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Abstract. The intensification of the processes of globalization and integration of cul-

tures has set before many multi-ethnic countries the task of building a multicultural society 

that develops according to the laws of tolerance, cooperation and mutual respect. This prob-

lem is particularly acute in the regions due to the differences in ethno-cultural and migration 

processes in any of them, different degree of dynamics and constant changeability of these 

processes. These factors determine the specific nature of training teachers for intercultural 

interaction in each particular region. Currently there is a situation when it is impossible to use 

a unified experience in training teachers for intercultural interaction equally in a single region: 

it is obvious that each region needs its own methodology. This determines the relevance of 

the research due to the existing trend of dynamic regional development under the influence of 

migration and ethno-cultural processes as well as the necessity to find mechanisms for train-

ing teachers for intercultural interaction in the dynamic ethno-cultural environment of the re-

gion through the analysis of various precedents. Thus, the purpose of this study is to design 

a methodology for training teachers for intercultural interaction in the context of dynamic 

ethno-cultural processes. Research objectives: to analyze the current state of knowledge of 

the problem of training teachers for intercultural interaction in the system of higher pedagogi-

cal education in Russia, as well as the current state of international studies on the problem of 

multicultural education based on the ideas of inter-ethnic dialogue; and to develop an algorithm 

for designing a methodology for training teachers for intercultural interaction in the context of 

dynamic migratory and ethno-cultural processes in the regions. The results of the study make 

it possible to propose a systematic algorithm for designing a methodology for training teachers 

for intercultural interaction based on the generalized regional experience; and to characterize 

the content of each stage of this algorithm. The study expands the ideas about the training of 

teachers for intercultural interaction in an ethno-cultural region, the specifics of implementing 
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the principle of regionalization and comparative studies. The proposed methodology will 

make it possible to identify general, particular and single changes in the training of teachers 

for intercultural interaction, taking into account the regional specificity and dynamism of ethno-

cultural processes in each region. 

Key words: intercultural interaction, methodology of teacher training, models, multi-

cultural society development, multi-ethnic countries, migration processes, regionalization 

 

 

To date, there is a situation when some scholars use the ideas of a pluralistic 

multicultural society to oppose the requirements to assimilate into the host culture. 

Others seek to justify the rights and obligations of preserving national identity. 

However, for both sides, the key words are ‘fear of mixing’ and ‘loss of national 

features’ (Berry, 1999; Klimova et al., 2021; Bogoslovskiy, Zhukova, 2021; Bo-

goslovskiy at al., 2022; Zhukova et al., 2022). Consideration of the multicultural 

society as a ‘melting pot’ (Longley, 2020) has led to a breakdown of the unity and 

homogeneity of national cultures (Popov, 2013; Andreev, 2014; Martin-Ioganson, 

2021), absorption of different cultural traditions, localization and fragmentation of 

cultural space, strengthened ethnocentrism and weakened integration relations in 

the prevailing conditions of confrontation and xenophobia. The growth of inter-

ethnic tensions in the ‘melting pot’ countries meant that the usual forms of inter-

ethnic interaction between host and infiltrated cultures needed to be transformed 

(Catron, 2019). This served as the basis for the development of a multicultural 

integration model.  

The model of multicultural integration implies consideration of multicultur-

alism “as not an unconditional recognition of cultural differences, but a kind of 

compromise agreement between the state representing the majority culture and 

minorities – only if the latter meet certain conditions, first of all, recognition of 

the nation-state structure of the country” (Shchedrina, 2004, p. 9). There are two 

basic assumptions underlying this model. Firstly, it is the realization that integra-

tion is a very long process, sometimes lasting for generations. This means that in 

the transition period from one identity structure to another special conditions may 

be required for migrants (Berry, 2006; Berry, Grigoryev, 2022; Penninx, 2007; 

Grimovskaya, 2017). Secondly, it is the need for certain changes in the institu-

tions of the host society to ensure the same treatment of ethnic migrants and 

the recognition of their identities, social and cultural practices, as in the case 

of the dominant majority population (Kymlicka, 1995; George, 2006; Garcés-

Mascareñas, Penninx, 2016). This puts forward a key requirement for modern 

education for a systemic study of the changing and dynamic social institutions of 

the inflow and host societies, which largely determines the specifics of training 

teachers for intercultural interaction in a particular region taken for analysis, con-

sidering its migratory and ethno-cultural processes (Kaikkonen, 2001).  

The lack of consistency and fragmented research in this direction has neces-

sitated the present study to substantiate the methodology proposed by the authors 

of this article to investigate changes in the training of teachers for intercultural 

interaction. 
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For this reason, the authors have set the following tasks in the study: 

‒ to analyze the current state of knowledge of the problem of training teach-

ers for intercultural interaction in the system of higher pedagogical education in 

Russia;  

‒ to analyze the current state of international studies on the problem of mul-

ticultural education based on the ideas of inter-ethnic dialogue; and 

‒ to develop an algorithm for designing a methodology for training teachers 

for intercultural interaction in the context of dynamic migratory and ethno-cultural 

processes in the regions. 

The study is carried out within the framework of the systemic approach in 

which any system is considered as a set of interconnected elements (Donnadieu 

et al., 2003). The ability to see the task from different sides (the process of train-

ing teachers for intercultural interaction), to analyze possible solutions, to single 

out the components from the whole and, on the contrary, to assemble a new vision 

from disparate facts (analysis of different practices allows us to speak about the 

importance of denying the universality of certain experience and finding the most 

successful precedents in each particular case).  

Among the general scientific methods of research we should note concreti-

zation, systematization, analysis and synthesis which allowed us to generalize 

the experience of training teachers for intercultural interaction in Russian and in-

ternational practice (by describing precedents) and make an attempt to design 

a methodology of studying changes in the training teachers for intercultural inter-

action in the dynamic conditions, variability of migration and ethno-cultural pro-

cesses. For these purposes, the authors considered it appropriate to use the fol- 

lowing presentation logic:  

‒ firstly, to show Russian and international experience in developing the 

ideas of training teachers for intercultural interaction in the conditions of dynamic 

ethno-cultural processes; 

‒ secondly, to determine the importance of designing methods of training 

teachers for intercultural interaction, which would make it possible to highlight 

the general, private and singular, taking into account the distinctive nature of 

ethno-cultural processes in each region; and 

‒ thirdly, to substantiate the stage-by-stage algorithm for designing the me- 

thods of training teachers for intercultural interaction based on the generalized 

regional experience, characterizing the content of each stage. 

The problems caused by cultural and ethnic differences are becoming one of 

the major priorities for higher education. Their relevance is determined by the ne-

cessity of teaching the bases of intercultural cooperation to students representing 

different national subcultures (Taylor, 1992; Holzbrecher, 2008; Alexiadou et al., 

2010; Aniskin et al., 2015). A factor in the actualization of inter-ethnic dialogue in 
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teacher training is the ethno-cultural diversification of students, primarily due to 

migration (Brazhnik, 2002; Lugovskaya, 2004; Laptev et al., 2005; Hoehmann, 

Zhukova, 2011; Salavatova, 2019; Greenwald, 2020). 

There is a growing understanding of the need for large-scale training in 

the spirit of intercultural dialogue and a corresponding revision of curricula and 

teaching methods in the Russian higher pedagogical education. Among the priori-

ties is the desire to teach future tutors to be balanced, tolerant and mutually re-

spectful, pragmatic, rational, able to find compromise, not accepting forceful deci-

sions. Higher pedagogical education should take into account national differences 

and include pedagogical guidelines that are adequate to the worldview and needs 

of different ethno-cultural groups (Cemalcilar, Falbo et al., 2005). The emphasis 

is made on the most equal dialogue of cultures (Ose, 2016). 

The activity of higher school in the direction of intercultural dialogue is 

based on a number of principles: education for the coexistence of different nationa- 

lities, religions (Clyne, Jupp, 2011; Solntsev, 2018); development of readiness for 

cooperation; recognition of mutual responsibility for the positive nature of inter-

ethnic and intercultural communication (Weaver, 1998; Banks, 2008; Greenwald, 

Sergeychik, 2019). The leading goal in this case is to eliminate contradiction be-

tween the systems and norms of upbringing and education of ‘dominant’ and 

‘small’ nations in the minds of students. 

The goal and main tasks of higher pedagogical education based on inter-

ethnic dialogue are achieved in the following stages: (1) education of non-resistance 

to cultural diversity; (2) recognition of other cultures’ uniqueness; (3) understan- 

ding and acceptance of cultural diversity; (4) acceptance of a multi-ethnic and 

multicultural society; (5) raise of attention to other cultures; (6) sustainable inte- 

rest in ethno-cultures; and (7) intercultural interaction. 

In Russia, the Program for Modernization of Pedagogical Education (2003) 

prioritized the development and testing of the high school course “Pedagogical 

Activity in a Multi-ethnic and Multicultural Environment”.  

Relevant methodological materials are offered by some universities. They 

are available, for example, in the courses on comparative pedagogy at Moscow 

Pedagogical State University, Arctic State University, Pyatigorsk State Linguistic 

University, Sakhalin State University, and the Department of Ethnology at Lo-

monosov Moscow State University.  

 In recent years, a number of Russian higher education institutions have 

practiced courses devoted to multicultural education. For example, Moscow State 

Pedagogical University has implemented master’s degree programs that include 

courses on the Theory and Practice of Multicultural Education and Education in 

a Multicultural Classroom. In Adygei State University the program called Inter-

cultural dialogue as a resource for the formation of civic consciousness and tole- 

rance in higher education institution was offered in the courses of professional 

teacher development. The International Center of the Professional Development 

of Educators Institute of Yakutia acquainted teachers with the problems of multi-

cultural identity of an individual, concepts and notions of the multicultural envi-

ronment, the specific features of multicultural education in the leading countries 

and regions. Khabarovsk Institute of retraining and improvement for pedagogical 
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staff organized a discussion of the multicultural education problems in the border 

regions of the Russian Federation.1  

The content of this kind of higher pedagogical education consists of three 

the main blocks: (1) mastering knowledge; (2) forming a worldview position in 

a culturally diverse world; and (3) mastering procedures for inter-ethnic commu-

nication. The first block is disclosed in the concepts reflecting the values of sub-, 

macro-, and world cultures. The second block implies personality-centered educa-

tion. The third block involves mastering of verbal and nonverbal ways of intercul-

tural communication.  

Many methods of higher pedagogical education focused on interethnic dia-

logue are quite traditional. New perspectives are opened by modern technical 

ways of communication. Methods are worked out in relation to specific subjects, 

taking into account the specifics of the tasks, content, and situation of education. 

It has become evident that special courses are pedagogically insufficient. 

It is more preferable to include relevant material in curricula and programs of pre-

dominantly humanities. When introducing into curricula and programs the posi-

tions that provide for the study of achievements of small cultures, it is essential 

to offer the materials consonant with the values of the dominant culture. More- 

over, it is important to highlight and unequivocally condemn the discrimination of 

small subcultures. It is necessary to demonstrate the negative meaning of such 

concepts as ‘cultural prejudices’, to overcome stereotypes of negative attitudes 

toward other ethnic groups, etc.  

The concept of multicultural education based on the ideas of interethnic dia-

logue was formulated in Russia at the turn of the 21st century2 (Dzhurinsky, 2004; 

Suprunova, Sviridchenko, 2013; Shirina, 2014; Aniskin et al., 2015; Gukalenko, 

2017, and others). Universal principles of such education can be defined as expo-

sure to small, Russian, national (Russian) and world cultures. Education thus ap-

pears as an integrative social process, where an individual is in the center, being 

immersed in the ocean of ethnic and cultural diversity. 

In Western European higher schools the theoretical basis for intercultural 

dialogue is the idea of cross-cultural or intercultural education (K. Jones, K. Kim-

berley (Great Britain), R. Holtz, S. Luchtenberg (Germany), Ch. Bernard, J. Berque, 

F. Lorcerie, O. Meunier (France), and others). Supporters of such ideas propose to 

support and respect cultural and ethnic diversity and not to consider it as an object 

of elimination. All cultures of a multinational society are seen as a public wealth 

and asset (Dzhurinsky, 2018). 

 
1 Dzhurinsky, A.N. (2014). Multicultural education in multinational society: Textbook and 

practice for bachelor's and master's degree (2nd ed., revised and extended). Moscow: Yurite Publ. 

(In Russ.) 
2 Suprunova, L.L. (2013). Multicultural education: Textbook for students in institutions of 

higher professional education. Moscow: Academiya Publ. (In Russ.) 
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In the U.S. universities, the preparation of future teachers’ multicultural 

education is proclaimed as a strategic platform (L. Buck, R. Barnhardt, J. Banks, 

D. Gollnick, C. Grant, and others).  

Three types of multicultural programs have been proposed. The first type 

includes programs that provide specifically revised content (Content Oriented 

Programs). The second type implies teaching through compensatory, individual, 

and bilingual education (Oriented Programs). The third type involves the deve- 

lopment of cultural and ethnic tolerance (Socially Oriented Programs).  

The Harvard course entitled At the Crossroads of Cultures has become fa-

mous in university circles. A number of universities have introduced modular 

courses Cultural Diversity (Western Oregon University), Multicultural Education 

(University of Alaska), Diversity of Cultures and Global Consciousness (Lynn-

Benton College), etc. Modules consist of many micro courses: comparative cul-

tural studies, Aboriginal North America, Asian, African, Latin American litera-

tures, etc.  

A number of colleges and universities are engaged in training current teach-

ers for activities in a multicultural environment. For example, at the Center for 

Multicultural Education at Washington State University, teachers study psycho-

logical mechanisms for overcoming ethnic intolerance and ways to promote mul-

ticultural education. 

Yale University has partnered with New Haven Schools to organize an insti-

tute to train teachers for multicultural classes. The institute has developed several 

common teaching modules: Immigration and Life in America, Race and Ethnicity 

in Contemporary Art and Literature, and The Nature and History of Ethnicity and 

Gender Discrimination. Trainees at the Institute are invited to prepare individual 

modules based on these didactic materials that can be used in the educational pro-

cess. The Internet is used in creating a multicultural educational environment. 

The contents of the relevant websites immerse future teachers in the virtual at-

mosphere of the multicultural classroom. 

This analysis evidently shows that, today, both in domestic and foreign 

practices of higher pedagogical education, the progress in solving the issues of 

teacher training for intercultural interaction has certain limits. Meanwhile, it is 

hardly possible to make radical changes in the conditions of unstable and dynamic 

migration and ethno-cultural processes. The worldview and value differences be-

tween the representatives of dominant and minor cultures, the lack of appropriate 

analysis of these types of cultures, and, in this regard, the lack of consideration of 

the specificity of a particular region are too significant. 

The importance of selecting change research methods for developing 

a methodology of transformation techniques lies in the methodology for develop-

ing intercultural interaction, which is considered in sufficient detail in the studies 

of Russian and foreign scientists. Recently, there have been a number of works 

aimed at comparing and borrowing the experience of other countries in the con-
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text of modernizing domestic education and developing the educational system. 

It is believed that “the primary goal of this kind of research should be to identify 

the main trends in the development of education of foreign countries in order to 

establish not only what is happening there, but also to better understand our 

own past, determine its place in the present, more clearly predict the future of 

the education”.3 

An analysis of special literature allows us to state that the significant metho- 

dological task in such studies is to determine the logic (structure) of research. 

The problem of logic was addressed by many of the world famous foreign com-

parative educators (G. Bereday, I.L. Kandel, H.J. Noah, B. Holmes, M.A. Eck-

stein, and others). “The logic of comparative-pedagogical research is considered 

by researchers as a set of interrelated stages, the number of which varies from two 

to five”.4 

The analysis of the above-mentioned researchers’ positions on the essence 

of the stages shows that the inductive approach, which implies building inferences 

and formulating conclusions “from the particular to the general”, underlies 

the organization of comparative-pedagogical research. It is our use of the induc-

tive approach that can serve as the basis for selecting the precedent method as 

the key one in designing the methodology for studying changes in training teach-

ers for intercultural interaction presented below. 

A ‘precedent’ (from the Latin praecedens ‘preceding’) is an incident or 

event that occurred in the past and serves as an example or basis for subsequent 

actions in the present. 

The precedent is a feature of a modeled system (a part of its functionality), 

due to which an individual can obtain a specific, measurable and necessary result. 

The precedent corresponds to a separate component of the system, defining one of 

variants of its use and describing a typical way of interaction of the individual 

with this system. 

The precedent is a decision in a particular case, the implementation of which 

is possible within the framework of certain stages. Regarding the bases of this 

classification, we can make the following assumption: they can be subsumed un-

der the criterion of ‘sequence of state transformation’; changes of preparation are 

considered by us as precedents. Let us dwell on their analysis in more detail with-

in the framework of our proposed topic. 

Step 1. Identifying the value foundations of the precedent of training 

teachers for intercultural interaction in a multicultural society. 

The study of the value bases of the precedent of training, obviously, should 

be conducted in terms of the changed goals of education, which are set by the re-

quirements of modern society to the person and, consequently, to the system of 

education. In the context of both increasing globalization and deglobalization, 

 
3 Dzhurinsky, A.N. (2007). Education in a multinational school: A manual for teachers. 

Moscow: Prosveshcheniye Publ. (In Russ.) 
4 Ibid. 
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for several years now, many countries have begun the gradual introduction of new 

educational training programs (aimed at developing teachers’ readiness for inter-

cultural interaction).  

To date, the teaching community has expressed concern about the ineffec-

tiveness of multicultural programs. This circumstance undoubtedly emphasizes 

the similarity of emerging educational situations in different states and regions 

in particular. The practical implementation of the ideas of multiculturalism ideas 

is contradictory and characterized by the weakening of assimilationist and the 

strengthening of integrationist tendencies in education, which determines the need 

to rethink the goals, results, content, and technologies, i.e., components of the ed-

ucational training program. 

At the same time, the implementation of higher teacher training reforms 

in different states is contradictory and characterized by global and local changes 

in education. Specific phenomena in this connection include fundamental studies 

of educational priorities and values, manifested in the activation of regional ethno-

cultural and ethno-political movements, stimulated by the processes of globaliza-

tion and integration in the states. The increased interest in local differences, 

the importance of developing cultural identity, the growing interest in the tradi-

tions of deep antiquity have determined the need to form a unified but diverse 

regional-continental network, which requires the maximum consideration of 

ethno-cultural features in representatives of different ethno-cultural groups within 

a particular region. 

It is important to emphasize that this will make it possible to set changes in 

the process of training teachers in higher education institutions based on the best 

global and regional educational practices, as well as to expand the ideas about in-

tegration as a leading principle for further changes in training, taking into account 

the analysis of specific cases and identifying precedents. At the same time, it is 

obvious that the best practice is not an absolute and final solution, the implemen-

tation of which provides improvement of a higher education institution; rather, 

‘best practice’ means the search for the best approach in this situation, because 

institutions or individual educational programs differ greatly in their structure and 

scope of activities despite the competence-based approach adopted in two coun-

tries as the basis for modernization of education, its focus on freedom of choice 

for students, open education, on a new quality of education. 

Further adaptation of the results of the comparative study is a rather difficult 

step, since the comparison is not a copy of someone else's experience. It is very 

important to correctly assess how applicable the ‘borrowed’ ideas and technolo-

gies are in the new conditions. No two countries (or regions) or educational insti-

tutions can be absolutely identical; therefore, ideas for improving processes that 

work well will somehow produce different results for the other. Therefore, it is 

obvious that one should always be thoughtful in using someone else’s experience, 

try to adjust the solutions and directions of development found, and justify new 

precedents (changes in training). 

Step 2. Justifying the choice of the country (region) as a precedent, the ex-

perience of which is adapted to the conditions of the country (region) taken for 

comparison. 
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Here is an example, possible for further comparison of regions – Samara re-

gion and the state of Baden-Württemberg – which have been twinned since 1992 

and linked for many years of cooperation in the field of culture and education. 

As B.L. Wolfson notes, the question of to what extent and in what forms it is 

possible to use foreign experience is the main issue of modern comparative studies. 

The expediency of resorting to foreign experience is beyond doubt, since today no 

civilized country can be isolated from the world community (Wolfson, 2002). 

We also agree with E.V. Piskunova, who emphasizes the fact that “education is 

a reflection of socio-cultural conditions, in this connection, based on the analysis 

of socio-cultural changes on a global scale, the study of foreign experience 

and the features of the current stage of the country’s development can determine 

the main directions of the updating of educational systems” (Piskunova, 2008). 

The task of comparativism, according to A.P. Tryapitsyna, is “the compara-

tive analysis of social processes and social institutions in different countries and 

geopolitical regions. International comparisons in the field of education, which 

has become one of the most extensive spheres of human activity in our time, are 

also ‘woven’ into this context. The object of comparative analysis is the education 

systems of different countries, the subject is the identification of common and 

special in the systems under study” (Laptev et al., 2005). 

This is also pointed out by I.R. Lugovskaya in her monograph “Compara-

tive and pedagogical analysis of school education systems: a parametric ap-

proach”. In her opinion, “comparative-pedagogical analysis allows you to estab-

lish what educational systems and pedagogical phenomena occurring in them are 

different and what are similar. Its use involves the analysis of the phenomena and 

processes being compared, the description of the features and properties being 

compared, which allows us to establish similarities and differences. For the me- 

thodology of educational comparativism it is important not to compare per se, 

but to compare correctly, identifying the uniqueness of the factors and conditions 

that will allow you to make different decisions in the management of education. 

This type of comparative research is used when researchers’ attention is focused 

on solving one issue that is central to understanding a more general problem” 

(Lugovskaya, 2004). 

Agreeing with the positions of the aforementioned researchers, we give 

examples of similarities between the two universities. Firstly, the modern Ger- 

man system of university education has significantly influenced the formation of 

university education in different regions of the world; at the same time, it itself 

has united many traditions, accumulating the most significant achievements and 

adapting these achievements to its own goals and objectives. 

For more than two centuries the Humboldtian model of the university has 

served as the benchmark for universities in Europe and the world. The model of 

the ideal university in Germany, developed by W. Humboldt in practice, supple-

mented the ideas about the university with the following provisions: 

‒ universities became both workshops for scholarly research and institutions 

of higher scholarly teaching;  

‒ systematic lectures supplanted the old form of interpretation of canonical 

texts, seminaries were introduced; 
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‒ serious attention was paid to the fundamental study of languages; personal 

education became a social phenomenon and was linked to notions of the quality of 

human life; and 

‒ the democratic structure of the educational and scientific process created 

the preconditions, the environment for the maturation of scientific talent. 

Significant features of this model, for example, the relationship of learning 

with science in the educational institution were borrowed at one time by Russia. 

Pedagogical Institute Ludwigsburg in its structure, organization of the educational 

process and traditions represents a classical model of German university education 

(Humboldtian model) and, therefore, its experience can be interesting in terms of 

theory and practice. 

Secondly, no less important for comparison is the fact that, in 1998, in Ger-

many a tiered training structure was legislatively introduced, providing for new 

Bachelor’s and Master’s qualifications. As a consequence, universities in Russia 

and Germany are facing a number of common tasks related to the integration of 

the Bologna reforms into the intra-university ones. These provisions make the 

problems faced by Russian and German universities comparable today. The mo- 

dern stage in the development of education systems in European countries is cha- 

racterized by the fact that significant changes are taking place in the understanding 

of the quality of higher professional education and, in this regard, special atten- 

tion is paid to the design of educational programs for training teachers in mas- 

tering qualitatively new professional competences. 

Thirdly, for the comparative study it is also important to justify the choice 

of universities. In the context of this work, it was necessary to investigate those 

universities that have many years of positive experience in training teachers for 

intercultural interaction in a multicultural society. Ludwigsburg Pedagogical Insti-

tute, as well as Samara State Social and Pedagogical University with a similar 

profile of activities (training bachelors and masters of education), should be re-

ferred to as ‘provincial’, regional higher educational institutions. Unfortunately, 

today there is an opinion that universities of the capital cities will be more active- 

ly involved in the process of internationalization than those of the provinces. 

At the same time, the partnership between State Social and Pedagogical Universi-

ty (Samara, Russia) and Pedagogical Institute (Ludwigsburg, Germany) create 

conditions to study changes in the training of teachers for intercultural interaction, 

to identify the most successful precedents. From this cooperation emerged the 

idea of sharing knowledge and experience between the two countries, through 

which the university, on the one hand, can actively maintain contacts in Russia 

and, on the other hand, strengthen its position in the region as one of the most im-

portant educational institutions. Another reason for choosing this German univer-

sity was the opportunity to access information on educational development. 

Step 3. Summarizing the main areas of precedents for training teachers for 

intercultural interaction in the region. 

Numerous studies of different teacher training models are based on S.L. Ru-

binstein’s position about two ways of development and functioning and can be 

combined into two groups: (1) the model of adaptive behavior and (2) the model 

of professional development. “The main goal of the adaptive behavior model is to 
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form a person’s ability to fit into the surrounding reality, while in the professional 

development model the main emphasis is shifted to becoming able to go beyond 

the continuous flow of everyday practice; to see, realize and evaluate various 

problems, to solve them constructively in accordance with their value orientations, 

to consider any difficulty as an incentive to further development. The adaptive 

model is focused on the immediate response to external changes; the professional 

development model is focused on the prediction and consideration of future 

changes” (Laptev et al., 2005). In our study, we consider the professional develop-

ment model. Let us agree with the position of L.M. Mitina who says that “we can 

talk about professional development only when teachers are aware of their partici-

pation and responsibility for everything that happens to them, their students (and 

school in general), and try to actively contribute or counteract external circum-

stances, to plan and set goals for professional activity, to change themselves to 

achieve them... Among the contradictions that determine the development of 

a teacher, it is important to talk about intra-personal contradiction” (Mitina, 2014). 

In the context of this study, the above step is concretized as follows: sum-

marizing the strategic directions of change in the preparation of teachers for inter-

cultural interaction.  

From the point of view of philosophy, “in any object the singular, as a unique 

individuality, and the general, as the law governing it, are united. The connection 

of the common and the singular is the particular. The singular is a form of exis- 

tence of the universal in reality; the particular is the universal realized in the sin-

gular. These categories are formed in the process of the world cognition. Each 

object initially appears to man as something singular. In the course of cognitive 

activity recurring features of a number of objects are discovered, which allows 

you to combine them into classes, thus defining the features” (Brazhnik, 2002). 

Our study highlights the following changes in the training of teachers for intercul-

tural interaction:  

‒ general: reflecting national trends in the development of higher pedagogi-

cal education, affecting the process of training teachers for intercultural interac-

tion in the context of increasing ethno-cultural processes in the region (orientation 

to the rapidly changing ethno-cultural processes; implementation of sustainable 

development goals in education; ensuring close cooperation with the regions, etc.); 

‒ particular: having a regional character in the studied particular pedagogi-

cal university (ensuring cooperation with various educational and social organiza-

tions, identifying development initiatives in the field of ideas to improve the train-

ing of intercultural interaction, readiness of universities in the regions for network 

cooperation, etc.); 

‒ singular: reflecting the individual characteristics of students (designing 

an ‘individual educational route’ through the choice of educational programs, 

the implementation of humanitarian learning technologies; providing research, 

organizational, managerial and informational activities, etc.). 

Step 4. Designing a model of change in training teachers for intercultural 

interaction. 

The intensification of globalization and cultural integration processes has 

posed the problem of designing models of teacher training for intercultural inter-
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action before pedagogical science. Today, there is a lot of pedagogical research 

aimed at finding ways of designing models of teacher training for intercultural 

interaction, ways of developing professional competence without taking into ac-

count ethno-cultural features of the region, which results in the situation of accu-

mulation and reproduction of old knowledge rather than generation of new ideas 

in pedagogy. 

One possible way out of this situation is to choose a predictive teacher train-

ing model. “A predictive model is a model of the object of prediction, the study of 

which provides information about the possible states of the object in the future 

and (or) the ways to achieve these states. When building and evaluating a predic-

tive model, it is impossible to carry out a direct check of the model and the origi-

nal, since this check must refer to the future states of the object. At the moment, 

the object itself either does not exist (projected object), or it exists, but it is un-

known what changes may occur in it by a given time.”5 

Let us agree with the opinion of researchers who note the fact that “the pre-

dictive model must meet the following requirements: (1) be complete, adaptable 

and dynamic, providing the ability to include a wide enough range of changes, 

additions, so that a consistent approximation to the model will be possible; 

(2) be abstract enough to allow for variation in a large number of variables; 

(3) meet the conditions limiting the time to solve the problem; and (4) provide 

useful information about the object in terms of the problem set.6 

Summarizing the abovementioned points, we emphasize that the traditional-

ly non-comparable experience within the framework of the problem under study 

actualizes the problem of searching for new facts and their interpretation.  

Of course, it is impossible to establish for all studies a single proportion between 

the reproduction of facts and their analysis, since there may be more factual mate-

rial taken for analysis on foreign issues than in works on the domestic education 

system, which we know better. That is why, when the scope of general vision of 

the problem of training teachers for intercultural interaction in a multicultural 

society begins to expand, the interest in regional and foreign experience of its so-

lution begins to grow and in the logic of implementation of the methodology pre-

sented above, a step-by-step, consistent analysis of the considered precedents 

and borrowing the best practices are possible. The study expands the ideas about 

the training of teachers for intercultural interaction in an ethno-cultural region, 

the specifics of implementing the principle of regionalization and comparative 

studies. The main results of the study are as follows:  

‒ the step-by-step algorithm of designing the methodology of preparing 

teachers for intercultural interaction based on the generalized regional experience 

is proposed; the content of each stage is characterized; 

 
5 Dubrovskiy, P.V. (2000). Ensuring the reliability of technological processes: Textbook. 

Ulyanovsk: Ulyanovsk State Technical University Publ. (In Russ.) 
6 Ibid. 
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‒ the implementation of the proposed methodology will make it possible 

to reveal the general, particular and singular changes in the training of teachers 

for intercultural interaction, taking into account the regional specifics. 
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динамичности и постоянной изменчивостью этих процессов, что определяет особенный, 

специфический характер подготовки педагогов к межкультурному взаимодействию в каждом 

отдельно взятом регионе, то есть для каждого региона необходима своя методика. Ак-

туальность исследования обусловлена существующей тенденцией динамичности разви-

тия регионов под воздействием миграционных и этнокультурных процессов и создав-

шейся необходимостью поиска механизмов подготовки педагогов к межкультурному 

взаимодействию в динамичной этнокультурной среде региона через анализ различных 

прецедентов. Таким образом, цель исследования – проектирование методики подготовки 

педагогов к межкультурному взаимодействию в условиях динамичности этнокультурных 

процессов. Решались следующие задачи: анализ современного состояния изученности 

проблемы подготовки педагогов к межкультурному взаимодействию в системе высшего 

педагогического образования в России, а также состояния изученности зарубежом про-

блемы поликультурного образования, основанного на идеях межнационального диалога; 

разработка алгоритма проектирования методики подготовки педагогов к межкультурному 

взаимодействию. Предложен поэтапный алгоритм проектирования методики подготов-

ки педагогов к межкультурному взаимодействию на основе обобщения регионального 

опыта; охарактеризовано содержание каждого этапа. Настоящая работа расширяет 

представления о подготовке педагогов к межкультурному взаимодействию в этнокуль-

турном регионе, особенностях реализации принципа регионализации, специфике срав-

нительных исследований. Реализация предложенной методики позволит выявлять общие, 

частные и единичные изменения в подготовке педагогов к межкультурному взаимо- 

действию с учетом региональной специфики динамичности этнокультурных процессов 

в каждом регионе. 

Ключевые слова: межкультурное взаимодействие, методика подготовки, учите-

ля, модели развития, поликультурное общество, полиэтнические страны, миграционные 

процессы, регионализация 

 

 

 

Андреев Е.В. Проблемы современного западноевропейского мультикультурализма // 

Обозреватель. 2014. № 5. С. 61‒74. 

Аниськин В.Н., Богословский В.И., Жукова Т.А., Рябинова Е.Н. Перспективы развития 

системы мультикультурного образования // Вестник Самарского государственно-

го технического университета. Серия: Психолого-педагогические науки. 2015. 

№ 1 (25). С. 16‒23. 

Аниськин В.Н., Борисов А.Я., Дичинская Л.Е., Жукова Т.А., Шренк М. Особенности под-

готовки бакалавров образования в условиях развития мультикультурных процес-

сов (на примере России и Германии) // Поволжский педагогический вестник. 

2015. № 3 (8). C. 48‒52. 

Богословский В.И., Жукова Т.А. Развитие системы подготовки педагогов к межкультурному 

взаимодействию // Известия Российского государственного педагогического универси-

тета имени А.И. Герцена. 2021. № 200. С. 225‒231. https://www.doi.org/10.33910/1992-

6464-2021-200-225-231  

Богословский В.И., Жукова Т.А., Климова И.И. Изменения подготовки педагогов к межкуль-

турному взаимодействию: региональный аспект // Вестник Томского государственного 

педагогического университета. 2022. № 5. С. 58–66. https://doi.org/10.23951/1609-624X-

2022-5-58-66 

Богословский В.И., Лаптев В.В., Писарева С.А., Тряпицына А.П. Интеграционные про-

цессы и гуманитарные технологии: междисциплинарный аспект исследования 

научного образования в европейских университетах: научно-методические мате-

риалы. СПб.: Книжный дом, 2007. С. 58–66. 

https://www.doi.org/10.33910/1992-6464-2021-200-225-231
https://www.doi.org/10.33910/1992-6464-2021-200-225-231
https://doi.org/10.23951/1609-624X-2022-5-58-66
https://doi.org/10.23951/1609-624X-2022-5-58-66


Dzhurinsky A.N. et al. 2023. RUDN Journal of Psychology and Pedagogics, 20(2), 269–288 
 

 

286                     PERSONALITY IN CONTEMPORARY EDUCATIONAL ENVIRONMENT 

Бражник Е.И. Становление и развитие интеграционных процессов в современном евро-

пейском образовании: автореф. дис. … д-ра пед. наук. СПб.: РГПУ им. А.И. Герцена, 

2002.  

Вульфсон Б.Л. Методы сравнительно-педагогических исследований // Педагогика. 2002. 

№ 2. С. 70‒80.  

Гримовская Л.М. Межкультурная компетентность педагога как условие подготовки к 

профессиональной деятельности в поликультурной среде // Известия Саратов-

ского университета. Серия: Философия. Психология. Педагогика. 2017. Т. 17. 

№ 3. С. 339‒343. https://www.doi.org/10.18500/1819-7671-2017-17-3-339-34  

Гринвальд О.Н. Высшее образование в полиэтническом обществе: стратегии, проблемы 

и перспективы // Профессиональное образование в России и за рубежом. 2020. 

№ 4. С. 61‒68. 

Гринвальд О.Н., Сергейчик Т.С. Взаимодействие субъектов воспитательно-образовательного 

процесса в полиэтнической среде университета // Научно-педагогическое обозре-

ние. 2019. № 6. С. 151‒160. https://www.doi.org/10.23951/2307-6127-2019-6-151-160  

Гукаленко О.В. Безопасность детей и молодежи в поликультурном пространстве Рос-

сии. М.: МАКС Пресс, 2017. 298 с.  

Джуринский А.Н. Высшее образование в современном мире: тренды и проблемы. М: 

Прометей, 2018. 220 с. 

Джуринский А.Н. Межкультурное образование во Франции // Преподаватель ХХI века. 

2018. Т. 4. № 1. С. 32‒44. 

Жукова Т.А., Богословский В.И., Ивашкина O.A. Перспективы в системе высшего 

образования в России: к вопросу о стратегиях развития межкультурного 

интеллекта // Мир науки, культуры, образования. 2022. № 6. С. 167‒170. 

https://doi.org/10.24412/1991-5497-2022-697-167-170  

Кларин М.В. Инновационные модели в обучении: исследование мирового опыта. М.: 

Луч, 2016. 640 c.  

Климова И.И., Козловцева Н.А., Конурбаев М.Э. Новые формы научного взаимодей-

ствия в эпоху цивилизационного слома // Гуманитарные науки. Вестник Финан-

сового университета. 2021. Т. 11. № 2. С. 41‒46. 

Лаптев В.В., Тряпицына А.П., Богословский В.И., Бендюкова Т.С., Писарева С.А. Под-

готовка кадров высшей квалификации: аспирантура в современном университете. 

CПб.: Книжный дом, 2005. 320 c. 

Луговская И.Р. Сравнительно-педагогический анализ систем школьного образования: 

параметрический подход. Архангельск: Поморский государственный универси-

тет имени М.В. Ломоносова, 2004. 155 с. 

Мартин-Иогансон Э. Западный мультикультурализм. Провальная идеология «плавиль-

ного котла» // Свободная мысль. 2021. № 4. С. 79‒92. 

Митина Л.М. Психология личностно-профессионального развития субъектов образо-

вания. СПб.: Нестор-История, 2014. 376 с. 

Пискунова Е.В. Исследование социокультурной обусловленности изменения деятельно-

сти учителя современной школы. СПб.: Книжный дом, 2008. 294 с. 

Попов А.В. Мультикультурализм и национальная идентичность в контексте современ-

ности // Труды Санкт-Петербургского государственного института культуры. 

2013. № 199. С. 73‒84. 

Салаватова А.М. Организация поликультурного образования в вузе // Вестник 

Нижневартовского государственного университета. 2019. № 4. С. 43‒50. 

https://doi.org/10.36906/2311-4444/19-4/07  

Солнцев М.Н. Инновационные практики межнационального сотрудничества по профи-

лактике молодежного экстремизма в сфере культуры // Ученые записки Орлов-

ского государственного университета. Серия: Гуманитарные и социальные науки. 

2018. № 3. С. 365‒367. 

Супрунова Л.Л. Поликультурное образование. М.: Академия, 2013. 233 с.  

https://www.doi.org/10.18500/1819-7671-2017-17-3-339-34
https://www.doi.org/10.23951/2307-6127-2019-6-151-160
https://doi.org/10.24412/1991-5497-2022-697-167-170
https://doi.org/10.36906/2311-4444/19-4/07


Джуринский А.Н. и др. Вестник РУДН. Серия: Психология и педагогика. 2023. Т. 20. № 2. С. 269–288 
 

 

ЛИЧНОСТЬ В СОВРЕМЕННОМ ОБРАЗОВАТЕЛЬНОМ ПРОСТРАНСТВЕ                      287 

Супрунова Л.Л., Свиридченко Ю.С. Поликультурное образование как предмет сравни-

тельного педагогического исследования (на материале российской и американ-

ской школы) // Отечественная и зарубежная педагогика. 2013. № 3. С. 39‒50. 

Ширина Т.Г. Профессиональная культура преподавателя вуза как условие развития 

международного сотрудничества // Вектор науки Тольяттинского государствен-

ного университета. 2014. № 3. С. 340‒342. 

Щедрина О.В. Возможна ли мультикультурная модель интеграции мигрантов в России? // 

Социологические исследования. 2004. № 11. С. 67‒75. 

Alexiadou N., Fink-Hafner D., Lange B. Education policy convergence through the Open 

Method of Coordination: theoretical reflections and implementation in ‘old’ and 

‘new’ national contexts // European Educational Research Journal. 2010. Vol. 9. No 3. 

Рp. 346‒359. https://doi.org/10.2304/eerj.2010.9.3.345  

Banks J. An Introduction to Multicultural Education. New York: Allyn & Bacon, 2008.  

Berry J.W. Aboriginal cultural identity // Canadian Journal of Native Studies. 1999. Vol. 19. 

Рp. 1‒36. 

Berry J.W. Mutual attitudes among immigrants and ethnocultural groups in Canada // 

International Journal of Intercultural Research. 2006. Vol. 30. Рp. 719‒734. 

https://doi.org/10.1016/j.ijintrel.2006.06.004  

Berry J.W., Grigoryev D. An adaptationist framework to examine intergroup contact // 

Psychology in Russia: State of the Art. 2022. Vol. 15. No 4. Pp. 83–100. 

https://doi.org/10.11621/pir.2022.0406 

Catron P. The melting-pot problem? The persistence and convergence of premigration socio-

economic status during the age of mass migration // Social Forces. 2020. Vol. 99.  

No 1. Pp. 366‒397. https://doi.org/10.1093/sf/soz146  

Cemalcilar Z., Falbo T., Stapleton L. Cyber communication: a new opportunity for interna-

tional students' adaptation? // International Journal of Intercultural Relations. 2005. 

Vol. 29. Рp. 91‒110. https://doi.org/10.1016/j.ijintrel.2005.04.002  

Clyne M., Jupp J. Multiculturalism and integration: a harmonious relationship. Canberra: 

ANU Press, 2011. https://doi.org/10.26530/oapen_459378  

Donnadieu G., Durand D., Neel D., Nunez E., Saint-Paul L. L'Approche systémique: de quoi 

s'agit-il? Synthèse des travaux du Groupe AFSCET, “Diffusion de la pensée systé-

mique”. 2003.  

Garcés-Mascareñas B., Penninx R. Introduction: integration as a three-way process approach? // 

Integration Processes and Policies in Europe: Contexts, Levels and Actors. Cham: 

Springer, 2016. Рp. 1‒9. https://doi.org/10.1007/978-3-319-21674-4_1  

George U. Immigrant integration: simple questions, complex answers. Canadian Diversity, 

Special Issue on Integration of Newcommers // International Approaches. 2006. No 5. 

Рp. 3‒6. 

Hoehmann K., Zhukova T. Teaching sociocultural qualities in German and Russian universi-

ties. Samara: PGSGA, 2011. Рp. 26‒30. 

Holzbrecher A. Interkulturelles lernen // Psychologie für den Lehrberuf / ed. by B. Ahrenholz, 

I. Oomen-Welke. Berlin, Heidelberg: Springer, 2008. Рp. 107‒124.  

Kaikkonen P. Intercultural learning through foreign language education // Experiential learn-

ing in foreign language education / ed. by C.N. Candin. London, New York: Longman, 

2001. Рp. 61‒105. 

Kymlicka W. Multicultural citizenship: a liberal theory of minority rights. Oxford: Clarendon 

Press, 1995. 

Longley R. What is multiculturalism? Definition, theories and examples. 2020. URL: 

https://www.thoughtco./com/what-is-multiculturalism-4689285 (accessed: 10.02.2023). 

Ose L. Intercultural dialogue and its pedagogical potential // Latvian Christian Academy Pro-

ceedings. 2016. No. 4. Рp. 301‒319.  

Penninx R. Integration processes of migrants: research findings and policy challenges // 

Migracijske I Etničke Teme. 2007. Vol. 23. No 1–2. Рp. 7–32. 

https://doi.org/10.2304/eerj.2010.9.3.345
https://doi.org/10.1016/j.ijintrel.2006.06.004
https://doi.org/10.1093/sf/soz146
https://doi.org/10.1016/j.ijintrel.2005.04.002
https://doi.org/10.26530/oapen_459378
https://doi.org/10.1007/978-3-319-21674-4_1
https://link.springer.com/book/10.1007/978-3-662-55754-9
https://www.thoughtco./com/what-is-multiculturalism-4689285


Dzhurinsky A.N. et al. 2023. RUDN Journal of Psychology and Pedagogics, 20(2), 269–288 
 

 

288                     PERSONALITY IN CONTEMPORARY EDUCATIONAL ENVIRONMENT 

Taylor Ch. Multiculturalism and the “Politics of Recognition”. Princeton: Princeton Universi-

ty, 1992. 112 р.  
Weaver G.R. Contrasting and comparing cultures // Culture, Communication and Conflict: 

Readings in Intercultural Relations / ed. by G.R. Weaver. Needham Heights, MA: 

Simon and Schuster Publishing, 1998. Рp. 72‒77. 

 
История статьи: 

Поступила в редакцию 20 февраля 2023 г. 

Принята к печати 24 апреля 2023 г. 

 

Для цитирования: 

Dzhurinsky A.N., Zhukova T.A., Bogoslovskiy V.I., Andreeva E.Yu. Theoretical bases for 

designing a methodology of training teachers for intercultural interaction // Вестник Россий-

ского университета дружбы народов. Серия: Психология и педагогика. 2023. Т. 20. № 2. 

С. 269–288. http://doi.org/10.22363/2313-1683-2023-20-2-269-288 

 

Вклад авторов: 

А.Н. Джуринский ‒ организация исследования, интерпретация результатов и общее ру-

ководство исследованием. Т.А. Жукова ‒ сбор эмпирического материала, выполнение 

статистических процедур, интерпретация результатов. В.И. Богословский ‒ сбор эмпи-

рического материала, выполнение статистических процедур, интерпретация результа-

тов. Е.Ю. Андреева ‒ литературный обзор, форматирование текста статьи. 

 

Заявление о конфликте интересов: 

Авторы заявляют об отсутствии конфликта интересов. 

 

Сведения об авторах: 

Джуринский Александр Наумович, академик Российской академии образования, доктор 

педагогических наук, профессор, профессор кафедры теории и практики начального 

образования, Институт детства, Московский педагогический государственный универ-

ситет (Москва, Россия). ORCID: 0000-0001-5672-3812; eLIBRARY SPIN-код: 4303-1441. 

E-mail: djurins@yandex.ru  

Жукова Татьяна Анатольевна, доктор педагогических наук, доцент, доцент департа-

мента иностранных языков и межкультурной коммуникации, факультет международ-

ных экономических отношений, Финансовый университет при Правительстве Россий-

ской Федерации (Москва, Россия); доцент кафедры иностранных языков и коммуника-

тивных технологий, Национальный исследовательский технологический университет 

«МИСИС» (Москва, Россия). ORCID: 0000-0002-2184-4814; eLIBRARY SPIN-код: 5864-

9496. E-mail: tazhukova@fa.ru 

Богословский Владимир Игоревич, доктор педагогических наук, профессор, профессор 

кафедры цифрового образования, Российский государственный педагогический универ-

ситет имени А.И. Герцена (Санкт-Петербург, Россия). ORCID: 0000-0001-7071-244X; 

eLIBRARY SPIN-код: 5063-6734. E-mail: vib0705@mail.ru  

Андреева Екатерина Юрьевна, кандидат филологических наук, доцент, доцент депар-

тамента иностранных языков и межкультурной коммуникации, факультет международ-

ных экономических отношений, Финансовый университет при Правительстве Россий-

ской Федерации (Москва, Россия). ORCID: 0000-0001-9953-4958, eLIBRARY SPIN-код: 

6669-4487. E-mail: eyandreeva@fa.ru 

 


