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The paper examines the steps to introduce basic translation skills to level 200 students of Russian.
It adopts the teacher-student centered approach and employs the theory of equivalence at a superficial
level to achieve the intended goal. The aim of the paper is to enhance on students’ language proficiency
while at the same time introducing translation skills at the intermediate level.

The study is designed to equip students with basic translation skills. It aims at strengthening students’
bilingual competence at the level of written translation as our priority and then oral translation otherwise
known as interpretation. It points to the fundamental ingredients needed to be acquired before embarking
on the translation task. Main research questions are: a) the steps to introduce and strengthen translation
skills to level 200 students of Russian; 2) identifying basic language principles required to do proper
translation; 3) relating language to the immediate realities of the student in the introduction process.

Based on the experience of introducing basic translation skills to level 200 students of Russian at
the University of Ghana, it was concluded that the teacher and student centered approaches are
employed to produce acceptable and genuine results.
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In the University of Ghana translation studies were initially introduced at level 300.
The assumption being the fact that students might have acquired sufficient knowledge
in the Russian and other foreign languages. Whereas this assumption could be true, there
is no established principle that prevents the introduction of translation skills to level 200
students of Russian. Students have not reached the level as stated by Bloomfield [2] and
Halliday, MclIntosh, Strevens [7], that bilingual is when an individual can use the two
languages in question, in such a way that, the individual could be considered as a native.
The students’ level could be related to the position of Haugen [8], Apel, Muysken [1]
which maintains that as a prerequisite to attain the level of a bilingual, one should be able
to read, write, listen and speak. On the basis of their bilingual competence, they will be
able to distinguish between source language (SL) text and translated text. The grounds
would be fertile to acquire translation skills.

The background to the introduction of translation skills. Non-Russian speaking students
are admitted to level 100. The same process applies to Spanish, Chinese, and in some
cases Arabic.

The primary responsibility of the language instructor in Russian is to teach students
the Russian alphabet. When students are well grounded in the knowledge of the alphabet,
they are taught basic Russian words. The under-listed are the examples of words they are
introduced to.
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GROUP A: Cerogns — Today; Buepa — Yesterday; Ceituac — Now, At the moment;
Huém — In the daytime; Beuepom — In the evening; Houb — Night; [Toroga — Weather;
Hoxap — Rain.

VERBS: Uatu; Caywate; Kymate; 3aBrpakath; Odenath; YkxuHath; ZKUTb.

GROUP B: etu — Children; Mats — Mother; Oreu — Father; Jlenymka —
Grandfather; badymika — Grandmother; Jlom — House; Bona — Water; Kaura — Book;
Yenosek — Person; [lIkona — School; Marasun — Shop; Pyuka — Pen; Kapangamr —
Pencil; Tenesuzop — Television; ITaccaxkup — Passenger; CtyneHT — Student (Boy/
Male); Crynenrka — Student (Girl/Female); IIpemogaBatens — Teacher; CronoBass —
Restaurant.

The words in groups A, B and C are words that are linked with the language reality of
the students’ life. It is also on the premises that “meaning arises from embodied interaction
in the world” [12. P. 21]. Students in their local and English language understand the
meaning of the words in the various groups. At level 100, students of Russian have a
mental picture of what these words denote. Students will not need to carve out a new
meaning from the already existing meaning. What is required of the instructor is to give
an interpretation of the Russian words in the English language. Once students have the
potential to identify Russian words at level 100, understand them, it is left with the
instructor to teach students the meaning in the Russian language through the English
language. There are cases where the instructor can employ audio-visual aids and
demonstrations to avoid translation. In any case, the students have a mental picture and
even if the instructor does not provide an interpretation, students are able to transfer the
meaning to the English language. At this level, students have been ushered into the
translation process. The teaching of the language basically at this level thrives on
interpretation.

There is a meaningful relationship between the words in Russian and English. It is
evident that translation is an integral part of the teaching and study of foreign languages.
This part of the paper serves as bedrock to the introduction of translation skills to level
200 students of Russian. The background is that students have the basic understanding
of the words that have been used as examples. This section is seen as a transition to the
real introduction of translation skills to level 200 students of Russian. The teaching method
used is basically teacher-centered.

Strenghtening and increasing students lexical range. A smooth translation also depends
on students ‘lexical bank’ or lexical reserve, what Russians will call “Jlekcnaeckmii 3a-
mac”. The method used in this segment of the study is teacher or instructor centered
approach.

Simple expressions are given with their translations. These expressions are not beyond
the students’ intellectual scope. Experience has shown that students are not likely to learn
new words on their own when it comes to the study of foreign languages with special
reference to Russian.

Some phrases given with translation:

1) 4 xouy B3g9Th nHTEepBLIO Y BukTopa — I would like to interview Victor;

2) Ilpexne Bcero — First of all;

3) B konue XX Beka — At the end of the 20™ century or At the close of the 20™ century;
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4) 51 neHCHOHEP, KOpeHHO# MockBUY — | am a pensioner, a native of Moscow;

5) HenaBHo ObL1 neHb He3aBUcUMOCcTU Poccuu — Recently there was Russian
Independence Day;

6) Kypcbl Basmiot ¢ 150ro mapra — The exchange rate from the 15™ of March;

7) KoMnanust mpoaoJikaeT JMKTOBaTh CBoU yciaoBus — The company continues to
dictate its conditions;

8) Kakue ¢pynkuum BeimmonHseT oreli? — What are the functions performed by a
father?

9) YcnoBus miist pa3BUTHA OM3HEca co3gaeT rocymapctBo — The conditions for the
development of business are created by the state.

The instructor must show some competence in the translation process. The examples
given to the students indicate to the students that adequately translated items are before
them. They are to study the examples given and based on that, attempt to perform a
similar translation.

A model has been given to the students and for that matter translation skills have been
“injected” into the students at this level. Once this idea has been inculcated into students,
even without detailed notes on translation studies, students will be eligible to translate
simple sentences on their own. At this level, it will not be possible to include words from
different disciplines. Efforts are made however to mention some key words and use them
in the formation of sentences. Words like; aHkeTa, Ki1o4, Bpad, 3aJ1, IIpeKpacHO, KOCMOC,
OyMara, IiIoanb, MHTePECHBIN, CIIEKTaKJIb.

Strengthening the students’ lexical range enhances students’ preparation to translate
some basic sentences, phrases into the English language. Though, while students are
dealing with the Russian language at the level of monolingual, it aims at establishing a
meaningful relationship between the Russian and the English. Unintentionally, students
will be cultivating first, the habit of gaining mastery over the Russian language, which
will serve as a transition to a stage where students’ bilingual competence could be tested.
Students have already mastered to a greater extent the more complex constructions in
Russian which are alien to them. Students will be able to make a good construction in
the English language.

The other approach is the use of audio-visual aids. This has the potential of first
intensifying students’ interest in the learning of the Russian and secondly, it helps increase
students vocabulary and communicative competence. The language model that these
programmes present presupposes that students have adequate knowledge of the Russian
language.

The basis for the introduction through interaction with students. A lecturer’s interaction
with students learning a foreign language is very vital. The lecturer has the responsibility
to promote a classroom environment that is inviting and encourages students to be engaged
in “their own learning” [5. P. 389].

In the teaching of the Russian language in an environment where the English language
dominates, a poor student-lecturer relationship could have a negative impact on the study
of a language that is totally foreign to students [13].

Based on the fact that students have the fundamental knowledge in the Russian
language at level 200, learning at this level is student-lecturer centered, the results from
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learning activities is co-produced by the lecturer and the student [11. P. 262]. The
interaction took place between the instructor and forty-two level 200 students of Russian.
Students have acquired fundamental knowledge in the Russian language at level 100.

The interaction with the students on the basis of the knowledge acquired previously
puts the lecturer or instructor in a position that requires of him to speak fast. It is imperative
on the part of the instructor to adopt the usage-based approach in his interaction. This
approach has been associated with language learning by some cognitive linguists [4]. The
instructor must be abided with the sense that language use is linked directly with language-
based events. The old and new uses of the words are contextualized-based. The choice
of linguistic forms occurs in the context of communication [9]. The interaction takes
different forms.

First stage of interaction:

1) Yrto ato Takoe? (Instructor) — DT0 pyuka. (Student);

2) Kakotii ceronnst nenn? (Instructor) — Cerogns natHuia. (Student);

3) K10 310? (Instructor) — Dro dasun. (Student);

4) Yro at0 Takoe? (Instructor) — DT1o okHo. (Student).

The second stage of the interaction is to allow students to answer the questions in the
English language. The responses must be: 1) It is a pen, 2) Today is Friday, 3) This is
David, 4) It is a window.

At third stage of interaction, simple English phrases and sentences are spoken and
students respond in the Russian language.

1. This is my friend. His name is Kofi. — ®To moii apyr. Ero 3oByT Kodmn.

2. This is my girlfriend. Her name is Janet. — D10 Mos1 moapyra. E€ 3oByT 2KaHeT.

3. ¥V meHs kpacHbIlt Kapangain. — I have a red pencil.

4. Is Kwame a student? No, he is not a student, he is a medical doctor. — KBame cTy-
neHT? Het, oH He cTymeHT, OH Bpad.

5. Is it your book? No, it is not. — DT1o TBOsI KHMTa? HeT, He Mosl.

The results of the interaction. Out of the 42 students, 30 students responded correctly
in the Russian language, with regards to the first stage of interaction. Seven students
responded correctly in Russian except that the pronunciation was not standard. This was
detected after a one-to-one interaction. Five students performed averagely in the response.
They were slow and lacked confidence. The lack of confidence explains that their
knowledge in basic Russian is lower than the rest of the class. They got the response wrong
and the pronunciation was far removed from the Russian intonation.

With regards to the second stage of interaction, thirty-seven students responded
correctly in the English language except for the five students. At the third stage of
interaction, twenty students got all the answers correctly in the Russian language. 13 of
the students got three of the answers correctly, four students got two of the answers
correctly, one student got one of the questions correctly and four students got none of
them correctly.

This exercise gave three defining characteristics of the students. Very good students,
good students, average students and below average students in terms of the acquisition
of the Russian language at the basic and the early intermediate levels.

Level 200 students are considered intermediate. Nevertheless, some students at this
level still lack basic understanding of simple expressions in the Russian language. The
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lack of understanding of the basic expressions leads to poor communication and inability
to translate into the receptor language, which is the English language.

At the stage of interaction, attention was paid to the students’ immediate environment
to conform to Goldberg’s “principle of sieve encoding hypothesis” [6]. She opines that
synthetic and morphological patterns displayed in sentences are not abstract that springs
from some mysterious principle, they should rather be seen as meaningful patterns that
stem from general human interaction, experience and communicative needs. Students
have an idea of the Russian language. The instructor who interacts with the students,
presuming that the students have a mental picture of what the speaker presents for their
responses and reaction, has the duty to draw the students’ attention.

Conclusion. Translation becomes a vital component in the teaching and learning of
any foreign language. The introduction of translation skills to level 200 students of Russian
is an imperative within the framework of foreign language teaching with special reference
to Russian.

The teacher and student centered approaches are employed to produce acceptable
and genuine results. Students are led through the introduction process in stages to help
them grasp the concept of translation and to develop the skills systematically.
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dOPMUPOBAHUE HABbIKOB NEPEBOAA Y CTYAEHTOB
CO CPEAHUM YPOBHEM BJIALEHUSAA PYCCKUM A13bIKOM:
AHAJIN3 OMNbITA YHUBEPCUTETA r'AHbI

Anoepr AnTBu-boacunako

Kadenpa coBpeMeHHBIX SI3bIKOB
Yuausepcuret [aHbI
P.O. Box LG 207, Legon, Ghana

B cTaThe paccMaTpuBarOTCsl HaYalbHbIE 3Talbl (GOPMUPOBAHUSI OCHOBHBIX HABBIKOB TIepeBoa y
CTYyIEHTOB CO CPeIHUM YPOBHEM BJIaIeHUS pyCCKUM sI3bIKOM (ypoBeHb 200). 11 mocTrKeHusI LieIn
TIPUMEHSIETCS «yIUTEIb—YYSHUK»-OPUEHTUPOBAHHBIM MOIXO M OCHOBBI TEOPUU SKBUBAJIEHTHOCTH.
Ienbio paboTHI SIBJISIETCS MTOBHIIIICHUE YPOBHS BIAACHUS I3bIKOM OMTHOBPEMEHHO ¢ (hOPMHUPOBAHU-
€M HaBBbIKOB TIepeBO/ia y CTYACHTOB CpeaHero ypoBHs (intermediate), M3yJarolux pycCKuii s3bIK B
yHUBepcuTeTe [aHBbI.

WccnenoBaHue OpraHM30BaHO Tak, YTOObI c(hOPMUPOBATH Y CTYIEHTOB OCHOBHBIE HABBIKU TIEpe-
Boma. OCHOBHas LIeJIb — Pa3BUTHE ABYSI3bIYHOM KOMIIETEHIINH, TIPEXKIIE BCETO, Ha yPOBHE NMMChbMEH-
HOTO, a 3aTeM U YCTHOTO nepeBoaa. PaccMoTpeHbl OCHOBHBIE HABBIKM, O€3 OBJIaZICHUSI KOTOPHIMU
HEBO3MOXHO MPUCTYIIATh K OOYYEHUIO TIepEBOIY.

OCHOBHBIE MCCJIEIOBATEIbLCKYE 3ada4M: 1) pacCMOTPETh HavyaJlbHbIE 3Tarbl (hOPMUPOBAHUST U
Pa3BUTHS HABBIKOB ITEPEBOJIA Y CTYIEHTOB CO CPEIHUM YPOBHEM BJIAICHUSI PYCCKUM SI3BIKOM; 2) OTIpe-
JIeJIUTh OCHOBHBIE SI3bIKOBbIE HABBIKU, HEOOXOMUMBIE ISl TOTO, YTOOBI BBITTOJIHUTD MPAaBUJIbHBII
repeBom; 3) moaoopaTh I36IKOBOM MaTepral, CBI3aHHBIN C peaJlbHOM CTYIEHUYECKOM KU3HbBIO, IS
obJierueHus mpoiiecca GopMUPOBaHUST HABBIKOB NIEpeBO/Ia.

Ha ocHoBe or1bITa (hOpMUPOBaHUS OCHOBHBIX HABBIKOB TIEPEBOA Y CTYAEHTOB CPEAHETO YPOBHS
BJIaJICHUSI PYCCKUM SI3bIKOM, O0yJaroluxcst B YHuBepcurete [aHbl, caeaaH BBIBOI O TOM, YTO UC-
TOJIb30BAHUE «YUUTEIb—YUEHUK»-OPUEHTUPOBAHHOTO MOAX0A MTO3BOJISIET TTOJYIUTh TpUEeMIIeMble
pE3yJIbTaThl.

Kimouesbie ciioBa: (hopMupoBaHue, IepeBol, HaBbIKU, ypoBeHb 200 (cpeaHUii ypoBeHb), CTyIeH-
Thl, PYCCKUM S3bIK, AHTJIUHACKUM S3bIK, METO.L
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