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Abstract. Problem statement. The effectiveness of linguistic, interpersonal, and intercultural 
communication depends not only on professionalism, but also on the emotional abilities of its partici- 
pants (communication skills, ability to react in unforeseen situations, determine the expectations and 
interests of others), and skills in using digital technologies. The study aimed at justifying the need to 
use multimedia stories in the training of specialists in the field of philology to develop their emotional 
intelligence. Methodology. Theoretical and methodological analysis and generalization of fundamen-
tal scientific works on the research problem, processing of test results, and the structure of multime-
dia stories are used. Experimental work was carried out on the basis of the Sochi Institute (Branch) of 
RUDN University. In the pedagogical experiment 54 bachelors were taking part, the direction of 
training is 45.03.01. Philology. Teaching philological disciplines. Multimedia storytelling was con-
sidered an innovative narrative practice based on the creation of emotional stories using digital tech-
nology. MS PowerPoint was used as a corresponding service. At the stage of diagnosing and as-
sessing the formation of emotional intelligence, the N. Hall test was applied. The method of 
statistical processing was the Pearson χ2 test. Results. The use of multimedia stories in the training of 
specialists in the field of philology and humanities is carried out as follows: studying the digital ser-
vice and its capabilities; concept development; collection and analysis of information; story creation 
and digital implementation; presentation and subsequent application in practice. With multimedia 
storytelling, philology students master the philosophy of dialogue between cultures, are aware of 
values (their own and others’), make moral choices, gain new social experiences, and design infor-
mation and communication activities. Statistically significant differences in the qualitative changes 
that occurred in the pedagogical system were determined. Conclusion. The use of multimedia stories 
contributes to the development of the emotional intelligence of philology students due to the social 
nature of interpersonal and intercultural activities, multi-layered and non-linear circulation, multimo-
dality, and support for an emotionally comfortable language atmosphere. The corresponding criteria 
for effectiveness are formulated: the presence of an idea (central element), the “mobility” of the main 
character, projection of the meaning of real life, structure, narrative style, etc. 
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Аннотация. Постановка проблемы. Эффективность языковой, межличностной и 
межкультурной коммуникации зависит не только от профессионализма, но и от эмоци-
ональных способностей ее участников (коммуникабельности, умений реагировать в не- 
предвиденных ситуациях, определять ожидания и интересы окружающих), навыков при-
менения цифровых технологий. Исследование направленно на обоснование необходимости 
использования мультимедийных историй в подготовке специалистов в области филологии 
для развития их эмоционального интеллекта. Методология. Применяются теоретико-
методологический анализ и обобщение фундаментальных научных работ по проблеме 
исследования, обработка результатов тестирования и структуры мультимедийных ис-
торий. Опытно-экспериментальная работа проводилась на базе Сочинского института 
(филиала) Российского университета дружбы народов имени Патриса Лумумбы. В пе-
дагогическом эксперименте приняли участие 54 бакалавра, направление подготовки – 
45.03.01. Филология. Преподавание филологических дисциплин. Мультимедийный стори-
теллинг рассматривался как инновационная повествовательная практика, в основе которой – 
создание эмоциональных историй средствами цифровой технологии. В качестве соот-
ветствующего сервиса использовался MS PowerPoint. На этапе диагностики и оценки 
сформированности эмоционального интеллекта применялся тест Н. Холла. Методом 
статистической обработки служил критерий χ2 Пирсона. Результаты. Использование 
мультимедийных историй в подготовке специалистов в области филологии и гумани-
тарного знания осуществляется следующим образом: изучение цифрового сервиса, его 
возможностей; разработка концепции; сбор и анализ информации; создание истории и 
реализация в цифровом формате; презентация и последующее применение на практике. 
При мультимедийном сторителлинге студенты-филологи осваивают философию диалога 
культур, осознают ценности (свои и чужие), осуществляют моральный выбор, получают 
новый социальный опыт, проектируют информационно-коммуникационную деятель-
ность. Определены статистически достоверные различия в качественных изменениях, 
произошедших в педагогической системе. Заключение. Применение мультимедийных 
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историй способствует развитию эмоционального интеллекта студентов-филологов за счет 
социального характера межличностной и межкультурной деятельности, многослойности и 
нелинейности обращения, мультимодальности, поддержки эмоционально комфортной 
языковой атмосферы. Сформулированы соответствующие критерии эффективности: 
наличие идеи (центрального элемента), «подвижность» главного героя, проецирование 
смысла действительной жизни, структура, стиль повествования и др. 
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Problem statement. The interest of the scientific and pedagogical commu-
nity in the development of personal emotional intelligence is increasing taking 
into account the following factors: 

1. Emotional intelligence is named by UNESCO as one of the skills that de-
termine a person’s success in the world of the future. 

2. Dramatic changes are taking place in the labor market. Requirements for 
the qualifications, professional and personal qualities of workers are increasing. 
A list of “Top 10 skills of 2015 and 2020” was presented at the World Economic 
Forum 2020 “Future of Jobs Report”. Among them, skills related to emotional 
intelligence are the ability to evaluate and make decisions, manage people, 
the ability to negotiate, and cooperation with other people, and emotional intelli-
gence in general. 

3. The priority of digital and emotional competencies is explained by the rele-
vance of the social adaptability of the individual and the effectiveness of activities. 
For example, comprehensive research by S. Kallou, M. Kalogiannakis, N. Zacha-
ris, A. Kikilia proves that electronic-digital mediation of social interaction pre-
vails in a digital society. Simultaneously with the mastery of digital technologies 
to quickly solve personal and professional problems, the human capital society 
requires the development of emotional intelligence for productive collaboration 
with others [1]. 

Language activity, according to the conclusions of T. Andrienko, N. Chu-
mak, and V. Genin, is characterized by a broad communicative orientation. This 
allows students to develop both professional and universal competencies, or so-
called “soft (social-communicative) skills” [2]. 

Moreover, the very procedure of learning a language (including a foreign 
one) is considered by a number of scientists as a tool for the development of 
a person’s emotional intelligence [3]. At the same time, the features of the imple-
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mentation of an individual’s emotional intelligence during communicative activi-
ties, according to the conclusions of N.I. Kolodina, are covered in the scientific 
literature mainly in the psychological, linguistic, and linguodidactic context. 

V.V. Grinshkun and E. Bidaibekov propose an approach to organizing 
communication based on artificial intelligence tools used to clarify the characte- 
ristics of reflection of participants in the educational process. The authors also 
compare the results of similar procedures [4]. At the same time, D. Goleman notes 
the important role of reflection in the development of emotional intelligence, 
which manifests itself in the management of abilities. 

S.Yu. Zalutskaya, and N.I. Nikonova formulate and substantiate the conclu-
sion that for the generation of visual learners, the information and computer com-
petence of the teacher is valuable [5]. However, “media literacy” also needs to be 
developed, like any other competence of a future teacher who is capable of creating 
a new product in the electronic environment, where the majority of modern teenagers 
carry out social communication. 

Working with text (in a Russian language and literature lesson, during foreign 
language activities) will be fruitful if the teacher can interest teenagers in a crea-
tive approach to processing and presenting information. If he can infect students 
with his love and passion for reading, he will become a role model, using, among 
other things, the living word of a professional and new multimedia technologies [6]. 

The development of components of emotional intelligence, according to 
the conclusions of B. Gopalakrishnan, S. Vijayakumar, helps not only to achieve 
the goals that language and literature teachers have, but also to make both the edu- 
cational process itself and each individual lesson more effective [7]. Undoubtedly, 
the introduction of elements of digital technology into teaching will require addi-
tional training for existing teachers and philology students. And, probably, a revi-
sion of methods and techniques. However, the result of such a transformation will 
meet the requirements of current educational standards and the needs of students. 

I. Khoutyz presents a study that substantiates that an effective method of 
linguodidactics is the method of teaching based on stories, through stories, or other- 
wise storytelling [8]. If previously it was used primarily for teaching young chil-
dren, it is now considered as universal. According to the author’s conclusions, sto-
rytelling is suitable for any student population, including adults, with different 
language levels [9]. 

Analysis of the above scientific works allows us to identify a problem asso-
ciated with the need for additional study of the development of emotional intelli-
gence among philology students in the practice of developing multimedia stories. 

The study aimed at substantiating the effectiveness of using multimedia sto-
ries in training philology students to develop their emotional intelligence. 

Methodology. To clarify the structure and features of the formation of emo-
tional intelligence of specialists in the field of philology and humanities, lan-
guage, interpersonal, and intercultural communication, a theoretical analysis and 
generalization of the scientific and methodological literature of domestic and fo- 
reign researchers was carried out. 

Comparative analysis was also used when choosing a tool for multimedia 
storytelling. Digital services, their functionality, and didactic potential in terms of 
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developing emotional intelligence (Google Slides, PowerPoint, Prezi, PIC LITS, 
PowToon, and others) were reviewed. Since the development program is only 
a tool for visualizing history, it was decided not to use a complex technical solu-
tion. Any story or narrative can be presented well even in a simple PowerPoint 
presentation. The main thing is to choose a beautiful and eye-catching template. 

Other advantages of this component of the Microsoft Office application suite 
are wide functionality, versatility, and widespread use. You can place virtually 
any type of digital object on each slide of the project you create. At the same time, 
creating them directly in the program or importing them from other software. 

Additional advantages of the product include cross-platform and the ability to 
access the Microsoft ecosystem – this makes it possible to edit a project from many 
different devices and collaborate on it. There is a huge library of slide templates and 
objects, a large selection of effects, and other templates, which greatly facilitates 
the search for ideas and the process of creating presentations. An informative help 
system helps you master the program and get answers to your questions. 

In identifying the factors influencing the quality of the use of multimedia 
storytelling for the formation of skills and abilities that form the basis of a per-
son’s emotional intelligence, experimental work was organized and carried out 
on the basis of the Sochi Institute (branch) of RUDN University. With the support 
of the Department of Russian Language and Methods of Teaching, Faculty of His-
tory and Philology, Center of Russian Language and Culture. 

54 bachelors in the field of study 45.03.01 Philology were involved in the 
research. Teaching philological disciplines. 

The program aims to ensure the formation of highly qualified specialists in 
the field of philology and humanities, linguistic, interpersonal, and intercultural 
communication, competitive in the educational services market. 

In total, the study involved 54 students, future specialists in the field of 
philology and humanities, language, interpersonal, and intercultural communica-
tion. The average age is 20 years (66% girls, 34% young people). 

Control and experimental groups were formed from all respondents. Each 
has 27 people. 

Comparative analysis was also used when choosing a methodology for as-
sessing the formation of skills and abilities that form the basis of the emotional 
intelligence of specialists in the field of philology (WLEIS test for the emotional 
intelligence model of J. Mayer, P. Salovey and D. Caruso, “EmIn” questionnaire 
by D.V. Lyusin, N. Hall test and others). It was the latter that was chosen to pro-
cess the results of the presented experimental work. The choice is justified by 
the fact that this technique is valid and opens the way to a reliable assessment of 
emotional intelligence in all participants in communication in the Russian lan-
guage and literature lesson (teenagers, students, and teachers). 

The technique is a questionnaire containing 30 situation questions. By ana-
lyzing the respondents’ answers, one can assess the level of development of emo-
tional awareness, managing one’s emotions, self-motivation, empathy, and recog-
nizing the emotions of other people. 

Pearson's χ2 criterion was used at the stage of statistical processing of the re-
search results. 
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Results and discussion. Returning to UNESCO's educational initiatives to 
save languages in the context of globalization, we note that experts use several 
parameters to assess the viability of a language: the total number of native speakers; 
percentage of people speaking the language; spheres of life in which language is 
used, etc. This is also pointed out by T.I. Sokolova, who analyzed the language 
policy of the Russian Federation [10]. According to her conclusions, the role of 
UNESCO in the framework of cooperation with the UN Alliance of Civilizations 
and the International University Network for Media and Information Literacy and 
Intercultural Dialogue is invaluable. They are actively expanding the field of ac-
tivity in the development of international cooperation, and the formation of multi-
lingual skills and skills in working in the digital environment. 

According to S. Nassim, today when teaching a language, it is necessary 
to use such methods of presenting information that will be effective means of buil- 
ding external and internal communications, conveying information to the audience 
by telling a touching, funny, sometimes instructive story with real or fictional 
characters [11]. 

Ateş considers storytelling as a technology for influencing people with dif-
ferent goals through texts presented in the form of fascinating stories [12]. 

V. Nair, M. Yunus define storytelling as the interactive art of using words 
and actions to identify elements and images of a story to awaken the listener ima- 
gination [13]. 

The spread of storytelling in a digital society (society of screen culture) is 
determined, according to I.N. Berleva, D.A. Belyaev, by two factors [14]: 

‒ moving away from the so-called “big narratives” (ideologies, teachings, 
treatises, etc.) and moving towards “small narratives”, small, private stories that 
evoke more confidence in the reader; 

‒ a return to syncretism and pre-rationality, facilitated by an increase in the 
number of new communication channels. Such channels contribute to the fact that 
the information consumer is immersed in the environment of the preliterate era, 
except a significant arsenal of possibilities for consuming information. 

F. Akdoğan clarifies the term “multimedia storytelling” as part of digital 
storytelling, which also includes cross-media and transmedia storytelling [15]. 
V. Nair and M. Yunus give digital storytelling the following definition: a method 
of electronic communication based on organizing multimedia content around one 
story [13]. M. Ateş understands it as a means of conveying one’s history through 
the use of multimedia tools [12]. 

S. Nassim explores digital storytelling as a creative process in which con-
ventional storytelling is combined with digital technologies, including a computer, 
video camera, and voice recorder [11]. The author also notes that by mastering 
a foreign language, a student expands not only his horizons but also the bounda-
ries of his worldview and attitude. Moreover, how he perceives the world and 
what he sees in it is always reflected in concepts based on his native language. 

It is also valuable, in our opinion, that students, at the same time, master ra-
tional techniques for studying foreign language culture and universal skills: working 
with various dictionaries, finding information on the Internet, and using electronic 
educational resources. The result may be the formation of a multicultural linguistic 
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personality in the process of emotionally comfortable communication in a multi-
media environment. 

At the same time, emotional intelligence, according to P. Salovey, J. Mayer, 
is “a person’s ability to track one’s own and others’ feelings and emotions, distin-
guish between them, and use this information in thinking and action.” 

The emotionally comfortable atmosphere of the language educational pro-
cess (including foreign language) – the immediate surrounding of its participant 
with a specific aura, the establishment of interpersonal relationships and contacts 
with partners, free access to information resources, and the voluntary nature of 
joint activities. 

The organization of an emotionally comfortable atmosphere of language activi-
ty is possible through changes in the goals and objectives of communicative activities 
and the introduction of new digital technologies and storytelling techniques. 

In the presented study, we will understand multimedia storytelling as an in-
novative narrative practice of creating emotional connections, based on the crea-
tion of multimodal stories and promoting the development of communication as 
well as digital skills. In the process of writing multimedia stories, the teacher re-
ceives additional opportunities to control the attention of students and place the 
necessary emotional accents. 

Next, we note the main objectives of the training program “Philology. 
Teaching philological disciplines”: 

‒ to ensure the training of a high-level professional, purposeful, organized, 
hardworking, responsible, tolerant, ready to continue education and engage in in-
novative activities based on mastering general cultural and professional compe-
tencies, an individual capable of navigating the complex realities of the modern 
world and independently making adequate decisions; 

‒ to provide training for a professional who has a culture of thinking, is ca-
pable of generalization, analysis, perception of information, setting goals, and 
choosing ways to achieve them; 

‒ to prepare a specialist who is distinguished by the desire for self-develop- 
ment, improving his qualifications and skills, the ability to critically evaluate his 
strengths and weaknesses, outline ways and choose means of developing advantages 
and eliminating disadvantages, the ability to work with information in global 
computer networks, knowledge of his rights and responsibilities as a citizen of 
your country. 

The important characteristics of the program are the creation of a digital edu- 
cational environment, the development, and updating of textbooks and teaching 
aids (including electronic ones) under the requirements of the educational standard, 
and ensuring the development of an electronic library and access to Russian and 
world information resources. 

The program is implemented with elements of e-learning and distance learn-
ing technologies. E-learning and distance learning technologies used in teaching 
disabled people and persons with limited health capabilities (hereinafter referred 
to as disabled people and persons with disabilities) must provide for the possibil-
ity of receiving and transmitting information in forms accessible to them. The im-
plementation language is Russian. 
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The program is adapted for training disabled people and people with limited 
health capabilities. 

The main goal of the experimental work was to test the effectiveness of using 
multimedia stories in training philology students to develop their emotional intel-
ligence. 

At the preparatory stage, the authors of the study conducted a comparative 
analysis of digital services, their capabilities, and potential in terms of developing 
emotional intelligence (Google Slides, PowerPoint, Prezi, PIC LITS, PowToon, 
and others). 

So, the key features of MS PowerPoint 2023 for creating digital stories: 
‒ use of artificial intelligence to improve slide layouts; 
‒ support for multimodality, i.e. simultaneous use of text, image, sound, and 

video; 
‒ introduction of new analytics and accessibility tools to control the quality 

of presentations; 
‒ integration with web services; 
‒ support for teamwork: tracking changes and comments, sharing presenta-

tions; 
‒ integration with video: adding a frame from a video to a presentation, adding 

audio tracks, trimming video files without using third-party programs, etc.; 
‒ improved animations and transitions; 
‒ the use of a “cornerstone” to indicate the main ideas of the story. 
Methods for assessing the formation of emotional intelligence were also ana- 

lyzed: “EQ-i” by R. Bar-On, questionnaire by N. Schutte, the WLEIS test for 
the model of emotional intelligence by J. Mayer, P. Salovey, and D. Caruso, ques-
tionnaire “EmIn” by D.V. Lyusina, M.A. Manoilova’s method, N. Hall’s test. 
As noted earlier, it was the N. Hall test that was chosen as the main method for 
testing the effectiveness of the proposed work system. 

Next, testing was carried out according to the conditions of N. Hall’s method. 
Participants were given a list of statements. Next to each statement, they wrote 
down a number based on agreement/disagreement on its content (from “–3” 
to “+3”): completely disagree (“–3”); mostly disagree (“–2”); somewhat disagree 
(“–1”); I somewhat agree (“+1”); mostly agree (“+2”); I completely agree (“+3”). 

The test results allow you to assess the level of: 
1. Emotional intelligence for each component separately: emotional aware-

ness; managing your emotions; self-motivation; empathy; and the ability to influ-
ence the emotional state of other people. 

2. Emotional intelligence in total (for all components): 70 or more – “high” 
level; 40–69 – “average”; 39 or less – “low”. 

Level “High” – a participant in linguistic, interpersonal, and intercultural 
communication is aware and understands emotions (both his own and others), and 
controls them voluntarily. Constantly replenishes its vocabulary of emotions. Able 
to empathize with the current emotional state of the partner (interlocutor), ready to 
provide support. Including influencing the emotional state with the help of infor-
mation resources and technical means. 
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Level “Average” – a participant in linguistic, interpersonal, and intercultural 
communication quite often recognizes and understands emotions (both his own 
and others) and, in most cases, successfully manages them. When necessary, 
he replenishes his vocabulary of emotions. Able to empathize with the current 
emotional state of the partner (interlocutor) but is not always ready to provide 
support. Knows and uses information resources and technical means to influence 
the emotional state of collaboration participants. 

Level “Low” – a participant in linguistic, interpersonal, and intercultural 
communication, in most cases does not realize or understand his own and others’ 
emotions. He doesn't know how to manage them. He replenishes his vocabulary of 
emotions very rarely. He does not always “read” a person’s state by facial expres-
sions, words, and gestures. Makes mistakes when using information resources and 
technical means to influence the emotional state of others. 

Based on the testing materials, control (27 respondents) and experimental 
(27 respondents) groups were formed. 

Philology students of both groups, within the framework of the discipline 
“Informatics”, studied the sections: “Information, computer science, information 
processes, and technologies”, “Structure of information science, information techno- 
logies”, “Technical means of implementing information processes”, “Functional 
organization of a personal computer”, “System and application software”, “Com-
puter networks. Fundamentals and methods of information security”, etc. 

Next, in the computer science classes, students from the experimental group 
studied the key concepts and principles of multimedia storytelling and digital ser-
vices for its implementation. 

Let us describe the basic principles of multimedia storytelling that they ad-
hered to: 

1. The story should be short and memorable. Long, convoluted stories with 
many sudden twists and turns can be confusing even if you play them for fun. 
In the learning process, you shouldn’t even get close to this. This can mislead 
the listener and discourage them from delving into the essence of what is happening. 

2. The story needs to be told in informal, accessible language. No matter 
how valued complex words and their various derivatives and phrases are among 
the scientific community, they can only scare students away. 

3. Trust in the narrator. This is the foundation of any dialogue. Without trust, 
there is no proper understanding of the story by the listener, as well as the estab-
lishment of strong connections between the facts presented by the storyteller and 
their reliability. 

4. A story without moralizing. Students can provoke rebellion that will 
block all possible positive contributions from storytelling. 

5. The plot should not be boring. The story should capture the imagination 
and keep you on your toes. 

6. It is important to “make a point.” History must have completeness. 
The story must not be allowed to raise questions after its completion, such as: “What 
was that? What was all the talk about? What did the author mean? What next?” 

An example of a story that participants in the experimental group developed 
during classes under the guidance of the course facilitator: “The hero (heroine) is 



Nimatulaev M.M. et al. RUDN Journal of Informatization in Education. 2024;21(1):21–34 
 

 

30                    EVOLUTION OF TEACHING AND LEARNING THROUGH TECHNOLOGY 

returning home from school alone when he sees a robot just standing in the middle 
of the street. At first, he/she is scared. Then there are “Getting Acquainted”, “Walk 
Around the City”, “Meeting with Family”, “Reading Books”, “Registration for 
the Interactive Robot Festival”, and “See You Soon!”. 

Here is a version of one of the plot developments in the “Getting Acquainted” 
block” “I walked up to him and said: ‘Hello.’ He turned his head towards me 
and replied, ‘Hello, man.’ I was shocked. I've never talked to a robot before. 
We talked a little and I found out that his name is R0b0t. I asked why he was 
standing on the street, and he replied that he was waiting for his human friend. 
I said I didn't have any robot friends, but I could be his friend. R0b0t replied that 
he would like that. Since then, R0b0t and I have become best friends. I'm no longer 
afraid of artificial intelligence – a robot can be as good a friend as anyone else.” 

In the “Registration for the interactive robot festival” block, experiment par-
ticipants work with the rules of netiquette and information security. A scenario for 
the approximate distribution of blocks is presented in Figure. 

 

 
 

Multimedia story script 
 
Source: created by Magomedkhan M. Nimatulaev, Svetlana Yu. Novoselova, Narine M. Smerechinskaya, 

Oksana V. Shiryaeva-Shiring. 

 
Thus, in the practice of multimedia storytelling, philology students: 
– mastered the philosophy of dialogue of cultures; 
– were aware of their own and other people’s values; 
– made a moral choice; 
– gained new social experience and practice of virtual communication; 
– designed their own and others’ activities. 
However, students in the control group were not involved in the study of 

digital tools with multimedia storytelling capabilities and their subsequent use for 
designing an emotionally comfortable environment for linguistic, interpersonal, 
and intercultural communication. For example, within the framework of the discipline 
“Modern trends in methods of teaching the Russian language” they: used video 
recordings of lesson materials; conducted lessons online; selected information re-
sources for webinars and seminars; when quoting, it was necessary to indicate 
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links to sites; analyzed the capabilities of dictionaries, reference books, and ency-
clopedias for enhancing linguistic, interpersonal and intercultural communication. 

They also created computer-free mind maps and diagrams. For example, 
in the basic plan scheme for “The Quiet Don” (author M.A. Sholokhov), philo- 
logy students identified the main plot lines of the work, determined the dynamics 
of the historical line of the novel, and the line of the hero, built a system of images 
and composition of the text. They also analyzed ancient Cossack songs. 

Philology students from the experimental group within this discipline, for exam-
ple, developed a multimedia story about the moral choice of Grigory Melekhov. 

Philology students used the resulting stories in production and teaching 
practice. Moreover, as all participants in linguistic, interpersonal, and intercultural 
communication noted, the interpersonal aspect of emotional intelligence is formed 
most effectively in professional activities and communication. 

The results of assessing the level of development of emotional intelligence 
“before” and “after” the use of multimedia stories for future specialists in the field 
of philology and humanities, linguistic, interpersonal, and intercultural communi-
cation information are presented in Table. 

 
Dynamics of development of emotional intelligence among future specialists 

in the field of philology in the practice of developing multimedia stories 

Level of emotional 
intelligence 

development 

Groups 

Experimental group 
(27 future specialists) 

Control group 
(27 future specialists) 

Before 
the experiment 

After 
the experiment 

Before 
the experiment 

After 
the experiment 

Low 15 6 14 13 

Average 9 9 10 11 

High 3 12 3 3 

 
For α = 0.05, χ2crit is 5.991. It is determined that χ2observ.1 < χ2crit (0.087 < 5.991), 

and χ2observ.2 > χ2crit (8.179 > 5.991). Consequently, the shift towards increasing 
the level of emotional intelligence of future specialists in the field of philology 
and humanities, language, interpersonal, and intercultural communication in the ex-
perimental group can be considered non-random. 

Comparison of the method indicators for subgroups allowed us to draw 
the following conclusions: 

– “before” the experiment, the number of students (future specialists in 
the field of philology and humanities, language, interpersonal and intercultural 
communication) with a high level of emotional intelligence is much lower than 
“after”. They do not have the necessary skills and abilities related to understan- 
ding their own and others’ feelings/emotions, and the ability to control the state of 
another to harmonize it and relieve emotional tension. 

– the greatest increase (indicators after practicing multimedia stories) at the 
“high” level was recorded among philology students in the experimental group 
(by 9 people or 34% in the sample). 

These facts confirm the importance of using multimedia stories for the de-
velopment of the emotional intelligence of participants in linguistic, interpersonal, 
and intercultural communication. 
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The findings about the potential of using multimedia stories for philological 
education, providing a rich emotional background for the process of mastering 
language culture, confirm the results of the works of I. Khoutyz [8]. A significant 
result of the study is a description of the basic ideas of the approach, expanding 
the ideas of V. Nair, and M. Yunus about the influence of digital storytelling and 
foreign language education on the intellectual and creative abilities of students [13]. 

Conclusion. The results of the study made it possible to highlight the fol-
lowing positive aspects of the use of multimedia stories in the training of philo- 
logy students to develop their emotional intelligence: 

– a multimedia story can be embedded in any information resource and ac-
cessed repeatedly. At the same time, both the content of the story (plot, new cha- 
racters, plot lines) and the emotional background (new emotions, relationships, 
values) will be enriched; 

– sociality – a multimedia story can be viewed by a large number of students, 
commented on and assessed; 

– multimodality, i.e. the use of several modes (media) to create a single cul-
tural image (value system); 

– aesthetic education – development of accuracy, aesthetics of perception. 
The student has the opportunity to show creativity and individuality. 

The following criteria for the effectiveness of multimedia storytelling are 
formulated: 

1. The idea, the central element of every story. For the selected service, such 
a function was previously noted – “cornerstone”. The narrator’s task is to reflect 
the main idea in the digital environment during the narrative, demonstrating the idea 
from different angles. Then an understanding of the story comes to the listener. 

2. The story must retain its key messages across multiple retellings. 
3. The main character is the engine of the story. The hero doesn't always 

have to be likable, but he does have to be whole. The hero should not stand still. 
Action is needed, ideally aimed at solving the problem. Without the “develop-
ment” of the image (emotions), storytelling is unthinkable. 

4. Projection of the meaning of real life. Analogies and metaphors in the real 
world will help the listener identify universal problems and contradictions and 
find effective and unsuccessful ways to solve them. In the selected service, partici- 
pants used both built-in templates (“emoji”) and created their own images. 

5. Structure. Following the classic development of the plot: plot, description, 
climax and denouement – contributes to the competent development of the story. 

6. Logic and coherence of the narrative. Implemented through a sequence of 
slides in a multimedia story. The logical connection of all episodes of the story, 
the presence of descriptions and metaphors are important. This allows you to hold 
the audience's attention and keep them interested in the story. 

7. Narrative style (aesthetics, design). This criterion is responsible for creat-
ing the overall mood of the story. 

Other parameters that determine the effectiveness of using multimedia sto-
ries for the development of skills that form the basis of a person’s emotional intel-
ligence include: temperamental properties, characteristics of information pro-
cessing, range of reading interests, information literacy, development of digital 
skills, parenting and communication styles in the family. 
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The results obtained can be used to improve training programs in pedagogi-
cal, philological and cross-cultural disciplines at the Southern Federal University 
and partner universities. 
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