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Key words: content and language integrated learning (CLIL), vocational training, speaking skills,
speaking activity, levels of foreign language acquisition, communicative competence.

Content and language integrated learning (CLIL) approach is widely used in teach-
ing practice at non-linguistic higher educational institutions and is much supported by the
European Commission. This approach is focused on studying the main subjects in a for-
eign language learnt by the students. Consequently learning a foreign language in a non-
linguistic higher educational institution implies a real-life setting which includes the situa-
tions closely connected with the students’ professional interests [5].

Federal state educational standards of higher education points out that BA
graduates must have a number of generic and professional competences, and as far as
a foreign language is concerned they must have sufficient skills to communicate in a
professional domain in a foreign language [9]. This communication can occur both
orally and in a written form and naturally all the skills should be developed system-
atically and regularly.

Professional communication as a process of interpersonal relations is exercised
as the following communicative needs of a specialist:

— realization of a collective professional activity;

— exchange of data, information, and research views;

— development of common strategy of interaction in the professional field etc.

All issues mentioned above are essential both for an individual and for a group
of specialists united on the basis of their profession. Professional communication is
realized in professional setting due to the communicative function of the language.

Educators and researchers emphasize that the goal of a foreign language teaching
in non-linguistic faculties and universities is to develop communicative skills that will
assist graduates to realize professional contacts in a foreign language in different
situations both in Russian and in English.

Besides learning English in the frames of CLIL this approach helps students to
develop the specific way of thinking and to be ready to perform their professional du-
ties and responsibilities.
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Professional duties and responsibilities of our students can include examination
and compiling some law papers, public speaking and arguments in competent authori-
ties both in Russian and in a foreign language. A lawyer deals with different legisla-
tion, interprets and clarifies laws, explains somebody’s rights and duties, proves his
point of view, debates with his opponents. Moreover graduates of a higher educational in-
stitution in the domain of law should always work in accordance with law; be aware of
legislation, its regulations and statutes; run, control and assess his/her professional activ-
ity and its outcomes, realize the importance of regular professional self-development; be
ready to get new information; respect moral and cultural values as well as opinions of
other people; be hardworking and responsible; reserved and decisive [2].

In the course of professional communication and translation training students try
to develop everything mentioned above in course of foreign language sessions and
consequently improve not only foreign language skills but special skills as well.

The experience of Foreign Languages Department of the Faculty of Law Peo-
ples’ Friendship University of Russia (PFUR) shows that BA students succeed in par-
ticipating in international conferences and moots, submitting research papers in Eng-
lish, interpreting traineeships etc. To reach the goal of each activity mentioned above
students should take into account the adequate vocabulary items and grammar struc-
tures. Speaking about special component of the activity the emphasis is made on the
transfer of theoretical special knowledge into the area of the practical solution of a
task, and afterwards the transfer of the skills developed from one situation into an-
other; and afterward further transfer of data from the particular situation into a general
pattern. Here the correlation of the special subject from the core curriculum of the
learners and their personal experience occurs.

Analyzing the close connection of language and special vocational training in the
frames of CLIL in a non-linguistic higher educational institution we agree with the
statement that the quality of language education depends on the quality of vocational
education [8]. The opposite contention can also be considered as valid and essential,
inter alia the quality of vocational education depends on the quality of language edu-
cation. Consequently to enhance special competences of lawyers-to-be language skills
and communicative competences of the students should be constantly cultivated. For
this purpose definite tasks and assignments developing both foreign language skills
and special vocational skills should be designed and realized in teaching practice.

The issue of CLIL and foreign language teaching integration is immense; it can
be examined from various points of view in teaching listening, speaking, reading,
writing etc. This paper shows some aspects of BA students’ teaching speaking skills.
Discussing some issues of different laws and legislations in a foreign language law-
yers-to-be improve their knowledge, skills and know-how of their profession. "They
also develop their foreign language speaking skills.

CLIL approach can be integrated into teaching practice from the very beginning
of vocational training at University. We suppose that this integration can be success-
ful if the students’ language acquisition level is B-1or higher according to the Com-
mon European References. At this level learners «can understand the main points of
clear standard input on familiar matters regularly encountered in work... etc..., can
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produce simple connected text on topics which are familiar or of personal interest.
Can describe experiences and events ... and briefly give reasons and explanations for
opinions and plans» [6. P. 24].

Though the first year students do not have sufficient vocational knowledge and skills
but we can suppose that their interest in their profession will help to cope with this prob-
lem. Communicative and problem solving tasks, project making activity will enhance
learners’ foreign language speaking skills and their lawyer-to-be enthusiasm. The theo-
retical background of the communicative task application into teaching practice and the
examples of such assignments are provided by A. Atabekova and N. Belenkova [1].

The second and third year students have deeper knowledge in the domain of law
it gives greater opportunity to realize the CLIL approach into practice and develop the
pertinent speaking skills of the students.

Foreign educators and researchers in teaching English as a foreign language pay
much attention to the ways of how to improve students’ speaking skills. First of all
learners should know an appropriate number of vocabulary items, grammar patterns
and some expressive means (e.g. speed of the utterance) to support the debate and
participate in a discussion. It is especially crucial for lawyers-to-be to know and to
use certain phrases to clarify something, to highlight the key point of their discourse,
to show the structure of their thoughts. They should be able to reformulate and to re-
structure their wording in order to be understood better. For this purpose such expres-
sions might be used: the important thing to grasp is that...; to begin with/and fi-
nally...; what I am trying to say is that...; what I mean is...; the point I am trying to
make is that...; to put it another way [10]. Students should know these expressions
and must be taught how to use them in professional setting.

Success in speakers’ productivity also depends on their foreign language proc-
essing skills i.e. speakers must transform the information in their heads and put it in a
comprehensible form from the point of view of the language and the meaning. Lan-
guage processing involves word and phrase extraction from the speaker’s memory
and then the word and phrase assembly into the correct sequences. Foreign language
processing skills development is a matter of foreign language teaching and the corre-
sponding speaking activities should be included into the practice of foreign language
teaching. Rapid language processing also depends on the fact whether the students are
aware of the information they are speaking about.

Effective speaking implies effective listening and interacting with other participants.
Skillful speakers should be conscious and take into account other opponents’ feelings,
their linguistic skills and professional awareness of the subject. They should realize how
to take turns, allow others to do so and convey the meaning of the utterance even if some
misunderstanding occurs. Communication can be considered as effective if the informa-
tion sent is processed at the moment of its reception. Information processing depends
mostly on the speakers’ special knowledge of the topic discussed. Consequently language
and special content teaching and learning are integrated in practice [10].

The main conclusion to be drawn is the CLIL approach is very effective in teach-
ing foreign languages and developing professional skills of the students at a non-
linguistic higher educational institutions. This approach diversifies teaching tools and
forms of classroom teaching and learning and consequently increases learners’ moti-
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vation. The integration of foreign language teaching and professional skills develop-
ment should be further investigated and widely used in teaching practice.
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PA3BUTUE YMEHWUW B OBJIACTU TOBOPEHUA
Y CTYAEHTOB-BAKAJIABPOB NPU UHTETPUPOBAHHOM
JIMHIBO-NPEAMETHOM OBYYEHUU
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B cratbe MPEACTAaBIICHBI O6H1I/I€ IMOJIOXKCHHUS MHTCTPUPOBAHHOI'O JIMHI'BO-IIPEAMETHOT'O 06y‘{eHI/I$I

CTYyZICHTOB 0aKaJaBpOB B HEIMHTBHCTHYECKOM BBICIIEM y4eOHOM 3aBelneHuu. Mcciemyercs B3ammo-
CBSI3b Pa3BUTHSI MHOSA3ZBIUYHBIX M MPO(ecCHOHATBHBIX YMEHUH CTYAEeHTOB OakanaBpoB. PaccmaTpuBaroT-
Csl HEKOTOPBIE BOMPOCHI Npo(heCCHOHATBHON KOMMYHUKANUK B 001acTy mpasa. [IpuBoasTcs npuMeps
W3 NPAaKTUKU O0Yy4EHUs! CTYJIEHTOB OaKkajlaBpOB HHOCTPAaHHBIM S3bIKaM Ha IOpPUAMYECKOM (pakybTeTe.

KiroueBble cjIoBa: HHTEIPUPOBAHHOE JIMHTBO-IIPEAMETHOE 00y4eHue, mpodeccnoHaIpHOe 00pa-

30BaHHUC; YMCHUS B obmactu YCTHOﬁ peuu; 3aaaHus, HAIIPaBJICHHbIC HA Pa3BUTHUC yMeHI/Iﬁ yCTHOfI peau;
YPOBHH BJIaACHWUA NHOCTPAHHBIM SI3IKOM; KOMMYHHWKATHUBHASA KOMIICTCHIIUA.





