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Abstract. The paper presents theoretical substantiation and development of the au-
thors’ comprehensive model of intercultural competence (ICC), based on the analysis and
generalization of empirical models of intercultural interaction existing in Western and Russian
science. The model is based on 9 constructs: intercultural stability/sustainability, intercultural
flexibility, intercultural openness, intercultural interest, absence of ethnocentrism, cultural sen-
sitivity, intercultural empathy, management of intercultural relations, and tolerance to inter-
cultural uncertainty. Those constructs are combined into three groups of characteristics: 1) in-
tercultural traits; 2) attitudes and mentality features; 3) intercultural skills. Basic mechanisms
by which the distinguished constructs of intercultural competence contribute to intercultural
efficiency are substantiated — this is maintenance of an optimal level of sensitivity to uncer-
tainty and an optimal level of anxiety in the process of intercultural communication. The role
of each component of intercultural competence is shown. Constructs “Cultural Sensitivity”,
“Intercultural Empathy”, “Management of Intercultural Relations”, “Tolerance to Intercultural
Uncertainty”, and “Intercultural Flexibility” make a significant contribution to maintaining
the optimal level of sensitivity to uncertainty and thereby contribute to increasing effective-
ness of intercultural interaction. Such components of intercultural competence as “Intercultur-
al Empathy”, “Intercultural Interest”, “Lack of Ethnocentrism”, “Intercultural Openness”,
“Tolerance to Intercultural Uncertainty”, maintain the optimal level of anxiety, which contri-
butes to the effectiveness of intercultural communication. It is emphasized that none of the com-
ponents of the ICC is a universal predictor of the success of intercultural interaction, this ef-
fect being achieved only through an integrative combination with other ICC constructs.

Key words: intercultural competence, intercultural communication, model of intercultural
competence, constructs of intercultural competence, intercultural traits, intercultural attitudes,
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Introduction and problem definition

In modern conditions of increasing interethnic and intercultural tension
throughout the world, the study of the problem of the effectiveness of intercultural
interaction is gaining more importance, which is reflected in numerous studies of
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intercultural competence (Arasaratnam, 2015; Leung et al., 2014; Ramirez, 2016;
Zhang & Zhou, 2019).

Intercultural competence is traditionally understood as the ability of an indi-
vidual to function effectively when communicating with representatives of diffe-
rent cultures and in different cultural environments (Whaley, Davis, 2007). Re-
searchers (Leung et al., 2014) note that today there are more than 30 models of
intercultural competence and more than 300 constructs related to this problem.

Russian science presents models of intercultural competence, which are for
the most part classified as enumerating (structural) or procedural (dynamic) (Gri-
dunova, 2015; Terekhova, Bolshakova, 2011, 2017; Chernyak, 2015). For exam-
ple, among structural models there exists a model of intercultural communicative
competence, the psychological core of which is a combination of such personal
characteristics as ethnic and interpersonal tolerance, trust and sensitivity (Poche-
but, 2013; Logashenko, 2015) or a model with a three-component structure: affec-
tive-motivational, cognitive-behavioral and “avoidance of differences” compo-
nents (Chibisova, Ivanova, 2016). Structural models also include those that con-
sider intercultural competence as a kind of integrity, not just a totality of its com-
ponents, as a complexly organized, hierarchical structure (including affective, cog-
nitive and procedural elements) that forms a completely new quality (Sadokhin,
2016). Also of interest is the three-component model of intercultural or ethnocul-
tural competence by T.G. Stefanenko and A.S. Kupavskaya, which includes cog-
nitive, behavioral and motivational factors, which has become the basis for inter-
cultural learning. This model allows, firstly, to set goals and describe the results of
intercultural learning in terms of skills, secondly, to establish standardized trai-
ning programs to increase ethnic and cultural competence and, thirdly, to move
towards measuring the effectiveness of various intercultural learning models
(Stefanenko, Kupavskaya, 2010).

An example of using dynamic approach to understanding ICC in Russian
psychology can be models of forming intercultural competence in mono- and mul-
ticultural groups (Kornilova, 2012), through training (Kupavskaya, 2008), as well
as a model developed by researchers of the Peoples' Friendship University of Rus-
sia, who defined types (or profiles) of intercultural competence depending on
the ratio of the level of development of intercultural sensitivity and individual and
personal factors of the Big Five (Gridunova, 2018; Novikova et al., 2017).

Thus, Russian models are a combination of independent or interconnected
and forming an integrity, structural and dynamic components of intercultural
competence. However, they do not provide an analysis of the mechanisms allo-
wing ICC to be considered a multicomponent, but integral phenomenon that con-
tributes to the effectiveness of intercultural communication.

However, for the model of intercultural competence as an applied theory,
it is critically important to be measurable, only in this case it can be correlated
with practice. We believe that despite a wide range of tools for assessing intercul-
tural competence, few of them meet the criteria of environmental validity, i.e.
have evidence of both the existence and the measurability of their components in
different environments (Matsumoto, Hwang, 2013). According to the results of
the assessment and generalization of these tools, we have identified 14 instrumen-
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tal models of intercultural competence, empirically confirmed and widespread in
foreign studies. A generalization of these approaches formed the basis for creating
a comprehensive model of intercultural competence.

The analysis by V. Gritsenko et al. showed that they all differ in the direc-
tion and degree of conceptualization (Gritsenko et al., 2020). So, a number of em-
pirical models and methodological tools developed on their basis can be called
enumerating, because they present a simple listing of various characteristics of
intercultural competence. These include, for example, the Intercultural Adjust-
ment Potential Scale (ICAPS) (Matsumoto et al., 2001), the Multicultural Perso-
nality Questionnaire (MPQ) (Van der Zee, Van Oudenhoven, 2000, 2001), the Inter-
cultural Competence Questionnaire (ICQ) (Matveev, Nelson, 2004), and the Mul-
ticomponent approach of CCC — MACCC (Bartel-Radic, Giannelloni, 2017).

There are also models and techniques based on them, whose structure in-
cludes affective, cognitive and behavioral components. For example, the Intercul-
tural Communication Competence Instrument (ICCI) (Arasaratnam, 2009).

Finally, there are a number of models, conditionally called “procedural”,
where intercultural competence is determined not only by means of individual
competences, but also taking into account the variety of their connections with
other key competences. These models are reflected in questionnaires aimed at
measuring intercultural development (Intercultural Development Inventory — IDI)
(Hammer, Bennett, 2003), Cross-cultural Psychological Capital (PSYCAP) (Doll-
wet, Reichard, 2014).

When comparing the models considered in this article, despite a different
theoretical basis, their significant similarities are most often visible. Some con-
structs are completely synonymous, others overlap in many ways in terms of
meaning. In this regard, it becomes topical to compare these models and build
a comprehensive model of intercultural competence, which, on the one hand,
is a generalization of all previously empirically identified constructs, and on
the other, is a search for the main mechanisms by which intercultural competence
will increase the effectiveness of intercultural interaction.

A similar problem was solved by M. Barrett (Barrett, 2016, 2018), who
based on the previous work of D. Deardorff (Deardorff, 2006), summarized 48
models of intercultural competence to build a conceptually integrative approach.
This study was carried out in the framework of creating a conceptual model of
competences that students need to learn to become familiar with the culture of
democracy and be able to coexist peacefully with representatives of different cul-
tures in a democratic society (Barrett, 2016). The project was aimed at the educa-
tional environment, and intercultural competence was one of the components of
a wider framework for the formation of democratic culture. As a result, the project
did not address issues of intercultural competence related to solving instrumental
tasks: adapting expats, increasing the efficiency of intercultural business, etc. None
of the models that proved to be effective in measuring intercultural effectiveness
have been considered in this project. Thus, the study of M. Barrett (Barrett, 2016),
despite the similarity of tasks, was carried out on completely different material.
Similarities and differences in results will be discussed at the end of this article.
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Principles of building
a Comprehensive Model of Intercultural Competence

Analysis included only models that empirically proved to be effective in in-
tercultural interaction in terms of constructs included in them. A detailed descrip-
tion of these models, the rationale for their choice and their evidence base are pre-
sented in our review (Gritsenko et al., 2020). Thus, the analysis is based on gene-
ralizing empirical experience, which compensates for its initial theoretical and
methodological eclecticism. As the main general scientific methods of theoretical
research, we used analysis and synthesis, as well as induction. However, the re-
sults of the study are incomplete induction (Novikov, Novikov, 2010), i.e. they do
not allow us to assert with 100% certainty that only such an approach to the inte-
gration of models of intercultural competence can claim to be reliable.

We singled out all the constructs that the authors of these models included
in their approaches and carried out their content comparison. At the first stage,
we crossed out competences that are universal, i.e. not related to the specific situa-
tion of intercultural communication. The next step was to remove completely du-
plicate constructs. Often this duplication was reflected in complete identity of
the title and content. For example, “Tolerance to Uncertainty” was found in three
models: Global Competences (Bird, 2010), Intercultural Readiness Check (Van
der Zee, Brinkmann, 2004) and Intercultural Communicative Competence (Mat-
veev, Nelson, 2004). As a result, 52 constructs were singled out.

Next, we combined and gave one name to similar and/or complementary
constructs. In some cases, even when the names were different, a high degree of
similarity of content was found. Thus, “Cosmopolitanism” from the Global Com-
petences Model (Bird, 2010) is defined as “interest in various countries and cul-
tures”. The “Information Search” scale from the integrative test for measuring in-
tercultural competence (Schnabel, 2015) reflects “targeted collection of infor-
mation about a foreign country or other culture”. Another option for combining
was when the constructs differed from each other, but either partially overlapped,
or were complementary. For example, “Intercultural Conflict Management” (Van
der Zee K., Brinkmann, 2004) differs from “Diplomacy” (Bird, 2010), but can be
assigned to a similar group of competences. Moreover, we focused not only on
the name of each construct and its definition, but also its empirical content, which
is reflected in the specific points of the questionnaire intended for its study. To name
the generalized construct, we preferred to use the term maximally generalizing its
content and already included in the names of integrated competences. For exam-
ple, construct “Intercultural Empathy” was the result of generalization of such
competences as “Cultural Empathy”, “Intercultural Empathy” and “Sensitivity in
Communication”.

In conclusion, we have distributed all nine resulting constructs into three com-
ponents of intercultural competence proposed by C. Leung and colleagues (Leung
et al., 2014). As a framework for the integration of various constructs, we used
this approach as the most authoritative and consistent with most of the approaches
encountered to classify intercultural competence. It contains three components.
Intercultural traits: stable individual characteristics that determine patterns of human
behavior in conditions of intercultural contact. Intercultural attitudes: worldview
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features associated with intercultural communication and providing adequate mo-
tivation for intercultural communication. Intercultural skills of a person that directly
ensure its effectiveness in specific intercultural interactions. The comprehensive
model developed by the authors includes three integrative constructs in the Inter-
cultural Traits, four in the Intercultural Skills and two in the Intercultural Attitudes.

Below is a description of each of the components of a comprehensive model
of intercultural competence.

Structure of Comprehensive Model of Intercultural Competence
Intercultural traits

Intercultural traits are, in essence, individual personality traits that contrib-
ute to or hinder the success of intercultural interaction.

Such features in many models are qualities related to coping with stress and
internal mental stability in a situation of intercultural communication. This is emo-
tion regulation (Matsumoto et al., 2001); emotional stability (Van der Zee & Van
Oudenhoven, 2000; Bartel-Radic, Giannelloni, 2017); emotional resilience (Bird
et al., 2010), optimism, non-stress tendency, stress management (Bird et al.,
2010), cross-cultural resilience, and cross-cultural optimism (Dollwet, Reichard,
2014). These features can be combined into one group under the general name
“intercultural stability”, which includes such individual personality traits that al-
low a person to be resistant to stressful situations of intercultural communication.
This is a combination of emotional stability, the ability to manage emotional state
and a constructive attitude to success and failure.

Another group of personality traits can be called “intercultural openness.’
Its empirical referents in ICC models have different names: openness (Matsumoto
et al., 2001); open-mindedness (Van der Zee, Van Oudenhoven, 2000; Matveev,
Nelson, 2004); non-judgementalness, inquisitiveness, inclusiveness, interest flexi-
bility (Bird et al., 2010). Intercultural openness presupposes such individual per-
sonality traits that allow unbiased communication with people from another cul-
ture: enjoying differences, accepting the interests of others, desire to understand
their values, restraining the tendency to immediately evaluate strangers, and the
ability to see cultural similarities.

Another group of personality traits, “intercultural flexibility” is reflected in
the namesake constructions of the ICC models — flexibility (Matsumoto, et al.,
2001; Van der Zee, Van Oudenhoven, 2000) and social flexibility (Bird et al.,
2010). This is an individual personality trait that allows a person to adapt to new
situations, easily learn new experiences, change the way of thinking and behavior
depending on the situation of intercultural communication.

Thus, the “intercultural traits” that facilitate effective cross-cultural commu-
nication in the integrated model include three constructs: “intercultural stability”,
“intercultural openness” and “intercultural flexibility”.

:

Intercultural attitudes

Along with intercultural features, an important component of the ICC is in-
tercultural attitudes: worldview features associated with intercultural communica-
tion providing adequate motivation for intercultural communication. First of all,
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it is attitudes toward ethnocentrism/ethnorelativism, which are understood
as the tendency of an individual’s consciousness to perceive and evaluate life phe-
nomena to a greater or lesser extent through the prism of traditions and values of
their ethnic group. This type of attitude is quite fully reflected in the concept of
intercultural sensitivity of M. Bennett, as well as in the multicomponent approach
to the ICC of A. Bartel-Radic and J. L. Giannelloni in such an empirical reference
to the assessment of the ICC as the absence of ethnocentrism (Bartel-Radic, Gian-
nelloni, 2017). Intercultural attitudes should also include such individual charac-
teristics, which we will arbitrarily call “intercultural interest.” This type of atti-
tudes is widely represented in the empirical models of the ICC in the form of
the following constructs: passion for diversity (Javidan, Teagarden, 2011); cos-
mopolitanism; interpersonal engagement (Bird et al., 2010); affective component
of the ICC (Arasaratnam, 2009); social initiative (Van der Zee, Van Oudenhoven,
2000; 2001); seeking information about other cultures (Schnabel et al., 2015); in-
tercultural sensitivity (Van der Zee, Van Oudenhoven, 2000). The last compe-
tence was included in this construct (and not in the corresponding by name) based
on the content of measuring instruments: this scale is made up of such statements
as “I like to communicate with people from other cultures.”

Thus, “Intercultural attitudes”, which facilitate effective cross-cultural com-
munication, in the integrated model include two complementary constructs: “Ab-
sence of ethnocentrism” and “Intercultural interest”.

Intercultural skills

Given the fact that intercultural traits and intercultural attitudes can influence
efforts aimed at developing intercultural abilities and skills (Leung et. al., 2014),
it would be advisable to single out another basic measures of the ICC — intercul-
tural skills reflected in such constructs as intercultural empathy, cultural sensitivity,
management of intercultural relations, and tolerance to intercultural uncertainty.

As analysis has shown, intercultural empathy is a widely used measure of
the ICC in many questionnaires: cultural empathy (Van der Zee, Van Oudenho-
ven, 2000; Matveev, Nelson, 2004); intercultural empathy (Javidan, Teagarden,
2011); empathy (Bartel-Radic, Giannelloni, 2017); sensitivity in communication
(Schnabel et al., 2014a; 2015b). Following the authors of these empirical models,
by intercultural empathy we will understand the ability to take the position of
another person during communication, to identify ourselves with the feelings,
thoughts and behavior of people from different cultures.

Cross-cultural empathy intersects cultural sensitivity, defined as the ability
to recognize different points of view on an event, behavior and take into account
norms and values of another culture. We have selected this construct based on
the analysis of such empirical referents as intercultural sensitivity (Van der Zee,
Brinkmann, 2004), emotional sensitivity (Bird et al., 2010), and atfentiveness (Chen,
Starosta, 2000).

The last two constructs look theoretically similar, but reflect different reali-
ties. Intercultural empathy is associated with feeling a different culture of a person
and identifying yourself with this person. Cultural sensitivity is a more “distant”
attitude related to the general attitude towards taking into account the factor of
cultural differences in communication.
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The structure of the ICC should also include verbal and non-verbal abilities
for intercultural communication, the ability to cooperate, and effectively manage
conflicts, i.e. the so-called mediation abilities, united under the general name of
managing intercultural relations. The rationale for this construct is based on
the following empirical models: intercultural communication, conflict mana-
gement (Van der Zee, Brinkmann, 2004); mediation of interests (Schnabel et al.,
2015a; 2015b), behavioral CQ, and diplomacy (Javidan, Teagarden, 2011).

The analysis of the presented empirical models allowed us to single out an-
other construct, which often acts as an important component of the ICC models —
this is tolerance to intercultural uncertainty. Tolerance to uncertainty is seen as
the ability to be patient in difficult and unpredictable situations of intercultural
interaction. This construct is embodied in the following empirical measures: cul-
tural uncertainty tolerance (Matveev, Nelson, 2004); tolerance of ambiguity (Van
der Zee, Brinkmann, 2004; Bird et al., 2010); quest for adventure (Javidan, Tea-
garden, 2011).

The attribution of the latter construct to abilities is connected with the cur-
rent tendency to define uncertainty tolerance (UT) as “a person’s ability to accept
the conflict and tension that arise in a duality situation, to resist incoherence and
inconsistency of information, to accept the unknown, and not to feel uncomforta-
ble with uncertainty”” (Hallman, 1967. P. 189). At the same time, it is unequivocal
whether UT is a personality trait or not (Hillen et. al., 2017). In this model, we prefer
not to talk about personal, generalized UT, but about its specific manifestations in
an intercultural context, which is more consistent with specific abilities.

Thus, “Intercultural skills” in the integrated model includes four comple-
mentary constructs: “cultural sensitivity”, “intercultural empathy”, “managing in-
tercultural relations” and “tolerance to intercultural uncertainty”.

Comparison of Comprehensive Model of Intercultural Competence
and Integrative Model of Intercultural Competence by M. Barrett

The content of the model by M. Barrett, which is an integral part of the model
of democratic competences, consists of 14 competences in 4 groups: Values, Be-
havioral attitudes, Practical skills, Knowledge and its critical re-evaluation. Let us
consider them in order of relation to the components of the comprehensive model
of intercultural competence proposed by the authors of the article (hereinafter re-
ferred to as CMICC).

Values include: respect for human dignity and respect for human rights and
promotion of cultural diversity. Obviously, the first value is not specific to the prob-
lems of intercultural communication, and the second is fully included in the atti-
tude of absence of ethnocentrism (CMICC).

Behavioral attitudes include: openness to other cultures, beliefs, worldviews
and customs; respect for other people, their values and worldview; self-esteem
(self-efficacy); sustainability in the face of uncertainty. When comparing with CMICC,
it can be seen that its components such as Intercultural Openness, Absence of Ethno-
centrism, Tolerance to Intercultural Uncertainty and Intercultural Stability/Sus-
tainability correspond to three behavioral attitudes from the model of M. Barrett.
The fourth attitude, Self-esteem, in our opinion, cannot be specific to intercultural
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communication. It is difficult to disagree with M. Barrett that “low self-esteem
can impede democratic and intercultural behavior” (Barrett, 2016. P. 42), but this
cannot be an argument for its inclusion in competences specific to intercultural
interaction.

Practical skills highlighted by M. Barrett include: ability for analytical and
critical thinking; ability to listen and observe; empathy; flexibility and adaptabil-
ity; sociability, linguistic abilities, communication skills in different languages.
Again, the first skill is not specific to intercultural communication. It did not enter
the CMICC model, unlike the second and third ones: Intercultural Empathy and
Intercultural Flexibility. Sociability in the part in which it is not connected with
independent (in our opinion) linguistic skills has also entered Management of In-
tercultural Relations.

Knowledge and its critical re-evaluation group includes self-knowing and
critical self-esteem, knowledge and critical re-evaluation of linguistic styles in
communication; cognition of the world and its critical re-evaluation. Obviously, only
critical re-evaluation of linguistic styles is to some extent specific to intercultural
contacts.

Thus, the comprehensive model of intercultural competence proposed by
the authors of the article is fully consistent with the integrative model of intercul-
tural competence of M. Barrett in part related to the specific competences of inter-
cultural communication. At the same time, in contrast to the model of M. Barrett,
it contains such constructs as Intercultural Interest and Cultural Sensitivity. Thus,
it can be seen as encompassing a wider range of predictors of intercultural effec-
tiveness. However, it is more specific to situations of intercultural communication
and does not include competences that are more universal.

Intercultural competence and ensuring effectiveness of
intercultural interaction

Summarizing a wide range of empirically identified constructs that ensure
intercultural success, we can proceed to the question of analyzing support mecha-
nisms. Despite numerous studies, the mechanism by which intercultural compe-
tence contributes to intercultural effectiveness is still unclear (Leung et al., 2014).
Theoretical analysis of this issue, based on a comprehensive model of intercultural
competence, may allow us to pose specific questions for further empirical research.

Theories of intercultural communication most often tend to ignore the issue
of the mechanism for ensuring its effectiveness. An exception is the anxiety/un-
certainty management theory of W. Gudykunst (Gudykunst, 1985; Gudykunst, 1993;
Gudykunst, Nishida, 2001).

It is based on the idea that when strangers communicate, their communica-
tion is filled with uncertainty (Berger, 1987). Intercultural communication only
strengthens this trend. However, when communicating with each other, people
from different cultural backgrounds also experience anxiety. Thus, uncertainty
and anxiety are paired threats (one is cognitive, the other is emotional) that inter-
fere with effective intercultural communication.

W. Goodicanst did not claim there is a linear relationship between the re-
duction of anxiety and uncertainty, on the one hand, and the effectiveness of in-
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tercultural communication, on the other. According to the theory of anxiety/uncer-
tainty management, there is an upper and lower threshold for anxiety and uncer-
tainty (the so-called “catastrophe points’), within which we can talk about optimal
conditions for intercultural communication (Gudykunst, Nishida, 2001. P. 69)

When the upper threshold of anxiety and uncertainty is exceeded, communi-
cation is destroyed because we feel insecure in the situation of the unpredictable
behavior of the communication partner, anxiety and fear prevent us from concen-
trating on the communication process, and sometimes lead to evasion of commu-
nication (because communication with an unpredictable person is pointless). With
a decrease in the lower threshold of anxiety and uncertainty, a person becomes
overconfident in his/her interpretations of a stranger, which leads to an increase in
the likelihood of intercultural errors and lack of emotional incentives for commu-
nication.

Thus, the main mechanisms for ensuring intercultural effectiveness are: a) stimu-
lation of sensitivity to uncertainty, which reduces overconfidence, while b) reduc-
tion of excessive uncertainty that destructively affects communication; ¢) main-
taining anxiety at a level stimulating attention to communication, while d) pre-
venting anxiety from crossing the upper “threshold of disaster.”

Each of these mechanisms can be examined through the prism of which
component of intercultural competence contributes to it. Thus, we obtain a theo-
retical model that describes the contribution of components of intercultural com-
petence to the mechanism of ensuring effective intercultural communication.

Sensitivity to uncertainty (a) is most successfully stimulated by such a com-
ponent of intercultural competence as “Cultural Sensitivity”. The ability to notice
and recognize cultural differences, developed to ethno-relativistic levels (Ham-
mer, Bennett, 2003), does not allow a person to “close his/her eyes” even to the in-
significant presence of cultural specificity and helps to maintain attention.

The following skills components of intercultural competence will reduce
excessive uncertainty (b): this is again Cultural Sensitivity, as well as Intercultural
Empathy, Management of Intercultural Relations and Tolerance to Intercultural
Uncertainty. These are an individual’s skills that ensure effectiveness in specific
intercultural interactions through: ability to notice cultural differences, take them
into account in the process of communication, cope with the difficulties that arise
and cope with the situation of the impossibility of full mutual understanding
“here-and-now”. In general, all of the above mechanisms reduce the uncertainty of
intercultural communication and prevent it from crossing the upper “catastrophe
threshold.” At the same time, the above-described skills are provided by such
a personality trait as “Intercultural Flexibility”, which sets their foundation: high
adaptability to uncertainty.

Maintaining anxiety at a level that stimulates attention to intercultural com-
munication (c) is associated with “Intercultural Empathy.” The ability to identify
oneself with a person from a different culture increases the awareness of intercul-
tural communication and leads to a certain increase in anxiety, thereby keeping
the communication situation from going over the lower “catastrophe threshold.”

Such a personality trait as “Intercultural Stability” prevents anxiety from
crossing the “catastrophe threshold” (d). A person who is resistant to stressful situ-
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ations of intercultural communication is less likely to be overcome by anxiety. Also,
adequate worldview features: “Intercultural Interest” and “Lack of Ethnocentrism”
help prevent increased anxiety. The desire to communicate with people from other
cultures, as well as a positive attitude towards them, is closely associated with low
intergroup anxiety (Stephan, Stephan, 1985; 1992). Absence of ethnocentrism,
in turn, is based on “Intercultural Openness,” i.e. personal impartiality. “Tolerance
to Intercultural Uncertainty” skill helps decrease intercultural anxiety, The attitude
to calmly take ambiguities in intercultural communication leads to the fact
that the resulting misunderstanding does not upset the individual too much.

The main conclusion from the analysis of mechanisms for ensuring the ef-
fectiveness of intercultural communication through the components of a compre-
hensive model of intercultural competence is as follows. None of its components
can be considered as a universal predictor of intercultural success. Moreover, situ-
ations are likely where stimulation of only one factor of intercultural competence
can lead to disastrous consequences. For example, concentration on the absence of
ethnocentrism can lead to a decrease in anxiety to the degree of transition through
the lower threshold of the “catastrophe point” and the subsequent breakdown of
intercultural communication.

Conclusions

Based on the analysis of empirical models of intercultural interaction exis-
ting in foreign science, the authors’ comprehensive model of intercultural compe-
tence is theoretically justified. Its main content is made up of 9 constructs: inter-
cultural stability/sustainability, intercultural flexibility, intercultural openness, in-
tercultural interest, absence of ethnocentrism, cultural sensitivity, intercultural em-
pathy, management of intercultural relations, tolerance to intercultural uncertainty.
These constructs are combined into three groups of characteristics: 1) intercultural
features; 2) worldview attitudes and features; 3) intercultural skills.

The distinguished constructs of intercultural competence ensure the effec-
tiveness of intercultural communication through mechanisms such as maintaining
the optimal level of sensitivity to uncertainty and the level of anxiety in the pro-
cess of intercultural communication.

“Cultural Sensitivity” as the ability to notice even minimal cultural diffe-
rences, stimulates sensitivity to uncertainty. At the same time, “Cultural Sensitivi-
ty” will help reduce unnecessary uncertainty in the situation of intercultural com-
munication, along with “Intercultural Empathy”, “Management of Intercultural
Relations”, “Tolerance to Intercultural Uncertainty” — skills that include taking
into account cultural differences, overcoming difficulties, coping with a situation
of impossibility of complete mutual understanding “here-and-now”. These skills
are determined by such a personality trait as “Intercultural Flexibility”, providing
their foundation: high adaptability to uncertainty. In other words, these constructs
make a significant contribution to maintaining an optimal level of sensitivity to
uncertainty and thereby contribute to the effectiveness of intercultural interaction.

“Intercultural Empathy” as the ability to identify with a person from another
culture will help maintain anxiety at a level that stimulates attention to intercultu-
ral communication. Prevention of transition of anxiety to the level of fear will be
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ensured by the personality trait “Intercultural Stability” — resistance to stressful
situations of intercultural communication, as well as worldview features: “Inter-
cultural Interest” and “Absence of Ethnocentrism” as a manifestation of interest
and positive attitude towards people from other cultures. In turn, absence of eth-
nocentrism is based on “Intercultural Openness” i.e. personal impartiality. Thus,
the indicated components of intercultural competence will keep the optimal level
of anxiety contributing to the effectiveness of intercultural communication.

Despite significant contribution of each construct of the theoretical model of
the ICC that we developed to ensuring intercultural effectiveness, success of in-
tercultural interaction is possible only in an integrative combination and in con-
junction with other constructs.

Thus, scientific novelty and theoretical significance of the model of intercul-
tural competence that we have developed is that it expands modern ideas about
the conditions and mechanisms of increasing the effectiveness of intercultural in-
teraction in various communicative situations. This model allows giving theoreti-
cal justification for conducting empirical research in the field of studying prob-
lems of intercultural communication.

A promising area for further research is also development of methodological
tools based on the authors’ model, aimed at assessing the individual’s ability to
interact constructively in various cultural environments. Thus, the comprehensive
model of intercultural competence that we have presented can be used to diag-
nose, predict and solve a wide range of problems in various areas of human life
(from character education to running international corporations).
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TeopeTunyeckaa cTaTtba

KomMmnnekcHasa Mmoaenb MeXKyJibTYPHO KOMNETEHTHOCTH:
TeopeTuyeckoe o060CHoOBaHUue

O.E. Xyxuaes, B.B. I'punenko, O.C. I1aBn1osa, H.B. Tkauenko,
II.A. Ycyo6sn, B.A. lllopoxoBa

MocKOBCKHI TOCYJapCTBEHHBIN ICUX0JIOTO-TIeJarOTn4eCKU YHUBEPCUTET
Poccuiickas @edepayus, 127051, Mockea, yn. Cpemenxa, 29

AHHOTanms. B cTaThe NpUBOIUTCA TEOPETUUECKOE 0OOCHOBAHUE U pa3pabOTKa aBTOp-
CKOM KOMIIJIEKCHOM MOJENIU MEXKYJIbTYPHOM KOMIIETEHTHOCTH, ONUPAIOLIEIICS Ha aHAIU3 U
000011IeHrE CYIIECTBYIONINX B 3apyOEKHON U OTEYeCTBEHHON HayKe SMIIMPUICCKUX MOJCTEH
MEKKYJIBTYpPHOro B3anuMozeiictus. ColepikaHue MOJENN COCTaBIIIOT 9 KOHCTPYKTOB: MEXk-
KyJIbTypHasi CTaOMIBHOCTH/YCTOHYMBOCTD, MEKKYJIBTYPHAs THOKOCTh, MEXKYJIBTYpPHas OTKPHI-
TOCTb, MEXKKYJIBTYPHBIH MHTEpPEC, OTCYTCTBHE STHOLICHTPU3MA, KyJIbTYpHAash CEH3UTUBHOCTb,
MEXKYJIbTYpHAsl SMIATHsI, YIPABICHUE MEXKYJIbTYPHBIMU OTHOUICHUSIMHU, TOJIEPAHTHOCTD K
MEXKYJIbTYPHONH HEONpeAeNeHHOCTH. J[aHHbIe KOHCTPYKTHI OOBEIUHEHB! B TPU TPYIIIBI Xa-
PaKTEPHUCTHK: 1) MEXKYJIBTYpPHBIE YEPThI; 2) YCTAHOBKH X OCOOSHHOCTH MHPOBO33PCHHS; 3) MEX-
KyJIbTYpHBIE HaBBIKH. OOOCHOBaHBI OCHOBHBIE MEXAHU3MBI, C TIOMOIIBIO KOTOPBIX BBIAENICH-
HBIE KOHCTPYKTBI MEXKYJIbTYPHOH KOMIIETEHTHOCTH CIIOCOOCTBYIOT MEXKYJIBTYPHOH 3 dek-
THBHOCTH, — 3TO TIOJIEPKAHKE B IIPOLECCe MEKKYJIBTYPHOTO OOIIEHNS ONTHMAIBHOTO YPOB-
HSl 4yBCTBUTEIBHOCTU K HEONPEAEICHHOCTH M ONTUMAIBHOIO ypOBHs TpeBoru. Ilokasana
POJIb KaXKJOH COCTABIIAIOLIEH MEXKYIbTYPHOM KomneTeHTHOCTH. KoHeTpykTel «KynbrypHas
CCH3UTHUBHOCTBY, « MEXKYIbTypHAasl SMIATUS, «YIIPAaBICHHE MEKKYIbTYPHBIMA OTHOIICHH-
amm», «TomepaHTHOCTH K MEKKYIbTYPHOH HEONpEeIelneHHOCTH», «MeXKyIbTypHas T'HO-
KOCTb» BHOCSIT BECOMBII BK/IaJ| B MOJAEPKAHUE ONTUMAIBHOIO YPOBHS UyBCTBUTENBHOCTH K
HEONPEeeTIEHHOCTH ¥ TEM CaMbIM CIIOCOOCTBYIOT MOBBIMIEHUIO 3(P(PEKTUBHOCTH MEXKKYJIIb-
TYpPHOTO B3auMOAEUCTBUA. brarogaps TakuM COCTaBIISIOIIUM MEXKYJIbTYPHOH KOMIICTEHT-
HOCTH, KaK MEXKYJBTYPHAs! 3MIATUs, MEXKYJIbTYpHBII MHTEpEeC, OTCYTCTBUE 3THOICHTPU3-
Ma, MEeXKYJIbTypHAasE OTKPBITOCTh, TOJIEPAHTHOCTh K MEKKYJIBTYPHON HEONpPEAEICHHOCTH Oy-
IeT TOJAEPKUBATHCSI ONTHMAIbHBIM YPOBEHb TPEBOTH, CIOCOOCTBYIOMHNI 3 ()EKTHBHOCTH
MEXKYJIbTYpHOMY 00IIeHHI0. [TonquepKuBaeTcsl, YTO HU OJHA U3 COCTaBISIOIIUX MEXKKYJIb-
TYpHOIl KOMIIETEHTHOCTH HE SIBJISETCSl YHHUBEPCAJIbHBIM INPEJUKTOPOM YCHELUIHOCTH MEX-
KyJIBTYPHOT'O B3aUMOJEHCTBUA, Takol 3¢h(hekT mocTuraercs TONbKO Oiarogapsi HHTETPaTUB-
HOMY COYETaHHMIO C JPYTUMHU KOHCTPYKTAMH MEKKYJIbTYPHONH KOMIETEHTHOCTH.

KiroueBble €10Ba: MEXKYJIBTypHAs KOMIIETCHTHOCTD, MEXKKYJIbTypHAas KOMMYHHKAITHUS,
MOJIEIb MEXKYJIbTYPHOM KOMIIETEHTHOCTH, KOHCTPYKTBHI MEXKKYJIBTYPHOH KOMIETEHTHOCTH,
MEXKYJIbTYPHbIE YEPThl, MEKKYJIbTYpHbIE YCTAHOBKH, MEXKYJIbTYPHbIE YMEHUS, MEXKYJIb-
TYPHBIE HABBIKH, MEKKYIBTYPHOE B3aUMOICHCTBHE, MEKKYIbTypHAst 3PPEKTUBHOCTD
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