritarian and ethnocentric attitudes
for intergroup ideologies (N = 225)]

OTHOUEHTPN3M ABTOPUTapPHbIE YCTAaHOBKU
ABTOPUTaPU3IM OpweHTauusi Ha coumnanibHoe
rpasoro T1oJsika AOMUHnpoBaHne
MepemeHHble Mex- BryTpu- "
rpynroBos  rpynnoBoyi  Arpec-  Nopgum- OF;ZG_H' JoMuHu- AHTU3ranu-
cus HeHve W poBaHune Tapuam
HaUTN3M
lMpeaunkTopsb!
Accummnauyonnam  0,26*** 0,12 0,09 -0,04 0,03 0,07 0,01
STHMeCKMiA -0,48***  -0,30*** -0,26** 0,02 -0,18*  -0,37*** -0,38***
AaNbTOHU3M
Mynetukynetypa- g o5 0,22** 0,07 001 0,20 0,11 0,06
JNIN3M
MonwkyneTypa- -0,18* -0,05 -0,07 -0,12 -0,04 -0,13 -0,05
nn3m
R 0,38 0,18 0,10 0,02 0,08 0,19 0,16

lMpumevanne. *** - p < 0,001; ** - p <0,01; * - p <0,05.

P ezpeccuounbtﬁ aHaius. PGSYJ'ILTB.TBI OLICHKH pereCCHOHHOﬁ MOACIIN, B KO-
TOpOI\/JI OAHOBPEMCHHO YCTLIPEC MCKTPYIIIOBBIC NACOJIOTHHU BBICTYIIAJIM B KAYCCTBE
NpEAUKTOPOB aBTOPUTAPHBIX YCTAHOBOK U 3THOLCHTPpHU3MA, IPCACTABJICHBI B

TadI. 2.
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INokazatens akropa nndsuun aucrnepeun (VIF) npeaukTopoB BapsHpoBali-
csor 1,013 no 1,346, coctaBuB B cpeaneM 1,190, 4To cBUIETEIBCTBYET 00 OTCYT-
CTBHHM NMPOOJIEM ¢ MYJIbTUKOJUTMHEAPHOCTHIO B OLIEHUBAEMON PErpecCHOHHON MO-
nenu. CBsi3aHHas! ¢ MPEAUKTOPAMH JHUCTIEPCHs OOBSICHAEMBIX IIEPEMEHHBIX BapbUPO-
Banack oT 8 10 38 %, cpennee 3HaueHue — 18 %. AC ObUT 3HAYUMBIM TOJOKH-
TEJbHBIM IPETUKTOPOM TOJIBKO MEKIpynnoBoro sTHoueHTpusma (I'1), B To Bpemst
kak DJ] ObUT 3HAYUMBIM OTPHUIATEIHHBIM MPEIUKTOPOM BCEX OOBICHICMBIX Tie-
peMeHHBIX, kKpoMe aBTopuTapHoro nogunnenus (I'2). Ilpu srom MK 6bu1 3HaUHN-
MBIM TOJIOKUTEIHHBIM MPEAUKTOPOM TOJIBKO BHYTPUTPYIIIIOBOTO ATHOIEHTPU3MA
u kouBeHnmoHanu3ma (I'3), a I1K Obl1 3HAUMMBIM OTPUIIATEIILHBIM MPEIUKTOPOM
TOJIBKO MEXIPYNIOBOTo 3THOLIeHTpu3Ma (['4). ABTopuTapHOE MOAUYUHEHHE, KaK U
0’KHJIAJIOCh, BOBCE HE OBLIO CBSI3aHO C MEXKIPYNIOBBIMH UICOJIOTUSMHU.

Ixcnnopamopnwtit hakmopnwlii ananu3z. Pe3ynbTaThl SKCIUIOPATOPHOTO (hakx-
TOPHOT'O aHaJIKM3a MPeCTaBlICHbI B Ta0I. 3.

Tabnvya 3
PesynbTaTtbl 3KcnnopaTtopHoro ¢pakTtopHoro aHanu3a (N = 225)
[Table 3. Results of the exploratory factor analysis for the considered variables (N = 225)]

MepemeHHble D1 D2 ®3 D4
MexrpynnoBsie ngeonorum
1. ACCUMUNSLIMOHN3M -0,06 -0,05 0,36 0,01
2. OTHNYECKUIA anbTOHN3M 0,04 -0,24 -0,55 -0,01
3. MynbTukynbTypanmam 0,01 0,10 0,07 0,68
4. NonukynbTypanmam -0,05 0,01 -0,23 0,72
OTHOLEHTPU3M
5. MexrpynnoBoii -0,06 0,04 0,86 -0,18
6. BHyTpurpynnosom 0,62 -0,12 0,41 0,13
ABTOPUTEPU3M NPaBoOro TosKka
7. Arpeccus 0,68 0,18 -0,06 -0,04
8. MoaynHenve 0,87 0,07 -0,35 -0,18
9. KoHBEHUMOoHann3m 0,72 -0,13 0,14 0,13
OpweHTauunst Ha counanbHoe
JAOMUHMPOBaHNE
10. JomuHmnpoBaHmne 0,04 0,80 0,10 0,01
11. AHTUBranMTapmam 0,02 0,93 -0,03 0,06
% pucnepcumn 27,0 13,3 8,7 9,0
O6wunii % 27,0 40,3 49,0 58,0
Koppensiunn mexay dpakropamm:
D1 -
D2 0,23 -
»3 0,43 0,37 -
D4 0,15 -0,03 0,21 -

PesynbTaTsl Tecta anekBaTHOCTH BhIOOpKH Kaiizepa — Meliepa — OnkuHa u
chepuunoctn Baprierra (KMO = 0,7; x*(55) = 894,3; p < 0,001) cCBHAECTENBCTBYIOT
0 BO3MOKHOCTH BBIJICNICHUS] JAKTOPHOU CTPYKTYpHI JaHHBIX. [locexyrommii ananmm3
C COOCTBEHHBIMU 3HAUYEHUSAMH (PAKTOPOB OIpeNeNni YeThlipe (hakTopa, CBsI3aHHbIE
¢ 58 % olmel nucnepcuu, BpallleHUE COLLIOCH 3a MATh UTepauuil. B mepssiii
(bakTop, cBsi3aHHbIN ¢ 27 % aucnepcuy NMepeMeHHbIX, BOIIE] BHYTPUTPYIIIIOBOM

482 SOCIAL PSYCHOLOGY IN CULTURAL DIMENSIONS



I'puropses [1.C. Becmuux PY/{H. Cepusa: [Icuxonozus u nedazoeuxa. 2020. T. 17. Ne 3. C. 473490

STHOLICHTPU3M U BCE KOMITIOHEHTBI aBTOPUTApPH3Ma MPABOr0O TOJIKA; BO BTOPOH (hak-
Top (13 % nucnepcuu nepeMeHHbIX) — KOMIOHEHTHl OPUEHTAIIMH Ha COIHAIbHOE
JOMUHHpOBaHUE; B TpeTuil Gpaxtop (9 % nucnepcun nepeMeHHbIX) — MEKTPYIIIO-
Bo#t sTHOUEHTpU3M, AC u DJI ¢ oOpaTHBIM 3HaKOM; B ueTBepThIil dakrop (9 %
mucriepcun nepemenHbix) — MK u ITK. IepBblit 1 BTOpO#t (hakTopel cuibHEE BCe-
ro KOPpEIUpPOBaAIU C TPETHUM (HAKTOPOM.

OGcyxaeHune

B nanHoM uccrnenoBaHuu OblIa M3Y4E€HA POJIb PA3IMUHBIX MEXIPYNIOBBIX
UJICOJIOTUH B MOJAJIEP’)KaHUN aBTOPUTAPHBIX M ATHOLEHTPUUYECKUX YCTaHOBOK pycC-
cKkuX. Pe3yibpTaThl MOATBEPAMIIM THUIIOTE3bl B PA3JIMYHON CTEMEHH. 3a MCKIIIOYe-
HueM [2 (o B3ammocBszsax D/]), koTopas OblIa MOTHOCTHIO JOKa3aHa JaHHBIMH,
OCTaJIbHBIE — MOJYYMIIN JIUIIb YACTUYHOE 0OOCHOBaHHUE.

Bo-nepBbIX, M0-BUMMOMY, BCE B3aMMOOTHOILEHUSI MEXIYy paccMaTpUBAEMBbI-
MU IEpEMEHHBIMU MOXKHO OIUCAaTh B3aUMOCBS3bIO YeThIpeX (hakTopoB: 1) 3amur-
HOW MOTHBAlLIMEH, HAIIPABIEHHONW Ha KOJUIEKTUBHYIO 0€30MaCHOCTb M CILIOYEHHOCTh
(BHYTpPUTPYINIIOBOI ATHOLEHTPU3M U aBTOPUTAPHU3M IIPaBOro TOJIKA); 2) OpPUEHTA-
L[Mel Ha COLMAIbHOE TOMUHUPOBAHUE; 3) OpUEHTALMEN HA KYJIbTYpHOE JOMUHU-
pOBaHME U MPEBOCXOACTBO (MEXKIpynIIoBoi ATHOLEHTpU3M, AC 1 otpunanue I/1);
4) npunstue KyabTypHoro MHoroodpasust (MK u IIK). Pa3nenenue Ha counanb-
HO€ U KYJbTYpHOE JOMHUHHUPOBAHHUE HYK/1ae€TCsl B HEKOTOPOM MosicHeHuH. B noct-
coBeTCKOM Poccum Bee enie noaaepKuBarTCsl HCTOPUIECKN CIIOKUBIINECS THH-
YecKHe Mepapxuu, HO 0JJOOpEeHHe HEpaBEHCTBA MEXAY ITHUYECKUMM MEHBIIMH-
CTBaMHU WJIM MUTPAHTaMH M JOMHUHUpYIOIIEH rpynmnoil B Poccrn MOXET OCHOBBI-
BaThCs Ha MPEAINOJIaraéMOM IPEBOCXOJICTBE COLMATIBHOIO KJlacca M3-3a pa3HULIbI
B YpOBHE 00pa30BaHus, 10X0J1a ¥ COLMAIbHOro npoucxoxaenus (P2) win/u npe-
BOCXO/ICTBA JOMHMHUPYIOILEH KyJIbTYpbl, KOTOPOE COCTABISAET 3THOLUEHTpU3M (D3)
(Grigoryev et al., 2018). Ctaryc u KynbTypHas AUCTaHUMSA (WIK B LIEJIOM MEX-
IpYyTIIOBasi MOX0XKECTh) SABJSIOTCS KIIOUEBBIMU [Tt Poccuu dakTopamu B OLIEHKE
stHrueckux rpymm (Grigoryev et al., 2019). 3aech Takke HHTEPECHO YIIOMSHYTH
CIIIA B acmeKTe Tak Ha3bIBAEMBIX pacoevix omuouenuii.* TIpoGneMbl pacoBbIX
otHomeHui B CIIJA sBNIOTCS BO MHOTOM IMPOJOJIKEHHEM UMEHHO COLIMAJIBHO-
SKOHOMHYECKOT'0 PacCIOEHUs], KOI/la KJIaCCOBbIE IPAaHUIIbl TIOYTH MOJHOCTHIO COB-
MaJIal0T C pacOBBIMH, 0OJIE€ TOTO, OHH YK€ HEPa3TMINMO CMEIIaHBI C OTIPE/ICIICH-
HOM conmaiibHOM dKkojorueit (Williams et al., 2015).

Bo-BTOpBIX, 0COOEHHOCTH POCCUHCKOI0 KOHTEKCTa MOTYT IIOMOYb OOBSCHUTH
pacxoxk/ieHue MPeagoKEHHOr0 B TMIOTE3aX COLMO(YHKIIMOHAIBHOTO XapakTepa
YCTAHOBOK U IOJIyY€HHBIX pe3yibTaToB. Poccusi 3HAUNTENbHYIO YacTh CBOEH HC-
TOPHUH SIBJSUIACH KYJIBTYPHO TUTFOPATTUCTHYECKUM 00mIecTBOM. [Ipu 3TOM HEKOTO-
pble MPUHIMIIBI MOJIUTUKH MYJIbTHKYJBTYypadlu3Ma TaKKe MCTOPUUYECKU JI0JITOE
BpeMs ObUIM YacThIO HAIlMOHAIBbHOW NOIUTUKN Poccnu, 1, XOTS 3a4acTyro 3TH NPUH-

4 Baxno orMeTHTh, 4T0 B CIIIA M HEKOTOPHIX APYTHX CTPAHAX PACOBHIE PA3IMYUS — JTO
aHaJIOTr MeXITHHUYECKHX B Poccnu. JlnurenpHas agantanus K MECTHBIM 3KOJIOTHYECKUM YCIOBUIM
Y KOHTaKT C PYTHMMH TPYIIIAMH OTIPEACIISIOT Pa3Inyus MKy IPpyNaMy B Pa3BUTHU U MPOsIBIIE-
HUHM 0COOCHHOCTEH KYJIBTYphl M HHIUBHAyadbHOro noseaeHus (beppu, 2019). OcobenHo cyiie-
CTBEHHBIM pa3U4ueM SBISIOTCS (DEHOTHIMYECKHE OCOOEHHOCTH, OOBIYHO pENpe3eHTyeMble Kak
paca (WA SMHUYHOCMD).
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IUIBI TOJBKO JCKIAPUPOBAIKCEH Ha CIIOBAX, TEM HE MEHEe MYJIbTUKYJILTYPHAS UIE0-
JIOTHsI, TIO CYyTH, HUKOT/Ia He Oblia uyxnoi nis Poccun (I'puropees, 2017; Jlebe-
neBa u ap., 2016). IloaToMy MEXKYJIbTYpHBIE U MEKITHUUECKHE OTHOLICHMS HA
€e TePPUTOPUH MOTYT HOCUTH 00Jiee CII0XKHBIM M MHOTOYPOBHEBBIM XapakTep, a 3Ha-
YUT, [IPEJIOKECHHBIE CBSI3U MOT'YT HE IMETh IIPOCTOM JIMHEHHOM 3aBUCUMOCTH, & MEH-
MPOBAThCA W/WIKM MOAEPUPOBATHCA APYTMMH MepeMeHHbIMU. KpoMe Toro, BO3MOX-
HO, 4TO camMa 1o ce0e OpHEeHTAIMs Ha KyJIbTYpHOE TOMUHUPOBAHHUE U MTPEBOCXO/I-
cTBO B Poccun He mperonaraer akTUBHBIX, MOOMIIM3ALIMOHHBIX CTPATETH, a CKOpee
MPUBOAUT K MACCUBHOM, KOTHUTUBHO-a(h(hEKTUBHON peakuuu B popMe MEKIPYII-
MOBOM MPEAB3ATOCTU M3-3a OTCYTCTBHUSI YyBCTBa 0€30MaCHOCTH, TaK Kak 0a30Boe
YyBCTBO 0O€30MACHOCTH CBS3aHO C NMPHHATHEM TeX, KTO OTJIMYAETCS, B TOM UYHUCIIEe
u B Poccun (barxuna, Jlebenera, 2019; Jlebenera u np., 2016). 310 MOXKET OBITH
TaK)Ke CBA3aHO ¢ 0COOCHHOCTSIMH MEXIpynmnoBoi nuddepeHnuanuu B hpopme co-
nocmaeinenus 1 npomueonocmasieHus, a Takke B LEJIOM CTpaTeruil moajaepxa-
HUS TIO3UTHUBHOM TPYIIOBON MASHTUYHOCTH B MpOIECCE MEKITHUYECKOTO BOC-
npusitus B Poccun (Credanenko, 2009).

Haxkownern, kak u nmpeanosiaranock, y pycckux 3] MoxeT criocoOCTBOBAThH HE
WCIOJIb30BAHUIO 3THUYECKUX KATETOPUid JIJIsl BBIBEACHUS CYKIECHUN O IIpe/ICTaBu-
TEJISIX ayTIPYII, @ PACCMOTPEHHUIO UX B PaMKax UAEH, 3aJ0KEHHBIX B KOHIECIIUN
nepconamzarmi. [IpenmymiectBa 3/, 0cOOEHHO 7151 KyJIBTYPHO TUCTAHTHBIX TPYIII,
B POCCHIICKOM KOHTEKCTE 110 CPAaBHEHHUIO C OCTABIIUMHUCS TPEMs MEKTPYIIIOBBIMU
WICONOTHAMHU TaKXKe ObUTA MPOJeMOHCTpUpoBaHbl panee (I'puropreB u ap., 2018).
Ces3p MK, B popMe BaKHOCTH TIPU3HAHUS MEXTPYIIIOBBIX PA3INudii, C BHYTPH-
IPYNIOBBIM 3THOIEHTPU3MOM (TO €CTh OpMEHTAIMel Ha CIIOYEHHOCTh M IpeJaH-
HOCTb) U KOHBEHIIMOHAJIU3MOM (WJIH TPaJULIMOHATU3MOM) MOXET yKa3blBaTh Ha
HEKYIO0 TPaJUIMOHHOCTh U YK€ UCTOPHUECKH CIOKUBUIYIOCS BaKHOCTH YTBEPKIE-
Hus «Poccusi — MHOrOHaIMOHAJIbHOE TOCYIaPCTBO» JUISl PYCCKUX. DTO TaKXkKe COo-
OTBETCTBYET JaHHBIM OMPOCOB OOIIECTBEHHOI'O MHEHHMS; KaK OTMEYAeT B CBOEM
ananmusze JI.M. JlpoGuxea (2019), mojgoBrHA OMPOLICHHBIX MOAJIEPKUBAET TO3HU-
uuto «Poccust — rocyapcTBO MHOTOHAIIMOHAIBHOE, BCEX HAPOJOB» B IMPOTHBOBEC
JpYyTOH TIOJOBUHE, CUUTAIOLIEH, UTO Y PYCCKHUX JOJKHBI OBITh KaKHUE-TO IPEeUuMy-
miectBa. TeMa MperMMyUIeCTB HANpsSMYIO CBsi3aHa C BOMPOCOM O€30MacHOCTH U
3alIUTHBIX MOTHUBOB, TaK KaK yTpaTa PyCCKUMHU JOMUHHUPYIOILIETO CTaTyCca MOXKET
BOCIPUHUMATHCS UMM Kak JuckpuMuHaius. [ns cpaBHenus, onpoc B CIIA mo-
Ka3bIBAET, YTO Oelible aMEPUKAHIbl PACCMATPUBAIOT Pacu3M KaK UIpy ¢ HyJIEBOU
CYMMOM, KOT/Ia CPey HUX BOCHPHUATHE MEHBIIECH MEXIPYNIOBON MPEAB3ATOCTH
10 OTHOUICHHUIO K YEPHBIM aMEepUKaHI[aM CBSI3aHO C €€ YBEJINYECHHUEM IO OTHOIIIe-
HUIO K O€JbIM aMepHKaHIaM, TO €CTh POSBICHUEM TaK Ha3bIBAEMOTO 00paAmHO20
pacuzma (Norton, Sommers, 2011). OGe onucaHHble CUTyallUM MOTYT OTHOCUTCS
K TUIHUYHBIM MOCJIEJICTBUSAM aCUMMETPUU B TPYIMIIOBOM CTaTyce, Korjga B ooOiie-
CTBE COCYIIECTBYIOT JOMHUHUPYIOLIAsi U HETOMUHUPYIOIINE TPYIIIIHL.

3aknyeHue

PesynbTate! uccnenoBaHus MO3BOJISIOT CIENaTh CIEAYIONe BHIBOBL. ['1 Obuta
MOATBEPKIeHa YacTHUHO, AC MOJOKUTEIBHO CBSI3aH TOJIBKO C MEXTPYIIOBBIM
sTHOIIEHTpU3MOM. [2 nokazaHna moaHOCTHIO, D/l OTpUILIATENTFHO CBSI3aH C BHYTPH-
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TPYNIOBBIM U MEXTPYIOBBIM 3THOIIEHTPU3MOM, aBTOPUTAPHOI arpeccueil, KoH-
BEHIIMOHAIM3MOM, a TaKXe JOMHHHPOBAHHEM W aHTHATanuTapusmMom. I'3 oboc-
HOBaHa 4acTu4HO, MK MOI0XUTENBHO CBS3aH TOJIBKO C BHYTPUTPYNIIOBBIM 3THO-
LEHTPU3MOM M KOHBEHIIMOHATM3MOM. 4 Taioke yacTHuHO noarBepauiack, [1K 6bu1
OTpULATCIIBHO CBA3AaH TOJIBKO C MCKTPYHIITIOBBIM 3THOLICHTPU3MOM.

MHoOromMepHbIi aHaIn3 B3aUMOCBSI3EH MEXKIY PACCMOTPEHHBIMHU MEPEMEHHBI-
MU MO3BOJISICT BBIACIIUTH HECKOJIBKO ACIICKTOB MCKKYJBbTYPHBIX YCTAHOBOK pPYyC-
ckux: 1) coxpaHeHHe CTaTyca-KBO (TO €CTh y PYCCKUX JIOJDKHBI COXPAHSATHCS KaKue-
100 MPEeNMYIIECTBa) Ha OCHOBE MPEBOCXO/ICTBA B COLIMOIKOHOMUYECKOM CTaTyce
WM TIOMUHUPYIOIIETO ¥ MPUBUIETHPOBAHHOTO MOJI0KEHUS CBOEH KyIBTYphI; 2) o0ec-
NICUCHUC 3alllUThI OT AYTTPYHIIIOBLIX YI'PO3 MOCPECACTBOM MOAACPKAHUA CIUIOYCH-
HOCTH U JOAJILHOCTH, UCTIOJIBb3YSl )KECTKHE COI[MAIbHbIE HOPMBI U HaKa3aHUE 3a UX
HapylieHue; 3) HeKOTOpoe MPU3HAHNE MHOTOHAIIMOHAIBHOTO ¥ MOJIUKYIBTYPHOTO
XapakTepa pOCCHICKOro 00IeCTBa U BaXKHOCTH MOJIEPKaHUs ATOTO aCHeKTa.

B TeopernueckoM IUTaHe MOJYyYEHHBIE Pe3yJIbTaThl YKa3bIBAIOT HA TO, YTO IPU
PacCMOTPEHUH MEXKYJIbTYPHBIX OTHOMIEHUH B Poccun HeoOxoanma nuddepenim-
alyAa MCKTPYIIOBLIX YCTAHOBOK CPa3y MO HECKOJIBKUM OCSIM, KOTOPBIC BBIXOOAT 3a
TPaHUIIbI POCTOrO BOMpoca 00 OTHOIIEHWH K KyJIbTypHOMY MHOrooOpaszuto. Cyiie-
CTBEHHBIMH 3JIECH SBJISIOTCS BOIPOCH! O TPYIMIIOBBIX MO3UIMAX U Oe3omacHocTu (Jle-
oenesa u ap., 2016; Berry, 2016). B npaktrdeckom IIaHe apTUKYJIUPOBAHHAS MEXK-
rpymmoBast uaeonorus B Poccun, kak u mo0ast [pyrasi HASONorus B ee (PyHKIHO-
HaJbHOM (MM MOTHBaIOHHOM) acriekTe (Jost et al., 2009), nomxkHa: 1) obecneuu-
6amv ConUOAPHOCMb, B TIO3UTUBHOM KITIOUE MPOSICHSAS BOIPOC O TPYIIIOBBIX MO3U-
usAX Ha 6a3e Kak COIMOAPKOHOMHYECKOT0, TaK M KYJbTYPHOTO cTaTtyca; 2) eapan-
muposams 6€30nacHOCMb, STAMUHUPYS MEKIPYIIOBBIE YIpo3bl;, 3) npedrazams
onpedenenHocns, GOPMUPYS MOZUTUBHYIO MPAXKAAHCKYIO UIEHTUYHOCTb, BO3MOXK-
HO, Ha HEKOTOPBIX MpUHIHIAX D/], HEMPOTHUBOPEUNBBHIM 00PA30M UHTETPHUPYS BCE
OCTaJIbHBIE COLIMANBbHBIE UACHTUYHOCTH.

Baaronapnoctu U ¢uHaHcupoBanue. lccnenoBannue BBIOIHEHO 3a cueT rpaHTa Poc-
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as well as Authoritarian and Ethnocentric Attitudes of Russians

Dmitry Grigoryev
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Abstract. The article considers the relationship of different views on ethnocultural diver-
sity (intergroup ideologies) and authoritarian and ethnocentric attitudes of Russians. This is
an important issue because, having the status of a culturally dominant group, it is the ethnic Rus-
sians who largely determine the mutual character of intercultural relations in Russia. In this
regard, an empirical study was carried out aimed at (1) testing the relationship of intergroup
ideologies (assimilationism, colorblindness, multiculturalism, polyculturalism) with other attitudes
relevant to intercultural relations (ethnocentrism, right-wing authoritarianism, social dominance
orientation) and (2) testing their sociofunctional orientation. A cross-sectional one-sample correla-
tion design using data from the socio-psychological survey was applied. According to the re-
sults of the study on a sample of 225 ethnic Russians, it was found that: (1) assimilationism
was positively associated with intergroup ethnocentrism; (2) colorblindness was negatively associ-
ated with intragroup and intergroup ethnocentrism, authoritarian aggression, conventionalism
as well as dominance and anti-egalitarianism; (3) multiculturalism was positively associated
with intragroup ethnocentrism and conventionalism; and (4) polyculturalism was negatively asso-
ciated with intergroup ethnocentrism. In addition, it was proposed to distinguish four dimen-
sions of the considered attitudes for a general description of intercultural relations in Russia:
(1) protective group motivation aimed at collective security and cohesion (intragroup ethno-
centrism and right-wing authoritarianism); (2) social domination orientation (dominance and
anti-egalitarianism); (3) cultural dominance orientation and superiority (intergroup ethnocen-
trism, assimilationism and rejection of colorblindness); and (4) acceptance of cultural diversi-
ty (multiculturalism and polyculturalism). The results were discussed in terms of the importance
of taking into account the historical development of intercultural relations in Russia.

Key words: intergroup ideologies, ethnocentrism, right-wing authoritarianism, social
dominance orientation, cultural diversity, mutual acculturation, sociofunctional approach
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Abstract. The difference between generations is becoming increasingly apparent in the mo-
dern world. These days, one can observe over and over again how the intergenerational transmission
of values is violated, and the differences between generations are becoming more and more notice-
able. A number of studies are focused on the features that distinguish modern generations from each
other, the values of generations as well as the perception of these values both by a particular genera-
tion and members of cohorts interacting with it. Some researchers note that the modern young gene-
ration (the so-called ‘Generation Y’, ‘Gen Y’ or ‘millennials’), in comparison with their parents
(the so-called ‘Generation X’, ‘Gen X’), is characterised by a rejection of previously accepted criteria
for social maturity (which can be understood as compliance with a number of social-psychological
standards). However, there are practically no studies addressing this topic. The article describes
a quantitative and qualitative study conducted in three stages, which involved 349, 25 and 100 sub-
jects respectively. At the first stage, the data of the Russian longitudinal monitoring survey (RLMS)
of households conducted by HSE University were used and analysed; at the second stage, a series of
semi-structured interviews was conducted on the topic of perception of social maturity; at the third
stage, the values of generational cohorts were investigated using the Rokeach Value Survey (RVS)
and the author’s questionnaire, which makes it possible to assess the influence of the cultural context
on the formation of values. Within the first (auxiliary) stage, the basic hypothesis was confirmed
about the differences in the compliance with the social maturity criteria (age of marriage, presence of
children in the family, financial independence) among the young (Y) and older (X) generations of
modern Russians. As part of the second stage, the features of the perception of these differences were
identified. And at the third stage, it was proposed to interpret the differences using the values identi-
fied in millennials and the features of the perception of these values by themselves and Gen Xers.

Key words: Generation Y, Generation X, values of generations, social maturity, crite-
ria of social maturity

Introduction

Violation of the intergenerational transmission of values is increasingly be-
coming the subject of social-psychological research in Russia and abroad (Mart-
sinkovskaya, Poleva, 2017; Pishchik, 2015; Rikel, 2019; Starchikova, 2012; Gil-
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leard, Higgs, 2005; Twenge, Campbell, 2009). ‘Generations’ can be considered as
large social groups (Andreeva, 2001), and the social-psychological operationalisa-
tion of this term is based on K. Mannheim’s classical understanding through
the impact of the social and cultural context on age groups (Mannheim, 1997). In close
examination, the problem of generations is analysed and popularised in most modern
works by social psychologists, sociologists and cultural scientists. Scientists point
to the factors that form generations, the grounds for distinguishing generations,
the main characteristics inherent in members of one generation. Based on a com-
bination of factors, various typologies of generations of varying degrees of popularity
are proposed (Levada, 2011; Pishchik, 2015; Semenova, 2003; Strauss, Howe, 1991;
etc.). As the basic features that distinguish modern generations from each other,
scientists often highlight values and related features of mutual perception of genera-
tions based on the perception of these values (Pishchik, 2015; Shevchenko, 2013;
Hershatter, Epstein, 2010; Lyons, Kuron, 2014; Lusk, 2007; Parry, Urwin, 2010).
Regardless of the specific names in various typologies, a number of Russian
and foreign researchers note that the modern young generation (late 1980s—1990s),
in comparison with their parents, is characterised by a rejection of previously accepted
social maturity criteria (Ilyin, 2012; Martsinkovskaya, Poleva, 2017; Khriptovich,
2015; Arnett, 2000; Billari, Liefbroer 2010; Calcutt, 2010; Omelchenko, 2012).
Russian Gen Y members, born in 1985-2003 (this classification is conven-
tionally accepted as the most popular within the framework of this study), were
born during radical and controversial changes in the economic and political struc-
ture of our country. The values and features of this generation were determined by
the economic and political factors (globalisation, the collapse of the USSR, libera-
lisation of public life) and the development of information technologies (Internet,
social networks, etc.) (Radaev, 2019). Millennials are often characterised by high
expectations, a trend towards fast and constant consumption and a desire to quickly
achieve high career results and financial well-being (Khriptovich, 2015). At the same
time, the instability of the political and economic situation in the country led to
the desire of parents to protect them from various dangers, providing them with con-
trol and special care, so that some of the millennials turned out to be reluctant to
go away from under the parental ‘wing’ (Rean, Shagalov, 2018). This can be illus-
trated by the fact that higher education is perceived by some millennials not as
professional preparation for adulthood but as a continuation of the childhood peri-
od (Ilyin, 2012). This consideration allowed a number of authors, as we see it,
to make an overly radical, not empirically confirmed conclusion about the perso-
nal immaturity, infantilism, and irresponsibility of millennials (Khriptovich, 2015).
It is the desire to test these categorical conclusion about the immaturity of
millennials that formed the basis of our study. We understood maturity not as
a characteristic of the features of human development at different age stages (Pat-
turina, 2006) and not as a personality trait, but as a criterion for the compliance
with social standards that existed in a number of previous generations prescribed
by society for a certain age (Kon, 1999; Anisimov, Kireeva, 2010) (forming a family
and learning the familial and parental social roles, beginning labour activity asso-
ciated with financial independence). These criteria were analysed in the context of
the Generation Y values as well as the perception of the millennials by the Gen
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Xers (born in 1964-1984), since the analysis of behavioural patterns without
considering this perception and the value orientations that determine it seems in-
complete.

Methods

The purpose of this study was to identify the features of the perception of
social maturity criteria and values associated with this perception among the younger
generation (Y), as well as the perception of these values by the older generation (X).
The object of the study was Generation Y and the subject was the perception of
values associated with social maturity criteria.

The study was conducted in three stages (the first and second stages in coop-
eration with A.V. Milyukhina, the third stage in cooperation with S.V. Dorenskaya).
At the first (auxiliary) stage of the study the distinctive features of millennials
were confirmed in the context of social maturity criteria. To achieve this, we used
the cohort analysis method to analyse data obtained from the Russian Longitudinal
Monitoring Survey (RLMS) (https://www.hse.ru/rlms/), which has been conduct-
ed by the National Research University Higher School of Economics (NRU HSE)
annually since 1994, and highlight the issues characterising the indicated maturity
criteria (related to having a family, children and gainful employment). The responses
of twenty-year-old subjects born in 1974 (the so-called ‘core’ of Generation X)
and in 1995 (the ‘core’ of Generation Y) were compared.

At the second (main) stage of the study, differences in the perception of these
social maturity criteria between the older and younger generations were revealed.
In order to accomplish this task, in-person semi-structured interviews were conducted
based on an analysis of projective situations involving the concept of maturity.

Examples of situations. (1) “A couple — a man (aged 28) and a woman
(aged 26) — live together for several years, rent an apartment, do not register their
marriage, employed, frequent travellers, do not plan to have children in the next
couple of years”. (2) A woman (aged 27), works for a prestigious company, is re-
ceiving a second higher education, lives separately from her parents. She has
some relationships but does not consider them seriously, is in search of a life part-
ner. She spends her spare time attending various cultural events, theatres, clubs,
and practising yoga.

The interviews contained the following questions: 1) Describe the person(s).
How do you perceive him/her/them? What criteria do you follow when describing
him/her/them in this way? What do you pay attention to in this situation? 2) What
do you think are the reasons for this lifestyle? (3) What is your attitude to this life-
style?

At the third (main) stage of the study, the values of Generation Y were studied
with the help of (a) the Rokeach Value Survey; (b) the author’s methodology,
which makes it possible to reveal the peculiarities of the influence of the cultural
context on the formation of generations and evaluate the perception of the genera-
tional values by representatives of older generations (in this case, Generation X).
In particular, the Gen Xers were invited to answer the question “What values, in your
opinion, are characteristic of millennials?”” and to complete a number of sentence

EZ TS

fragments (for example, “A4 typical millennial is convinced that...”, “The meaning
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of the life for a millennial is...”, etc.). This stage of the study was conducted to
interpret the differences in perception and behaviour. Some of the results of this
study are described separately (Rikel, Dorenskaya, 2017); here we use only data
related to value problematics and associated social maturity criteria.

Samples. The first stage: 349 subjects: 159 subjects of the older generation
X (born in 1974) and 190 subjects of the younger generation Y (born in 1995).
The second stage: 25 subjects: 12 Gen Xers aged 42-49 and 13 millennials aged
22-25. The third stage: 100 subjects: 65 millennials (the average age = 23.2 years)
and 35 Gen Xers (the average age = 40.3 years).

This particular age of the subjects was chosen according to the traditional
analysis logic for intergenerational research of the so-called ‘generation core’, i.e.
a group of people born in the middle of the generation cycle distinguished by so-
ciologists. This approach, taking into account some criticisms regarding the study
of the characteristics of generational cohorts, nevertheless, makes it possible to
increase the internal and constructive validity of the results obtained by “clearing”
the sample of subjects belonging to the borderline, so-called “echo-generations”
(Becton et al., 2014; Costanza et al., 2012; Egri, Ralston, 2004; etc.).

Data processing methods. The data obtained were processed using Pearson’s
chi-squared test at the first stage (to identify differences), high-quality content ana-
lysis at the second stage and Mann — Whitney U-test for independent samples at
the third stage (to identify differences).

Results

The auxiliary (first) stage of the study. Significant differences were identi-
fied with respect to all three considered behavioural social maturity criteria. Thus,
sample analyses of 1994, 2000, 2005, 2010, and 2015 showed significant diffe-
rences (x~ = 27.761; p = 0.000) in the respondents’ answers about their marital
status (see Figure 1): the respondents of the older generation have a significantly
higher percentage (30.8%) of the answers “I am in a registered marriage” as compared
to the younger generation (4.2%). There is a tendency for an increasing number of
answers “We live together but do not register our marriage” from 2000 (4.8% of
the respondents born in 1980) till 2015 (13.2% of the respondents born in 1995).

Significant differences were revealed ()* = 16.229; p = 0.000) in the answers of
respondents born in 1979 and 1990 to the question about the presence of children
(see Figure 2). Thus, more than a half (54.7%) of the respondents born in 1979
answered this question positively at the age of 25, and the percentage of positive
answers for respondents born in 1990 was much lower — 36.5%.

Significant differences were revealed (y* = 14.789; p = 0.001) in the answers of
the respondents of the older and younger generations to the question “Does your
work ensure your financial independence?”. The percentage of the respondents of
the younger generation (26.1%) who answered positively to this question is much
lower as compared to that of the respondents of the older generation (43.4%) (the an-
swers of the millennials were compared with the answers of the Gen Xers given
more than 15 years ago).

The confirmed differences between the generations in all the three criteria of
compliance with the standards of social maturity allowed us to move from the auxi-
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liary stage to the main one, i.e. a discussion of the social-psychological characte-
ristics of the perception of these differences and values that accompany them.

100,0% o
69,7% 74,6% 77,1% 82,6%
75,0% 61,0% ,7%

50,0%
30,8%
23,6%

25,0% ey 12,2%12,2% 10,2%12,3% 13,2%
! 0

4,2%

0,0%

1974 1980 1985 1990 1995

B Never married Married H Live together not married

Figure 1. The marital status of 20-year-old Russians born in different years
(years of birth are shown on the horizontal axis)
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54,7% 55,3%
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0,
50,0% 36,5%

25,0%

0,0%
1979 1985 1990

EYes No

Figure 2. The presence of children among 25-year-old Russians born in different years
(years of birth are shown on the horizontal axis)

The main (second and third) stage of the study. Within the second (qualitative)
stage, we analysed the interviews of members of the two generations (X and Y).
In interviews with the majority of Gen X respondents, there were phrases denoting
their perception of the generational differences from the younger generation: “Well,
they began to live differently — this is also good”, “But still, there was another
life”, etc. The older generation generally does not condemn the tendency of young
people toward later marriage, birth of children and entry into working life: “Actu-
ally, I don’t care”, “I neither reproach nor support them”, “And when she is 16
and she is told ‘go get married’, it is as if we are in Central Asia: I can’t under-
stand it. She still wants to live for herself...”). However, there are also negative
assessments as to: (a) the increased number of civil marriages: “Well, it’s not good,
because it’s not responsible”, “To get married and keep house together, one should
have the guts. This is also selfishness in addition”’; (b) unwillingness to have children:
“I think that sooner or later a woman will want her own nest and her children.
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Or what is the point in this existence, in this life?”; (c) trend toward a later entry
into working life: “Yes, idler. Or spoiled”, “Well, that is, those who are freeloading
off their parents do not think about anything, wasting their lives ”. Speaking about
the possible reasons for such trends, the respondents of the older generation men-
tion: (a) the priority of a career and the desire to earn more money, receiving higher
education by modern young people, including the need to obtain knowledge “be-
cause of technological progress” (“And the fact they have children later, perhaps,
it’s because nowadays many of them are getting higher education, making a ca-
reer”); (b) the positive economic changes, thanks to which parents have the op-
portunity to financially support their adult children (“Well, because before, actu-
ally, there was neither money nor food. And people tried their best to survive faster,
faster, faster”); (c) the growing needs and opportunities of modern young people
and a more favourable economic situation in the country (“Yes, it’s all about fi-
nances. Then people probably became more interested in living. They want some-
thing more than just washing their pants”, “We had fewer needs before, there was
no such purpose as to earn money, and then only to have a child”); (d) the propa-
ganda of the consumer lifestyle and hedonistic values ( “No one says: ‘Take a loan,
buy a pushchair, give birth to a child’. Everyone says: ‘Buy yourself a car, a ticket
to the Maldives’ ). In addition, the economic difficulties for creating a family were
noted ( “The state does not support young families, either”).

At the same time, members of the older generation recognise marriage,
the presence of children and employment as maturity criteria. For example, many
respondents describe a working woman (even without a husband and children) as
a mature person ( “‘Well, without a family. So she must be looking for a man, she hasn’t
found one yet — she’s looking for a life partner — if he’s not there, then where is he
to be found? ). Many respondents consider marriage registration an important and
serious step, and reluctance to enter into official relations and have children as
a desire to avoid responsibility ( “not planning a serious life”, “not good, because
it’s not responsible”’), which is also explained by personal qualities (“‘This is selfish-
ness in addition”’), the immaturity of a person ( “They have not grown yet”, “But she
does not need a family. Psychologically, she has not yet come to this ) and he-
donistic values (“They live for their own pleasure”, ‘‘fixated on earning income,
enjoying prosperity”, “travelling, living for themselves, having fun”). The respon-
dents also emphasised the importance of personal maturity for creating a family
(“First you should represent yourself as a personality. Now, I am ready to work,
I am ready to get married, I am ready to give birth to children”). It is noteworthy
that the majority of the respondents interpret a woman’s having a child at such
a young age as an accident, rather than a conscious decision ( “Because she ‘got
knocked up’, of course”).

Most millennials, like the members of the older generation, reflect upon
the very fact of the differences between their generation and the changing conditions
of the surrounding reality as compared to the conditions in which their parents
lived: “They have grown old and do not follow the fashion. In our time, a man
without education is a man without a future, he will remain a locksmith for life”;
“They are not fixated to the fact that one needs to buy an apartment, register
a marriage; they are kind of modern, so to say. Well, now I think a lot of couples
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live like that and it’s normal for them”. In general, the representatives of the younger
generation are more positive about the tendency toward later marriage and the birth of
children in comparison with the older generation: “Perhaps this is even more cor-
rect”; “There will be fewer couples who have children through carelessness or to
be like everyone else so as not to be different”. The reasons for the trend to start
a career later, according to the younger generation, are as follows: (a) the changed
hierarchy of values; (b) the increased terms of studies due to higher education
(“Because education has lengthened in terms, and with full-time study it is impos-
sible to do everything well’); (c) the immaturity and unwillingness to start a fami-
ly (“I think that, if people are ready to start a family, let them do so, but there are
fewer such people”). At the same time, the younger generation often speaks of
achieving a certain level of self-development and self-realisation as the needs of
the modern young generation (“Perhaps people now want to devote themselves
more to developing their own personalities rather than to starting and supporting
a family as a unit of society”’) and as a necessary factor for starting a family that is
not noted by the members of the older generation ( “Indeed, I think that a family
needs to be started when you yourself are mentally and financially prepared to
provide your family and raise a child. That is, you need to develop yourself to
a certain level”). Far more respondents of the younger generation, as compared to
the older generation, note the importance of financial security for creating a fami-
ly (“They are not yet well-off enough to start a family. Therefore, they are earning
money”). The reasons for the trend towards a later start of family and working life
also include the improvement of economic and social conditions and the resulting
increase in the needs of young people (“And you think: ‘don’t want to enclose
myself in an apartment with my husband and child, I want to go now and see
the world. Why shouldn’t I?” 7, “And education was different before, there was
no choice: work and the only alternative to work is family”’). One can also note
such personal characteristics of modern youth as individualism (“Well, in princi-
ple, people now don’t see value in marriage, we seem to have a sort of individua-
listic culture rather than familial or collectivistic”’) and the spread of hedonistic
values (“Everyone wants to live well, live with pleasure”). It is curious that often
the respondents blame the parent generation for this trend because of hyper-
custodial behaviour towards children (“Parents treat children like children much
longer”, “I think parents cared for him too much”).

The perception of the above maturity criteria by the younger generation is
different from that of the older generation. Most respondents give a positive as-
sessment to the couple, who do not seek to register their relationship, saying that
in the modern world this is a normal model of behaviour, explaining their position
by the fact that marriage now “does not matter at all”. The younger generation
perceives such people as having hedonistic value orientations (“7They probably
feel comfortable this way — not to change anything, but just have fun together”),
striving for self-realisation and financial solvency (“They are not yet well-off to
start a family”). The unwillingness to have children is perceived by the respon-
dents of the younger generation as a desire to avoid responsibility (“They don’t
want to burden themselves with children’’) and immaturity (“That is, they live for
themselves. Maybe even with some kind of infantilism, as it were”). That is, nega-
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tive assessments of situations that demonstrate immature behaviour according to
the criteria of marriage and the presence of children are practically not found in
the younger generation.

The criterion of working life is also perceived by the younger generation
differently than by the older one. Half of the respondents rated a non-working stu-
dent as immature ( “Dependent”, “Looking like some kind of infantile’). However,
the explanation of such a lifestyle is different from that of the older generation:
the younger generation is less likely to attribute negative personal qualities to such
a person, more often they say that the reasons are the family’s well-being and
(as mentioned above) hyper-care ( “Perhaps, the parents insist on this way of
life”’). The perception of the younger generation of a situation that demonstrates
the standards of the older generation in “mature” behaviour is mainly based on
negative assessments (It seems like I should pop a kid so as not to be different?”,
“Call this a hunch but they somehow rushed into it”).

The third (quantitative) stage of the study. The revealed difference in rela-
tion to social maturity criteria was interpreted using the analysis of the third
(quantitative) stage of the study, which was focused on the values of millennials
and the perception of these values by Gen Xers. Thus, the following criteria are
rated by the millennials higher as compared to the Gen Xers: ‘Pleasures’ (u = 62.7)
(fourth place vs. ninth place), ‘Diversity’ (u = 62.7) (third place vs. sixteenth place),
‘Individuality’ (u = 64.1) (second place vs. nineteenth place). The top five values
according to the millennials also includes ‘Knowledge’ (n = 63.5) (according to
the Gen Xers, it is ranked only thirtieth). In turn, ‘Social Utility to Society’ (n = 36.9)
is ranked only seventeenth (but fifth, according to Gen X); ‘Happy family life’ is
ranked sixteenth by the millennials (n = 37.4) (whereas it is ranked tenth, accor-
ding to Gen Xers).

Table

Gen Y values (according to Rokeach Value Survey)
as perceived by millennials themselves and by Gen Xers

Rank Gen Y values (self-perceived) Gen Y values (perceived by Gen X)
1 Comfortable life Comfortable life
2 Pleasure Pleasure
3 Inner harmony Interesting job
4 Self-development True friendship
5 Social recognition Health

Answering the question “What values do you think are characteristic of mil-
lennials?”, the Gen Xers ascribe to them the desire for a ‘Comfortable life’ (first
place), ‘Pleasures’ (second place), ‘Interesting work’ (third place). The millennials
perceive themselves in a similar way: when they answer the question “What values
do you think are characteristic of Gen Xers?”, they also mention ‘Comfortable life’
(first place) and ‘Pleasures’ (second place), adding ‘Development’ and ‘Public
recognition’ (fourth place) and (fifth place) respectively (see Table).
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Discussion

The data obtained at the third stage indicate that there exists a certain value
gap between the generations under study, which was confirmed in a number of pre-
vious works (Yemelyanova, 2019; Martsinkovskaya, Poleva, 2017; Rean, Shagalov,
2018; Omelchenko, 2012). The results can be combined and, as a result, we can
note that millennials are characterised by a shift in values towards individualistic
ones associated with hedonism and self-development and, accordingly, indicate
a certain rejection of conditionally collectivistic values, a decrease in the signifi-
cance of family values, which was also confirmed in a number of earlier studies
(Radaev, 2019; Khriptovich, 2015; Billari, Liefbroer, 2010).

In this context, it is curious enough that the perception of the millennials by
themselves and the perception of the millennials by the Gen Xers is in logical conso-
nance (both the Gen Xers and the millennials see the latter as an individualistic
generation, striving for self-realisation and hedonism). But at the same time, the fac-
tor of well-being (‘Money’), the importance of which both generations attribute to
the millennials (first place), in fact, does not find a place even in the top ‘five’ of their
values. The Gen Xers do not blame the millennials for their individuality and chan-
ging the social maturity criteria, find excuses for them in the changed social con-
text (e.g. desire to make a career, receive an education; positive trends in the economy,
the cult of consumption) and, as a result, in the values of millenials; but neverthe-
less, they think of the younger generation as less mature, and often as trying to avoid
responsibility (if they do not want to have children and start a family).

In the perception of the millennials, the changed social context is not something
that has to be accepted as a forced necessity but rather as new positive trends. In-
stead of the familial and collectivistic values, which seem to be closely related to
marriage and children, there come individualistic values, where the leading posi-
tions are held by the values of self-development (‘Cognition’, ‘Education’) and
hedonism (‘Pleasure’, ‘Diversity’). Similar results were obtained earlier in the Wes-
tern studies (Bruce, Kelly, 2013). Perhaps, this ‘tandem’ of self-development and
hedonism explains the later start of the millennials in terms of making a career
and gaining financial independence and, accordingly, the low value of ‘Money’
(contrary to the stereotypes of the Gen Xers and the autostereotypes of the millen-
nials themselves). The low importance of financial achievements is easily explained
by the relative economic prosperity, under which this generation socialised, as well as
the primacy of the values of self-development, which are higher than the values of
material wealth. Moreover, it is possible, in the eyes of other generations, the de-
sire for hedonism is erroneously associated with the desire for financial savings,
which gives rise to such erroneous stereotypes. These data are consistent with
the previously obtained results (Rean, Shagalov, 2018), in which the younger ge-
neration appreciates pleasure and freedom, but does not tend to separate financial-
ly from adults, thereby offering, in fact, new social maturity criteria.

The results obtained on a sample of modern Russian millennials generally
correspond to similar trends in this generation identified in a number of Western
studies (Billari, Liefbroer, 2010; Lusk, 2007; Twenge, Campbell, 2009): changes
in the social maturity criteria and stereotypes about infantilisation of millennials (Ar-
nett, 2000), apparently, are part of the global psychological portrait of the modern
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millennials, and there is no need to talk about the same values behind this portrait:
the different cultural and historical context of the socialisation of these generations in
different countries naturally introduces differences in their value orientations.

Conclusion

So, the conducted quantitative and qualitative research allows us to conclude:

1) both generations recognise the existence of intergenerational differences,
the main of which (in the context of this study) is in the perception of social ma-
turity criteria;

2) the Gen Xers perceive marital cohabitation, having children and financial
independence as attributes of entry into adulthood, which for a number of reasons,
the millennials decided to reject;

3) the millennials recognise the rejection of the previously existing criteria of social
maturity and not only justify them but perceive them as a whole much more positively;

4) the absence of early marriages and the later birth of children for the millen-
nials is a conscious choice, and they find the reasons for such behaviour in the great
opportunities that society gives them, which, among other things, allow them to
better prepare for family life. In addition to the influence of society, some of the mil-
lennials tend to blame the previous generation for hyper-custody, which allowed
them to alienate the classic standards of ‘adult’ behaviour;

5) modern Russian millennials in general reproduce similar trends (in relation
to social maturity) inherent in this generation in the West;

6) the Generations X and Y treat and interpret changes in the perception of social
maturity criteria in a similar way; the Gen Xers are relatively tolerant of these changes;

7) the general consensus in the mutual and individual perceptions of values
by the Gen Xers and millennials, the tolerance of the older generation to the younger
one in terms of accepting these changes against the backdrop of serious value dis-
sonance between the two generations allows us to make a positive forecast for
productive and effective communication and interaction between these cohorts.

However, the study has a number of limitations, the main of which are
the following:

1) the study allows us to talk about the differences of generations in terms of
attitude to maturity only in terms of perception of values in the context of social
criteria but we cannot analyse the deeper psychological mechanisms of growing
up, which does not reduce its value;

2) the study did not provide a distinction between generational and age-related
factors by measuring the characteristics of identification with a particular genera-
tion. At the same time, the cohort analysis performed at the first stage partly al-
lows us to remove this limitation;

3) the study did not consider gender differences between generations, which
is a prospect for further research.
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AnHoTanus. B coBpeMeHHOM MHupe pa3HHIA MEXKIy MOKOJICHHSIMI CTAHOBHUTCS BCe OoJee
oueBUIHON. Bce uaie oTMmeuaeTcss HapylieHHE MEXKIIOKOJSHHONH TPaHCMHUCCHU IICHHOCTEH,
Bce OOJBINE BBIACISCTCS PasMIiid MEXIy MOKOJCHUSIMH. V3ydaroTcss 0COOEHHOCTH, OTIIMYa-
IOLIE€ COBPEMEHHBIE ITOKOJIEHUS APYT OT ApYyTa, LIEHHOCTH MOKOJEHUH, a TaK)Ke BOCHPUSATHE
9THUX LIEHHOCTEH KaK KOHKPETHBIM MOKOJIEHUEM, TaK U MPEACTABUTENSIMH B3aUMOJICHCTBYIOLINX
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¢ HUM KoropT. HekoTopsle uccienoBarean OTMEYArOT, YTO COBPEMEHHOMY MOJIOZIOMY IOKO-
JIeHUIO (TaK Ha3bIBaeMOMY MOKOJIeHUIO «rpex») B CpaBHEHUH C UX POJAUTEISIMU (TaK Ha3bl-
BaeMbIM IOKOJIeHHeM «JKC») CBOMCTBEHEH OTKa3 OT MPUHSTBHIX PaHEEe KPUTEPHEB COIMAIBLHOM
3penocT (KOTOPYIO MOJKHO ITOHUMATh KaK COOTBETCTBHE PALY COLUAIBHO-IICHXOIOTMIECKUX
CTaH/IapTOB), OIHAKO MCCIIEIOBAHMUS, 3aTParuBaloLIye JaHHYIO TEMY, IPAKTHYECKU OTCYTCTBYIOT.
Beuto mpoBeneHo TpexdTanHoe (KOJMYEeCTBEHHOE M KadyeCTBEHHOE) HCCieqoBaHue (MEpBbBIi
atam, N = 349 gein.; Bropoit atan N = 25 gen.; tpetuid atanm N = 100 gen.). Ha nepBom 3tamne
HCTIOJIF30BAITICH W aHATM3UPOBAIHCH JAHHBIC JIOHTHTIOAHOTO OOCIEIOBAHMS JOMOXO3SHCTB
PM33 HUY BIID; Ha BTOpOM — NPOBOAMIACH CEpHUS MOMYCTPYKTYPUPOBAHHBIX MHTEPBHIO
10 TEME BOCIIPUATHSI COLIUANIBHOMN 3pEJIOCTH; HA TPETHEM — UCCIIEI0BAIUCH LIEHHOCTH I1OKOJIEH-
YEeCKHUX KOTOPT € MOMOIIbI0 MeToIuKU «LleHHOCTHBIE opueHTauum» M. Poknya u aBTOpcKoit
AHKETHI, MO3BOJISIONIEH OLEHUTh BIUSHHUE KYJIbTYPHOTO KOHTEKCTa Ha (pOPMHpPOBAHUE LICH-
HOCTeH. B pamkax mepBoro (BCIIOMOTaTeNsHOT0) 3Tala MOATBEpAMIAcCh 06a30Bas THIIOTE3a O
Pa3NUYMAX B COOTBETCTBUH COIMATBHBIM KPUTEPHSIM 3PEIIOCTH (BO3PACT BCTYIUICHUS B Opak,
MOSIBJIGHUS IETeH B ceMbe, 0OpeTeHus] (PUHAHCOBOM HE3aBUCHUMOCTH) Y MOoAoro («Mrpex»)
u crapuiero («Mkc») mokoseHnit COBpPEMEHHBIX POCCHsH. B paMkax BTOporo 3tama ObUIH BbI-
SIBJICHBI OCOOCHHOCTH BOCHPHSTHS JaHHBIX Pa3lIMunil, a C TIOMOIIBIO PE3yIBTATOB TPETHETO
9Tamna OblIa MpeUIoKeHa HHTEPIIPETANNS OTYUYCHHBIX Pa3InIUi C IIOMOIIBIO BBIIBICHHEBIX Y
nokoJieHust «Mrpex» eHHOCTeH U 0COOCHHOCTEH BOCIIPHUATHS 3TUX LIEHHOCTEH UM caMHUM U
nokosieHneM «Mke».
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3aKOHOMEepPHOCTU 00CYXXAEeHUA aKTyalsibHbIX COObITUIA
MHTEepPHeT-NoJIb30BaTeNIaMM Ha nowagkax PyHeTa

H.J. [IaBnioBa, B.A. Apunorenona, T.A. I'peGeHinnkoBa,
H.A. 3auecoBa, T.A. Kyopak

WucrutyT neuxonorun Poccuiickoil akaneMun HayK
Poccuiickas @edepayus, 129366, Mocksa, ya. Apocraeckas, 0. 13, kopn. 1

AnHoTamust. B cratse paccMarpuBaercst mpo0iieMa CeTEBBIX THCKYCCHIA, TIPEICTABIIIOIIIX
HOBYIO COLMATBHYIO PETHHOCTh COBPEMEHHOTO LH(pOBOro 00IIecTBa. KOMMYHIKaTHBHAST OHJAHH-
aKTUBHOCTb 33/1a€T IIPEACTABICHUE O IPOUCXOMAIIEM, YTO CTUMYJIMPYET UHTEPEC K U3YYEHHIO
MOCTCOOBITHIHOTO MHTEpHET-ITUCKypca. OTMEYaeTCsl, 9To JOMIHHUPYIOLIYIO POJIb B 3TOH KOMMY-
HHUKaTABHOW Cpelie HTPacT HaIPaBICHHOCTh Ha MPOJBIKEHHE COOCTBEHHON KapTHHBI MUpA H I10-
JlaBJIeHNEe aKTUBHOCTH APYTUX MoJb3oBaTenei. Hacrosmas paboTa mpoo/mkaeT cepHio UCCieo-
BaHW, OPUEHTHPOBAHHBIX Ha KOHKPETHU3AIMIO 3THX MpenacTaBieHnil. B nccnenoBanusix, mpose-
JEHHBIX paHee C UCHONI30BaHUEM METOa HHTCHT-aHAIN3a, OBLIO YCTaHOBICHO, YTO B TPOIIECCE
00Cy>XIeHus IPOUCXOAUT MOAUDUKaIYs pedepeHIHATBHBIX 00BEKTOB U CABUI HHTEHIIMOHAIBHOTO
COCTaBa AMCKYpCa OTHOCHTETIBHO UCXOJHON MPE3EHTAIH COOBITHS, a TaKXKe ObLIN OOHAPY KEHBI
OTJIMYHSI BUJIOB TIOCTCOOBITHIHOTO AMCKYpCa IO CTEIeH! KOH(IMKTHOCTH, COCTaBY MHTEHIIHH U Ip.
Bepudukaryst BEISIBICHHBIX 3aKOHOMEPHOCTEH, CBSI3aHHBIX C MHTEHIMOHAIBHBIM ITPOCTPAHCTBOM
HOCTCOOBITUIHOTO JUCKYpPCa, COCTaBIJIA IeJb HACTOSIIETO HCCIICIOBAHUS, BBINOJIHEHHOTO Ha
Martepralie 00CyXICHIS Ha Pa3IMIHBIX IDIOMAIKaX OZHOTO M TOTO K€ COOBITHS — OTKa3a IPUHIIA
T'appu Bunnazopa u Meran Mapki oT cTatyca 4ieHOB KOpOJIeBCKOU ceMbu. [lonyueHHbIe JaHHbIE
MOATBEPAKIAIOT 3HAUUTENHYI0 MOAU(DUKALIIIO B X0€ 00CYXKACHUS pehepeHIINATbHBIX 00BEKTOB
1 MHTCHIMOHATIEHOTO COZIEPYKaHMs! JMCKypCa OTHOCHUTENBHO MOCTYIIMBIIErO COOOIIECHNST: TTOSBIIS-
FOTCS IOTIOJTHUTEITBHBIE pehepeHIMANbHBIC 00BEKTHI, HX 3HAYCHHE Pa3MBIBACTCS, C TOOABICHHEM
MHOI'OYMCJIEHHBIX YMOLMOHAILHO OKPAILIEHHBIX UHTEHIIUH MHOTOKPATHO BO3PACTAET YUCIIO KaTe-
ropuil uHTeHIMH. [Ipy 3TOM BBIABIIAETCSA CABUT B CTOPOHY MHTEHIMN JUCTAaHLMPOBAHUS U JIUC-
KPEAUTAIMN OTHOCHTEIHHO OONBIIMHCTBA 00CYKIAEMBIX TEMaTHIECKUX 00BeKTOB. OOCYyKIeHne
pa3sBHUBAcTCs MIPEUMYILIECTBEHHO 3a CUET HAIPABJICHHOCTH IOJb30BaTENC HA KOMMEHTAPHU CO-
0ECeHIKOB 1 COOTBETCTBYIOIME HHTEPAKTHBHBIC OOBEKTHI, YTO COOTHOCHTCS C BBICOKOH AMAIO-
THYHOCTBIO TIOCTCOOBITHIHOTO JUCKypca. Pe3ympTaThl McciaenoBaHns MO3BOISIIOT IIPOIBHHYTHCS
B U3YUEHUH 00CYXJIEHHs COOBITUII MHTEPHET-II0Ib30BATENISIMU U BOMPOCE O TOM, KaKHE XapaKTe-
PHCTHKH OCTCOOBITHIHOTO ANCKYPCa SBISIIOTCS yCTOWNYMBBIMY, 8 KAKUE BUIOU3MEHSIOTCS B CBS-
31 ¢ Beyliel (hyHKIHEH, TEMaTHKOM U TIp.

KirioueBble CJ10Ba: HHTEPHET-AUCKYPC, 00CYKIEHNE COOBITHI HHTEPHET-MOB30BATEIISIMH,
MOCTCOOBITHIHBIN TUCKYPC, MHTEHT-aHAIN3, KAaTeTOPUH PEUCBbIX UHTCHIINH, pedepeHIManbHbIe
00BEKTHI AUCKYpCa
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BBepeHue

CoBpeMeHHbIE UCCIIEJ0BaHNUS [TOKA3bIBAIOT, YTO MBI JKUBEM B HOBOM, HE MMEB-
LIEM aHaJIOrOB, HH(OPMAIIMOHHOM Tose. B ero ¢popmMupoBaHuM OrpOMHYIO pOJIb
UTpaeT He TOJIBKO MOMEHTAJIFHOE PAacIpOoCTpaHeHne HH(pOpMaIK, HO U aKTUBHOE
BKJIIOYEHHE MIJIJIMOHOB JIIOJIEH, KOTOpPBIE B CHITy CaMbIX pa3HOOOpPa3HBIX MCUXOJIO-
IMYECKUX TOTPEOHOCTEH, B TOM YMCIIE TaKHX, KaK MOMy4eHUEe COLMATBLHOM MoJyIepiK-
KH{, CAMOTIPE3EHTANUs M MPOYEro, MOTYT BBICTYNaTh UCTOYHUKAMHU COOOIIECHUH 1
JaBaTh OTKJIMK Ha 3HaYMMBbIE COOBITHS OOLIECTBEHHOW XU3HU. DTa KOMMYHHKa-
TUBHAsl aKTUBHOCTb, YCHUJIMBAIOIIasi COOCTBEHHOE MPUCYTCTBUE YEJIOBEKA B MHUPE,
BMECTE C T€M 3aJIaeT MPEACTaBICHUE O MPOUCXOISAMIEM U MOXKET CIIOCOOCTBOBATh
TpaHchopmanmuu o0pas3a peallbHOCTH B CO3HAHWHU. HeyaMBHUTEIBHO, YTO PacTy-
IIMHA MHTEPEC BBI3BIBACT (PYHKIIMOHUPYIOUIMH B MHTEPHETE MOCTCOOBITUIHBINA AuC-
KypC, CBSI3aHHBIN C CETEBOM aKTUBHOCTHIO 1 KOMMEHTAPHSIMU 110JIb30BaTENEH.

OO6cy>xaast cOOBITUS MM COOOIIEHHE O HMX, KOMMYHUKAHT BBIpaXaeT CBOE
OTHOIIIEHHE U JIENIAeT 3TO B AKCIIPECCHBHOM, MOCTOSIHHO 3a0cTpsieMoii (opme. Ore-
HOYHOE TOJIKOBAaHHE MPUCYIIE MOCTCOOBITUITHOMY AUCKYPCY, TPUYEM HEraTHBHAs
orleHOuHOCTh Tipeobmanaet (Paguna, 2016; Kupununa, 2015; I'panocensckast, [Tumb-
ryH, 2015 u ap.). 3To KacaeTcs Kak mpeameTa oOCyKISHHs, TaK U Mpollecca B3a-
UMOJIEUCTBHUSA, YTO OOHAPYKUBAETCSI B OCOOCHHOCTSIX JUCKYPCUBHBIX CTpAaTEruil,
Cpea KOTOpBIX BEIyIMMH MPU3HAIOTCS CTpaTerus caMollpe3eHTaluu u Ooiee
YacTHBIE CTPATErMy aHTarOHM3Ma B OTHOILLEHUH YYXKOW MO3ULINHU, JTOMUHUPOBAHUS,
KoomepaTuBHas U AecTpykTuBHas crpareruu (Pomanrtosckuii, 2015; ITomnosa,
2014; Cunoposa, 2011). XoTs cereBast akTUBHOCTb MPU OMPEEIEHHBIX YCIOBUAX
MOKeT TpaHchopMupoBathes B kKouiektuBHoe neiictBue (Theocharis et al., 2017,
Bastos et al., 2015; Sutherland, 2016), noMmuHHpyFOIIEH BHICTYIaeT HANPABJICH-
HOCTb Ha MPOJABM)KEHHE CBOEH KapTHHBI MUpa U MOJaBIEHUE aKTUBHOCTH APYTHX
T0JIb30BaTeNel, MproOpeTaroIias HepeaKo creuduuecKue st JaHHOM Cpelibl arpec-
cuBHble ¢opmbl (Panuna, 2018; KypssHoBuy, 2018; Heirman et al., 2015 u np.).
Bwmecte ¢ TeM B3aMMOJEHCTBUE B CETU PETYJIUPYETCS ONpeNeIeHHBIMU HOPpMaMH
(Cepreesa u ap., 2016; Stroud et al., 2015; Woong Yun et al., 2013; Benamar
et al., 2017), oOHapyxwBaeTcs crierurka ITUKETa Ha Pa3IMUYHbIX Muiomankax (MH-
TEpHET-KOMMYHHUKanusl.., 2018; Santana, 2014 u np.).

B cepun nccnenoBanuii, NpoBeICHHBIX HAMHU C UCTIONIb30BaHUEM METOZIa MHTEHT-
aHaJM3a, BBIABIEHBI MOAU(UKaLUs pedepeHInaTbHbBIX 00bEKTOB AUCKYypca (3aMe-
Ha, 0000IIEHNE U P.) U KAYECTBEHHBIN CIBUT MHTEHIIMOHAIBHOTO COCTaBa OTHO-
CUTEJBHO UCXOAHOM npe3eHTauuu coOwitus (I'pebenmmukoBa u ap., 2016; I1asmno-
Ba, I'pebenmukoBa, 2017). [lonydyeHs! 1aHHbIE, IEMOHCTPUPYIOIINE OTIMYUS BU-
JI0B MOCTCOOBITUIHOTO IUCKYpCa MO CTETeHH KOH(PJIMKTHOCTH, COCTaBY MHTEHIIHH,
XapakTeprCTHKaM pedepeHnnanbHbIX 00beKToB 1 Jp. (I'pebenmukosa u mp., 2018;
I'pebenmukona, I1aBnosa, 2019; Ky6pak, 2019). PazBuBaemslii nmoaxos npuodpe-
TaeT 0co0yr0 3HAYMMOCTh B COBPEMEHHBII NEPUO/I, YTO ONPEAEISIETCS HE TOJBKO
HEJI0CTaTOYHON Pa3pabOTaHHOCTHIO MPOOIEMATHKU MOCTCOOBITHHHOIO AUCKypca
U CJIOXHOCTBIO €r0 M3Y4YEeHHs, HO U TWHAMHUKON COOBITHI, 00CYKIEHHE KOTOPBIX
OKa3bIBaeT pacTylllee BIUsSHUE Ha Bce chepbl )KU3HU.

JlanbHeliliee pa3BUTHE HAYaThIX MCCIIEAOBAHUI CTABUT BONPOC BEpU(PUKAILIUU
BBISIBJICHHBIX 3aKOHOMEPHOCTEN MpU 00CYKAECHUN Ha pa3IUYHbIX IUIOLIAJKAX OIHO-
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T'0 ¥ TOTO K€ COOBITHA. DMIMPUYECKOE U3yUYEHHE 3TOTO BOIIPOCA COCTABUIIO Uelb
MIPOBEACHHOTO UCCIICAOBAHMSL

CraBuinCh CIEYIOLINE 3A0ayu:

1) onucaTth OCHOBHBIE pedepeHIInaTbHbIE O0BEKTH U UX KaYeCTBEHHBIC M3-
MEHEHHS OTHOCUTEIIEHO MCXOJHBIX COOOIIEHUH MpH 00CYXICHUN Ha PAa3TUYHbIX
TUTOMIAIKaX KOHKPETHOTO COOBITHS;

2) oxapakTepu30BaTh MOIU(PUKAIINIO HHTEHIIMOHAIBHOTO COACPIKaHUS HC-
Kypca, OIpeieTuB WHTEHIIUH, T0JyJarlne Hauboblnee pa3BUTHE B XOAe 00-
CYXK/ICHUS;

3) onmcath KOMMYHHUKATUBHYIO CTPYKTYPY MOCTCOOBITHIHOTO HCKYpCa U OC-
HOBHBIE JIMHUU PA3BUTHUS IUCKYCCHUU.

Hccnedosamensckue zunomesnl:

1. IIpu oOcyXaeHur COOBITHS MPOUCXOAUT MOAUDHKALMS pedepeHIMATBHBIX
00BEKTOB M MHTEHIIMOHAJIILHOTO COCTaBa IMCKypCa OTHOCHTEIBHO UCXOIHOTO CO-
o01ieHus.

2. B oTkimkax Ha cooOIIeHUE PEBATHPYIOT HETaTUBHBIC WHTECHIMN JTHCTaH-
LUPOBAHUS U AUCKPEAUTALIHH.

3. JIMcKypc pa3BHBaeTCs IPEUMYILECTBEHHO 32 CUET HAIPABICHHOCTH CyOBhEeK-
TOB OOIIIEHUS HA KOMMEHTapUH COOECEeTHUKOB.

Mpouepnypa n metoabl CcnenoBaHUs

Mamepuan uccnedosanus. I1sts HHGOPMAITMOHHBIX COOOIIECHUH 00 OTKa3e
npunia ['appu Bunazopa u Meran Mapkit oT cTaTtyca BICOKOTIOCTABICHHBIX YWICHOB
KOPOJIEBCKOM CeMbH, TaK Ha3bIBAEMOM MAI3HTE, U uX oOcyxaeHue (176 kommen-
TapueB, M = 35, min = 20, max = 48) B connanbHbix ceTsax «BKonrakre» (ILIkona

dbemunnsma, vk.com/fem_school) u Facebook (cTtpanuma uznanus «Meny3say,
facebook.com/themeduza/), B HoBocTHOI snente (Aunekc./I3eH, zen.yandex.ru),
B smmaHoM Osore KK (Jlena Mupo, lena-miro.ru), Ha caiite HHGOPMAITMOHHOTO
CMU (pagmoctanuusi «9x0 MockBel», echo.msk.ru). OTOupanuch nomynspHbie
COOOLIEHNs YKa3aHHOM TeMaTUKH, MOJy4YuBIIne Oojiee ABaJlaTH KOMMEHTapuUeEB,
KoTopble Obun oryOnuKoBanb! B sHBape 2020 r. KommeHTaprn K cOOOIICHUIO aHAIH-
3UPOBAIIHCH B TMOJTHOM 00beMe. Kputeprem oTOopa IIIoma oK BEICTYIAI0 UX pa3Ho-
oOpasue: 1o 3a7a4aM, HAIMYMIO JHJEpoB, MuaTgopmam. VICX0IHO sMIUpUYecKuit
MaTepHa UCCIIeIOBaHMsI COCTABIISUIN TPHUIATH CEMb ITOCTOB C KOMMEHTAPHSIMU.

Yuacmnuuku uccneoosanus. 109 denosex (mo MHGOpPMALUU B OTKPHITHIX
MHTEPHET-UCTOYHHUKAX: 36 MY>KUUH, 73 KEHIIMHBI).

Ilpouedypa u memoouxa uccinedoganusn. VIcronb30Bajicsi UHTEHT-aHAIU3 —
HKCHEPTHBI METOJ OLIEHKHU TICHXOJIOTHYECKOTO COJEPKAHUS PEUH, TTO3BOJISIOIAN
PEKOHCTPYHPOBATh UHTEHIIUU CyOBEKTOB OOLIEHHS, B TOM YHCIIE COMPSIKEHHBIE C
TEKYIIIMM B3aWMOJICHCTBHEM, KOMMYHHUKAaTUBHBIMH TaKTUKaMH 1 Jp. (Y1Iakosa u 1p.,
2000; ITaBnoBa, I'pebenmukoBa, 2017). Ilpu kBanupuKanuy MHTEHIMNA yYUTHIBA-
JIMChH SI3BIKOBBIE M PEeUYEeBBbIE MapKephl (MOPSIOK CIIOB, TOBTOPHI U Jp.), OTBETHBIE
peakiy napTHepoB, 0OHAPY> KUBAIOLIME X TOHUMAaHHE CKa3aHHOTO U JIp.

Ha nepBom 3tare BBIIENSUITUCH OCHOBHBIE pedepeHITaTbHbIE 00BEKTHI — YIIO-
MHHaeMble B peur OOBEKTbI, HA KOTOpPbIE HANpaBIeHbl HHTCHIIMM KOMMYHHMKAHTa
(«S1», «Cobecemnuk» u ap.). Ha Bropom 3tare ocymecTBisuiach KBaTA(UKALUS TPO-

506 SOCIAL PSYCHOLOGY IN CULTURAL DIMENSIONS



Masnosa H.JI. u np. Becmuux PY/JH. Cepus: Ilcuxonocus u nedacoeuxa. 2020. T. 17. Ne 3. C. 504-520

SIBJIEHHBIX PEYEBBIX MHTEHIMI B aMIMpudeckoM MaTtepuasne. C onopoi Ha cioBa-
pu (Adunorenona, [Tanosa, 2016; I'pedbenmukoBa u np., 2016) BeIASTSIINCH TPU
TPYIIBI MHTSHIWIA: 1) HEraTHBHBIC, CBSI3aHHBIC C KPUTUKOW, JUCKPEIUTAIIEH W/VTH
JTUCTAaHLIMPOBAHUEM; 2) HEUTpasibHbIe, HalpaBlIeHHbIE HA aHAIU3 CUTYyalluu WU
TOYKHU 3pEHUsI COOECEeIHUKA, a TaKXKe Mpe/ICTaBIeHUe CBOECH MOo3uIuK 0e3 OCyX-
JeHUs] UM KpuTuku Jlpyroro; 3) mo3uTUBHBIE, CITyKalllue MOAJIEPIKKE, KOHCOIH-
JalK, BOOTYILIEBJIECHUIO U JIp.

AHanu3 MpOBOAMWICA TPEMs AKCIEPTaMU-TICUXOJIMHITBUCTAMH, UMEIOIINMHU
MHOTOJIETHUH OIBIT MHTEHT-aHAJIN3a, KOTOPbIE HE3aBUCUMO APYT OT Apyra U3ydaiu
COOTBETCTBYIOIIUN MOCT U KOMMEHTApUHU K HEMY B ceTH VIHTEepHET U oCyllecTB-
JSUTA KBATU(UKAIIMIO HHTCHIIUN ¢ Y4eTOM HH(OPMAINH O HUX, MPEABLAYIINX CO-
oOuIeHusIX mojb3oBaTesneil u mp. [lomyueHHble pe3yibTaThl 00CYKIAINCh COBMECTHO
B XOJI€ TPEX JKCIIEPTHBIX CECCHM, MOCIE YEro NpUHUMAJIOCh COIVIACOBAaHHOE pe-
IIEHHE OTHOCUTENIbHO KaTEropvil peajn30BaHHbIX MHTEHLMW. Jlajmee ocyliecTBiis-
Jach SKCIEPTHAs OLIEHKA Pe3yJbTaTOB HHTEHT-aHAIN3a, B MPOLIEType KOTOPOi ObLIH
JIOTIOJTHUTENTHHO 33JIeWCTBOBAHEI €Ille JBa dKCIepTa-IicuxonuHreucta. v npemara-
JIOCh Ha YCJIOBUSIX QHOHUMHOCTH OLIEHUTh BBIPQ)KEHHOCTh MHTEHLIMI 13 TIPE/ICTABIICH-
HOTO CITUCKA B JIBYX TPAHCKPHIITAX OOCYKICHUHN (TMXOTOMUYECKAs IIIKaja «J1a—HET» ).
s equHOOOpa3ust TOHUMaHUS dKCIIEPTaMU TPEICTABICHHBIX KaTETOPHiA B Kax-
oM OJlaHKe MPUBOJMJICS CMHUCOK KBaTU(UUIMPYEMbIX UHTEHIIMH C ONpeaeneHus-
MU. JlaHHBIE MHTEHT-aHAJIM3a UCIOJb30BAJIMCh HAa TPEThEM dTale AJis ONUCAHUS
MouHUKaAIMN pedepeHIIHATEHBIX 00BEKTOB M MHTCHITMOHAIBHOTO COJICPYKAHUS JTUC-
Kypca OTHOCUTEIILHO UCXOAHBIX cooOmmeHnii. Ha ueTBepTom aTame onpeaensiach
npeo0iagaroniasi UHTEHIIMOHAIbHAS HANPaBJICHHOCTh B OTHOLIEHUU pedepeHiu-
QIBHBIX 00BEKTOB U OCHOBHBIC JIMHUH PA3BUTHS 00CYKICHUH.

JI1s1 OLleHKHU pa3iindus B BBIPAKEHHOCTH JI0JE€H W TPOMOPIHUIA UCIIOIb30Bal-
Csl TOYHBIN kpuTepui duniepa, KOTOPHIA MO3BOJIIET CPAaBHUBATh OTHOCUTEIIbHBIC
MOKa3aTesH, XapaKTepHU3yIoIlie YacTOTy OMPEeIeHHOT0 Npu3Haka. [[is pacuera
ucnosp3oBaack nporpamma Statistica 10. IIpu sxcriepTHON BanMIu3aluu pe3yiib-
TaTOB MHTEHT-aHAJIN3a JJIsl OLEHKU COTJIACOBAHHOCTU PabOTHI SKCIEPTOB MpUMe-
Hsics koo durmenT kamma drelica s HOMUHATBHBIX TIEPEeMEHHbBIX. [ OlleHKH
CTETIEHU COBIMAJECHUH €TO Pe3yJIbTaTOB C MHEHUSMH SKCIIEPTOB, PUBJICUYEHHBIX HA
JTare dKCIEPTHOM MPOBEPKH, MPUMEHSIIACh CTATUCTUKA OTHOIIEHHs 1m1aHcoB (OLL)
(Dreiic, 1989).

PesynbTaThl

Pegepenyuanvrvle 06vexmpl TOCTCOOBITUIHOTO JUCKYPCa CBsI3aHbI € TpOLec-
COM B3aMMOJICUCTBUS WM C 00CY>KIaeMOoil TeMoil. B dnciie 00beKTOB 1MepBoro «MHTep-
aKTHBHOTO» TUIMA BblJeNEHbl: «Co00IIeCcTBO» — HEMEPCOHAIN3UPOBAaHHAs Ay IUTO-
pusi, Ha KOTOPYIO HalpaBJIEHbl BbICKA3bIBAHUS YUaCTHHUKOB; «CoOeCceIHUK» — KOH-
KPETHBII KOMMEHTATOp, aBTOp 00Cy K1aeMbIX NIOCTOB; «SI» — cam roopsiumii. Cpean
CBSI3aHHBIX C TEMOM OOCYXJEHMS TaK Ha3bIBA€MbIX TOMHK-OOBEKTOB B HCCIEye-
MOM JUCKYypCe MpeJICTaBlIeHbl ceMb 00beKTOB: «Meran Mapkiy, «IIpunn I"appuy,
«Cynpyru» (cynpyxeckas napa Meran u I'appu), «bosbiias xoponeBckas ce-
Mbs» (koposeBa Enuzasera II, npunn Yapns3 u ap.), «Poccusine, Mpl» (rpaxaane
Poccun, 001IecTBEHHOCTD, HAJIOTOILIATENBINKH), «Poccuiickas BmacTe» (rocynap-
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CTBEHHBIE CTPYKTYpBbI, opHuIMaIbHas rpecca), «Jpyroe» (dhanatsr Meran, Tpawmii,
3amanx u mp.).

ConocraBneHne UCXOAHOTO COOOIIEHHS U MOCIEAYIOIIEeTr0 00CYKASHUS TO-
Ka3bIBAET, YTO KOJIMIECTBO OCHOBHBIX pedepeHIIHAIBHBIX 00 BEKTOB OTHOCHUTEIb-
HOT'O0 MCXOJHOTO MOKET B 2—4 pa3a yBEIMYMBATHCA. ITO OTMEUAETCS B T€X CIIyvasX,
KOT'/1a HHUIIMUPYIOIIEe COOOIEHNE COEPIKUT KPATKYHO CBOJIKY HOBOCTEH (MHTEPHET-
mwiomanakn CMU «Menyza» — 4/8, «lllkona demuamsma»y — 2/8, CMU «Ixo0
Mockss»y — 2/8). Ecnin cooOrieHne mpeacTaBiIeH0 pa3BepHYTHIM aBTOPCKUM BbI-
CKa3bIBaHUEM, YUCIIO peepeHIMATLHBIX 0OBEKTOB BO3PACTALT, HO OCTAETCs ONM3KUM
ucxogHoMy (ymunblid Oor XOK — 6/7, uaTepreT-momanka «Sunexc./[3en» — 7/8).
[Ipu sTOM BO Bcex ciydasx moOasisieTcs pedepeHnmanbHbiii 00bekT «Cobecen-
HUK»; B YUCJIE TOOABISIOMUXCS MOTYT BBICTYIATh Takke 00BEKThI «S», «bomb-
mast KopoJsieBckas cembs», «lIpunn I'appw», «Poccuiickas Biacts». Bmecre ¢ Tem
BBIABIIICTCSI MOAM(UKAIKMSA B MpoOIecce OOCYKIASHUsT 00pa3a MCXOJHBIX TOIHK-
00bekTOB. KOMMyHUKaHTHI B OHUX ciiydasx obob6matot ux (I'appu u Meran —
MEXPACOBBI Opak, My)KIMHA U JKEHIIMHA), B IPYTHX, HAMPOTUB, KOHKPETH3UPY-
10T (repuoruns Caccekckasi — akTepka, poccuiickasi 0OLIeCTBEHHOCTh — CAHTEXHHK
Bacunuit u mapukmaxep Jlrocs), B-TpeTbUX, 3aMEHSIOT OJTHU OOBEKTHI Ha JIpYTHE,
cMmeriast GoKyc mpoOIEMHOM CUTyaluu (WIEHBI KOPOJIEBCKOM CEMbU — CBIHKH Yaek
u PoTen6epros, cynpyru — AeTH).

[TpoBeneHHas sKCHepTH3a NaHHBIX WHTEHT-aHAIM3a TOoKa3aia, YTo dKCIep-
Thl pabOTaIU COTJIACOBAHHO, JaHHbIE MU OLIEHKU He citydaiiHsl (x-kappa = 0,42,
p = 0,0025) u c BBICOKOW BEPOSATHOCTHIO COBHAJAIOT C pe3yjbTaTaMHd WHTEHT-
aHanuza (w = 7,2; crangaptusupoBaHHas omnbka w = 3,24 pu p = 0,02), Bce 310
CBUJETEIBCTBYET O BAJIMJHOCTHU €T0 MPOLEAYPbl U HAJIE)KHOCTH PE3yJIbTaTOB.

Humenyuu cybvexmos ooujenus, BbISIBICHHbIE B MaTepHale, IpeCTaBIeHbI
MATHIECAT OJHOU KaTeropueil. HanMmeHbIel BbIpaKEHHOCTHIO OTJIMYAIOTCS TTO3U-
TUBHBIC HHTECHIINY (IBEHAIATh KaTeropuii). B UX 4ucie Takue HalpaBJICHHBIC HA
MHTEPAaKTUBHBIE pedepeHlnanbHble 00BEKThI, KaK «IOXBAIUTHY, «IIOAJIEPKATHY,
«COTJACUTBCSY, «TOIYTUTHY («Oti, kak xopowo Bwi ckasanu!y; «A cetivac pac-
nnauyev! — C kem Bui pacniamumecs? Haoetocw, nanuunvimu? »). TOMUK-00bEKTHI
MOTYT BbI3bIBATh BOCXMILIEHUE, MTOXBANy, COYYBCTBHE U JIPYrHMe 3MOLIMOHAIBHO-
MO3UTUBHBIE UHTeHLIUU («HegeposimHo cunvras u cmenas sxcenuwunay). Heratus-
HBIM MHTEHIMSIM TIpHCYIe OoJblliee pazHooOpasue, YeM MO3UTUBHBIM (IIBAAIATh
KaTteropuii). HeraTuBHy10 OKpalIeHHOCTb, CBA3AHHYIO C KPUTHKOW M JUCKPEIH-
Talueil THTEPaKTUBHBIX 00BEKTOB, UMEIOT UHTCHIIMH «BO3PA3UTH», «OCKOPOUTHY,
«BBIPA3UTh BO3MYILIEHUE» U Mp.: «Ho mul-mo yoc mouno eéce Ha ceeme guoena u
sHaews! Ymo He mewaem unoz0a nucamo yousumenvbHylo 4yxuio!». B oTHOIIE-
HUU TOMHUK-O00BEKTOB MPOSBIISETCS HEMPUSI3Hb, 310PAJICTBO, CTpeMIeHHe obeclie-
HUTH U TIpodee: «/[ypa ona, modircem 8036pauiamucs 6 AMepuxy, KoMy oHa HyxcHa!
Ipunyunuanvnas nawa!». Yyte MeHee pa3HOOOpa3HbI (IEBATHAIIATH KATETOPHIA)
HEHTpalbHble UHTEHIIWHU, CBA3aHHBIE C MPEICTAaBICHUEM CBOEU MO3ULIMHU, CTPEM-
JICHUEM y3HaTh MHEHHE JIPYTUX YYACTHUKOB IUCKYCCHH, aHAJIM30M U MOJIEPKaHUEM
TEMBI: «BBIPA3UTh MHEHHE», «BBISICHUTBY, «IIPEIONOKUTH» U Ap. («ymaeme, max
cepbe3Ho? l-mo npeononodicuna, umo 31eMeHmapHoe Hedlcelanue Niamums
nanoeu 6 CLLA»).
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[Ipu comocTaBneHUH MO MHTEHIMOHAJIBHBIM XapaKTEPUCTUKAM COOOIICHHUS
0 COOBITHU U €ro 00CYXIeHUs 00HAPYKUBACTCA pacuuuperHue UHMEeHYUOHATbHO20
cocmasa OucKkypca 3a cdeT MHOTOKpaTtHoro (B 3,5-9,2 pasza) yBenmu4eHHs 4duCiIa
KaTeTOpHil MHTEHIMK. DTO OMpenenseTcsi, ¢ OAHOW CTOPOHBI, J0OABICHUEM OT-
CYTCTBOBABIIMX B HMCXOJHOM COOOIIECHMM KAaTETOPUI MHTEHIUH, HalpaBIEHHBIX
Ha cobeceqHUKa («BBIPA3UTh YIUBIICHHE», «YTOUHUTHY, «IOIAEPKATH» U Mp.).
C nmpyroii CTOPOHBI, B TIPOIECCE OOCYKACHUS OCTAIBHBIX pedepeHIInaTbHBIX 00b-
€KTOB MOTYT MPOSBISTHCA paHee OTCYTCTBOBABIIME MO3UTHBHBIE (IJIOIIAIKU
«SAunekc./3en», CMU «Menysa», «lllkona ¢pemMruHn3Ma») U HEraTUBHBIE UHTEH-
nuu (twromaaku CMU «Menysay, «lllkona ¢pemuanzmay). Bmecte ¢ Tem MHOTO-
KpaTHO BO3PACTaeT KOJMYECTBO pealu3aliii MHTEHIMH (TOuHBIA kpuTepuit du-
mepa, p < 0,001), 9To CBSI3aHO C BKIIOYEHHEM B OOCYKJICHHE OOJBIIIOr0 YHCiIa
co0EeCeTHIKOB U KOJUIEKTUBHOM Pa3pabOTKOM TEMBI.

B nenom, xak mokasbpiBaeT puc. 1, B UCXOAHBIX COOOUICHUSIX MPHOPHUTET
HUMEIOT HEUTpabHbIe UHTEHIIUU: « BHyKk Opumanckoti koponesvl Enuzasemot I npuny
T'appu u eco scena Meean Mapxn o6vasuiu 06 omkase om cmamyca 8blCOKONO-
CMABIEHHBIX 4JIeHO8 KOPOJLEECKOU CeMbU U NOAASAIOWUXCS 8 CE53U C HUM NPUBU-
Jlecuti», XOTsI 3HAYMMBIX Pa3JIMdUil B BBIPA)KEHHOCTH MHTEHIIMK Pa3IMuHON HaIpaB-
JIEHHOCTH He OOHapyxuBaeTcsi (TouHblld Kpurepuir @umnepa, p > 0,05). B nocne-
JyIoIleM OOCY>KJIE€HHUHU Ha MEPBbIN IJIaH BBIXOAAT HEraTHUBHbIE MHTEHUUH («/[a kmo
maxkas Mezan Mapkn, umober Tpamn 6w ee epacom?! Tpemvecopmuas akmpu-
CYNISl U3 KAHAOCKO20 cepuanay), 4acToTa pean3alliid KOTOPhIX MPEBOCXOIUT Ya-
CTOTY NPOSIBICHHUS HEHUTPAJIBHBIX M MO3UTHUBHBIX MHTEHIMM (TOUHBIM KpUTEpHUM
®dumepa, p < 0,001).

Coodmenne Odcyxaenne

0 "geraruBHble" HHTeHIHH ['"MO3HTHBHEBIE" HHTEHIIHH B "HeHTpanbHEIE" HHTEHIIHH

Puc. 1. OTHOCUTENbHbIE YaCTOThl I/IHTeHLI,VII‘/'I pa3]1|/|‘-IHOI7I HanpaB/neHHOCTU
B CO00LLLEHMM 0 cobbITUM (N = 56) 1 nocnenyiowem obeyxaeHnn (n = 486)
[Figure 1. Relative frequencies of intentions of various direction
in the message about the event (n = 56) and in the subsequent discussion (n = 486)]

Baxno OTMCTHUTD, YTO UCXOJHO HCTATUBHBIC HHTCHIUU IMPCBAJIMPYIOT JIMIIb
B OIMCAHMUU COOBITHUS HAa UHTEpHET-IUIomanke «Haexc./[3en», 4To coOTBETCTBYET
npeobnagaronield HeraTHBHOW OKpacke NalbHEHIINX obcyxneHuit (puc. 2). bomb-
UIMHCTBY COOOIIEHHN, MHULIMUPYIOUIUX TUCKYCCHIO, HETATUBHbIE MHTEHIIUHM HE CBOM-
ctBeHHbl («Cynpyea npunya I'appu énepsvie nosgunacsy Ha nyoauxe nocie o0vas-
nenus “‘Meezuma”y). OTHaKO MPEUMYIIECTBEHHO HEHUTPAIbHBIA TOH COOOIIEHUM
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yTpaduBaeTcst B 00CYKIEHUHU, CMEHSSICh HEraTUBHON TOHANBHOCTHIO. Tak, omnuca-
HUE coOBITHS, conepxkaliee Ha miomanke CMU «Memy3a» HeHTpalbHbIE HHTCH-
uu («uHPOPMHUPOBATEY, «XapaKTEPU30BaTHY), B TIOCIEIYIONIEM OOCYKICHUH Pa3BH-
BaeTCsl B HEraTUBHOM Kitoue: «Kaxasa owcepmea! On omrascemces om énusamens-
HbIX JIUYHBIX C8A3€lU U 3HAKOMCMS, TUYHO20 umywecmasa, diecmaue2o oopasoea-
nus? Haunem ocuznv “c nynsa’? Jluyemepue, oa u monvko!» (TOUHBIR KPUTEPHA
@uepa, p < 0,001). Uckimroyenune cocTaBisieT UCKypc HHTepHET-Tuoaaxu «koma
(dbeMuHU3May», TlIe HEUTPaJbHOE COOOIEHUE BBI3BIBAET AMCKYCCHIO, B KOTOPOM
TPH TPYIIIBI HHTSHIIMN PEATU3YIOTCS MPAKTUYECKU C OJIMHAKOBOM 4acTOTOH (TOY-
HbII KpuTepuit Gumepa, p > 0,05).

Coodmienne

Baor XK L

SAnpexc./13en

CMMU «3x0 MOCKBEI» F

CMU «Memy3ay ——— 1

[lIxomna (peMHHH3MA
0 2 4 6 8§ 10 12 14

Odcy:kaenne

Biior 0K =
HArnexc. [l3eH —I
CMMU «3x0 MOCKBED» !

(GVURIIOIVE P ss—
IlTxona GpeMHHA3IMA 2'

0 10 20 30 40 50 60 70

Oxon-po "HeHTpanbHEIX" HETeHIHH [ KOI-BO "NOZHTHEHEIX" HHTEHIHH

H xom1-B0 "HeTaTHEHEIX" HHTEHITHE

Puc. 2. A6CONOTHbIE YaCTOTbl UHTEHLMIA PA3/IMYHOM HanpaBIeHHOCTN
B COOﬁLLI,eHIAI/I 0 cobbITUN U nocnepgywwem OGCy)K,EI,eHVII/I Ha pa3HbIX UHTEPHET-NNoLaaKkax
[Figure 2. Absolute frequencies of intentions of various direction
in the message about the event and in the subsequent discussion on different Internet sites]

OTH pe3ynbTaThl CBUAETENBCTBYIOT O TOM, YTO B I[EJIOM 00CYXJICHHE HE CO-
OTBETCTBYET Mojaue MHPpOpPMaLMU B MHULMUPYIoIIeM rocte. TeM He MeHee, eciu
OIICHUBATh TOHAJIBHOCTH AHUCKYpCa MO COOTHOIICHHUIO MPOABJICHHBIX B HCM HETa-
TUBHBIX, MIO3UTUBHBIX U HEUTPAJIBHBIX UHTCHIIUN, MEKIY HUMU MPOCIEKUBACTCS
OIIPEZIEIIEHHOE COOTBETCTBHE. IIpeBaMpoBaHye HETaTUBHBIX MHTEHIIMN HaJl HEUTpalb-
HBIMH U [IOJIHOE OTCYTCTBHE MO3UTHBHBIX OLIEHOK B COOOLIEHUH IUIOMAIKH «SIHAEKC.
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JI3eH» COOTHOCHTCSI ¢ HanboJjee BbIPAKEHHOW HEraTUBHOU 3apsKEHHOCTBIO pas-
BOPAYMBAIOIIMXCS HA ATOM IUIONIaiKe oOcyxaenuit (puc. 2). [IpucyrcrBue B co-
OOIIEHUH MO3UTHBHBIX MHTEHIUI CMSATYaeT JUCKYCCHIO, KOTOpas B 3TOM Cllyyae
IIPOTEKAET ¢ MpeodalaHueM, XOTh U HE3HAUUTENIbHBIM, HEUTPAJIbHBIX MHTEHIIUH,
kak Ha momazake JKOK.

OcHogHble nuHuy pazeumus 00Cyxicoenus XapakTepu3yeT pacnpeaeseHue UH-
TEHIMH, pealn3yeMbIX KOMMYHHUKAaHTaMH, TI0 pepepeHnranbHbIM 00beKkTam (puc. 3).

Poccmiickas BTacTs |1
ITpuan Tappa [T 1
Jpyroe T 0
Poccusane, M1 [ 10
BKC [T 1
Cynmpyrs [—— T T

Meran Mapkn [ 0

Coobmecteo [

B2 I I |
CobecenHuk [ ———

0 20 40 60 80 100 120 140 160 180 200

O "merarnenrle" HHTeHNHH [ "mozHTHEHEIE" HATeHTHH B "HefiTpanbHEIe" HHTEHIIHH

Puc. 3. NpencrasneHHOCTb B AUCKypce pedepeHLmanbHbiXx 00bekToB
1 HanpaB/1€HHbIX HAa HUX I/IHTeHLI,l/II7I
[Figure 3. Referential objects presented in the discourse and the intentions directed at them]

Mpumeyarye. Mo ocy ykazaHbl aBCOMOTHBIE HACTOTbl HErATUBHBIX, HEATPASIbHBIX U MO3UTUBHBIX MHTEHLINIA.
[Note. The absolute frequencies of negative, neutral and positive intentions are given on the axis.]

OOHapy»KMBaeTCsl, YTO 10 YHMCITy HANpaBIEHHBIX Ha HUX MHTEHLUH B 00CYyX-
JIEHUU aKkTyanusupyetcs npumepHo Ha 10 % Oosblie MHTEPaKTUBHBIX OOBEKTOB,
4yeM TONMUK-00beKTOB. [Ipu 3TOM Ha mepBoM MecTe MO YUCITy OTHOCSIIUXCS K HEMY
MHTEHIMI HaXOAUTCS UHTEpaKTUBHBIN 00beKT «Cobecennux» (37,5 %), KOTopbIit
1O TNPEACTABIECHHOCTH NPEBBIIIAET JPYrHe, B TOM 4HcjIe Hauboiee 4acTOTHBIE,
WHTEPAKTHBHBIC M TOIMHK-00BEKTHI, Oosiee ueM BaBoe («S» — 11,7 %, «Meran» —
16 %; TounbIi kputepuit @uimepa, p < 0,001). DT 1aHHBIE TOBOPAT O MpEBaAIU-
POBaHWU TUAIIOTUYECKUX WHTEHIIWH, HAIIPABICHHBIX HAa BBISICHEHUE TO3UITUH CO-
OeceaHMKa, BbIpakeHHE K Hel oTHouleHus. [IoTpeGHOCTh B COBMECTHOM 00CYX-
JICHUW W WHTEPIPETAMy COOBITHSI MPOSBISIETCS TaKXKE B TOM, YTO MHTEPAKTHB-
HbIe 00BEKTHI, CPEM KOTOPBIX IIEPBOE MECTO NMPUHAIEKHUT «CoOeceTHUKY», BbI-
3BIBAIOT B 6,5 pa3 0oJblle HEHTPAIBHBIX aHATUTHYECKUX MHTEHIUH: «IIpeInoo-
KHUTbY», KIOSICHUTHY, «YTOUYHUTH» U Ap. (pa3iuyusl ¢ TONUK-00BEKTAMU 3HAYMMBI;
TOUHBINA KpuTepuit Oumepa, p < 0,001).

OOpaTHast KapTHHA CKJIaJbIBA€TCS B OTHOIIEHUH HETaTHMBHBIX MHTEHIMH, KO-
TOPBIX Ha TONMK-OOBEKTH IPUXOIUTCS B 2,2 pa3a 0oJjblie, Y4eM Ha MHTEPaKTHBHBIC
00BeKTHI (TouHbIN KpuTepuil Pumepa, p < 0,001). ITpu 3TOM HeraTuBHas Hamnpas-
JICHHOCTh Ha 00beKT «MeraH» BBIIIE, YeM Ha MPOYHE TOMHK-OOBEKTH, MUHUMYM
B 2,3 paza (Tounslit kputepuit Gumepa, p < 0,001); oOHapyxuBaroTcs ciyyan odec-
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LIEHUBAHUs, TUCKPEAUTALINN, capKa3Ma: «Hexkpacusas, HO upe38bluaiHo camonio-
ousas Mezany; «Axmepka, usnuwiHe camoygepernasy. X0oTs MO3UTUBHbIE UHTECH-
WU TOJJEPKKHU, COUYBCTBUS, BOCXUIICHUS TaK)Ke MPUCYTCTBYIOT («Hegeposimmo
CUTbHASL U CMeNasi HceHWUHay), HabmoJaeTcs BhIpaXkKeHHas aCHMMETPHSI B CTOPO-
HY HEraTUBHBIX OIIEHOK (TOYHBIN kpuTepuil @uiepa, p < 0,001).

HaunbGonee cObamancupoBaHHBIM WHTEHIIMOHAIBHBIA MPOGUIHL UMEET TOIHK-
00BeKT «bobIas KOPOJIEBCKAs CEMbs»: KOJIMYECTBO OTHOCSIIUXCS K HEMY Hera-
TUBHBIX MHTEHIMH ypaBHOBEUIEHO CYMMAapHBIM BECOM HEUTPAJIbHBIX U MO3UTHB-
HbIX MHTEHIUH. COMMKEHBI ATH OIEHKH W B OTHOIICHWU TOMUK-00BEKTOB «Cy-
npyru» u «IIpunn appu». OnHako B cpaBHEHUH ¢ 00BEKTOM «MeraH», BbI3bI-
BaOIIIUM CPEU TOMUK-00BEKTOB HAMOOMBIIHNI OTKIHK (16 %), naHHBIE 0OBEKTHI
CYILIECTBEHHO MEHEe 3HAYUMBI MO0 OOIIEeMY KOJMWYECTBY pealM30BaHHBIX MHTEH-
uuii (6,4, 8,8, 3,9 % cooTBeTCTBEHHO; TOUHBIN kputepuid @umepa, p < 0,001).
OTO0 XapakTepu3yeT TOMHUHHUPOBaHHE 00bekTa «Meran» B IJIaHe TUCTAHIIUPOBAHUS
U IucKpenuTanud, GopMupys o0pa3 «XUIIHUIBDY, TPOTHBOCTOAIICH KOPOJIEBCKOM
CEMbe, BBI3BIBAIOIIEH OOJIbIlIee YBaKEHUE U COUYBCTBHE, a TAKIKE «IIOJIKAOTYUHH-
Kky» I'appu.

Cnenyer oTMETUTH IpeobiiajaHe HETaTUBHBIX WHTEHIMM M B OTHOIICHUU
Tonuk-00bekTa «Poccuiickas Bnactb» (TouHbIM Kputepuil @urmepa, p < 0,001),
KOTOPBIH, XOTS U HE SIBIISIETCS] 3HAUMMBIM 110 O0IIEMY KOJIMYECTBY PEeaTM30BaHHBIX
uHTeHUMH (2,3 %), BHICTYIIAET HA MEPBBIM IUIaH B MOJMTUYECKOM KOHTEKCTE ILIOLIA-
nok CMU «Meny3a» u «9x0 MockBb» («Bom naw Boowcow, He 6bix00s “uz epsazu’”,
npooonxcaem 20 nem, “xak pad Ha eanepax’ naxams!»). Heckonbko Oomee pas-
HOMEpHO paclipe/iesieHbl HeraTUBHbIC, HEHTpaIbHbIE U MMO3UTUBHbIE UHTEHLIUU B
oTHomIeHnn oObekTa «PoccusiHe, Mb» (TOuHBIA KpuTepuir @umepa, p > 0,05),
npenacrasieHHoro mupe (4,3 %). Iloka3aTenbHbl, OAHAKO, CIIy4au CaMOKPHUTUKH,
MIPOSIBIISIIONINECS] B TAKUX HAMPABICHHBIX HAa JAaHHBIA OOBEKT HETATUBHBIX WUHTEH-
LUSAX, KaK «BBIPA3UTh UPOHUIO», KBBICMESITY: «HIX ofcOym Haulu 10HCHOYPANbCKUE
3a800bL: npbhlny — yuenuxom ppezeposwuxa novioem, Mezan — pazmemuuyeil.
20 moiwy p 8 MOI0001U ceMbe 6YOYm He TUUHUMUY.

B niennom HabmrogaeTcss acuMMETpHsl JUCKYpca B CTOPOHY TUCTAHITUPOBAHHS
Y TUCKPEIUTALIMU OTHOCUTEIHHO OOJIBIIMHCTBA BBIACICHHBIX TOMUK-00BEKTOB. BhI-
pakeHHas] HANPABIEHHOCTh Ha WHTEPAKTHUBHBIE OOBEKTHI COOTHOCUTCS C BBICOKOM
JMAJIOTUYHOCTBIO TUCKypca. J{MCKype pa3BUBaeTCs MPEUMMYIIIECTBEHHO 3a CUET Harpas-
JICHHOCTH CyOBEKTa Ha KOMMEHTapUH COOECETHUKOB, YTO CBSI3aHO C MOTPEOHOCTHIO
B COBMECTHOM OOCYKIC€HUW U HHTEPIPETAIIUN COOBITHH.

OOcyxaeHue pe3ynbTaToB

HccnenoBanue noATBep K aaeT BHISIBICHHYIO paHee 3aKOHOMEPHOCTb, COTJIACHO
KOTOPOH B XO/1€ OOCYKIEHHsI COOBITHI WHTEPHET-TIOIH30BATEISIMUA TPOUCXOIUT
MouuKays pedepeHIaIbHbIX 00bEKTOB U MHTEHIIMOHAILHOTO COCTaBa IHC-
Kypca OTHOCHTEIIbHO UCXOAHOTo coobmenus (I'pedbenmmkoBa u ap., 2016; I1as-
noBa, ['pebenmmkosa, 2017, [TaBnosa u ap., 2020). YBenmueHne KOIMIECTBa OOBEK-
TOB U pa3MbIBaHHE MX 3HAYCHUS, a TAK)KE BO3PACTAHUE YUCIIA KATETOPUI WHTCH-
Uil ¢ 1o0aBIeHUEM SMOIMOHAIBLHO OKPANICHHBIX MHTEHIMH OOHApyKMBaeTCs B
TEeMaTHYECKH OTHOPOIHBIX OOCYKICHHUSAX KaK B TE€X CIyJasiX, KOTra HHHITMHPYOIIEe
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COOOIIeHNE COAECPIKUT KPATKOE OMHCAHUE COOBITHS, TaK U B CIy4asX, KOT/la OHO
MIPEJICTABICHO PAa3BEPHYTHIM AaBTOPCKUM IOCTOM. DTH JaHHBIE, CBUIETEIbCTBY-
IOIME B MOJb3y YCTOMYMBOCTH OOCYXKIaeMOW 3aKOHOMEPHOCTH, COTJIACYIOTCS C
MIpe/ICTaBICHUEM O MPOABIKEHUN COOCTBEHHON KapTUHBI MUpPa U KOHCTPYHPOBa-
HUHM BEPCUH COOBITHH KaK OTJIMYMTENbHOM uepre Menuaauckypca (T. Ban Jleiik,
E.N. lleiiran, J. Potter, R. Harre, R. Wodak). luckypcuBHas npaktuka Moaudu-
Kaluy B Mporiecce 00CykIeHHUs pedepeHIIMATEHBIX 00BEKTOB CMEMAET (POKYC TPO-
ONeMHOM CUTyaluu, MPOBOLUPYSI UHTEHIIMHU ONPEIEICHHON TOHAIBHOCTH, — 3TOT
(haKT KOHKPETH3UPYET BBHIBOJ O IPUTATHBAHUI» TEMOW COOTBETCTBYIOIIUX OIle-
HOK ¥ KOMMEHTapHueB, chopMyIMpOBAaHHBIN TTPH U3y4eHUU MaTepuanoB Facebook
(Stroud et al., 2015).

HccnenoBaHue mokas3blBaeT, 4YTO B OTKJIMKaX KOMMYHHUKAHTOB MIPe00IaatoT
WHTEHINH JUCTAHIIMPOBAHUS U JUCKPEIUTAINH, TOTJA KaK OOJBIIMHCTBY COO0-
UICHUH, WHUIUUPYIOUIUX TUCKYCCHIO, HETaTUBHbIE MHTEHIIMM HE CBOICTBEHHBI.
3apyOexHble UCClIeJOBaHHs, OTMEUasi BapHaTUBHOCTh MenuakoHTeHTa (Nordas,
Ottosson, 2019), HanpOTHB, MOKA3bIBAIOT, YTO HETATUBHBIC OIICHKU MPUCYIIH KaK
onucanuto coObiTusa (Ribot, 2019), Tak u ero mocruenywiemMy o0CYXKICHHUIO
(Mahfouz, 2018).

B mpoBeneHHOM HCCIIEIOBAaHUM CABUT B CTOPOHY HETATUBHBIX WHTEHIIUU
OTMEYAETCs] OTHOCUTENFHO OOJBIINHCTBA TOMUK-00BEKTOB, KaK UCXOJIHO TPUCYT-
CTBOBABIIMX B JAMCKYpPCE, TaK U JOOABIIAIOLUIMXCS B X0/€ 00CY>KAEHUs. DTOT pe-
3yJIbTAT COTJIACYETCS C TIO3UITMEN, BRIPAXKEHHONW BO MHOTHX HccaenaoBanusx (I'pa-
nocenbekast, [Muneryn, 2015; Kupununa, 2015; Paguna, 2016; Psokkos, 2012),
rae oOcyxjaeHuss B PyHeTe BBICTYMAarOT 30HOW HeraTMBHOW oneHouHocTh. COa-
JTAaHCHPOBAHHOCTh PA3HOHAINPABICHHBIX MHTEHIIMN U BBISBICHHBIC paHEe CIydyau
npeobnagaHusl HEUTpaIbHBIX aHanmuTUuecknx mHTeHnud (ITaBmoma u mp., 2020)
CBHUJIETEJICTBYIOT O (PYHKUIMOHAIBHON MU depeHanuu ToCTCOOBITHIHHOTO UH-
TEPHET-AUCKYpCa, BUABI KOTOPOro (pOPMUPYIOTCS MO BIUSHUEM KOMIUIEKCa CO-
[UATHHBIX, KOMMYHHUKATUBHBIX M TEMAaTHYECKUX (DAKTOPOB.

[Tpu Hanmuuu B 00CYXIEHUU UHTEPAKTUBHBIX U TOMHK-OOBEKTOB MPEUMY-
IIECTBEHHAS HAIPABJICHHOCTh KOMMYHHUKAHTOB Ha 00beKT «Co0eceTHUK» TOBOPUT
0 BBIPQXEHHOCTHU JUATOTMYECKUX MHTEHIIMH, TOTPEOHOCTH B COBMECTHOM OOCYXK-
JCHUH U UHTEPIPETAINH COOBITHS, YTO COTIIACYETCS C JAaHHBIMU 3apyOeKHBIX UC-
CJIETOBaHM, TJIe TaK)Ke OTMEYAETCSI COCPEOTOUEHHOCTh Ha OOLICHUH MEXKIY KOM-
MeHTatopamu (Simoes, 2019). MaTeHIME BO3HUKAIOT HE CTOJILKO B OTBET Ha WC-
XOJHBINA MOCT, CKOJIBKO B CBSI3M C KOMMEHTapHUSIMH JIPYTHUX yYaCTHUKOB, MPUYEM
WHTEPAKTUBHBIE OOBEKTHI BBI3BIBAIOT OOJIBIIIE HEUTPATHHBIX MHTEHIIUN, CBA3aHHBIX
C aHAIM30M MPOOJIIEMHOM CUTyaIlid 1 OOMEHOM CYXKICHHUSMH, YeM TOIMHK-OOBEKTHI.
OTH naHHBIe, 00OHAPYKUBAIOLINE 3aMHTEPECOBAHHOCTh B MHeHUHU [lpyroro, yka-
3bIBAIOT HA PACTYLIYIO POJIb MHTEPHETA KaK CPEICTBA MEKIMYHOCTHOTO U TPYIIIO-
BOTr'0 OOIIEHHUS, KOTOpasi oTMeyaeTcsi MHorumu apropamu (A.I'. Acmonos, A.E. Boiic-
kyHckuil, C.H. Enukononos u ap.). Ilpu 3TromM Aranoru4HocTs JUCKypca, OUEeBU/I-
HO, 3aBUCHUT OT MapaMeTPOB KOHTEKCTA: HAMPABIEHHOCTh HA MCXOJHOE COO0OIIe-
HUE U 33/1aBaeMble M TONUK-OOBEKTH MOXET Mpeo01aaaTh, 9To COMPSIKEHO C UH-
TEHIMSAMU TPEJCTaBICHUsI COOCTBEHHOTO ombITa U BreyarneHuil ([laBmosa u np.,
2020).
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3aknouyeHue

[Ipu 06cy>xeHnN COOBITHS HA Pa3InYHBIX HHTEPHET-TUIOMIAIKAX OTMEYaeTC s
MoubuKaims pedepeHIUATEHBIX 00BEKTOB U WHTEHIIMOHATIBHOTO COJCPYKAHUSI JIIC-
Kypca OTHOCUTEJIFHO WHULUHMPYIOIIETro cooOmeHus. [1osBIsIOTCS JONOIHUTEbHbIE
TONUK- U HHTEPAaKTUBHBIE 00BeKTHI («Poccuiickas BiacThy, «CobecemHuky, «5»),
3HaueHHe pedepeHInaIbHbIX 00BbEKTOB pa3MbIBaeTcs. MHorokparto (B 3,5-9,2 paza)
YBEJIMUUBAETCS] YMCIIO KaTerOpyuil MHTEHLMH, IPUYeM MOTYT HPOSIBIATHCSA HE Ipej-
CTaBJICHHBIE UCXOJHO MO3UTUBHBIE U HETATUBHBIC NHTEHLIUH.

B oTknmkax Ha cooOuieHue npeodsagaroT UHTEHIUU TUCTaHIIMPOBAHUS U
JTUCKPEIUTAIlUH, TOTJa KaK OONBIINHCTBY COOOIICHUN, HHUIIMUPYIOMIUX TUCKYC-
CHUI0, HETaTUBHbIE UHTEHIIUY HE CBOMCTBEHHBI. CIIBUT B CTOPOHY HETaTHUBHBIX UH-
TEHIUH HAOMIOAeTCs OTHOCUTENIBHO OOJBIIMHCTBA TOMUK-O0BEKTOB, KaK UCXO/-
HO NMPUCYTCTBOBABLINX, TaK U 100ABIISIOIIMXCS B X0/1€ 00CYKICHUS.

OO6cyxeHue pa3BUBAETCS MPEUMYIIECTBEHHO 3a CUET HANpPaBIEHHOCTH
CyObEeKTa Ha KOMMEHTapUH COOECETHHKOB M COOTBETCTBYIOIINE WHTEPAKTHBHEIC
00BEKTBI, YTO COOTHOCHUTCSI C BBICOKOH JHAJIOTMYHOCTHIO JUCKYpca U MOTpeOHO-
CThIO B COBMECTHOM OCMBICIIEHUU COOBITHUS.

Hccnenoanue pacmupseT NpeacTaBI€HUE O BUAX JAMCKYpCa, NOSBICHHUE
KOTOPBIX CBSI3aHO C Pa3BUTHEM HH(POPMAITMOHHBIX TEXHOIOTHH. OHO MMOKa3bIBAET,
4T0 (PYHKIIMOHUPYIOIIUI B HHTEPHETE MOCTCOOBITUIHBIN AUCKYypC OOHApYKHUBAET
MOJUGUKAIINIO 00BEKTOB 00CYXICHHUS U CMEIICHHE MHTEHIIMOHAIIEHOTO COCTaBa
B CTOPOHY HETaTHBHBIX MHTEHIUI. DTU JaHHBIE, CBUIETENLCTBYIONINE O (popMHU-
pOBaHMU 00pasa CUTyaAIlH U HETaTUBHOM BEKTOPE OCMBICIICHHUS COOBITHH, HMEIOT
MPAKTUYECKYI0 3HAYUMOCTh B KOHTEKCTE MpoOsieMbl MH()OPMAIMOHHO-IICUXOJIO-
rM4ecKoi 0e30MacHOCTH, MpuBJeKatonieil BHuManue obmectBa. CyliecTBEHHOE
M3MEHEHHe pedepeHIInaTbHbBIX O0BEKTOB M MHTEHIIMOHAIBHOTO COJIePKaHuUs TUC-
Kypca OTHOCHTEJIbHO MHULIMUPYIOLIET0 COOOLIEHUS B OYEPETHOM pa3 MOATBEPKAAET
MpeICTaBICHHEe O TOM, YTO KOMMYHHMKATHBHAs OHJIAHH-aKTUBHOCTh MOKET CIIO-
coOCTBOBaTh TpaHCPOpPMALIMU 00pa3a pearbHOCTH B CO3HaHWU. [loHMMaHne 3aKo-
HOMEPHOCTEH 00CyXIeHHS COOBITUI MOIH30BATEISIMA MOXKET HCIIOIB30BATHCS MIPH
pazpaboTke Mep HH(POPMALMOHHO-TICUXOJIOTHYECKOI 0€30IMacHOCTH U MPOBEIECHUN
TICUXOJIMHTBUCTUYECKON AKCIIEPTU3BI, CITY)KUTh PA3BUTHIO HHCTPYMEHTOB aBTOMa-
TUYECKOr0 aHaJIW3a JUCKYPCHUBHOTO MPOCTPAHCTBA MHTEPHETAa M MPOrHO3MPOBa-
HUS TPYTIOBOTO TIOBE/ICHUSI B UHTEPHET-CPeEIe.

Bunpl nHTEpHET-AUCKYpCa aKTUBHO M3y4daroTcsl. OJHAKO MOCTCOOBITUIHHBIN
JTUCKYpPC, HACKOJIBKO HaM M3BECTHO, KaK OCOOBIM BHUJl AUCKYpCa CHCTEMaTHYECKU
HE UCCIIEIOBAJICS, XOTSI OH LIMPOKO MPEJCTaBIE€H B UHTEPHETE U BECbMa MHOTO-
oOpa3eH. B ero opranuzanuu npuHIMINAIbHA COOTHECEHHOCTD JBYX COCTaBIISIO-
IUX: COOBITHSI /WM €T0 ONUCAHKS U COOTBETCTBYIOMIETO MTOCTCOOBITHITHOTO 00-
CyXaeHHus. OT0 GOpMUPYET TUCKYPCUBHBIE IPAKTUKHU, CMEIIUBAIOIINE YEPThI TH-
MOBBIX AUCKYPCOB — MOJIUTUYECKOTO, TOBCEAHEBHOIO, pekiaMHoro. Kakue xapax-
TEPUCTUKH TMOCTCOOBITUHHOTO IUCKYypCca MOXKHO pacCMaTpUBaTh KaK yYCTOMUYUBEIE,
a Kakve BUJIOU3MEHSIOTCS B CBSI3U C Benyllel (yHKINEH, TEeMAaTHKOH, YCIOBUSIMHI
pacnpoCTpaHeHusl — 3TOT BOIIPOC, MPEAINOIATAlONIMM COIOCTABUTEIbHBIN aHAIN3
JUCKypca Ha pa3IMYHbIX MHTEPHET-IUIONIA/IKAX U BBIABICHUE TICUXOJIOTHYECKUX,
COLIMOKYJIBTYPHBIX U KOMMYHUKAaTHUBHBIX (PakTOpoB auddepeHannu ero Gopm,
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HaMeyaeT MEePCIEeKTUBY Pa3pabOTKU THITOJIOTHH MOCTCOOBITUHHOTO TUCKYpca B MH-
TepHeTe. BMecTe ¢ TeM 0OHapy>KMBAETCsl M APYTOM aKTyaJdbHBIM acleKT JaibHeH-
IMX pa3pabOTOK — CPABHUTENILHOE N3yUYE€HUE OJHOTHUITHBIX 00CykIeHuii B PyHere
U IpYTHX CErMEHTaX MHTEPHETa, BhISIBIICHHE CHEelM(UKHU AUCKYPCHUBHBIX MPAKTHK,
0Cc00EHHOCTEH POCCHIICKOI BBIOOPKH U TIP.

Bbnaronapuoctu u ¢punancupoBanue. VccnenoBanne BBHIMOIHEHO MO ['oc3amaHuio
Ne 0159-2020-0005.
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Abstract. The article deals with the problem of network discussions representing the new

social reality of modern digital society. Communicative online activity sets an idea of what is
happening, stimulating interest in the study of post-event Internet discourse. It is noted that
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the dominant role in this communication environment is played by the focus on promoting
one’s own world view and suppressing the activity of other users. This work continues a series
of studies aimed at concretising these ideas. In previous studies conducted using the method
of intent analysis, it was found that, in the process of discussion, there is a modification of
referential objects and a shift in the intentional composition of discourse relative to the initial
presentation of the event. In addition to it, differences in the types of post-event discourse were
found in terms of the degree of conflict, the composition of intentions, etc. Verification of
the revealed patterns associated with the intentional space of post-event discourse was the goal
of the study carried out on the material of the discussion of the same event at different sites,
i.e. the refusal of Prince Harry and Meghan Markle from the status of members of the royal
family. According to the data obtained, a significant modification is confirmed during the dis-
cussion of referential objects and the intentional content of discourse regarding the received
message: additional reference objects appear, their meaning is blurred, the number of catego-
ries of intentions increases many times with the increase of numerous emotionally coloured
intentions. At the same time, a shift towards intentions of distancing and discrediting is revealed
in relation to most of the discussed thematic objects. The discussion develops mainly due to
the focus of users on the comments of interlocutors and the corresponding interactive objects,
which is associated with the high dialogueness of post-event discourse. The data obtained
allow us to advance in studying the discussion of events by Internet users and understanding
which characteristics of the post-event Internet discourse are stable, and which are modified
in connection with the leading function, theme, etc.

Key words: Internet discourse, discussion of events by Internet users, post-event dis-
course, intent analysis, categories of speech intentions, reference objects of discourse

Acknowledgements and Funding. The study was supported by the state assignment
No. 0159-2020-0005.

References

Afinogenova, V.A., & Pavlova, N.D. (2016). Intencional'nye kategorii povsednevnogo dis-
kursa v studencheskoj srede. In A.L. Zhuravlev, N.D. Pavlova & I.A. Zachesova (Eds.),
Psikhologiva Diskursa: Problemy Determinatsii, Vozdeistviya, Bezopasnosti (pp. 102—127).
Moscow: Institut psikhologii RAN Publ. (In Russ.)

Bastos, M.T., Mercea D., & Charpentier, A. (2015). Tents, tweets, and events: The interplay
between ongoing protests and social media. Journal of Computer-Mediated Communi-
cation, 65(2), 320-350. https://doi.org/10.1111/jcom.12145

Benamar, L., Balague, C., & Ghassany, M. (2017). The identification and influence of social
roles in a social media product community. Journal of Computer-Mediated Communi-
cation, 22(6), 337-362. https://doi.org/10.1111/jcc4.12195

Flejs, Dzh. (1989). Statisticheskie Metody dlja Izuchenija Tablic Dolej i Proporcij. Moscow:
Finansy 1 statistika Publ. (In Russ.)

Gradoselskaya, G., & Pilgun, M. (2015). Communicative Processes in the Network Environ-
ment: The Interdisciplinary Analysis of Politically Active Communities on Facebook.
Journal of Psycholinguistics, 26(4), 44-58. (In Russ.)

Grebenshchikova, T.A., Pavlova, N.D., & Afinogenova, V.A. (2016). Modifikatsiya intentsional'-
nogo prostranstva v postsobytiinom internet-diskurse. In A.L. Zhuravlev, N.D. Pavlova &
I.A. Zachesova (Eds.), Psikhologiya Diskursa: Problemy Determinatsii, Vozdeistviya,
Bezopasnosti (pp. 201-219). Moscow: Institut psikhologii RAN Publ. (In Russ.)

Grebenshhikova, T.A., & Pavlova, N.D. (2019). Patriotic discourse in the political internet
community. Journal of Psycholinguistics, 42(4), 34-49. (In Russ.)

Grebenshhikova, T.A., Pavlova, N.D., & Afinogenova V.A. (2018). Razlichija intencional'nogo
soderzhanija postsobytijnogo diskursa i diskursa foruma v internete. In R.V. Ershova (Ed.),

518 SOCIAL PSYCHOLOGY IN CULTURAL DIMENSIONS



Masnosa H.JI. u np. Becmuux PY/JH. Cepus: Ilcuxonocus u nedacoeuxa. 2020. T. 17. Ne 3. C. 504-520

Cifrovoe Obshhestvo kak Kul'turno-Istoricheskij Kontekst Razvitija Cheloveka (pp. 122-127).
Kolomna: GSGU Publ. (In Russ.)

Heirman, W., Angelopoulos, S., Wegge, D., Vandebosch, H., Eggermont, S., & Walrave M. (2015).
Cyberbullying-entrenched or cyberbully-free classrooms? A class network and class
composition approach. Journal of Computer-Mediated Communication, 20(3), 260-277.
https://doi.org/10.1111/ jec4.12111

Kirilina, A.V. (2015). The Internet Genre of “Reader Comments”. Vestnik of Moscow City Uni-
versity. Philology. Theory of Linguistics. Linguistic Education, 17(1), 67-76. (In Russ.)

Kolokol'ceva, T.N., & Lutovinova, O.V. (Eds.) (2012). Internet-Kommunikatciya kak Novaya
Rechevaya Formatciya. Moscow: Flinta Publ., Nauka Publ. (In Russ.)

Kubrak, T.A. (2019). Post-event cinema discourse: Concept, functioning, case study. RUDN Journal
of Psychology and Pedagogics, 16(4), 600—617. http://dx.doi.org/10.22363/2313-1683-2019-
16-4-600-617

Kuryanovich, A.V. (2018). Experience of linguistic and legal personality characteristics of
conflict language personality (on the example of analysis of communicative behavior
of troll in the network correspondence). Tomsk State Pedagogical University Bulletin
(TSPU Bulletin), 2(191), 127-142. (In Russ.)

Mahfouz, I.M. (2018). The representation of Meghan Markle in Facebook posts: A discourse
historical approach (DHA). International Journal of Language and Linguistics, 5(3),
246-259. https://doi.org/10.30845/ijll.v5n3p24

Nordas, A., & Ottosson, M. (2019). The British Media Portrayal of an “American Royal”.
A critical discourse analysis of the articles published by the British press covering
the Duchess of Sussex during the Royal Afiica tour 2019. Jonkoping University.

Pavlova, N.D., & Grebenshhikova, T.A. (2017). Intent-analiz postsobytiinogo diskursa v In-
ternete. Psihologicheskie Issledovanija, 10(52), 8. (In Russ.)

Pavlova, N.D., & Grebenshhikova, T.A. (2017). Intent-analiz. Osnovaniya, Procedura, Opyt
Ispol’zovaniya. Moscow: Institut psikhologii RAN Publ. (In Russ.)

Pavlova, N.D., Grebenshhikova, T.A., Afinogenova, V.A., Zachesova, L.A., & Kubrak, T.A. (2020).
Intencional'noe prostranstvo postsobyti[nogo diskursa na razlichnyh internet-ploshhadkakh.
Psihologicheskij Zhurnal, 41(3), 78-91. https://doi.org/10.31857/5020595920009327-5
(In Russ.)

Popova, D.A. (2014). Kognitivno-diskursivnaja model' Internet-diskursa. Vestnik Irkutskogo
Gosudarstvennogo Tehnicheskogo Universiteta, 7(90), 223-226. (In Russ.)

Radina, N.K. (2016). Intent-analiz onlain-diskussii (na primere kommentirovaniya materialov internet-
portala InoSMI.ru). Mediaskop, (4). Retrieved from http://www.mediascope.ru/2238 (In Russ.)

Ribot, A.F. (2019). 4 Linguistic Analysis of the Representation of Kate Middleton and Meghan
Markle in the British Press: A Corpus-Based Study. University of the Balearic Islands.

Romantovskij, A.V. (2015). Metakommunikativnye indeksy v diskurse internet-kommentariev.
Vestnik Leningradskogo Gosudarstvennogo Universiteta imeni A.S. Pushkina, 1(3), 141-149.
(In Russ.)

Ryzhkov, M.S. (2012). Rechevye strategii i taktiki internet-kommunikacii (na materiale cha-
tov). In T.N. Kolokol'ceva & O.V. Lutovinova (Eds), Internet-kommunikacija kak No-
vaja Rechevaja Formacija (pp. 72—87). Moscow: Flinta Publ. (In Russ.)

Santana, A.D. (2014). Virtuous or vitriolic: The effect of anonymity on civility in online news-
paper reader comment boards. Journalism Practice, 8(1), 18-33.

Sergeeva, A.S., Kirillov, B.A., & Voronina, E.Ju. (2016). Kommentarii kak forma diskursa profes-
sional'nogo virtual'nogo soobshhestva (na primere IT). In A.L. Zhuravlev, N.D. Pavlova &
I.A. Zachesova (Eds.), Psihologija Bezopasnosti Diskursa: Problemy Determinacii, Voz-
Dejstvija, Bezopasnosti (pp. 84—102). Moscow: Institut psikhologii RAN Publ. (In Russ.)

Sidorova, 1.G. (2011). Pragmatic communication characteristics of personaland interpersonal genres
in the internet discourse. Science Journal of VolSU. Linguistics, 14(2), 154-159. (In Russ.)

Simoes, E. (2019). “Long live Harry and Meghan!”: An analysis of polite and aggressive ar-
gumentation strategies from online forums on celebrity-related news. Journal of Dis-
course Studies, (8), 156—178. https://doi.org/10.21747/21833958/red8a7

COIUAJIBHAA IICUXOJIOI'MA B KPOCC-KYJIBTYPHOM U3MEPEHHUN 519



Pavlova N.D. et al. RUDN Journal of Psychology and Pedagogics, 2020, 17(3), 504-520

Stroud, N.J., Scacco, M.J., Muddyman, A., & Curry, A.L. (2015). Changing deliberative norms on
news organizations’ Facebook sites. Journal of Computer-Mediated Communication,
20(2), 188-203. https://doi.org/10.1111/jcc4.12104

Sutherland, K.E. (2016). Using propinquital loops to blend social media and offline spaces:
A case study of the ALS Ice-Bucket Challenge. Media International Australia, 160(1),
78-88. https://doi.org/10.1177/1329878x1665113

Theocharis, Y., Vitoratou, S., & Sajuria, J. (2017). Civil society in times of crisis: understanding
collective action dynamics in digitally-enabled volunteer networks. Journal of Com-
puter-Mediated Communication, 22(5), 248-265. https://doi.org/10.1111/jcc4.12194

Ushakova, T.N., Pavlova, N.D., Alekseev, K.I., Latynov, V.V., & Cepcov, V.V. (2000). Slovo
v Dejstvii. Intent-analiz Politicheskogo Diskursa. Saint Petersburg: Aletejja Publ. (In Russ.)

Woong Yun, G., Park, S.-Y., Holody, K., Yoon, K.S., & Xie, S. (2013). Selective moderation,
selective responding and balkanization of the blogosphere: A field experiment. Media
Psychology, 16(3), 295-317.

Article history:
Received: 5 May 2020
Revised: 13 July 2020
Accepted: 15 July 2020

For citation:

Pavlova, N.D., Afinogenova, V.A., Grebenschikova, T.A., Zachesova, [.A., &
Kubrak, T.A. (2020). Patterns of Discussion of Current Events by Internet Users: Case
Study of Runet sites. RUDN Journal of Psychology and Pedagogics, 17(3), 504-520.
http://dx.doi.org/10.22363/2313-1683-2020-17-3-504-520 (In Russ.)

Bio notes:

Natalya D. Pavlova, Doctor Sc. of Psychology, is Head of the Laboratory of Psychology of
Speech and Psycholinguistics, Institute of Psychology of Russian Academy of Sciences (Mos-
cow, Russia). ORCID iD: https://orcid.org/0000-0002-5120-4404, eLIBRARY SPIN-code:
2357-2891. E-mail: pavlova natalya@mail.ru

Victoriya A. Afinogenova, Ph. D. in Psychology, is senior researcher of the Laboratory of
Psychology of Speech and Psycholinguistics, Institute of Psychology of Russian Academy
of Sciences (Moscow, Russia). ORCID iD: https://orcid.org/0000-0002-9216-0145, eLIBRARY
SPIN-code: 8326-5586. E-mail: viktoriyamail87@mail.ru.

Taisiya A. Grebenschikova, Ph. D. in Psychology, senior researcher of the Laboratory of
Psychology of Speech and Psycholinguistics, Institute of Psychology of Russian Academy
of Sciences (Moscow, Russia). ORCID iD: https://orcid.org/0000-0002-1815-4572, eLIBRARY
SPIN-code: 7146-6411. E-mail: gretiya@mail.ru.

Irina A. Zachesova, Ph. D. in Psychology, senior researcher of the Laboratory of Psy-
chology of Speech and Psycholinguistics, Institute of Psychology of Russian Academy of
Sciences (Moscow, Russia). ORCID iD: https://orcid.org/0000-0003-23-69-0262, eLIBRARY
SPIN-code: 4037-4917. E-mail: zachiosova-2004@mail.ru.

Tina A. Kubrak, Ph.D. in Psychology, senior researcher of the Laboratory of Psychology of
Speech and Psycholinguistics, Institute of Psychology of Russian Academy of Sciences (Mos-
cow, Russia). ORCID iD: https://orcid.org/0000-0002-0701-1736, eLIBRARY SPIN-code:
4443-1814. E-mail: kubrak.tina@gmail.com

520 SOCIAL PSYCHOLOGY IN CULTURAL DIMENSIONS



RUDN Journal of Psychology and Pedagogics 2020 Vol. 17 No. 3 521-541

http://journals.rudn.ru/
psychology-pedagogics

BecTHuk PYOH. Cepus: Ncuxonorus u neparornka

DOI 10.22363/2313-1683-2020-17-3-521-541

VK 159.9.072
UccnepoBaTenbckaa ctaTbs

OnpocHuK «OueHKa cTeneHu
He3alWML,EeHHOCTU UHAUBUAO0B OT KN6epOynnunHra»:
pa3paboTka u npegBapuTesibHas Banuausauusa

B.I1. IlleiinoB

Pecny0nuKaHCKH HHCTHTYT BBICIICH HIKOJIBI
Pecnybnuxa Benapyce, 220001, Munck, ya. Mocxosckas, 15

AnHoTanusi. KubepOysmMHT — 3TO MHOTOKpATHBIC MpeIHAMEPEHHbIC arpeCCUBHbIC Nei-
CTBUS OTHOTO MJIM HECKOJIBKUX JIULI, UCTIOJIB3YIOIMX AJIEKTPOHHBIE CPEACTBA CBSI3U /I arpecCUu
MIPOTHUB JKEPTBBI, KOTOPas HE MOXET 3aIIUTUTHCS; 3TO BUJ HACHJIMS MOCPEICTBOM TpeciesioBa-
HUSI, OCKOPOJICHUH, TPaBITH, YHIKCHHUS, 3aITyTHBAHKUS, OCYIIECTBISIEMBIX C TIOMOIIBIO HHTEPHETA,
MOOMJIBHBIX TeNe()OHOB U JIPYTHX AIIEKTPOHHBIX YCTPOKCTB. B mocnenHee Bpems: kKnbepOyuHr
MOTYYIIT HIMPOKOE paclipoCTpaHEHHE, OH NPUUYMHSCT 3HAYMTEIbHBIN BPEl CBOUM JKEPTBaM, OKa-
3bIBasi HETaTUBHOE BIIMSIHUE HA WX IICUXWUYECKOe U (pru3ndeckoe 310poBhe. Llens qanHoro mccie-
JIOBaHUsI — pa3paboTKa HaJIS)KHOTO ¥ BAJIMHOTO onpocHUKa «OIeHKa CTENeHN HEe3alUIIICHHOCTH
WHIVBUIOB OT KuOepOyiumHra». B cTaThe mpencraBiieHa nporeaypa KOHCTPYUPOBAHHUS TAKOTO
OIIPOCHHKA U JIOKA3aHO, YTO OH Y/IOBJICTBOPSIET OCHOBHBIM KPUTEPHSIM HAJCKHOCTH: Ha BHYTPCH-
HIOIO COTJIACOBAaHHOCTh, OJHOPOJHOCTD, PETECTOBYIO HAIEKHOCTh. [10Ka3aHo, YTO ONMPOCHHK Ba-
JIMACH, TaK KakK yIIOBHeTBOpHeT KIIFOUYCBBIM KpI/ITepI/IHM BAJIMJHOCTHU. BaJIMAU3allHU B Hpouecce
KOHCTPYHPOBaHHSI ONIPOCHHKA, COACPKATEIHHOW, KOHCTPYKTHOW M KOHBEPIEHTHOW BaJIMJHOCTH.
ONpOoCHUK CTaHAAPTH30BaH, MPUBEJICHBI HOPMBI /ISl FOHOIICH M JEBYIIEK, MPEACTABICHHBIC B
CPEIHUX BEJMUYMHAX M IMOKA3aTessIX CTaHAapPTHOTO OTKJIOHEHHMs. TeopeTnieckue OCHOBOM HCCIie-
JIOBaHUS TIOCITYKHJIa MOJIeITh MaHUITYJIITHBHOTO BO3ACHCTBHS (K Pa3HOBHIHOCTSIM KOTOPOTO OT-
HOCHUTCSI U KHOEPOYJUTMHT) ¥ ONIMCAHHBIN C TIO3UIMK STOW MOJEITH TICHXOJOTHYCCKHIA MEXaHNU3M
BO31eicTBUS KnbepOy/umHra Ha TnuHocTh. KoHdupMaTopHblid (hakTOpHBIM aHAIM3 MMOKa3all, YTO
MOJIEITb TIPEJICTABJICHHOTO OTNPOCHHMKA MMEET XOPOIIIUE MOKA3aTeIM IOCTOBEPHOCTH U CTaTUCTHYC-
CKOH COMIacOBAaHHOCTH. B 3KCIIepMMEHTABHOM YaCcTH MUCCIIEIOBAHMUS NMPUHIN ydactrue 307 roHo-
el U IeBylueK B Bo3pacte oT 17 seT o 21 rona — yvariyecs MeIULMHCKUX KOJUIEKEH U Kyp-
cantoB YHuBepcutera MUC. VccnenoBanue BKIIIOYAJIO JBa 3Tama MCUXOJUArHOCTUKU UCIIBITYe-
MBIX, TIPOBEJCHHBIX C UHTEPBAJIOM B JIBa Mecslia. BEISIBICHHBIE ¢ IIOMOIIBIO OMPOCHUKA COCTOSI-
HUS UHJIMBHIOB, HE3ANIUIIEHHBIX OT KHOEpOYJUTHHTA, COTJIACYIOTCS C pe3yJIbTaTaMH, ITOTYUCHHbI-
MU B TIPEABIIYIINX HcChe0BaHMsX. [IpeaioyKeHHbIHA OMPOCHUK MO3BOJISIET TIPEAYIPEKIATh HHIH-
BUJIOB 00 MMEIONIEH MECTO WM TPO3SIICH UM OMACHOCTH CTaTh YKEPTBOH KHOESPH3ICBATEIIBCTB.
OnpocHUK MOXET CTUMYJIMPOBaTh U3yueHHEe KHOEPOYUTHMHTa B PYCCKOSI3bIYHOM COIIMYME, B YacT-
HOCTH B KPOCC-KYJITYPHBIX UCCIICAOBAHUSIX.

KiroueBble cjioBa: onpoCHUK, KHOEpOYJTHMHT, KHOEpHU3IEBATEIIbCTBA, HE3aAIIUIICH-
HOCTb OT KHOEpOYIUIHHTA, )KEPTBBI, HHTEPHET, IICHXOJIOTHYECKUE MPOOIEMbI
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BBepeHue

CrpemuTeNbHOE MaCCHPOBAHHOE BHEAPEHUE WH(POPMAIIMOHHBIX TEXHOJIOTHN
BO Bce c(hepbl :KM3HU 00LIeCTBAa TPUBOAUT K MOSIBICHHIO HOBBIX BBI30BOB, C KOTO-
PBIMU YEJIOBEK paHee He cTajakuBaics. OTHUM U3 TaKUX BBI30BOB CTall KUOEpOyII-
JIMHT — MHOTOKpPAaTHbIE IIPEJHAMEPEHHbIE arpeCCUBHBIE AEHCTBUS OJTHOTO MM HE-
CKOJIBKUX JIUL, UCTIOJIb3YIOIIUX AJIEKTPOHHBIE CPEACTBA CBS3H JJISl arpecCuu IMpo-
THUB JK€PTBBI, KOTOpast HE MOXKET 3amTuThes (Smith et al., 2006). KubepOysumuar —
9TO BHJ HACUJIMS TIOCPEICTBOM M3JE€BATENILCTB, OCKOPOICHUH, TPaBIu, YHUKEHHS,
3aIyTUBaHUsI, OCYIIECTBIISIEMBIX C ITOMOIIBI0O HHTEPHETA, MOOMIILHBIX TeJIe(hOHOB
U JPyTUX DJEKTPOHHBIX ycTpoucTB. (Mcmonb3yemble aanee TEPMHUHBI KubepOy-
JIUH2 U Kubepusoeeamenbcmea Mbl paCCMAaTPUBAEM KaK CHHOHUMBI. )

«IToka3zaTenu pacnpocTpaHeHHMs] KHOEpU3AEBATENbCTB B Pa3HbIX CTpaHax
paznuyarorcs. [lo ogqHUM olleHKaM, B IIKOJIbHBIE okl u3aeBatorcsa Hax 10-20 %
MOJIOJIBIX JIFOJEH, a 0T 5 10 15 % MOoApPOCTKOB caMM M3JEBAOTCS HaJ APYTHMH.
[Ipu 3TOM MHOTHE €TH, KOTOPbIE MOJBEPratoTCs U3/1€BATEILCTBAM, UCTIBITHIBAIOT
MOBTOPHYIO M YCTOMUMBYIO BUKTUMU3alMIoO B ocnenyromem» (Gini, Espelage, 2014.
P. 545). «B Poccun 10 % nereit u 9 % poaureneil ykasanu, 4To AeTH ObLIN KepT-
BaMH KuOepOyIIMHra. 9TO NpeBbIIIAET JaHHbIE IO cTpaHaMm EBpomnsl, rae mo 6 %
JeTeH W POJaUTENeH CBUACTENHCTBOBAIM O KubOepOymmuure» (ConmaroBa u Jp.,
2012. C. 105). IlepBble NOMBITKH UCCIIEAOBATh sBJIeHHE KUOepOysnHra B berna-
PYyCH BBISIBUIIM CXO0XKYI0 KapTUHY: «20 % y4acTHUKOB BBICTYIIAJIH B POJIU KEPTBBHI,
14 % — B xauecTBe arpeccopa, a 6 % — B ponu cBuaerens Tpasin» (benkoser,
2016. C. 48). O pacrpocTpaHEHHOCTH KUOEpOYyJIMHIa B pyCCKOSI3bIYHOM CETMEHTE
UHTEpHETa, €ro HETaTUBHBIX MOCIEACTBUAX AJIS JeTel U MOJAPOCTKOB, HEOOXOAM-
MOCTH NPHUCTAILHOTO U3YYEHUS U pa3padOTKH Mep MPOPHUIAKTUKUA CBUIIETEIbCTBY-
0T MHOTOYMCJIEHHbIe MyOnuKanuu nocieanux yet (bouasep u np., 2019; Map-
yeHnko, Maxogckas, 2018; Conpmaroa, SApmuna, 2019; Ctpykos u ap., 2018; XaomoB
u ap., 2019 u np.). Ectb MHOXXECTBO APYTUX CBUIETEILCTB PACIPOCTPAHEHHOCTH
kubepOysumara (LLeiinos, 2019a).

B npoBeneHHOM HaMu paHee aHATUTUYECKOM 0030pe HcciiejoBaHui Kubep-
OyJuUIMHTa MOKa3aHO, YTO «KUOEepU3/IeBaTeNbCTBA MPUUYUHSIIOT €ro >KepTBaM 3Ha-
YUTEIbHBIN Bpe[l, NOJ0KHUTEIBHO KOPPEIUPYIOT C UHTEPHET-3aBUCUMOCTBIO, Tpe-
BOXKHOCTBIO, JIeTIpeccHeil, Hey 10BJIEeTBOPEHHOCThIO ku3Hbto» (LlleitnoB, 2019a.
C. 77). B 0030pe oxapakTepH30BaHO MHOXKECTBO MPEAUKTOPOB KUOEpOyIUIMHTa,
KOTOpBIE€ MBI J1aJIe€ UCI0JIb3YEeM IIPU KOHCTPYHUPOBAHUHU ONPOCHHUKA.

KubepOymuHr NpUBOAUT K BUKTUMU3ALMK, MPU 3TOM HCCIIEIOBATEISIMU YC-
TaHOBJIEHO, YTO «BUKTUMHU3ALMS JI€TeH, MOAPOCTKOB M B3POCIBIX MOPOXKIAET OT-
pHLIaTeIbHbIE SMOLIMOHAIBHBIE COCTOSIHUS — JENPECCHUI0, TPEBOTY, YHBIHUE, CTPAX,
JUCTPECC, THEB, OTPULATENbHYIO a(h(PEeKTUBHOCTh, CAMOOOBUHEHUE, HU3KYIO CaMO-
OLIEHKY M moctTpaBMaTnueckuil crpece» (Illeitnos, 20196. C. 94). BeisiBnena u
o0paTHasi CBfI3b: «BUKTHMH3AIMIO C OOJIBIIION BEPOSTHOCTHIO TPEICKA3BIBAIOT HU3KHI
YPOBEHb YJIOBJIETBOPEHHOCTH >KU3HbIO, HU3Kas CaMOOLIEHKAa MHIUBHUA, €rO Je-
MIPECCUBHBIE CUMIITOMBI, TPEBOKHOCTh, OTpULaTeNbHas apdexTuBHOCTE (I1leii-
HOB, 20198. C. 154).

[IpencraBnenHble JaHHBIE O PaCIPOCTPAHEHHOCTH KUOEpOYJUIMHIa U €0 He-
TaTUBHBIX MOCJEACTBUSAX MPUBOAAT K HEOOXOIMMOCTH pa3pabOTKU CPENCTBA 3auummbl
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oT kubepusaeBaTenbCTB. [IepBBIM CPECTBOM 3aIIUTHI OT 000N OMACHOCTH SIB-
nsietcst nHGopMUpoBaHUEe 00 MMEIOIIEcs yrpo3e ee MOTEHUUAIbHBIX KXEPTB
(«IIpenynpexaeH — 3HaUUT BOOPYIKEH).

B ciydae onacHoctn kubepOysunHTa 3 QEeKTHBHBIM CPEICTBOM TaKOW 3alllv-
ThI MOXET CTaTh OMPOCHUK, KOJTMUYECTBEHHO OLICHUBAIOIIHI CTENIEHb HE3ALUIIIEHHO-
CTU MHIUBHUAA OT KHMOepOyJUTMHTa U MO3BOJISIONINM TeM CaMbIM MperynpexaaTh
WHIUBUJIOB 00 MMEIOIEH MECTO WIHM TPO3SIlell UM OMAacCHOCTH CTaTh KEPTBOU
KuOepu3ieBaTeNnbCTB. B cOOTBETCTBHM € BBIMOMHAEMOM (DYHKIMHU 3aIUThI, €F0 MOKHO
Ha3BaTh OMPOCHUKOM «HE3AIUIICHHOCTH MHAMBHIA OT kubepOymmmaray (HK).
bonee neranbHOe 000CHOBaHWE 3TOrO TEPMHHA MPUBEIECHO HAMU Jaliee B 4acTU
paboThI, MOCBSIICHHON OMMCAHUIO TEOPETUYECKUX MPEANOCHUIOK HUCCIIEeIOBAHUS.
Hcxonst U3 Cka3aHHOTO, Uelb 0AHHOZ0 UCC1€008AHUsA Mbl BUIUM B pa3paboTke
HaJIeKHOTO U BAJIUAHOTO ONpOCHUKA «OlLEHKa CTENEeHU HE3aIUIIEHHOCTH OT KH-
O0epOyIUTUHTaY.

TeopeTuyeckue nNpeanochbIZIKU NCCenoBaHUSA

Llenbro kMOepOyIUTMHTA SIBIAETCS] HAHECEHUE TICMXOJIOTMYECKON TPaBMBbI )KEpTBE
K1OepH31eBaTeNbCTBA, OITOMY JAHHOE MCHXOJOTMYECKOE BO3JIEHCTBUE MPaBO-
MEpPHO OTHECTH K YMCIY MAaHUIYJIATUBHBIX. [lcuxonocuueckuii mexanusm BO3aeu-
CTBHSI KHOEpOYJUTMHIOM OIMCBHIBACTCS OOMICH MOJENbI0 MaHWIYJISTHBHOTO BO3-
neiictBus (Ileiinos, 2009. C. 39-40). B cnyuyae kubepOyJuIMHIa MO/IE€Tb MAHUITY -
JSITUBHOTO BO3JIEHCTBUS PEeATM3YETCsI CIEIYIOIUM 00pa3oM:

1) cbop ungpopmayuu 0 NOTEHUUATBHON KEPTBE, KOTOPBIN MPOU3BOAUTCS MPU
HETIOCPEICTBEHHBIX KOHTAKTaX W/MIIN Yepe3 COIHaIbHbIE CETH;

2) gogneuenue 6 Konmakm, MPOUCXOJAIIEEe B TOT MOMEHT, KOTAa ajapecar
OTKPBIBAET CBOM aKKayHT, ITOUTY;

3) ¢ponosbiM pakmopom TIpH STOM CITYKUT Oe3HaKa3aHHOCTh, AHOHUMHOCTh
HanaJaloiero ¥ He3alUIIEHHOCTh KEPTBhI OT ATOTO HAIAJICHUS;

4) muwenu 6o30elicmeuss — NPEIUKTOPbl KNOEPOYIUIMHTA, nOOYJHCOeHUe —
K JIENIPECCHH, TPEBOKHOCTH, CTPECCY U T. II., BIUIOThH JIO CyMIIM/A.

MuieHy BO3ACHUCTBUS — IVIABHOE 3BEHO B MOJEIH JII000M MaHMITYJSAIHH,
[I03TOMY B KayeCTBE 3a/laHuil OMPOCHUKA 1€J1eCO00Pa3HO UCIOIb30BaTh MPEAUK-
TOPBI KNOEPOYIIIMHTa, BBISIBICHHBIE B 3KCIIEPUMEHTAIBHBIX UCCIIEJOBAHUSIX.

KubepOyimuHr — pa3sHOBUIHOCTh MAHUITYJISITABHOTO BO3/ICUCTBHS, CYTh KO-
TOPON COCTaBJISIET U3/1€BAaTENILCTBO, HAHOCSIIIEE NICUXOJIOTHIECKYIO TPaBMY JKepT-
Be. B Hay4HyI0 MPaKTHUKY BBEJIEH TEPMHUH «HE3AIIUIICHHOCTh OT MaHHITYJISAIIUI,
pa3paboTtaH onpocHUK «OLEHKa CTENEeHH HEe3alUIIIEHHOCTH WHAMBHIA OT MaHUITY-
nSTUBHBIX Bo3zeicTBui» (LlleitHoB, 2012). AKTMBHOE BHEIpPEHUE TEPMHMHA «HE3a-
LIMIIEHHOCTh OT MAHUITYJISILMID B HAyYHbIH 000pOT MOJATBEPIKAAIOT J1BA/IIATh BOCEMb
uutupoBanuii B PUHI] pa®oTsl, B Ha3BaHWU KOTOPO MPUCYTCTBYET 3TOT TEPMUH,
a TakKe MyOJuKalys psijia crareit 06 3TOM KOHCTPYKTE.

Mpoueaypa n meToAabl UCCNIeQ0BaHNS

Memoouku. Humepnem-3a6ucumocns KOTHYECTBEHHO OILICHUBAJIACH U3BECT-
HbIM TecToM KumOepnu — Anur (Young, 1999). Ypoeus mpesosicnocmu n denpec-
cuy OTIPENIEIISUICS TIOCPEICTBOM TOCTTUTAILHOM MIKATBI TpeBory u aenpeccruu (Hospital
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Anxiety and Depression Scale, HADS), pa3paborannoii A.S. Zigmond u R.P. Snaith.
AnanTanus mKaisl 715 UCTIOJIb30BaHUS B OTE€UECTBEHHOM NMPAKTUKE MPOU3BEACHA
M.IO. JIpobuxessiM (I"ocnuTansHas mkana.., 2002).

Yooesnemeopennocms orcusHvio n3mepsnach ¢ MOMOIIBIO OMPOCHUKA, Mpe-
noxenHoro E. Diener, R.A. Emmons, R.J. Larsen u S. Griffin, nepeBenennoro Ha
pyccKuil s13bIK, aganTupoBaHHOro U BamuausupoanHoro E.H. Ocunbiv u [I.A. Jleon-
TheBbIM (OcuH, JIeonTreB, 2008).

Ilpoyeodypa uccneoosanus. 11ockonbKy KHOEpOYUTMHT CETOJIHS MPEICTaB-
JSIeT HAauOOJBIIYIO YIPO3y ISl MOJIOACKH, JUIS IMIHUPUYECKON YacTU OMPOCHUKA
ObUTH 0OTOOPAHBI FOHOILY U JIEBYLIKU B Bo3pacte oT 17 net 1o 21 rona — yyamuecs
[Munckoro u CIOHUMCKOTO MEAUIIMHCKUX KOJIJIEHKEH, a TakKe KypcaHThl YHH-
BepcuteTa rpaxaanckoit 3ammtel MUYC — Bcero 307 uUCHBITYEMBIX, B TOM YHUCJIE
175 neBymiek u 132 ronomwm. C HUMH Obla JBAX/IbI MPOBEACHA MICUXOIUATHOCTH-
Ka C MHTEPBAJIOM B JIBa MECSLIA.

[Tepen TecTupoBaHUEM HCIBITYEMBIM 3aYUTHIBAIACH UHCTPYKIIUS, MOTHUBHU-
pylolias Ha yyacTHe B MCCJIEIOBAaHUU U CEphe3HOE OTHOIICHHE K HeMy. TecTtupo-
BaHue OBLIO JOOPOBOJIBHBIM, OHO MIPOUCXOIMIIO BO BPEMS €KEHENETbHBIX BCTPeU
CTYJCHTOB C KypaTopamu Tpymil. B mepBhIX Tpymmax ObLIO HECKOIBKO OTKa3aB-
HIMXCs OT TecTUupoBaHusl. OJHAKO, YCIIbIIAB OT OAHOTPYIITHUKOB, YTO TE «y3HAIH
0 ce0e HeuTO MHTEPECHOE U MOJIE3HOE M XOTST MPOJOJIKUTH YYaCTHE», 3TU CTY-
JICHTBHI PUIIUTA HA TECTUPOBAHUE JPYTOM TPYIIIHL.

st 03HaKOMJIEHHSI YYaCTHUKOB C PE3YJIbTATOM U JJIsi IOBTOPHOT'O TECTUPO-
BaHUs OBUTO HEOOXOIMMO, YTOOBI OHM COXPAHMIIN CBOM MHUMPHI, TOTyUYESHHBIC TPH
MepBOM TecTHpoBaHHUU. [103TOMY, MpUHIMAas 3arOTHEHHbIE OJIAHKK OTBETOB, MbI IIPO-
BEPSUIH, 3aMHCall JIM UCTIBITYEeMbIi CBOM mu(p U AaTy 3BOHKA. UTOOBI y4aCTHUKH
He 3a0bUTH O J1aTe 3BOHKA, HAKaHYHE B IpyMIax ObUIM CAETaHbl COOTBETCTBYIOIINE
oObsBneHus. brarogaps 3TMM Mepam 3HaYUTEIbHAs 4acTh UCIIBITYeMbIX (292) mpo-
1IU1a ¥ BTOPOM ATar (petect) o cBouMHu mudpamu. Takum oOpa3oM, B IByX dTarax
TECTHUPOBAHUS OBLIO OCYIIECTBIEHO 599 aKTOB MCUXOIUATHOCTHKH.

Jlsis1 TOCTOBEpHOCTH IMOJTyYaeMbIX CBEIEHUH U oOecreueHus MacCOBOTO Te-
CTUPOBAHUS OUYEHb BAKHO ObUIO aKLIEHTUPOBATh BHUMAHUE HA €r0 AHOHUMHOCTIU.
[TosTOMy CBOIf pe3ybTaT UCTIBITYEMBbIE MOTYYalIH, He npe0Cmasiisasacy, Ha3BaB TOJb-
KO CBOH HmM}p, OJHUM M3 ABYX CIIOCOOO0B (1o BbIOOPY): 1) mo TenedoHy B Ha3HA-
YEeHHBIN JIeHb; 2) 00paTHBLINCH K IICUXOJIOTY (KOTOpBIi omorai Ham). [Tocie storo
UCIBITYEMbIE MOTJIM JIMYHO NoOecenoBath ¢ rncuxojoroM. Ilomasistoniee 60ib-
UIMHCTBO MCIOJB30BaIM MEPBBIM BapUaAHT, MOC/Ie KOTOPOTr0 MHOTHE 00pallainuch
K IICUXOJIOTY — M HE TOJIBKO 10 TOBOY PE3YJIbTaTOB TECTUPOBAHHUS.

Cmamucmuueckuii anaiu3 oCylecTBISICSA ¢ oMol makera SPSS 20,
a TakKe makera jamovi Ha 6a3e R. [Ipunsat ypoBenb 3Haunmoctu p = 0,05.

KoHcTpyupoBaHue onpocHuKa

0630p umerouiezoca uncmpymenmapusa. Ham npenctaBiiseTcst JJOTHYHBIM
HayaTh C aHAIM3a YK€ TOTOBBIX OIIPOCHUKOB, TEM 0OJIee YTO 3a pyOesKoM Ui H3yde-
HUSI IPOOJIeMBI KHOEpOYJUIMHTA yKe pa3paboTaH psij MOAOOHBIX WHCTPYMEHTOB.
PaccMoTpuM MMeroImuecst ONPOCHHUKH.

Onpocuuk kubepOyuara (Smith et al., 2006) no3BossieT onpeaenuTs Hanbo-
Jiee 1 HaMMEHEEe pacrpocTpaHeHHbIe (POPMBbI KHOEPTPaBIM KaK B IIKOJIE, TAK U BHE
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ee. AHamornyHyro nens npecieayor onpocHuk Cyberbullying Questionnaire,
CBQ (Calvete et al., 2010) u onpocHuk EBporeiickoro mpoekTa mo BMeaTeNb-
ctBy B kubepOymmHr (European Cyberbullying Intervention Project Question-
naire, ECIPQ), dbukcupyromue pa3iiudHble TUITBI IOBEICHUS TTPH KHOEpOYIITUHTE
(Del Rey et al., 2015). Psg onpocHUKOB U3MeEpsIET y4acTHE PECIIOHIEHTOB B KU-
OepOyJUTMHTE B Ka4eCTBE JKEPTB, arpeccopos, cBuaeTeneit (Menesini et al., 2011;
Gonzélez-Cabrera et al., 2019). Paznuunsie Bepcun mkansl CABS BBIABIAIOT 10-
MOTraTenbCTBa, OCKOPOJIEHNUS, BTOPKEHUS B JIMYHYIO JKU3Hb, KPaXy JIMYHBIX JIaH-
HBIX U conmanbHyo uzomsmuio (Wong et al., 2018; Buelga, Pons, 2012; Buelga et
al., 2015). lIkana moapoctkoBoit kudeparpeccun (CYB-AGS) sBisercss 00HOB-
neHHoi Bepcueit ananmormunoi mkansl CYB-AG (Buelga et al., 2020). IIpume-
HSIOTCSl TaKXke OnmpocHMK mkoiasrHOoro Hacwms (Little et al., 2003), nBymepHbIit
orpocank CBVEQ-G (Antoniadou et al., 2016), nByxdakropnas mkana CYB-VICS
(Buelga et al., 2019) u np.

[NTopasmnstroliee YHUCIO ONMPOCHUKOB pa3pabOTaHO [yl MOAPOCTKOB. Bmecte ¢ Tem
MMEIOTCSI M OTIPOCHUKH, OPUEHTUPOBAHHBIE Ha B3pocibix: Negative Acts Question-
naire (NAQ-R) — mogudunmposannas Bepcus nepecmorpenHoro NAQ (Privitera,
Campbell, 2009). [lns oueHKH pacpoCTpaHEHHOCTH KuOepOyIIIMHra B TPYI0BOM
KU3HU TpeaioxkeH onpocHUK CBQ-S, sBistomumiicss yKOpOUeHHOM BepcHel ompoc-
nuka CBQ (Jonsson et al., 2017). OnpocHuK «370ymoTpedIeHusT KHOSP3HAKOMCT-
BoM» (CDAQ) BBISBIISIET arpeCCUBHBIE ACUCTBUSI B OTHOILICHUH MAPTHEPOB IO PO-
MaHTH4eckuM oTHoueHusM (Borrajo et al., 2015). OnpocHuk «Kak cripaBuThCs €
ku6epOymmuarom» (CWCBQ) HareneH Ha TOHMMaHUE BO3MOKHOCTEH CIIPAaBHUTh-
cs ¢ ombITOM KuOepBuKTUMM3aIuu (Sticca et al., 2015). OOmuM 1751 BCeX 3THX
OIIPOCHUKOB SIBJISIETCS TO, YTO BCE OHH MPEACTABISIOT COOON CaMOOTUEThl PECTIOH-
JICHTOB O CTETEHU MX Y4YacTHs B KHOepOyJTMHTe B Ka4ecTBE KEPTB, arpECCOPOB,
arpeccopoB->KePTB (SIBISIFOIIMXCS KEPTBAMU arpecCUd OT OJHUX M arpeccopamu
JUISL IPYTUX) WM CBUAETeNeH KubepOyJUIMHra C yKa3aHHWEeM, KaKUMH KOHKPETHO
croco0amu OH OCYIIECTBIISIICS.

OTH ONPOCHHUKH JTAJIA UCCIIEAOBATENsIM Maccy MH(OpMaIuu U U3y4eHUs
JaHHOTO (peHOMEHa, IOMOTJIM OOHAPYKUTh MHOKECTBO IPEIUKTOPOB KUOEpOyII-
JuHTa (MX MBI UCIIOJIB3YyEeM B TIpoliecce pa3paboTKu aBTOPCKOTO OnmpocHukKa). On-
HAKO YKa3aHHBIE ONPOCHHUKU HE MPHUCIIOCOOJICHBI K PEHICHHUIO MMOCTABICHHON HAaMU
3a7auu — npedynpeounms UCHbIMYEMbIX 0 603MONCHOU ONACHOCMU CTaTh )KEPTBON
kuOepOynuHra. Benp kpome Tex, KTO B MPECTABIEHHBIX OMPOCHUKAX NMPU3HALT-
Cs B NMPUYACTHOCTH K KHOEpOYJUTMHTY, CYIIECTBYET elle OOJbInas rpymia JIuil,
KOTOpBIE MOKA HE 3aJIeThl TUM 3JI0M, HO MOTYT HaXxOJIUThCS B 30HE pHUCKa. DTOI
IpyMIe pecrloHIeHTOB TaKhe OMPOCHUKU HE TOJBKO HE MPUHECYT MOJb3y, HO MO-
T'YT HaBPEIUTh, YCIOKOUB, YTO «y>X y HUX-TO Bce B mopsanake». [loatomy mis pe-
LIeHUs1 TPOOJIeMbl HE3AIUILIEHHOCTH OT KUOepOyIIIMHIa HEOOX0JMMO pa3padoTaTh
onpocHuk uno2o muna. OTHOCUTENILHO KeTaeMbIX OTIMYUNA OT PACCMOTPEHHBIX OI-
POCHHKOB MOKHO MIPUBECTH CJIETYIOIINE COOOPAKEHUSI.

B nepeuncrieHHBIX OMPOCHUKAX CTABSITCS MPSIMOJIMHEHHBIE BOIPOCHI K PECTIOH-
JIeHTaM, KOTOPBIM TIPEJIaraeTcsi «CBUAETENbCTBOBATh MPOTHB ce0s», OTBEYas Ha
BOTIPOCHI O MEPEHOCUMBIX UMM YHIDKEHHUSX W CTPAJaHUSAX HIM 00 MX COOCTBEH-
HBIX HEOJIaroBUIHBIX JEUCTBHUSAX B OTHOIICHUH APYTHX. M TO, M Ipyroe MHOTHE TIpe/-
MOYUTAIOT CKPbIBAaTh, O YEM CBHJECTEIbCTBYET MNospieHue «llepeuns snewnux npu-
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3naxos xubepOymmuHray (Hinduja, Patchin, 2014). ITockoabKy HMKAaKod MOJIB3bI
HETOCPEICTBEHHO IS ce0st 00cieyeMble He BUIST, @ MHOTHE BOIIPOCHI BHI3BIBAIOT
y HUX HETIPUATHBIE UyBCTBA, TO 3TO MOXKET CHU3UTH KEJaHHE Y4acTBOBATh B HC-
CJIEZIOBAaHUM U MPABIMBOCTH OTBETOB. Jlerue 3anHTEpecoBaTh UCIIBITYEMbIX H B TOM,
U B JIPYrOM, €CIIM U30eKaTh HEMIPUATHBIX BOIIPOCOB M, MHCTPYKTUPYS, PACCKa3aTh
0 TI0JIb3€, KOTOPYIO MM TPHHECET ICUXOAMAarHOCTHKA, yKa3aTh Ha TO, YTO 3Ta
nmoJik3a OyJIeT TeM CyllecTBEHHee, 4eM TouHee OyayT ux oTBeThl. [IpakTuka mcu-
XOJMAarHOCTHKY TIOKa3bIBAET, YTO Ka4eCTBO OTBETOB B 3TOM CIlydac HaWITydIlee.
Otcrona ciemyer nepBoe TpeOOBaHHE K CO37aBaeMOMY OIPOCHHKY — €ro Halle-
JIEHHOCTh Ha HenocpeoOCmeeHHy0 nob3y Osl UCIbIMYeMOo20, 9ToObI nHpopMaIus
0 pe3yJbTaTe TECTUPOBAHUS, MMOAKPEINIEHHAs! COOTBETCTBYIOIIECH peKoMeHaalen
TICUXO0JI0Ta, MPUHOCKTIA PeaTbHYI0 ToNb3y. B cnyuae kubepOymnuHra 3To TeM 60-
Jiee BaXKHO, TOCKOJIBKY Peub UIET O SIBICHUH, YTPOXKAIOIIEeM OJIaronoiyydunto, 3/10-
POBBIO, a TO M XKHM3HH (B Cllyyae BO3MOXHOT'O CYyHIIUa) YenoBeka. bosbieit 00b-
€KTUBHOCTH TICUXOJUATHOCTHKHU TOCPEICTBOM TaKOTO OMPOCHHKA OyAeT crocoo-
CTBOBAaTh U TO, YTO B HEM BOMPOCHI (POPMYIHPYIOTCS HE TOJIBKO MIAISAIIMM 00pa-
30M, HO ¥ 3aBYaJIMPOBAHHO: TaK, YTO UCIBITYEMBbIi HE 3HAET, YTO Y HETO JIEHCTBH-
TEJIEHO U3MEPSIIOT.

Kak BumMM, HU B OTEYECTBEHHBIX, HH B 3apy0eKHBIX HCTOYHUKAX HE yIAIOCh
OOHApYKUTh OMPOCHUKA, MOAXOSIIIUM 00pa3oM OLIEHUBAIOIIETO CTENEeHb He3a-
NIMIICHHOCTH WHIWBUAOB OT KnOepOyuiara. [1o3ToOMy MBI OBLITH OpUEHTHPOBA-
HBI Ha CO3[aHHE OPUTHHAIBHOTO OMPOCHHUKA, OTBEYAIOLIET0 CPOPMYIUPOBAHHBIM
TpeOOBAHUSM.

Oméop 3a0anuit 0n1s onpocHuka. B cOOTBETCTBUU C TEOPETUUECKONU MOJIENBIO
uccreoBanus GOpMYITHPOBKA 3aJaHUN OTIPOCHUKA JTOJDKHA OTPAXKaTh MPETUKTO-
pBl KHOepOyJUIMHTA, POJIb KOTOPBIX KaK €ro MpeArnochUIoK, MpeacKa3zaTeneii Obuia
yCTaHOBJICHA U TIOATBEPKJICHA HE B OJTHOM HCCIICJIOBAHUH.

B 0030pe uccrienoBanuii npeIMKTOpoB KHOEPU3I€BATENBCTB, BHIITOJTHEHHOM
JIsn Yen, Ulupnu C Xo u Maii O JIBun (2017), BeisgBieHO 16 mpenckaszaTeneit
KHOepu3aeBaTeIbCTB U MOCIEAYIONIed BUKTUMU3aluK. [Ipoanann3upoBana cuia
BO3JICMCTBUS ATUX MpeJCKa3aTeseil myTeM MeTaaHanm3a 81 sMIMpUYECKOro Mcclie-
JIOBaHUs, KOTOPBIE TPEACTaBIsUIN co00 00IIyI0 BEIOOPKY U3 99 741 yuacTHHKA U
nanu 259 HezaBUCHMBIX Koppesnsdinui. [loaydeHHble pe3yiabTaThl MOKa3aid, YTO
OCHOBHBIMH (DaKTOpaMH, CIIOCOOCTBYIOIIMMH KHOEPU3/1eBATEIbCTBAM, SIBIISIFOTCS pUc-
KOBAHHOE UCNOIb308aHUe UHDOPpMayuOHHO-KOMMYHUKayuouHwix mexHonozutl (MUKT),
obwumenvHocmyb, bonvuioe yucio opysei ¢ Cemu, HapyueHUs MOPATbHbIX NPUH-
YUnoe u CoOYyUaIbHbIX HOpM, Oenpeccus u mpaouyuontnvie uzoesamenvcmaa (Chen
et al., 2017). PesynsraTs! uccienoBanus B. [Tenmyuerte u coaBTopoB (2015) nmoka-
3BIBAIOT, YTO OMKPBIMOCHb, OOWUMETbHOCMb, NYOIUKAYUS HECKDOMHO20 UTU He2d-
MUBHO20 KOHMeHma, Haauyue opysei ¢ Cemu, Komopbvie nyOIUKyIom maxkou KOH-
menm, u obwee Koauwecmeo Opyseu 6 Cemu ObUTM CHIBHBIMH IMPEICKA3aTEISIMU
kubepBuktuMuzanuu (Peluchette et al., 2015). MccnenoBanust Takke mokasai,
yt0: 1) unmepnem-3asucumocms MPeACKa3bIBACT KHOEPArpeCcCHio; 2) MEXIy Tpe-
TUKTOPAMU WKOIbHO20 U30e8ameNbCmea N KOHKPETHBIMHU TTEPEMEHHBIMU BUPTY-
QJIHOM CpeJlbl, KOTOPBIE MPECKa3bIBAlOT KHOSPU3/ICBATENILCTBA, CYIIECTBYIOT MHO-
YKECTBEHHBIC CBSI3U; 3) WKOJbHLIU KAUMam SIBISETCS BaXXHBIM IpeICcKa3aTeseM
KHOEpU3AEBATENbCTB; 4) omcymcemeue KOHmpos Hall IMYHON nH(popManuen B WH-
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TEpHETE MpeACKa3bIBacT KHOEPOYIUMHT; 5) (haKTOPbI PUCKA, CBSI3AHHBIE C Mpaouyu-
OHHBIMU U30e8amenbcmeamu, TakxkKe MpelicKa3biBaloT kubepusaeBatenbeTBa (Casas
et al., 2013). CornacHo pe3ynbraram uccrienoBanus @. MuriHa u ero xomer (2012),
UIKOJIbHUKH, BOBJICUEHHBbIE B KHOEPU3EBATEIbCTBO, Yalle coO0U[ald O HACUIIUI
B OTHOIIEHHH CBEPCTHHUKOB, KOTOPBIE 0O/IblLE BPEeMEHIU UCNONb308AU KOMNbIOMEDbI
¥ dasanu ceoii napons Opyseam (Mishna et al., 2012). Uccrenosanue Moxana Bau
Burncema nokasano, uTo axmusHbvle OHIAUH-NOKYRAMENU U YUACMHUKY OHIAUH-(POPYMO8
MTOJIBEPIatOTCs 3HAYNTEIILHO 0osiee BRICOKOMY pHCKY BukTuMmm3anuu (Wilsem, 2013).
UccnenoBanne Kartapunsl Katuep, Hertned deruenxaysp u @panka bemmaxk (2009)
BBISIBUJIO MPOYHYIO CBSI3b MEXKAY GUKMuUMU3AyUeli 8 wikoie U BUKTUMU3aLUEH B
nHTepHeT-4yarax. «l1IkoiapHBIC )KEPTBBI» 3HAYUTEILHO Yallle CTAaHOBSITCS JKepPTBa-
Mu 4data. [Ipu 3TOoM mpenckazaTensiMi BUKTUMHU3AIMK U TIOCPEICTBOM YaToB, U TPU
HETOCPECTBEHHBIX KOHTAKTaX B ILKOJIE SIBIISIOTCS OMHOUEHUS MeHCOy OembMu
u pooumensamu (Katzer et al., 2009). IIpeaukropamu KuOepOyJUTUHTA SIBISIFOTCS
TaK)Ke TPEBOXKHOCTb, NEMPECCUs, HU3KUN yPOBEHb yJIOBICTBOPEHHOCTH YKU3HBIO
(IIetinoB, 2019a, B).

TakuM 00pa3oM, B yKa3aHHBIX paboTaxX MPEACTABICHO 18 MpeauKTOpOB KH-
OepOyJuIMHra: UCIOJIb30BaHHE MHPOPMAIIMIOHHO-KOMMYHHKALIMOHHBIX TEXHOJIOTHUH,
WHTEPHET-3aBUCUMOCTh, OOITUTENIEHOCTh, OTKPBITOCTh, OOJIBIIIOE YHUCIIO APY3eH B
Ceru, HapyIIeHUsS MOPAJIbHBIX MPUHIIUIIOB U COIMAIBHBIX HOPM, JI€NIpeccus, Tpe-
BOKHOCTH, TPATUIIMOHHBIC H3eBATENLCTBA, Ty OIMKAIUS HECKPOMHOTO WIJTH HETa-
TUBHOTO KOHTEHTAa, HAJIMYME JIpy3eil B MHTEPHETE, KOTOpbIe MyOIUKYIOT TaKoil
KOHTEHT, OOJIblliee BpeMsl MOJIb30BaHHs KOMITBIOTEPOM, COOOIIEHNE CBOETO Mapo-
751 Ipy3bsIM, aKTUBHOCThH B OHJIAWH-MOKYTIKAaX, y4yacTHe B OHJIAHH-POpyMax, BUK-
TUMU3ALUS B IIKOJIE, HAMPSHKECHHBIE OTHOIICHHSI MEXIY ACTbMU U POJUTEISIMH,
OTCYTCTBHUE KOHTPOJISI CO CTOPOHBI POAUTENECH.

OOHapyKeHHBIE MPEIUKTOPBI UCIOIB30BaHbl HaMU: 1) 1yt popMyaHpoBa-
HUS 33JIaHUA OTIPOCHUKA HE3AIHUIIEHHOCTH OT KNOepOysuIMHra; 2) i IPOBEPKHU
€ro BalUIHOCTH. [ (OpMyITUPOBKHU 3a/laHUil MCTIOIB30BAHBI T€ MPEIUKTOPHI,
KOTOpbIE€ MOXHO OTPa3UTh B MEPBOM U BTOPOM 3aJaHUSX, a ApyTue (aemnpeccus,
TPEBOXKHOCTh, UHTEPHET-3aBUCHMOCTh U HEYJIOBIETBOPEHHOCTD KH3HBIO) HCIIOJb-
30BaHbI JJIs1 IPOBEPKU KOHCTPYKTHOM BaTMAHOCTH OMPOCHUKA.

Bcero B nepsonauanvnyro Bepcuto onpocunka HK Bkiroueno 22 3ananus
(cm. [Ipunokenue), orobpakaronux 15 MPeIuKTOPOB M3 YHCIIA BBIIICTICPEUNCIICH-
HBIX (PS IPEAUKTOPOB MPEACTABIICH HE OMHUM 3anaHueM). OToOpaHHbBIE 3aJaHus
COOTBETCTBYIOT MPEIUKTOPAM, XapaKTepu3yoImuM: 1) 0coOeHHOCTH MOBEAEHUS
unauBuaa B Cetu — 3ananus 1-11 onpocHuka; 2) B3auMOI€UCTBUE UCIIBITYEMOTO
C OKpyXeHHeM — 3amaHus 12—15; 3) nuuHbIe KauecTBa MCTBITYEMOTO — 3aJlaHuUs
16-19; 4) nuunbIi ONBIT yyacTus B KubepOymunre — 3aaanus 20-22. Kpurepuem
BKJIIOYEHHS 3aJJaHUN B OKOHYamelbHY0 BEPCUI0 OMPOCHHUKA SIBISIETCS MX OucC-
KPUMUHAMUBHOCMb, TO €CTh «M3MEPEHHE KaXIBbIM M3 HUX TEX K€ JIMYHOCTHBIX
0COOEHHOCTEeH, 4TO U ApyTHue, MpeaIHa3HaueHHbIe Ul 9TOro 3afanus. [ omnpe-
JIeJIeHUs] TUCKPUMUHATUBHOCTHU 3aJJaHUN UCTIONB3YeTCs KO (DUITMEHT KOPPENILUU
KaXJIOTO 3a7aHus ¢ o0mmM OaioM Bcero Tecta. Yem BbIe KOIPHUIUEHT KOppe-
JISIIWY, TEM BbIIIe JUCKPUMHHATUBHOCTh 3aJaHUM, TeM Jydlle 3aiaHue. ITo oc-
noenou kputepuit» (bypnauyk, 2010. C. 174).
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Kak mokasbiBaer tabmn. 1, koppemsiuu Kenngamna Becex 22 3amaHuil onpoc-
HUKa OKa3aJHMCh MOJOKUTEIbHBIMU, CTATUCTUUECKH 3HAUMMBIMU U HAXOAAIIUMHU-
cs B ipeaenax ot = 0,118, p = 0,038 no r = 0,734, p < 0,001. UusiMu cioamu,
JMCKPUMHHATUBHOCTh 3a/IaHUI OKa3ajlach BBICOKOW. Heckonbko MeHbIMe Koppe-
s 3anaanii 2 («Cxonbko y Bac apyseit B Cetu?») u 19 («Bbl 00muTENBHBII
4yesioBek?»). OTU 3aJjaHusl OCTaBJCHBI B ONPOCHUKE MOTOMY, YTO B psijie paboT
OHM OTHECEHBI K UHCITY «CHJIBHBIX Mpejcka3areneil kudepBuktumuzanum» (Chen
et al., 2017. P. 1194; Peluchette et al., 2015. P. 424). Kpurepuii panroBoii koppe-
nsus Kenganna BeIOpaH B CBSI3U C T€M, YTO P U3YYA€MBIX MIEPEMEHHBIX UMEET
pacmnpeenenre, OTIUYHOE OT HOPMAJIbHOTO, U, KPOME TOTO, BBISBISIEMbIE CBI3HU
MOTYT ObITh HETUHEHHBIMHU.

Tabnmuya 1
Koppensuuu Kenpanna mexay nokasatensiMmm NyHKTOB ONMPOCHUKa
1 ero cymmapHbim nokasarenem (N = 307)
[Table 1. Correlations between the indicators of the questionnaire items
and the total indicator (N = 307)]
lMyHKT onpocCHuKa 1 2 3 4 5 6 7 8
Koppensauun 0,295** 0,118* 0,287** 0,240** 0,249** 0,337** 0,227** 0,469**
[TyHKT OnpOoCHUKa 9 10 11 12 13 14 15 16
Koppenauuu 0,383** 0,271** 0,350** 0,215** 0,434** 0,366** 0,368** 0,291**
llyHKT onpocHuKa 17 18 19 20 21 22
Koppensauun 0,209** 0,237** 0,177** 0,560** 0,603** 0,734**

lMpumevarne. O603Ha4YeHns B Tabnmuax 3geck n aanee: *—p <0,05,** - p <0,01.

[Iponecc oTdopa 3a1aHmii B OKOHYATEIBHYIO BEPCHUIO ONIPOCHUKA H OIpe/e-
JIeHHs IPaBUIILHOCTHU BbIeNIeHUs1 Habopa (haKTOpPOB MbI TPOBEPHIIU ITOCPEICTBOM
Konghupmamopnozo pakmoprnozo ananusa. llpoBepka npoBoauIach Ha TECTOBBIX
JAHHBIX C TPYNIUPOBKON 3a1aHul 10 yemvlpem pakmopam, paHee cOpMUPOBaH-
HBIM T10 UX HalpaBJIeHHOCTU: 1) ocoOeHHOCTH moBeaeHus: nHauBuaa B Cetu (3a-
nanus 1-11); 2) B3aumMoIeiicTBHE UCTIBITYEMOTO C OKpYyKeHHeM (3amanus 12—15);
3) nuuHbBIe KauecTBa UCIIBITYyeMoro (3aganust 16—19); 4) TUUHbBIN ONBIT y4acTus B
kubepOynunre (3amanus 20-22).

PesynbTaTel KOHPUPMATOPHOTO (PAaKTOPHOTO aHAJIH3A MPEICTABICHBI B Ta0MI. 2
u B [Ipumeuannn.

Tabnnuya 2
Pe3ynbTaTbl KOHPUPMATOPHOro pakTOPHOro aHanusa
[Table 2. Results of confirmatory factor analysis]

¢aKTOpHaﬂ Harpyska no 3Ha4eHusam

dakTop
MuHuMyMm Makcumym
1 0,920 0,940
2 0,805 0,829
3 0,785 0,856
4 0,719 0,856

lNpumedaHue. NokasaTenn ¢pakToOpHONM KOBapuaumMmn HaxoaaTca B uHTepaane mexay 0,083 n 0,090.
RMSEA ¢ 90 % pnoBeputenbHbiM nHtepsanom = [0,58-0,62].
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JlanHble, peICTaBICHHbIE B Ta0J. 2, O3BOJSIOT chOpMyIUpOBaTh CIeIy-
I01IIKE BBIBOJIBI IO KOH(DUpMATOPHOMY (PaKTOPHOMY aHAIU3Y:

1) B nanHo# (akTopHOI Monenu Bce (pakTOopHBbIE HArpy3ku Bbimie 0,7, 4To
03HAYaeT «OUeHb XOpOIlIee» BKIIOUEHHE 3aJaHuil B (aKTOpbl U paclpeleieHue
Harpy3ku (oxBat Mojenn). OTMETHM, YTO JJIsl ICUXOJIOTHYECKUX TECTOB MPUHSTO
CUMTATh «HETIPUEMIIEMbIMY JIUILb 3HaYeHus, MeHbiue 0,3;

2) 3nayeHusi (paxropHor koapuanuu Huxe 0,09 MOXHO TPaKTOBaTh Kak
«OYEHb XOPOIIO», TaK KaK BHIOpaHHBIE ()aKTOPHI UMEIOT OUYEHb HU3KHE JINHEHHBIC
3aBUCHIMOCTH U BBIOpAaHHAsI CUCTEMa CTPEMHUTCS K OPTOTOHAIHM3AUH. DTO TOBOPUT
00 «0YeHb XopolemM» BbIOope cocTaBa (PaKTOPOB M BKIIFOYEHUU CBOMCTB. OHUM
13 OCHOBHBIX IOKa3aTeseil, yKa3bIBaloIIMX Ha MPUEMIIEMOCTh MpoBeneHus (ax-
TOPHOT'O aHallu3a, ABISETCS mecm chepuunocmu bapmaiemma. Tect baptnerra
Ha HCTIOIb30BAaHHBIX JAHHBIX C YYETOM OMHMCAHHBIX ()aKTOPOB MOKa3aJl 3HAYCHHE
p =0,00... (mo 15 3nakoB moce 3amnsaToit). CaeaoBaTesbHO, UCIIOIH30BAHHBIE AM-
MUPUYECKHUE JTaHHBIE MPUEMIIEMbI U MPOBEACHUS (PaKTOPHOTO aHANM3a, a 3Ha-
YEeHHsI CBOICTB CTPEMSTCS K HOPMaJIbHOMY PacIpelelIeHUIO IPU pOCTe BBHIOOPKH,
YTO SIBIISICTCS OJTHUM U3 CTATUCTHUYECKUX TPEOOBAHUN K TCHXOJIOTUYECKUM Te-
CTaM ¥ TOBOPUT O €r0 CTaTUCTUYECKOM KOppeKTHOCTU. O MpaBOMEPHOCTHU MpUMe-
HeHHst (JaKTOPHOTO aHAJIM3a U IOCTOBEPHOCTH MOJIYYSHHBIX BHIBOJIOB CBUIETEINb-
CTBYET Takke moiydeHHoe 3HaueHue 0,65 xpumepus adexeamuocmu 6blOOPKU
Kaiizepa — Meiiepa — OnkuHa, KOTOpOE 03HAYAET, YTO PE3yJILTAT MOI0OHOTO aHa-
732 MOXKHO PacCMaTpUBATh KaK CIMamucmudecku 00CmogepHblil, TTIOCKOJIbKY IS
MICUXOJOTMYECKUX TECTOB MPUHATO CUUTATh CTENEHb MPUTOJHOCTU: MPU 3Haye-
Hud HUxe 0,5 — «COMHUTENBHONY, TIpU 3HaYeHUH Bhile 0,5 — «mpuemsieMoin,
npu 3HadyeHuu Boime 0,6 — «xopoei» (Cerny, Kaiser, 1977).

B cooTBercTBHM € pe3ynbTaTaMu JaHHOTO MCCIIEN0BAaHHS MOKHO YTBEP)KAATh,
YTO MpEeCTaBICHHAs MOJIEIbh ONMPOCHUKA UMEET XOPOIIUE MOKa3aTeNu J1I0CTOBEp-
HOCTH M CTaTUCTUYECKOM COIJIacOBaHHOCTU. TakuM o0pazoMm, omobpanuvie no
JUmMepamypHoiM OaHHbIM 22 3a0aHUs BOWIU U 8 OKOHUAMENbHYIO 8EPCUI0 ONPOC-
nuka (cm. Ilpunoxxenne). ITOT PakT TakKe CIYKUT MPU3HAKOM KaueCTBEHHOCTH
HCCIIEI0BAaHUM, COCTaBUBIINX 3KCIIEPUMEHTAIbHYIO OCHOBY JIaHHOM pa3paboTKu.

NMpoBepka HapEXXHOCTU ONPOCHUKA

[TpoBepka HaZEKHOCTH OMPOCHUKA ObLTAa TIPOBEJEHA IO CICAYIOIIUM KPHUTE-
pusiM: 1) BHYTpEeHHSISI COTJIACOBAHHOCTD; 2) OJHOPOAHOCTD; 3) peTecToBast Ha/IekK-
HOCTh (AHactaszu, Ypouna, 2009. C. 150-151; bypmauyk, 2010. C. 176-177). Mepoit
BHYmMpeHHell CO2NIACOBAHHOCU T 00HOpoOHocmu siBiisiercst o KponOaxa. Jlns matpu-
ubl oTBeTOB 307 HCTIBITYEMBIX Ha 22 3alaHUs TeCTa OHAa OKa3ajachk paBHoU 0,786,
YTO CBHJICTEIILCTBYET O MPUEMIIEMON BHYTPEHHEH COTJIACOBAHHOCTH M OJTHOPOJI-
HOCTH OIPOCHUKA. Pemecmosas HaodexcHocms MPOBEpeHa TOBTOPHBIM TECTUPO-
BaHUEM C MHTEPBAJIOM B JiBa Mecdra 292 ucnbITyeMbiX: ydyamuxcs: CIOHUMCKOTO
roCyJJapCTBEHHOTO MEIUIMHCKOTO KoJuiemka (98 yuactHukoB), [Iunckoro rocy-
JTAPCTBEHHOTO MEIUITMHCKOTO KoJulemka (97 ydacTHUKOB) U KYpCaHTOB YHHUBEp-
cutera rpaxaanckoi 3ammtel MUC (97 ydactaukoB). Koaddunmentsr koppens-
LMY C NIEPBBIM TECTUpPOBaHUEM Moka3anu 3HadeHus 0,839, 0,857 u 0,882 coorBer-
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CTBEHHO. DTH Pe3yNbTaThl CBUACTENIBCTBYIOT O «XOPOIIIEH PETeCTOBON HAZEKHOCTI
onpocHuka (bypnauyk, 2010. C. 176). Takum obpa3zom, ucciredosarue nokasano
VOO0B11eMEOPUMENbHYIO CO2NACOBAHHOCb U XOPOULYIO HAOEHCHOCTb ONPOCHUKA.

MpoBepka BanMAHOCTU ONPOCHUKA

[TpoBepka BamuAHOCTH OMPOCHUKA MPOBEJACHA HAMU MO KIIFOUEBBIM KpHUTE-
pUSM BTUIHOCTH: BATMAM3AINN B MTPOIECCe KOHCTPYUPOBAHHS TECTA U COZICPIKA-
TEJIbHOM, KOHCTPYKTHOM, KOHBEPTreHTHOM BanuaHocTu (AHacTtasu, Ypouna, 2009;
Bypnauyk, 2010; bypnauyk, Mopo3zos, 2004).

Banuouzayus é npoyecce koncmpyuposanusi onpocHuka. Mbl UCXOIUIH U3
CIIETYFOIIEH YCTAHOBKH: «BATUIHOCTH TECTA CO3/IACTCs TIOCTETICHHO, HAUMHAs C Tiep-
BOTO Im1ara ero paspadotkm» (Anactasu, Ypouna, 2009. C. 160). ImenHo sTomy
MOCBAIIEHBI TPEABIAYIINE pa3ielibl CTaThu «TeopeTnyeckne MPeArnoChlIKU UC-
cnenoBaHus» U «OTOOP 3a7aHU 1711 ONPOCHHUKA», B KOTOPHIX ObLIN OXapaKTepH-
30BaHbI MPOIEAYPHl 0TOOpa M MPOBEPKH 3aJaHUN OMPOCHHUKA, HETIOCPEICTBEHHO
CBSI3aHHBIC C HE3AIIUIIIEHHOCTHIO OT KHOEpOYJIJIMHTa — €ro NMpeIruKTOpaMu, 00-
Hapy>KEHHBIMU B UCCIICIOBAHHMSIX.

CooepoicamenvHas (6HympeHHss) 6aa1uOHOCMb 00ECTIEUNBAETCS OTOOPOM B
KauecTBE CTUMYJIBHOTO MaTepuaia CUTyallui, HApsIMYIO CBS3aHHBIX C TOBEJe-
HUEM HCTBITYEMbIX, UX YCTAaHOBKAMH U YepTaMHU XapakTepa, COCOOCTBYIOUUMHU
KHOEepOYIITUHTY, CKOMIIOHOBAHHBIX B YETHIpE IPYyMIbl MPEAUKTOPOB: 1) ocobeH-
HOCTH TOBeJIeHHs uctbiTyemMoro B Cetn; 2) ero B3aMMOJICUCTBUE C OKPYIKEHUEM;
3) TMYHBIE KaYECTBA UCTIBITYEMOTO; 4) €ro OIBIT y4acThs B OyJUIHHTE.

Konucmpyxkmuas éanuonocms BKIIOYAET KaK YK€ paCCMOTPEHHBIE TUIIBI Ba-
JUIHOCTH, TaK U TPOBEPSIEMYIO Jaiee KOHBEPTEHTHYO BAJIUTHOCTb.

Konsepeenmnasa éanuonocms 03Ha4aeT, YTO ONMPOCHUK JOKEH UMETh «BbI-
COKHE KOPPEJSIIUH C JPYTHMH TIEPEMEHHBIMH, ¢ KOTOPBIMU OH JIOJDKEH KOPpeH-
pOBaTh, UCXO/I U3 TEOPETUUECCKUX TpPEaIonoxenuin» (Anacrtaszu, Ypouna, 2009.
C. 151). [1oHsATHO, YTO OMPOCHHUK JOJKEH MOJIOXKHUTEIIBHO KOPPEIUPOBATh C Tpe-
TUKTOpaMu KubepOyiuHra. JlanHele Tabs. 3 MOKa3bIBalOT HAJIMUYME 3HAYMMBIX
MOJIOKUTEITBHBIX KOPPESIIHA ONMPOCHUKA C 15 MpeIcTaBICeHHBIMU BhIIIE MPEIHK-
Topamu kubepOymmHTra. K nmpenukropam kuOepOy uTMHTa OTHOCSTCS TAaK)Ke HH-
tepHeT-3aBucuMocTh (Casas et al., 2013; IlleitnoB, 2019a), nenpeccusi, TpeBOXK-
HOCTh M HU3KHUH YpOBEHb yjaoBieTBopeHHOCTH *)u3HbIO (Chen et al., 2017; Illei-
HOB, 20198). JlaHHbBIE NPEIUKTOPHI HE MPEICTABIECHBl B ONPOCHUKE BBUAY TOTO,
YTO UX AMArHOCTUKY HEBO3MOXKHO OCYIIECTBUTH MajibiM KOJMYECTBOM 3a/laHuUM.
Tabn. 3 moka3bIBaeT, 4TO Ui UHTEPHET-3aBUCUMOCTH, TPEBOKHOCTH M yJIOBJIE-
TBOPEHHOCTH >KM3HBIO 3HAUNMbl IMEHHO TaKHe CBSI3H, a JJIsl JENPECCUU — TEeH/IEeH-
IUS1 TIOJIOKUTEIIBHOM CBSI3U.

Jlenpeccusi, TpeBOKHOCTh, UHTEPHET-3aBUCUMOCTb U HEYAOBIETBOPEHHOCTD
KU3HBIO SIBJISIFOTCSI OTHOBPEMEHHO U MPEICKA3aTeSIMUA, U TIOCIECTBUSIMU KUOEp-
oymnunra (IlleiinoB, 2019a, 06, B). B ciyyae nuarHOCTHpOBaHUS UCIBITYEMBIX,
y’K€ CTaBIIUX >KePTBaAMHU KHUOEpOyJUIMHTa, OMPOCHUK JOKEH KOPPETHUpPOBAThH CO
CBOMCTBaMH, MPUCYIIUMH 3TUM XepTBaM. J[aHHBIC Ta0J. 3 TEMOHCTPUPYIOT, YTO
B OTHOIIIEHUU WHTEPHET-3aBUCUMOCTH, TPEBOKHOCTH H YIOBICTBOPEHHOCTH KH3-
HBIO UIMEIOT MECTO UMEHHO TaKue KOPPEJSIIMU. Y UUThIBas BAXKHOCTh CBSI3U MEXKITY
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HUHTCPHET-3aBUCUMOCTBIO U KPI6€p6y.H.HI/IHFOM, HaMH IMPOBCACHO AOIMOJHUTCIILHOC
M3yYeHUE KOPPEISIUUA OMPOCHUKA C HHTEPHET-3aBUCUMOCTBI0. OHO OCYIIECTBIIS-
JIOCh Ha BTOPOM 3Tane MCCIEeI0BaHUs — Yepe3 ABa Mecsla Mocie MepPBOro, OCHOB-
HOM 3a71a4ueii 3TOro ATarna ObII0 MOBTOPHOE TECTUPOBAHNE OMIPOCHUKA (PETECT).

Tabnnuya 3

Koppenm.mu MeXAy noka3aTtesiiMn COCTOSAHUSA UCNbITyeMbIX U NoKa3aTesieM ONnpoCHUKa
[Table 3. Correlations between the states of the subjects and the questionnaire]

Fpynnbl  UHTepHeT-3aBUCMMOCTb TpeBOXHOCTb [Jenpeccus YAoBNEeTBOPEHHOCTb XXU3HbIO
LeByLikn 0,488** 0,288** 0,088 -0,151*
lOHowN 0,370* 0,523** 0,175 -0,179*

lMpumevaHmne. NHTePHET-3aBUCUMOCTb KOJIMYECTBEHHO OLleHMBaiack TecToM Kumbepnu — 9Hr, Tpe-
BOXHOCTb W Aenpeccus — roCnuTanbHOM LUKaNon TPEBOrM U AENPECCUU, YOOBNETBOPEHHOCTb XU3HbIO —
OMNPOCHMKOM, aganTupoBaHHbiM E.H. OcuHbiM 1 [1.A. JIEOHTbEBBIM.

B sTom sTane npuHanu yyactue 292 ucnbiTyeMbiX: ydamuxcss CIOHUMCKOTO
rOCYAapCTBEHHOTO MEIUIMHCKOTO Kosutemka (98 yuactHukoB), ITnHckoro rocynap-
CTBEHHOTO MEJHUITMHCKOTO KoJiiemka (97 y4acTHUKOB) U KYPCAaHTOB Y HUBEPCUTETA
rpaxaanckoit 3ammutel MUC (97 yuacthukoB). [t yuammxcsi CIIOHUMCKOTO TOCY-
JAPCTBEHHOTO MEAUIIMHCKOro Koutemka R = 0,445, p = 0,000; ans yyammxcs [Tun-
CKOT'0 TOCYIapPCTBEHHOTO MEIUIIMHCKOTrO Koiwiemka R = 0,543, p = 0 ,000; mst cBofI-
Ho rpymsl U3 163 neBymek R = 0,488, p = 0,000; ayist cBogHOM rpymiibl U3 129 roHO-
1iel — yyanmxcs Kojiempkei 1 kypcanro YHusepcurera MUC R = 0,370, p = 0,037.

Taxum 00pa3oM, MOKHO KOHCTATUPOBATh, YTO OMPOCHUK YJIOBJIETBOPSIET KIIIO-
YEBBIM KPUTEPHSIM BAIUIHOCTH, UTO C8UOECMENbCMBYEN O €20 6aNTUOHOCHU.

Jlng npenocTaBieHus BO3MOXHOCTU CPaBHHUBATh MOKA3aTeld, MOJydyaeMble
KOHKPETHBIMU UCTIBITYEMBIMHU MO0 UTOT'aM TECTUPOBAHUS, CO CPEIHUM ITOKa3aTeIeM
COOTBETCTBYIOILEH TPyIIbl NPOU3BEACHA cmaHdapmu3ayus ONpocHUKa (AHacasH,
Yp6una, 2009. C. 20-21; bypnauyk, 2010. C. 182—-183). CranmapTu3zaius BKJIOYa-
eT 00s13aTeNIbHbIe KOMIIOHEHTBI: HHCTPYKLHUIO 110 TECTUPOBAHUIO (MOTUBHPYIOLIYIO
UCTIBITYEMOT0 Ha OOBbEKTUBHBIE OTBETHI); HAOOp 3aJaHUi — OJAHKOBBIN CTHUMYJIb-
HBIM MaTepuain (BOMPOCH! B AIIEKTPOHHOM M pacliedyaTaHHOM BHJIE); CTaHIapTU30-
BaHHBIN OJIaHK OTBETOB (C BBOJMMBIM HIH(PPOM, 00eCTIeUnBaAIOIIIMM aHOHUMHOCTh
TECTUPOBAHUS); TAOJUITY TTPEOOPa30BaAHUS «CHIPHIX» OAJIJIOB M MOJCYETa PE3YIhb-
TaTa; Croco0 MHTEPIPETALUU — HOPMBI, TO3BOJISIONINE BHIPA3UTh OTINYNE UHAU-
BUIyaJIbHOTO pe3yJibTaTa OT CPEAHEero B €IUHHIAX CTAaHAAPTHOTO OTKJIOHEHHS
(mpencrasiieHbl B Ta0. 4).

Tabnvua 4

HopMbl OnpocHUKa He3aLWMULLEHHOCTH OT KNbepoynnuHra
[Table 4. Standardization of cyberbullying vulnerability questionnaire]

Fpynnbi CpenHee 3HayeHue CTaHpapTHOE OTKJIOHEeHue
JeByLikn 17,5 1,2
lOHOoLWn 18,47 4.6

Pacnipenenenus psna paktopos, B cymme (popMHPYIOIINX MOKa3aTelb ONpPOC-
HHUKa HE3aIIMIIEHHOCTH OT KnOepOyIUIMHTa, OTIMYHBI OT HOPMAIIBHOTO, HO MX CyM-
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Ma UMEeT pacrpesiesieHne, 0JI1M3Koe K HOPMAITbHOMY, YTO TO3BOJIUJIO BBEIYUCITHUTH
CTaHJIapTHBIC OTKJIOHEHUS Pe3yJIbTUPYIOLIEro MoKa3aTess onpocHuka. [Tockonb-
Ky Ha BCEX JTalax HUCCIICOBAHMS HCIBITYEMBIMU OBUTH FOHOIIU U JCBYIIKHU B
Bo3pacte oT 17 et no 21 roga, TO HOPMBI, MPUBEACHHBIC B Ta0J. 4, OTHOCATCS
MMEHHO K 3TOM KaTErOpHH.

Kpumepuem oTHECEHUS K BBICOKAM WJIM HU3KUM 3HAYEHUSM ONPOCHHUKA SIBJISIET-
Csl CPAaBHEHHUE C €T0 CPETHUM 3HAYEHUEM JIJIsl COOTBETCTBYIOILETO T10JIa: TPEBBIIICHUE
03HAYAET €ro BBHICOKHI MMOKA3aTelb, BEIMYMHA MEHBIIIE CPETHEr0 — HU3KUIH. OTKIIOHE-
HUE B Ty WIK UHYIO CTOPOHY U3MEPSIETCS €AMHUIIAMU CTAHIAPTHOTO OTKJIOHEHMSL.

OGcyxaeHne pe3ynbTaToB

Pe3ynbpTaThl TeCTUPOBaHUS CBUAETEILCTBYIOT O TOM, YTO (OPMYIUPOBKU
60npoco8 B ONPOCHUKE HE BBI3BAJIM HU OTTOP)KEHUS, HU 3aTPyAHEHUH y UCIIBITY-
€MBIX — HUKTO U3 HUX HE OTKAa3aJICs M He o0pamiascs 3a pa3bsiCHEHUSIMH 10 MOBO-
Iy UX CMbICJIa (KaK 3TO WHOT/Ia IPOUCXOJUT IPU TECTUPOBAHHH).

Hcnonp3oBanHas opma 0OpaTHOHN CBSI3M C HCIBITYEMBIMH MOCPEICTBOM
aHOHUMHO20 OOIIEHUsS MO Tese(oHy MoKa3aia cBOK 3((eKTUBHOCTH (OHa Oblia
panee orpoOoOBaHa HAMH HA TPEHHHTAX M 3aHATHSIX CO CIYIIATENISIMH TPYIIIT ITOBBI-
HIeHus: KBanudukanuu). ITo JUIIHUN pa3 MOATBEPIMIIO, YTO oOecreueHue mo-
HOW aHOHUMHOCTH Ba)KHO HE TOJIBKO JUIS COTIIACHS yUYaCTBOBATh B MCCIIEIOBAHNM,
HO U JUISI 00CMOBEPHOCHIU OMBem 08 UCTIBITYEMBIX.

Jlocmoseprocms onpocHUKA (B TUIaHE €T0 3aIIUIICHHOCTH OT BIUSHUS Ha
pe3yJIbTaT BO3MOXKHOTO CTPEMJIEHHSI HEKOTOPBIX UCIIBITYEMbIX U3MEHUTh €ro B JKe-
JATeNILHYIO JIJISl HUX CTOPOHY) OblIa oOecIriedeHa TeM, YTO UCITBITYEMbIM He OBLITH
M3BECTHBI KaueCTBa, KOTOPbIE Y HUX JUAarHOCTUPYIOT. BO3MOXKHO, MOJIOKUTEIBHYIO
pOJIb B MHTEpECE K TECTHPOBAHUIO CHITPATO M TO, YTO K MOJOABIM JIFOSM 00pa-
TIiIcs npodeccop ¢ mpocbOoi nomous B uccienoBanuu. Cienyer Takxke oTMe-
TUTbh, YTO TECTUPOBAHUE MPOUCXOAMIIO HA €KEHEAEeTHHOM KiaccHOM dace. Ha mo-
JTOOHBIX MEPONPHUATHAX KypaTopbl OOBIYHO OOCYXKIAIOT C YYallUMHCS CKY4YHbIE
BOTIPOCHI TIOCEIIAEMOCTH, YCIIEBAEMOCTH H TIOBEACHHUS B OOIEKHUTHH, B TO BPEMS
KaK uccienoBaTeleM ObLIO MpeIokeHo Ooyee MHTepecHOe U (Kak 00elIaHo) mo-
JIe3HOE TPOBEICHIE BPEMEHHU.

[TonoxuTenabHyI0 POJIb AJIS TMOCIEIYIOIEr0 y4acTHsl B TECTUPOBAHUU ChIT-
pajio TO, YTO HCIBITYeMbIe, 3HAKOMSCH C JMYHBIM pPE3yJbTaTOM TECTUPOBAHHS,
NoJiyyasii (BMECTe C OLIEHKOM CTENEeHH MX HE3aLUIEHHOCTH OT KHOepOyJuInHIa)
CBEJICHUS M O TOM, Kakue u3 22 (akToOpoB UMEHHO B UX CIy4dae MOTYT CAENaTh X
XKepTBaMH KHOepOyJuUIMHTa, a Takke (MOJKperyieHHble Hu(ppaMu) peKOMEeHIalun
MICUXO0JIOTa OTHOCUTENBFHO TOTO, KaK MOKHO M30aBUTHCS OT OMACHBIX NPUBBIYEK.
Y6eauTenbHOCTH 3TOr0 BO3JEHCTBHS HAa UCHBITYEMOr0 CIIOCOOCTBOBANIO JIMYHOE
y4acTHe TIOCIIETHETO B TIOJTYYCHHUHN Pe3yJIbTaTOB.

3aknovyeHume:
npukKiagHbie pe3ynbTaTbl UCCTIeA0BaHUS

[Icuxonoru, paboraromue B y4eOHBIX 3aBEICHHAX, IJI€ MPOBOAUIOCH UCCIIE-
JIOBaHHUE, OTMETWIIN YBEJIMUEHHE MHTEepeca yJalluxcsi K CaMOIO3HAHUIO U UCIIONb-
30BaJIM TIOJTyYeHHBIEC PE3yNbTaThl B podriiakTuaeckon padore. PykoBoacTBo maH-
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HBIX Y4eOHBIX 3aBEIEHHI OTHOCHUT 3Ty pabOTy K BOCIMTATEIbHOU, TIOATOMY TOA-
JepKajio MHUIMATUBY mcuxoyoroB. Cama ujesi pa3paOOTKH OMPOCHUKA He3alllu-
IIEHHOCTH OT KuOepOyJuIMHra BO3HHUKJIA B Ipolecce OOIIEHHS ¢ paboTaroUMU
C MOJIOAEKBIO TICHUXOJIOTaMH-TIPAKTUKAMHU, C KOTOPBIMU MBI PETYJISPHO MPOBOAUM
3aHATHS B CUCTEME MEPENOAr0TOBKH U MOBbIIEeHH KBanmupukamu. [1o poxy cBoeit
NEeSITeIbHOCTH B yUEOHBIX 3aBEICHHUSX 3TH MCUXOJIOTH JOJKHBI 3aHUMAThCS MPO-
(UIaKTHKON HEraTUBHBIX SIBICHUHN cpean ydamuxcsi. Ho ams 3Toro HyskeH moaxo-
JAIIUNA UHCTPYMEHTApHil, KOTOPBIA M MOJATOTOBJIEH B OTBET Ha 3apOC MPAKTUKH.
OnpocHHK aapecoBaH UIMEHHO TaKuUM MPOoQecCHOHATBHBIM Ncuxonoram. Mx 3aun-
TEPEeCOBAHHOCTbH B HEM IPOSBUIACH, B YACTHOCTH, B TOM, YTO IMEHHO OHH ITOMOTJIN
MIPOBECTH MPECTABIIEMOE 3/IeCh UCCIIeIOBAaHHE B CBOUX (YKa3aHHBIX BBIIIE) yueo-
HBIX 3aBefieHHsAX. OMPOCHUK MpOILeN arnpodaluio, ¢ €ro MOMOIIBI0 MICUXOJIOTaMu
B.A. Kaprnuesuuem, H.B. J{atuuk u I'.H. [TonxoBckoii, paboTarommmMu B yKa3aH-
HBIX Y4eOHBIX 3aBEJICHUSAX, IPOBEJICHO HOBOE HCCIIEIOBAHUE U MOATOTOBJIECHA CTa-
Thsl «He3anmIneHHoCTh 0T KHOepOyIUIMHIa U HHTEPHET-3aBUCHMOCTD: CBSI3U U CBOM-
ctBa» (xypHa «Commonorus», 2020, Ne 3 — HaxoauTCs B TIeYaTH).

Ilpakmuueckas 3navyumocms pa3pabOTKU OMPOCHUKA HE3AUIUIEHHOCTH OT
K1OepOyIJUTMHTa MOATBEP)KICHA U PYKOBOAUTENSIMHU TPEX YKa3aHHBIX YUEOHBIX 3aBe-
JICHWi, Ha psiZie KypCOB KOTOPBIX MPOBOIWIACH OMKCAaHHAs padoTa: MOJI0KUTENb-
HO OIIEHEH (TICMXO0JIOraM, KOTOpbIE MPOBOIMIHN paboTy, OObSBIICHA OJIAr0OITAPHOCTH )
BOCTIUTATENbHBINA APPEKT A yUaIlIUXCsl, B YACTHOCTH, B Pa3bsICHEHUU OIACHO-
CTH, KOTOPYIO MPEACTABISAIOT YPE3MEPHOE yBICUEHHUE UHTEPHETOM M HapylLIeHHE
9TUYECKUX HOPM IPHU MOJb30BaHUU UM.

bbuto nomyyeHo npurnamieHne NpoAOKUTh UCCIIEA0BaHUS U Ha IPYTUX Kyp-
cax, e ObUIO MPOBEIEHO aHAJOTMYHOE UCCIIEJOBAHUE U C TIOMOIIBIO ONPOCHUKA
MOJTy4€HbI HOBBIE PE3YJIbTaThl 10 MPOOIEME HE3AUIIIEHHOCTH OT KHOepOynH-
ra (B 4aCTHOCTH, O €€ CBSI3U C yCIIE€BAaeMOCTBIO, caM03(p(EeKTUBHOCTHIO, CaMO-
KOHTpPOJIEM, CaMOYBa)X€HHEM). DTH PE3yJIbTaThl TaKKe HCIOJIb3YIOTCS B paboTe
IICUXOJIOTOB C yYalTUMHCS.
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