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Abstract. The topic of foreign language anxiety has attracted considerable attention in
the scientific community in recent years. However, there is no universal approach to how to
overcome foreign language anxiety. Apart from everything else, it creates barriers and pre-
vents foreign language learners from achieving high results. The purpose of this study is to
determine the impact of prior experience of learning foreign languages on language anxiety.
The study sample consisted of 152 Russian-speaking persons aged 16—45 who were surveyed
using the Foreign Language Classroom Anxiety Scale to evaluate communication apprehen-
sion, fear of negative evaluation and test anxiety. The participants also answered questions
regarding their language learning experiences: about the number of acquired languages,
the age of their acquisition and the level of proficiency in these languages. The MANCOVA
results showed that the group with the similar language experience had lower levels of fear
of negative evaluation (F(1, 156) = 4.07, p < .05, n2 = .06). Based on the results of the study,
the authors put forward several practical recommendations: firstly, it is advisable for
the teacher to be aware of the student’s prior language experience; secondly, it is proposed,
in the educational process, to focus on the similarities in the phonology of the languages being
studied; and, thirdly, it is also useful to pay extra attention to common morphemes in different
languages.
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Introduction

Learning foreign languages in the modern world has become an urgent
need. Knowledge of a foreign language is crucial to personal and professional
growth: it broadens one’s horizons, creates numerous opportunities, and provides
cognitive benefits. Succeeding in learning a foreign language appears to be vital
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for many learners, as it can contribute to career and personal achievements. Lan-
guage attainment is the ability to repeat linguistic constructions taught and mas-
tered (Prinsloo et al., 2018). Numerous factors influence language achievement:
levels of intrinsic (e.g., Harter, Connell, 1984) and extrinsic motivation (e.g., Wen,
1997), learner’s perceived self-confidence (e.g., Clément et al., 1994; Gardner,
1985, 2001), and language learning attitudes (Gardner & Lambert, 1972). Foreign
language anxiety (FLA) is one of the most important predictors of language
achievement (Onwuegbuzie et al., 2000). At the same time, several studies have
shown that the experience of learning a foreign language is often associated with
a certain amount of stress and anxiety (e.g., Montgomery, Spalding, 2005; Toyama,
Yamazaki, 2021). Foreign language anxiety influences foreign language achieve-
ment, emphasizing the relevance of this topic. Therefore, the investigation into
the nature of FLA seems to be very important. Understanding the FLA factors will
help teachers and methodologists organize language classes more effectively and
without anxiety.

Theoretical background

Foreign language anxiety. FLA is “a form of situation-specific anxiety”
(MaclIntyre & Gardner, 1994, p. 88). Experiencing this kind of anxiety involves
tension in the learning context (MacIntyre & Gardner, 1994). From the emotional
perspective, FLA is associated with being upset, worried, and shy (Horwitz et al.,
1986). FLA is also linked to physical discomfort, including dry throat and body
shaking (Oxford, 2016). In addition, FLA has behavioural consequences, e.g.,
language learners tend to skip school, remain silent during the class, and avoid
communicating in a foreign language (Young, 1991).

There are several tools for measuring FLA in the language learning context:
the Foreign Language Reading Anxiety Scale (Saito et al., 1999), the Foreign
Language Writing Anxiety Scale (Cheng, 2004) and the Foreign Language Liste-
ning Anxiety Scale (Elkhafaifi, 2005). However, the most popular tool for mea-
suring foreign language anxiety in the classroom is the Foreign Language Class-
room Anxiety Scale (FLCAS) (Horwitz et al., 1986).

There is evidence that FLA is associated with language achievement (e.g.,
Vogely, 1998; Onwuegbuzie et al., 2000), foreign language enjoyment (e.g.,
Dewaele, Maclntyre, 2014), and academic performance (e.g., Bailey, 1983).
For example, Aida (1994) and Rodriguez (1995) found that foreign language anx-
iety was negatively related to course grades. This type of anxiety could affect
learning motivation, interest, and perseverance in the context of foreign language
learning (Montgomery, Spalding, 2005).

Sources of foreign language anxiety. Factors influencing FLA are being
investigated in an increasing amount of literature (review in Toyama, Yamazaki,
2021). These factors include the learner’s academic performance, experience abroad,
high school language course experience, expected grade in the current language
course, perceived school competence and self-esteem, age, language proficiency,
and prior foreign language experience (Onwuegbuzie et al., 2000).

Further, there are conflicting data about the role of age in FLA. For exam-
ple, Dewaele (2007) found the age of students to be a significant predictor of their
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language anxiety. Older students tended to express greater language anxiety.
These findings, however, were only significant for interactions with strangers.
In contrast, another study found that older students were less anxious when they
had to communicate in a foreign language (Dewaele et al., 2008). Moreover, some
researchers reported no relationship between students’ age and anxiety associated
with learning a foreign language (Onwuegbuzie et al., 2000; Saito, Samimy, 1996).

Native and foreign language proficiency is also a significant predictor of FLA.
Several studies have shown that mother tongue proficiency can affect the levels
of foreign language anxiety (Ganschow & Sparks, 1996; Sparks et al., 1998).
Some other studies have shown that participants with lower levels of foreign lan-
guage proficiency scored higher on FLA (e.g., Liu, 2006; Marcos-Llinas, Garau,
2009). For example, Erzhanova, Kharkhurin, and Koncha (2022) found that fo-
reign language learners with higher proficiency in all their languages had lower
scores on FLA.

Another factor that appears to be central to the present study is prior lan-
guage learning experience. Knowledge of more than one foreign language makes
it possible to investigate the interrelationships of these languages (e.g., Wester-
gaard et al., 2017; Aribas, Cele, 2021; Bardel, Falk, 2021). According to Wester-
gaard (2021), both the first language (L1) and the second language (L2) have
an impact on the target language and might either promote or hinder third lan-
guage (L3) acquisition. There is evidence that linguistic similarity between L1
or L2 and target L3 affects L3 acquisition (Li & Shirai, 2000). For example,
Cenoz (2001) argued that a positive transfer from L2 was the most significant
source of influence on L3. The results obtained by Chin (2009) and Bayona (2009)
also suggest that linguistic similarity plays an important role, but only between L2
and L3. In the production of L3, cross-language interference mostly comes from
a typologically closer language. L2 is expected to predominate during cross-
language transfer into L3 if L1 and L2 are relatively close to L3 (e.g., Cenoz,
2001, 2003; Hammarberg, 2001). Moreover, speakers may unintentionally use
the same methods they used to learn their first non-native language (L2) when
learning their second non-native language (L3). These findings converge on
the idea that L2 may become the primary source of transfer during L3 processing
(Hammarberg, 2001). Thus, it is possible that prior experience of learning
a similar language could be an advantage for further language acquisition.
On the other hand, some researchers reported that prior multilingual experience
had either negative or no consequences for L3 acquisition (e.g., Wagner et al.,
1989; Gibson et al., 2001; Okita, Guo, 2001).

Some linguistic characteristics may be the basis for cross-language similari-
ty. These characteristics include phonology, morphology, semantics, syntax, and
pragmatics (Bloom, Lahey, 1978). The first set of characteristics is related to pho-
nology. For example, cross-language similarity predicted the ease of learning L2
phonemes (Sturman et al., 2016). The sounds common to the languages were rec-
ognized and used in learning. Understanding the common and uncommon sounds
in native and foreign languages can be helpful for language learners. The second
set of characteristics is related to morphology. For example, Spanish and English
have many similar words. Reading accuracy, fluency, and comprehension can
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benefit from a clear understanding of word components and morphemes (Rami-
rez, 2017). The third set of characteristics is related to semantics. Semantics in-
volves understanding the meaning of words. Learners’ understanding of the spe-
cific word meanings affects their ability to understand both spoken and written
language. Successful comprehension is based on understanding the meanings of
individual words (Koda, 2007). The final set of characteristics is related to syntax.
Grammatical features can be compared across languages.! Nouns, verbs, and ad-
jectives are present in all languages. The order and grammatically proper usage
are subject to change. Understanding how languages are used in social and aca-
demic contexts is one of the pragmatic linguistic aspects.

Studies on foreign language classroom anxiety. Numerous studies have
analyzed foreign language classroom anxiety (FLCA) among native speakers of
different languages (e.g., Amengual-Pizzaro, 2018; Darmi, Albion, 2014; Berg-
strom, 2017), in which each component of FLA has been studied separately.
For example, Amengual-Pizarro (2018) found that communication apprehension
was the primary source of FLA among Spanish speakers. Darmi and Albion
(2014), on the other hand, suggested that fear of negative evaluation was the most
common factor in FLA among Malaysian students.

Several studies have been focused on the problems of FLA among Russian
speakers (Eremeeva, 2012; Sanakoeva, 2022; Shurygina et al., 2022; Antropova
et al., 2022). For example, Iksanova, Krasilnikova and Vorobieva (2021) studied
language anxiety among Russian learners of English. The results of their study
revealed a greater degree of communication apprehension and fear of negative
evaluation in male than in female respondents. Andryushkina (2019) highlighted
that communication apprehension scored the highest in a group of Russian lear-
ners of French and Spanish. At the same time, their peers learning German
showed the lowest level of communication apprehension. A similar pattern was
found for fear of negative evaluation. Interestingly, Andryushkina reported that
test anxiety levels were higher among learners of Romance languages than among
learners of Chinese.

Unfortunately, it must be recognized that very few studies have been con-
ducted on Russian-speaking samples. For this reason, there are no empirical
data on which factors and to what extent FLA develops in Russian speakers.
At the same time, some factors make it extremely important to study FLA in
a culture-specific context. For example, Ter-Minasova (2005) suggested that
the Russian education system is oriented towards perfectionism and theoretical
approaches and does not pay due attention to communication skills. Huben-
thal (2004) studied Russian-speaking immigrants in the USA and concluded that
they were afraid of making mistakes when talking to their peers. She also sugges-
ted that this was to the fact that in Soviet schools the main emphasis was placed
on grammar rules.

Present study. The above literature analysis showed that prior language ex-
perience could impact FLA. Moreover, the foreign language acquisition age and
proficiency level could also influence FLA levels. In the present study, we tested

! Cardenas-Hagan, E. (2016). Working with English Language Learners (WELLS) 2 training
manual. Brownsville: Valley Speech Language and Learning Center.
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whether the similarity of prior language experiences would affect the level of an-
xiety in the process of learning a foreign language and whether this relationship
could be affected by the language acquisition age and proficiency level. To this
end, we formulated the following hypothesis: “prior language learning experience
influences FLA”. Under this hypothesis, we expected to find that the participants
who were learning a foreign language similar to the previously learned one would
show lower levels of FLA. We also expected that the acquisition age and profi-
ciency level of the known language would change the influence of prior language
experience on FLA.

Methods

Participants. The study involved 152 respondents (21 males and 131 fema-
les) aged 1645 (M = 25.54, SD = 7.75). They were recruited through social media.
The online survey was conducted using a reliable survey platform.> We posted
general information about the research on these social media and invited the audi-
ence to participate via the link. These messages were posted in social media
groups for people learning a foreign language. The respondents were informed
that participation was voluntary and charge-free. The respondents were Russian
speakers from 23 countries: most of them were from Russia (96). There were also
participants from Kazakhstan (10), Germany (7), Turkey (6), Italy (6), Egypt (3),
Japan (3), etc. Since the survey was conducted in Russian, we made sure that all
the participants were fluent in this language: their self-reported proficiency in Russian
was M = 4.86 out of 5 (SD = .41); see language proficiency assessments below).
In addition to Russian, the participants reported proficiency in two (93.42%),
three (51.31%), and four or more (17.7%) foreign languages. In addition, they re-
ported L2 proficiency (M = 4.07, SD = 1.24), L3 proficiency (M = 3.00, SD = 1.24),
L4 proficiency (M = 2.69, SD = 1.08), and L5 proficiency (M = 3.01, SD = 1.15).

Procedure. The data were collected online on a reliable survey platform.?
The survey took approximately 20 minutes to complete. The questionnaire inclu-
ded socio-demographic questions, a language learning experience questionnaire,
and the Foreign Language Classroom Anxiety Scale (FLCAS). Before the survey,
the informed consent of the participants was obtained according to the form ap-
proved by the HSE University Ethics Committee. The respondents were aware
that participation was voluntary and charge-free.

Instruments. Foreign Language Anxiety assessment. The Foreign Language
Classroom Anxiety Scale, FLCAS (Horwitz et al., 1986) determined the partici-
pants’ levels of FLA. The questionnaire included 33 questions on a 5-point Likert
scale, grouped into three categories: test anxiety (e.g., “I am usually at ease during
tests in my class”), communication apprehension (e.g., “I get nervous when I do
not understand every word the teacher says”), and fear of negative evaluation
(e.g., “I feel confident when I speak in the class”). The scores ranged from 16 to
68 for fear of negative evaluation, from 14 to 68 for communication apprehension,
and from 3 to 15 for test anxiety. The higher scores indicated a higher level of
anxiety on each scale. The FLCAS is the most accurate and valid tool for evalua-

2 1KA: Enklik Anketa. https://www.1ka.si/
3 Ibid.

452 PERSONALITY IN INTERCULTURAL COMMUNICATION



Epocanosa A., Xapxypun A.B. Bectnuk PYTH. Cepus: Ilcuxonorus u negaroruka. 2022. T. 19. Ne 3. C. 448-464

ting FLA (Aida, 1994). The FLCAS showed high internal consistency (o = .93;
Horwitz, 1986). We used the Russian version of the survey adapted by Kalganova
and Mardanshina (2015).

Language learning experience. The respondents also answered questions
regarding their language learning experiences: about the number of acquired lan-
guages, the age of their acquisition, and the level of proficiency in these lan-
guages. The latter was assessed on a 5-point Likert scale, on which participants
reported their speaking, listening, writing, and reading skills. For each language,
the respondents were asked the following question, “On a scale from 1 (poor)
to 5 (fluent), how do you assess your level of proficiency in speaking, listening,
reading, and writing in these languages?”. Proficiency in each language was as-
sessed as the average of the four language skills. A similar approach was used by
Dewaele and Wei (2013) and Dewaele and van Oudenhoven (2009) for assessing
the linguistic abilities of the respondents.

In addition, the participants indicated which language they were learning at
the time of the survey. Based on this information, we divided the participants into
two groups (a family-based binary division): one group learned a foreign language
similar to the one previously learned; the other group learned a foreign language
different from the one previously known. We identified similarities/differences
based on the language families of the respondents’ listed languages. The respon-
dents were learners of languages from the following language families: Turkic (8),
Sino-Tibetan (15), Japonic (15), Semitic (16), Altaic (22), and Indo-European (76).
The languages representing these groups were Turkish, Chinese, Arabic, Korean,
and English. For example, if a respondent reported learning German and having
learned English before, he/she was placed in the group with a similar prior language
experience. But a respondent who reported learning Korean and having learned
English before was placed in the group with a different prior language experience.

Results

Table 1 presents descriptive statistics (gender, age, number of languages,
language proficiency, FLA components) for the entire sample as well as for
the groups with the same and different prior language experiences.

Descriptive statistics for the groups
with the same and different prior language experiences (N = 152)

Mol Total sample Iangﬁgn;:z:x?)rei?iznce Iangdgsge:;prg:gnce

N 152 67 85
Male 21 8 13
Female 131 59 72

Mean SD Mean SD Mean SD
Age 25.54 7.75 25.46 7.84 25.60 7.72
Number of languages 3.75 .80 3.88 .83 3.65 .78
Language proficiency 2.79 1.03 2.71 1.12 2.86 .96
Fear of negative evaluation 39.23 11.45 37.24 10.80 40.80 11.77
communication appre- | 3g 6g 13.17 37.16 13.30 39.89 13.02
Test anxiety 8.04 2.79 7.99 2.85 8.08 2.76
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The table shows that the participants of the study were predominantly fe-
males (86.18%). No significant gender differences were found in the studied vari-
ables. The mean age for both groups was comparable (for the group with a similar
language experience: M = 25.45, SD = 7.84; for the group with a different lan-
guage experience: M = 25.60, SD = 7.72). There were also no significant differ-
ences between the groups in terms of the number of languages (for the group with
a similar language experience: M = 3.88, SD = .83; for the group with a different
language experience: M = 3.65, SD = .78) and language proficiency (for the group
with a similar language experience: M = 2.71, SD = 1.12; for the group with a dif-
ferent language experience: M = 2.86, SD = .96).

To test our hypothesis, we performed a MANCOVA using the groups with
similar and different prior language experiences as independent variables, the three
components of FLA (test anxiety, communication apprehension, and fear of nega-
tive evaluation) as dependent variables, and the age of acquisition and proficiency
in the language being learned as covariates.

Before proceeding to the analysis, Box’s Test for Equality of Covariance
Matrices and Levene’s Test for Equality of Error Variances were performed.
The results showed that the model satisfied all the assumptions of normality, homo-
geneity of variance-covariance matrices, linearity, and multicollinearity (Box’s
M = 6.45; F(6, 140763.535) = 1.051, p = .39). Since the p-value is greater than
.05, it allows us to assume the covariance is homogeneous. As for Levene’s Test
for Equality of Error Variances, all the p-values for the three dependent variables
are greater than .05 (p = .570, .794, .483, for fear of negative evaluation, commu-
nication apprehension, and test anxiety, respectively). This suggests the homoge-
neity of variance. Since both tests were passed successfully, we were able to con-
tinue with MANCOVA.
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Covariates appearing in the model are evaluated at the following values: Lang_current_age = 20,70, Lang_current_prof = 2,7898

Error bars: 95% CI

Figure 1. Differences between the groups with prior language experience
regarding Fear of Negative Evaluation
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Figure 2. Differences between the groups with prior language experience
regarding Communication Apprehension
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Figure 3. Differences between the groups with prior language experience regarding Test Anxiety

First, we found a main effect for the proficiency in the language being
learned (Pillai’s trace: F(3, 146)=4.001, p < .05, n2 =.076), but not for the age of
recent language acquisition. Second, we found no main effect for the groups with
prior language experiences (Pillai’s trace: F(3, 146) = 2.128, p =.099, n2 = .042).
However, we found a significant difference between these groups regarding fear
of negative evaluation (F(1, 148) = 4.368, p < .05, n2 = .029). In particular,
the group with similar language experience scored significantly lower on this FLA
component than the group with different language experience (AM = 3.56, SE = 1.79).
No other significant differences were found. Figures 1-3 illustrates our findings.
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Discussion

The current study is aimed at determining the role of prior language learning
experience in FLA. The results of the study showed that when people learn a lan-
guage similar to the one they knew before, their fear of negative evaluation be-
comes lower.

According to Ramirez (2017), it is easier to achieve reading accuracy and
fluency in a foreign language if there is prior experience of learning a similar lan-
guage. We hypothesize that knowing a similar foreign language helps learners be-
come more communicable and less anxious about making mistakes or being mis-
understood. These findings are consistent with previous studies (e.g., Nayak et al.,
1990), which suggested that prior experience of learning a similar language facili-
tates learning a new language. For example, Yang, Chen, and Xiao (2022) repor-
ted that mastering the phonological contrast of a foreign language could be diffi-
cult in case of its absence in the native language. It means that the role of “cross-
linguistic” similarity in mastering a foreign language is of great importance.
Learning a language, the sounds of which are identical to those of the previously
learned language creates fertile ground for language transfer. If the language be-
ing learned differs from the previously learned one, the success of its acquisition
will depend on the learner’s ability to distinguish between these phonetic diffe-
rences (Flege, 1987, 1988).

We also found that the effect of the previously learned language is influ-
enced by the degree of proficiency in the currently known language. Prior lan-
guage experience creates an advantage for those who are learning a similar lan-
guage. These findings are consistent with previous research. For example, according
to Cummins (1979), the benefits of being bilingual can only become apparent
once a basic level of proficiency in both languages has been achieved.

Similarly, in a study on bilingual adults with high, intermediate, and low
proficiency, Xie (2018) found that those who were more proficient in both lan-
guages performed better on cognitive control. At the same time, it is also sugges-
ted that cognitive control training may alleviate anxiety symptoms (Edwards et
al., 2022). This may explain why more advanced levels of language proficiency
affect the fear of negative evaluation.

There are some recommendations for further studies. First, it is advisable to
explore in more detail the differences in language anxiety depending on the par-
ticular language. Second, it must be taken into account that the cultural back-
ground can potentially be a significant factor in FLA. Djafri and Wimbarti (2018)
found that learners of Japanese experienced the highest FLA level, followed by
those who learned Arabic, French, Korean, and English.

In addition, FLA levels differ between learners of non-Latin languages (Japa-
nese, Korean, and Arabic) and Latin languages (English and French), with the non-
Latin language learners having a higher level of anxiety. According to Toyama
and Yamazuki (2022), there is a significant correlation between FLA and the col-
lectivist and individualistic cultures. Lim’s study (2009) also supports this idea,
suggesting a relationship between the geographic areas of learners and FLA levels.
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Conclusion

This study had some limitations. First, the sample was relatively small. One
hundred and fifty-two participants may not be enough to draw conclusions, as this
increases the risk of false positive results. We intend to recruit a more significant
sample to test the hypothesis in further studies. Second, the sample is gender-
imbalanced (with 85.71% female respondents). Although there were no signifi-
cant gender differences in our research variables, this imbalance might have made
it impossible to generalize the results. Future studies on the topic should focus on
creating a more gender-balanced sample with an equal number of male and female
participants.

Summarizing our findings, we can say that prior experience of learning
a foreign language similar to the one previously learned has advantages in what
concerns fear of negative evaluation, but only for those who have mastered this
language to a higher degree. In other words, prior experience of learning a similar
language affects FLA at a certain level of language proficiency.

Today, the topic of FLA is of great importance. According to Philipps (1992),
language anxiety in the classroom can lead to adverse affective responses, unfa-
vourable attitudes, and a lack of interest in language learning. This inevitably
leads to difficulties learning a foreign language and loss of motivation. Examining
the factors that influence the levels of FLA might help teachers and learners re-
duce it. Teachers should be aware of the sources of FLA and, based on that
knowledge, try to create an anxiety-free environment (Maclntyre, Noels, 1996).
The fact that linguistic similarity affects fear of negative evaluation may make
teachers think about putting more effort in creating an inclusive and open envi-
ronment for students without such background.

First, based on the results, the teacher should be aware of the student’s prior
language experience. We suggest asking students what language they speak before
starting the learning process. Understanding students’ prior language experience
will help teachers plan their lessons. Second, one of the primary steps in teaching
of a foreign language should be teaching its phonology. Teachers can start classes
by explaining to students the similarities between the sounds of the target and
previously known languages to make it easier for them to learn a new foreign lan-
guage.’ Third, it can also be useful to highlight common morphemes in the lan-
guages spoken by students. The morphological overlap between languages may
influence the correlation between language skills (Pasquarella et al., 2014). To sum
up, making these cross-linguistic links will improve language learners’ understan-
ding of words in a foreign language. Thus, studies on language anxiety will signi-
ficantly affect the teaching and learning of foreign languages.

References

Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope’s construct of foreign language
anxiety: The case of students of Japanese. The Modern Language Journal, 78(2), 155-168.
https://doi.org/10.1111/j.1540-4781.1994.tb02026.x

5 Cérdenas-Hagan, E. (2016). Working with English Language Learners (WELLS) 2 training
manual. Brownsville: Valley Speech Language and Learning Center.

JIMYHOCTH B MEXKYJIbTYPHOU KOMMYHUKALIAN 457



Erzhanova A., Kharkhurin A.V. 2022. RUDN Journal of Psychology and Pedagogics, 19(3), 448-464

Alnuzaili, E.S., & Uddin, N. (2020). Dealing with anxiety in foreign language learning
classroom. Journal of Language Teaching and Research, 11(2), 269-273.
https://doi.org/10.17507/j1tr.1102.15

Amengual-Pizarro, M. (2018). Foreign language classroom anxiety among English for Speci-
fic Purposes (ESP) students. International Journal of English Studies, 18(2), 145-159.
https://doi.org/10.6018//ijes/2018/2/323311

Andryushkina, J.S. (2019). The phenomenon of foreign language anxiety: The nature and
the causes. Theory and Practice of Language Communication: Conference Proceed-
ings (pp. 22-29). Ufa: Ufa State Aviation Technical University. (In Russ.)
Anoprowruna FO.C. OeHOMEH WHOS3BIKOBOW TPEBOKHOCTH: CYNTHOCTh M TPUYMHBI
BO3HMKHOBEHUS // Teopusi U MpakTHKa sI3bIKOBOM KOMMYHUKAIMK: MaTepraibl XI Mex-
JIyHapOJHOH Hay4YHO-MeToandecKod KoH¢pepeHmuu. Yda: YuMckuili rocygapcTBeH-
HBIM aBUAIIMOHHBIN TeXHUYeCcKuii yausepcurer, 2019. C. 22-29.

Antropova, A.E., Shurygina, O.V., & Kiendl, B. (2022). The teacher’s role in reducing lan-
guage anxiety. Psikhologicheskaya Bezopasnost' Obrazovatel'noi Sredy: Conference
Proceedings (pp. 21-27). Nizhny Novgorod: Linguistics University of Nizhny Novgo-
rod. (In Russ.)

Aumponosa A.E., lypvieuna O.B., Kunon b. Ponbs yuutens B CHW)KEHHH SI3IKOBOH
TpeBoxkHOCTH // [lcuxonorudeckasi 6€30MacHOCTs 00pa30BaTENBFHON Cpebl: MaTepua-
ae1 V HO6uneiiHolt MexayHapoAHOW HaydHO-TpakTHdeckoi koHpepenrmu. H. Hos-
ropoxa: Hwmkeropomckuili rocynapCTBEHHBIH JMHTBUCTUYECKUN YHHUBEPCHTET HMEHH
H.A. lo6posmo6oBa, 2022. C. 21-27.

Aribag, D.S., & Cele, F. (2021). Acquisition of articles in L2 and L3 English: The influence
of L2 proficiency on positive transfer from L2 to L3. Journal of Multilingual and Mul-
ticultural Development, 42(1), 19-36. https://doi.org/10.1080/01434632.2019.1667364

Bailey, K.M. (1983). Competitiveness and anxiety in adult second language learning: Look-
ing at and through the diary studies. In H.W. Seliger & M.H. Long (Eds.), Classroom
Oriented Research in Second Language Acquisition (pp. 67-102). Rowley, London:
Newbury House.

Bakker, D., Miiller, A., Velupillai, V., Wichmann, S., Brown, C.H., Brown, P., Egorov, D.,
Mailhammer, R., Grant, A., & Holman, E.W. (2009). Adding typology to lexicostatis-
tics: A combined approach to language classification. Linguistic Typology, 13(1), 169-181.
https://doi.org/10.1515/LITY.2009.009

Barac, R., & Bialystok, E. (2012). Bilingual effects on cognitive and linguistic development:
Role of language, cultural background, and education. Child Development, 83(2), 413-422.
https://doi.org/10.1111/1.1467-8624.2011.01707.x

Bardel, C., & Falk, Y. (2021). L1, L2 and L3: Same or different? Second Language Research,
37(3), 459-464. https://doi.org/10.1177/0267658320941033

Bayona, P. (2009). The acquisition of Spanish middle and impersonal passives construc-
tions from SLA and TLA perspectives. In Y.I. Leung (Ed.), Third Language
Acquisition and Universal Grammar (pp. 1-29). Bristol: Multilingual Matters.
https://doi.org/10.21832/9781847691323-004

Bloom, L., & Lahey, M. (1978). Language development and language disorders. New York:
John Wiley & Sons.

Cenoz, J. (2001). The effect of linguistic distance, L2 status and age on cross-linguistic influ-
ence in L3 acquisition. In J. Cenoz, B. Hufeisen & U. Jessner (Eds.), Cross-Linguistic
Influence in Third Language Acquisition (pp. 8-20). Bristol: Multilingual Matters.
https://doi.org/10.21832/9781853595509-002

Cenoz, J. (2003). Cross-linguistic influence in third language acquisition: Implications for
the organization of the multilingual mental lexicon. Bulletin VALS-ASLA (Vereinigung
fiirangewandte Linguistik in der Schweiz), 78, 1-11.

458 PERSONALITY IN INTERCULTURAL COMMUNICATION



Epocanosa A., Xapxypun A.B. Bectnuk PYTH. Cepus: Ilcuxonorus u negaroruka. 2022. T. 19. Ne 3. C. 448-464

Cheng, Y.-S. (2004). A measure of second writing anxiety: Scale development and
preliminary validation. Journal of Second Language Writing, 13(4), 313-335.
https://doi.org/10.1016/j.jslw.2004.07.001

Chin, D.H. (2009). Language transfer in the acquisition of the semantic contrast in L3 Spanish.
In Y.I. Leung (Ed.), Third Language Acquisition and Universal Grammar (pp. 30-54).
Bristol: Multilingual Matters. https://doi.org/10.21832/9781847691323-005

Clément, R., Dornyei, Z., & Noels, K.A. (1994). Motivation, self-confidence, and group
cohesion in the foreign language classroom. Language Learning, 44(3), 417-448.
https://doi.org/10.1111/j.1467-1770.1994.tb01113.x

Costa, A., Santesteban, M., & Ivanova, 1. (2006). How do highly proficient bilinguals control
their lexicalisation process? Inhibitory and language-specific selection mechanisms are
both functional. Journal of Experimental Psychology: Learning, Memory, and Cogni-
tion, 32(5), 1057-1074. https://doi.org/10.1037/0278-7393.32.5.1057

Cummins, J. (1979). Linguistic interdependence and the educational development
of bilingual children. Review of Educational Research, 49(2), 222-251.
https://doi.org/10.3102/00346543049002222

Darmi, R., & Albion, P. (2014). Assessing the language anxiety of Malaysian undergraduate
English language learners. Proceedings of the Global Conference on Language
Practice and Information Technology 2014 (GLIT2014) (pp. 47-57). Kota Kinabalu:
WorldConferences.net.

Dewaele, J.-M. (2007). The effect of multilingualism, sociobiographical, and situational factors on
communicative anxiety and foreign language anxiety of mature language learners. Internatio-
nal Journal of Bilingualism, 11(4), 391-409. https://doi.org/10.1177/13670069070110040301

Dewaele, J.-M., & Maclntyre, P.D. (2014). The two faces of Janus? Anxiety and enjoyment in
the foreign language classroom. Studies in Second Language Learning and Teaching,
4(2), 237-274. https://doi.org/10.14746/ssl1t.2014.4.2.5

Dewaele, J.-M., Petrides, K.V., & Furnham, A. (2008). Effects of trait emotional intelligence
and semibiographical variables on communicative anxiety and foreign language anxie-
ty among adult multilinguals: A review and empirical investigation. Language Learn-
ing, 58(4), 911-960. https://doi.org/10.1111/j.1467-9922.2008.00482.x

Djafri, F., & Wimbarti, S. (2018). Measuring foreign language anxiety among learners of dif-
ferent foreign languages: In relation to motivation and perception of teacher’s beha-
viors. Asian-Pacific Journal of Second and Foreign Language Education, 3(1), 17.
https://doi.org/10.1186/s40862-018-0058-y

Edwards, E.J., Zec, D., Campbell, M., Hoorelbeke, K., Koster, E.H.V., Derakshan, N., & Wynne, J.
(2022). Cognitive control training for children with anxiety and depression: A systematic re-
view. Journal of Affective Disorders, 300, 158—171. https://doi.org/10.1016/j.jad.2021.12.108

Elkhafaifi, H. (2005). Listening comprehension and anxiety in the Arabic language class-
room. The Modern Language Journal, 89(2), 206-220. https://doi.org/10.1111/j.1540-
4781.2005.00275.x

Eremeeva, A.A. (2012). Methods information theory in the study of language personality.
Sfera Uslug: Innovatsii i Kachestvo, (10), 18. (In Russ.)

Epemeesa A.A. Meronpl Teopun uH(GOpPMAIUN B UCCIIEIOBAHUU SI3LIKOBOM JIMYHOCTH //
Cdepa yciyr: nHHOBauu u kadectso. 2012. Ne 10. C. 18.

Erzhanova, A., Kharkhurin, V., & Koncha, V (2022). The role of sociodemographic factors in
developing foreign language anxiety. In press.

Flege, J.E. (1987). The production of ‘new’ and ‘similar’ phones in a foreign language: Evi-
dence for the effect of equivalence classification. Journal of Phonetics, 15(1), 47-65.
https://doi.org/10.1016/s0095-4470(19)30537-6

Flege, J.E. (1988). The production and perception of foreign language speech sounds. In
H. Winitz (Ed.), Human communication and its disorders: A review (pp. 224-401).
Norwood: Ablex Pub. Corp.

JIMYHOCTH B MEXKYJIbTYPHOU KOMMYHUKALIAN 459



Erzhanova A., Kharkhurin A.V. 2022. RUDN Journal of Psychology and Pedagogics, 19(3), 448-464

Ganschow, L., & Sparks, R. (1996). Anxiety about foreign language learning among high
school women. Modern Language Journal, 80(2), 199-212. https://doi.org/10.2307/328636

Gardner, R.C. (1985). Social psychology and second language learning: The role of attitudes
and motivation. London: Edward Arnold.

Gardner, R.C. (2001). Integrative motivation and second language acquisition. In Z. Ddrnyei
& R. Schmidt (Eds.), Motivation and Second Language Acquisition (pp. 1-20). Hono-
lulu: Second Language Teaching & Curriculum Center, University of Hawaii at Manoa.

Gardner, R.C., & Lambert, W.E. (1959). Motivational variables in second language acquisi-
tion. Canadian Journal of Psychology/Revue Canadienne de Psychologie, 13(4), 266-272.
https://doi.org/10.1037/h0083787

Gibson, M., Hufeisen, B., & Libben, G. (2001). Learners of German as an L3 and their pro-
duction of German prepositional verbs. In J. Cenoz, B. Hufeisen & U. Jessner (Eds.),
Cross-Linguistic Influence in Third Language Acquisition: Psycholinguistic Perspectives
(pp. 138-148). Bristol: Multilingual Matters. https://doi.org/10.21832/9781853595509-009

Hammarberg, B. (2001). Roles of L1 and L2 in L3 production and acquisition. In J. Cenoz,
B. Hufeisen & U. Jessner (Eds.), Cross-Linguistic Influence in Third Language Acquisition
(pp. 21-41). Bristol: Multilingual Matters. https://doi.org/10.21832/9781853595509-003

Hammarberg, B. (2010). The languages of the multilingual: Some conceptual and terminologi-
cal issues. International Review of Applied Linguistics in Language Teaching, 48(2-3),
91-104. https://doi.org/10.1515/iral.2010.005

Harter, S., & Connell, J.P. (1984). A model on the relationship among children’s academic
achievement and their self-perceptions of competence, control, and motivational orien-
tations. In J. Nicholls (Ed.), The Development of Achievement Motivation (pp. 219-250).
Greenwich, CT: JAI Press.

Horwitz, E.K. (1986). Preliminary evidence for the reliability and validity of a foreign lan-
guage anxiety scale. TESOL Quarterly, 20(3), 559-562. https://doi.org/10.2307/3586302

Horwitz, E.K., Horwitz, M.B., & Cope, J. (1986). Foreign language classroom anxiety.
The Modern Language Journal, 70(2), 125-132. https://doi.org/10.1111/j.1540-
4781.1986.tb05256.x

Hubenthal, W. (2004). Older Russian immigrants’ experiences in learning English: Motiva-
tion, methods, and barriers. Adult Basic Education, 14(2), 104-126.

Iksanova, M.G., Krasilnikova, E.V., & Vorobieva, N.V. (2021). Features of language anxiety
and psychological barriers of non-linguistic students in the process of learning the Eng-
lish language and ways to overcome them. Obshchestvo: Sotsiologiya, Psikhologiya,
Pedagogika, (1), 83-88. (In Russ.) https://doi.org/10.24158/spp.2021.1.14
Hxcanosa M.I", Kpacunvnukosa E.B., Bopobvesa H.B. OcOOSHHOCTH SI3HIKOBOM TPEBOMKHO-
CTH U TICHXOJIOTUYECKHUX 0AphEPOB CTYCHTOB HEJIMHIBUCTUYESCKHUX HATIPABICHHUI B TIPOLIEC-
Ce M3YYeHHUS aHTJIMKACKOTO SI3bIKa M CIOCOOBI MX TpeooneHus // OOIecTBO: COIMONOTHS,
nicuxosorus, neparoruka. 2021. Ne 1. C. 83-88. https://doi.org/10.24158/spp.2021.1.14

Kalganova, G.F., & Mardanshina, R.M. (2015). Students of economics’ anxiety towards Eng-
lish language learning. Sovremennye Issledovaniya Sotsialnykh Problem, (11), 608—619.
(In Russ.) https://doi.org/10.12731/2218-7405-2015-11-50
Kaneanosa I'.®., Mapoanwuna P.M. TIpobGneMbl S3bIKOBOH TPEBOXXHOCTH MPU U3yYe-
HUM MHOCTPAHHOTO $I3bIKa B By3€ SKOHOMHUYECKOTo mpoduis // CoBpeMeHHbIE HcCIie-
JIOBaHUS CONMANBHBIX Tpodiem 2015. Ne 11. C. 608—619.

Karatas, H., Alci, B., Bademcioglu, M., & Ergin, A. (2016). An investigation into university
students foreign language speaking anxiety. Procedia — Social and Behavioral Scien-
ces, 232, 382-388. https://doi.org/10.1016/j.sbspro.2016.10.053

Koda, K. (2007). Reading and language learning crosslinguistic constraints on second language
reading development. Language Learning, 57(1s), 1-44. https://doi.org/10.1111/0023-
8333.101997010-i1

Li, P., & Shirai, Y. (2000). The acquisition of lexical and grammatical aspect. Berlin: Mouton
de Gruyter. https://doi.org/10.1515/9783110800715

460 PERSONALITY IN INTERCULTURAL COMMUNICATION



Epocanosa A., Xapxypun A.B. Bectnuk PYTH. Cepus: Ilcuxonorus u negaroruka. 2022. T. 19. Ne 3. C. 448-464

Liu, M. (2006). Anxiety in Chinese EFL students at different proficiency levels. System,
34(3), 301-316. https://doi.org/10.1016/j.system.2006.04.004

Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ unwillingness to
communicate and foreign language anxiety. The Modern Language Journal, 92(1), 71-86.
https://doi.org/10.1111/1.1540-4781.2008.00687.x

Maclntyre, P.D., & Gardner, R.C. (1991). Methods and results in the study of anxiety and
language learning: A review of the literature. Language Learning, 41(1), 85-117.
https://doi.org/10.1111/1.1467-1770.1991.tb00677.x

Maclntyre, P.D., & Noels, K.A. (1996). Using social-psychological variables to predict
the use of language learning strategies. Foreign Language Annals, 29(3), 373-386.
https://doi.org/10.1111/1.1944-9720.1996.tb01249.x

Marcos-Llinas, M., & Garau, M.J. (2009). Effects of language anxiety on three proficiency
level courses of Spanish as a foreign language. Foreign Language Annals, 42(1), 94-111.
https://doi.org/10.1111/1.1944-9720.2009.01010.x

Montgomery, C., & Spalding, T. (2005). Anxiety and perceived English and French language
competence of education students. Canadian Journal of Higher Education, 35(4), 1-26.
https://doi.org/10.47678/cjhe.v35i4.183519

Mouhoubi-Messadh, C., & Khaldi, K. (2022). Dealing with foreign language speaking anxie-
ty: What every language teacher should know. Training, Language and Culture, 6(1),
20-32. https://doi.org/10.22363/2521-442x-2022-6-1-20-32

Nayak, N., Hansen, N., Krueger, N., & McLaughlin, B. (1990). Language-learning strategies
in monolingual and multilingual adults. Language Learning, 40(2), 221-244.
https://doi.org/10.1111/1.1467-1770.1990.tb01334.x

Noels, K.A., Pelletier, L.G., Clément, R., & Vallerand, R.J. (2000). Why are you learning
a second language? Motivational orientations and self-determination theory. Language
Learning, 50(1), 57-85. https://doi.org/10.1111/0023-8333.00111

Okita, Y., & Guo, J. (2001). Learning of Japanese kanji character by bilingual and mono-
lingual Chinese speakers. In J. Cenoz, B. Hufeisen & U. Jessner (Eds.), Looking
Beyond Second Language Acquisition: Studies in Tri- and Multilingualism (pp. 63-73).
Tubingen: Stauffenburg-Verl.

Onwuegbuzie, A.J., Bailey, P., & Daley, C.E. (2000). The validation of three scales measuring
anxiety at different stages of the foreign language learning process: The input anxiety
scale, the processing anxiety scale, and the output anxiety scale. Language Learning,
50(1), 87-117. https://doi.org/10.1111/0023-8333.00112

Oxford, R.L. (2016). Teaching and researching language learning strategies: Self-regulation
context. New York: Routledge. https://doi.org/10.4324/9781315719146

Pasquarella, A., Chen, X., Gottardo, A., & Geva, E. (2015). Cross-language transfer of word
reading accuracy and word reading fluency in Spanish-English and Chinese-English
bilinguals: Script-universal and script-specific processes. Journal of Educational Psy-
chology, 107(1), 96—110. https://doi.org/10.1037/a0036966

Prinsloo, C.H., Rogers, S.C., & Harvey, J.C. (2018). The impact of language factors on lear-
ner achievement in Science. South African Journal of Education, 38(1), 1-14.
https://doi.org/10.15700/saje.v38nlal438

Ramirez, G. (2017). Morphological awareness and second language learners. Perspectives on
Language and Literacy, 43(2), 35-41.

Rodriguez, M. (1995). Foreign language classroom anxiety and students’ success in EFL clas-
ses. Revista Venezolana de Linguistica Aplicada, 1, 23-32.

Saito, Y., & Samimy, K.K. (1996). Foreign language anxiety and language performance:
A study of learner anxiety in beginning, intermediate, and advanced-level college students
of Japanese. Foreign Language Annals, 29(2), 239-249. https://doi.org/10.1111/].1944-
9720.1996.tb02330.x

Saito, Y., Garza, T.J., & Horwitz, E.K. (1999). Foreign language reading anxiety. The Modern
Language Journal, 8§3(2), 202-218. https://doi.org/10.1111/0026-7902.00016

JIMYHOCTD B MEXKYJIbTYPHON KOMMYHUKALTN 461



Erzhanova A., Kharkhurin A.V. 2022. RUDN Journal of Psychology and Pedagogics, 19(3), 448-464

Sanakoeva, Z.G. (2022). Language anxiety phenomenon overview: definition, classification,
effect on foreign language students. Mir Nauki, Kul'tury, Obrazovaniya, (1), 108—110.
(In Russ.) https://doi.org/10.24412/1991-5497-2022-192-108-110
Canaxoesa 3.I". O030p MOHATHUS «A3BIKOBAsi TPEBOXKHOCTbY: OIpeesieHne, Kiaccupu-
KaIlysi, BIMSHUE, OKa3bIBAEMOC HA HM3YYAIONIMX HHOCTPAHHBIA SI3bIK / Mup Haykw,
KyJBTYphl, o0pazoBanus. 2022. Ne 1 (92). C. 108-110. https://doi.org/10.24412/1991-
5497-2022-192-108-110

Shurygina, O.V., Sorokoumova, G.V., & Burova, L.V. (2022). Psychological aspects of language
anxiety and strategies for its reduction when teaching foreign languages for junior students.
Problems of Modern Education, (1), 123-129. (In Russ.) https://doi.org/10.31862/2218-
8711-2022-1-123-129
Hlypvieuna O.B., Copoxoymosa I'.B., Byposa U.B. Tlcuxonornieckue acreKThl sS3bIKO-
BOW TPEBOKHOCTH U CTPATETHH €€ CHIDKCHUS MPU OOYYCHHU WHOCTPAHHBIM S3bIKAM
CTYACHTOB MIaAmKNX KypcoB // IIpoGmemsl coBpeMeHHOro obpasoBanms. 2022. Ne 1.
C. 123-129. https://doi.org/10.31862/2218-8711-2022-1-123-129

Sparks, R.L., & Ganschow, L. (2007). Is the foreign language classroom anxiety scale
measuring anxiety or language skills? Foreign Language Annals, 40(2), 260-287.
https://doi.org/10.1111/1.1944-9720.2007.tb03201 .x

Sparks, R.L., Artzer, M., Ganschow, L., Siebenhar, D., Plageman, M., & Patton, J. (1998).
Differences in native language skills, foreign-language aptitude, and foreign-language
grades among high-, average-, and low-proficiency foreign language learners: Two
studies. Language Testing, 15(2), 181-216. https://doi.org/10.1177/026553229801500203

Sturman, H.W., Baker-Smemoe, W., Carrefo, S., & Miller, B.B. (2016). Learning the Mar-
shallese phonological system: The role of cross-language similarity on the perception
and production of secondary articulations. Language and Speech, 59(4), 462—-487.
https://doi.org/10.1177/0023830915614603

Ter-Minasova, S.G. (2005). Traditions and innovations: English language teaching in Russia.
World Englishes, 24(4), 445-454. https://doi.org/10.1111/j.0883-2919.2005.00427.x

Toyama, M., & Yamazaki, Y. (2021). Classroom interventions and foreign language anxiety:
A systematic review with narrative approach. Frontiers in Psychology, 12, 614184.
https://doi.org/10.3389/fpsyg.2021.614184

Toyama, M., & Yamazaki, Y. (2022). Foreign language anxiety and individualism-
collectivism culture: A top-down approach for a country/regional-level analysis. SAGE
Open, 12(1),215824402110691. https://doi.org/10.1177/21582440211069143

Vogely, A.J. (1998). Listening comprehension anxiety: Students’ reported sources and solutions.
Foreign Language Annals, 31(1), 67-80. https://doi.org/10.1111/].1944-9720.1998.tb01333 x

Wagner, D.A., Spratt, J.E., & Ezzaki, A. (1989). Does learning to read in a second language
always put the child at a disadvantage? Some counterevidence from Morocco. Applied
Psycholinguistics, 10(1), 31-48. https://doi.org/10.1017/s0142716400008407

Wen, X. (1997). Motivation and language learning with students of Chinese. Foreign Lan-
guage Annals, 30(2), 235-251. https://doi.org/10.1111/j.1944-9720.1997.tb02345.x

Westergaard, M. (2021) Microvariation in multilingual situations: The importance of
property-by-property acquisition. Second Language Research, 37(3), 379-407.
https://doi.org/10.1177/0267658319884116

Westergaard, M., Mitrofanova, N., Mykhaylyk, R., & Rodina, Y. (2017). Crosslinguistic influ-
ence in the acquisition of a third language: The Linguistic Proximity Model. Internation-
al Journal of Bilingualism, 21(6), 666—682. https://doi.org/10.1177/1367006916648859

Wichmann, S., Holman, E.-W., & Brown, C.H. (Eds.). (2016). The ASJP Database (version 17).
http://asjp.clld.org/

Xie Z. (2018). The influence of second language (L2) proficiency on cognitive control among
young adult unbalanced Chinese-English bilinguals. Frontiers in Psychology, 9, 412.
https://doi.org/10.3389/fpsyg.2018.00412

462 PERSONALITY IN INTERCULTURAL COMMUNICATION



Epocanosa A., Xapxypun A.B. Bectnuk PYTH. Cepus: Ilcuxonorus u negaroruka. 2022. T. 19. Ne 3. C. 448-464

Yang, H.-C. (2012). Language anxiety, acculturation, and L2 self: A relational analysis in the
Taiwanese cultural context. Electronic Journal of Foreign Language Teaching, 9(2),
183-193.

Yang, Y., Chen, X., & Xiao, Q. (2022). Cross-linguistic similarity in L2 speech learning:
Evidence from the acquisition of Russian stop contrasts by Mandarin speakers. Second
Language Research, 38(1), 3-29. https://doi.org/10.1177/0267658319900919

Young, D.J. (1991). Creating a low-anxiety classroom environment: What does language
anxiety research suggest? The Modern Language Journal, 75(4), 426-437.
https://doi.org/10.1111/j.1540-4781.1991.tb05378.x

Article history:
Received 15 June 2022
Revised 18 July 2022
Accepted 20 July 2022

For citation:

Erzhanova, A., & Kharkhurin, A.V. (2022). The influence of prior language experience on
foreign language anxiety: A study on a Russian-speaking sample. RUDN Journal of Psycho-
logy and Pedagogics, 19(3), 448—464. http://doi.org/10.22363/2313-1683-2022-19-3-448-464

Bio notes:
Asiia Erzhanova, MA in Psychology, PhD Student, Department of Psychology, HSE Univer-
sity (Moscow, Russia). ORCID: 0000-0003-3871-3818, E-mail: aerzhanova@hse.ru

Anatoliy V. Kharkhurin, PhD in Psychology, Chief Research Fellow, Department of Psycho-
logy, HSE University (Moscow, Russia). ORCID: 0000-0001-5970-5003, eLIBRARY SPIN-
code: 3301-8800. E-mail: akharkhurin@hse.ru

DOI 10.22363/2313-1683-2022-19-3-448-464
MccnepoBaTtenbckaqa ctaTbda

BnusHue npeabiayLiero onbiTa U3y4yeHus
MHOCTPaHHbIX A3bIKOB Ha A13bIKOBYIO TPE€BOXXHOCTb:
uccriegoBaHue PyCCKOSA3bIYHOW BbIOGOPKU
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AHHoTanus. TemMa S3bIKOBOI TPEBOXKHOCTH MPHBJIEKAET KOJIOCCATbHOE BHUMAHUE B HA-
YYHOM COOOILIECTBE B MocienHee Bpemst. OMHAKO YHHBEPCATLHOIO MOIX0/1a, KaK MPEOI0NIeTh CTPax
repe]] HHOCTPaHHBIM SI3bIKOM, HE CYILECTBYeT. [IpH 3TOM SI3bIKOBas TPEBOKHOCTD CO3/ACT 3HAUM-
TeNbHbIe Oaphephl U HE MO3BOJISET YUAIIMMCS [OJHOCTBIO PACKPBITH CBO# moTeHImat. Llens uccre-
JIOBaHUSI — OTIPEICITUTh BIIMSHIE TPEABIIYINETO OMbITA H3yUCHUS] HHOCTPAHHBIX S3BIKOB HA SI3BIKO-
Byto TpeBoxkHOCTh. C momompio Foreign Language Classroom Anxiety Scale, oneHuBaromei
0O0sI3Hb OOIIECHHUS, CTpaX HETaTUBHOW OICHKM M TPEBOXKHOCTh B KOHTEKCTE TECTHPOBaHHUS, ObLTA
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OTPOIIIEHbI 152 PyCcCKOS3BIYHBIX YYACTHHKOB B Bo3pacte oT 16 1o 45 ner. PecrionneHTHI Takxke oT-
BETWJIM Ha BOIPOCHI 00 MX OIBITE N3YYEHHUS SI3bIKa — KOJMYECTBO SI3BIKOB, BO3PACT, B KOTOPOM OHHU
HAYaIll N3y4YeHHe, 1 CaMOCTOSATEIHHO OIIEHIITH ypoBeHb BriaieHust. Pesynsratet MANCOVA moka-
3al, YTO TPYIIIa C AHAJIOTHYHBIM SI3BIKOBBIM OIBITOM IIPOJEMOHCTPHpOBaja Oosiee HI3KUH ypo-
BeHb CTpaxa HeraTuBHOM oueHku (F(1, 156) = 4,07, p < ,05, n2 = ,06). Ha ocHoBaHMM noTy4eH-
HBIX PE3yJBTATOB MPEIIOKEHBI HECKOJIBKO MPAKTHUYECKUX PEKOMEH i, Bo-mepBbIx, mpernoaasa-
TEJIO BaXKHO 3HATH O HAJIMYWH TPEABITYIIETO SI36IKOBOTO OIThITa YUCHHKA. BO-BTOpBIX, B mporiecce
W3y4eHus MpeaaraeTcsl akueHTUPOBaTh BHUMAHKE Ha CXOJCTBE B (JOHOJIOTHH M3YyYaeMBbIX SI3bIKOB.
B-tpeTbux, mose3Ho yaensTh JOMOTHUTEIFHOS BHUMaHUE OOIINM Mop(emaM B pa3HbIX S3bIKaX.

KiioueBbie cji0Ba: sI3pIKOBasi TPEBOKHOCTD, MPEABIYIINHN SI3BIKOBON OMBIT, SI3HIKOBOE
POJICTBO, M3y4EHUE, MHOCTPAHHBIN SI3BIK, B3POCIIBIE

BaaromapHocTu u (uHancupoBaHue. lccienoBaHue BBIMOIHEHO IPU HOIICPKKE
rpanta PH® Ne 22-28-00958, https://rscf.ru/project/22-28-00958/

Hctopus crarbu:
[Toctynuna B penakuuio 15 uronst 2022 r.
[Tpunsita k negatn 20 urons 2022 r.

Jast muTHpOBaHUs:

Erzhanova A., Kharkhurin A.V. The influence of prior language experience on foreign
language anxiety: a study on a Russian-speaking sample / Bectauk Poccuiickoro yHusepcu-
Teta npyxObl HaponoB. Cepust: Ilcuxonorus u nemaroruka. 2022. T. 19. Ne 3. C. 448-464.
http://doi.org/10.22363/2313-1683-2022-19-3-448-464

Caenenus 00 aBTopax:

Epoicanosa Acus, maructp mcuxoNOTHH, aCIMPAHT, JEMapTaMeHT MCUXO0JI0ruM, HarnoHanbHbIH
WCCIIEIOBATENLCKUI yHUBepcUTET «Bpicimas mikona skoHoMukm» (Mocksa, Poccus). ORCID:
0000-0003-3871-3818. E-mail: aerzhanova@hse.ru

Xapxypun Anamonuii Braoumuposuu, Ph.D B mcuxosoruu, TJaBHBIH HAYYHBIH COTPYIHHK,
JeTapTaMeHT MICHXOJIOTHH, HalmoHaNbHBIA UCCIeOBATENECKHN YHUBEPCHTET «BrIcmmas mkoma
sxoHoMuKn» (Mocksa, Poccust). ORCID: 0000-0001-5970-5003, eLIBRARY SPIN-koz: 3301-
8800. E-mail: akharkhurin@hse.ru

464 PERSONALITY IN INTERCULTURAL COMMUNICATION



