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Ucnonb3oBaHne nHctpymentos LMS Moodle
ansa dopmMmmpoBaHNa U pa3BUTUSA FPaMMaTUYECKOro HaBbIKa
npu 00y4eHUn MHOCTPaAHHOMY A3biKYy B HEI3bIKOBOM By3€
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AunHotauusi. [locmanoska npobnemsl. AHATM3UPYIOTCS MWHCTPpYMeHTHl «KHuray, «Jlek-
must», «Tect», «3amanne» LMS Moodle ans GopMupoBaHus U pa3BUTHS TPaMMaTHUECKOTO
HaBbIKa, a TAaKXKE PacCMaTPUBAETCA OMBIT pa3pabOTKU, CO3JaHMs U BHEAPEHHs B 00ydaromue
AJIEKTPOHHBIC KYPChl MHTEPAKTUBHBIX 33/IaHUI M YIPAKHEHUH M0 TpaMMATHKE IS CTYASHTOB
HESI3BIKOBOTO BYy3a. Memooonozcus. O603HaYeHBI 3Tanbl (POPMHUPOBAHUS M PA3BUTHSI TpaMMa-
TUYECKHUX HaBBIKOB. [IpoaHann3nMpoBaHbl MOTEHLIMATIbHBIE BO3MOXHOCTH MHCTPYMEHTOB «KHU-
ra», «Jlexuus», «3aganue», «Tect» LMS Moodle s co3nanus Ha ©X OCHOBE MHTEPAKTUB-
HBIX 3aJlaHU{ U yNpaKHEHUH 1o rpamMmatuke. Pe3yremamul. IlpuBeneHsl NpUMepsl U JaHbl
moapoOHBIE OMUCAHUS OHJIANH-3aJaHIi W YIIPAKHEHUH Pa3IMIHBIX THIIOB — UMHTAIIHOHHBIX,
TpaHCc(HOPMAIIIOHHBIX, TIOJCTAHOBOYHBIX, (POPMHUPYIOIIMX I'paMMaTUYECKU HaBBIK OOydae-
MBIX. JleTanbHO MOKa3aHbl AITOPUTMBI BHEAPEHHUS WHTEPAKTUBHBIX 33JaHUN U YIPaKHEHHUH
B 2JIEKTPOHHBIN KypcC MOCPEACTBOM MHCTpYMEHTOB «Kuuray, «Jlekuusy», «3ananue», «Tect».
Baxnouenue. Cnenan BbIBOJI 00 3()(EKTUBHOCTH HMCIIOIH30BAHUSI TPAMMATHYECKUX OHJIAWH-
3a/laHuil ¥ yNpaKHEHU, CO3JaHHbIX IIpU IOMOIIU UHCTpyMEHTOB «KHuray, «Jlexnus», «3a-
nanue», «Tect» LMS Moodle mns popMupoBaHus W pa3BUTHS TPaMMaTHIECKOTO HaBBIKA Y
CTYJCHTOB HEA3BIKOBBIX BY30B.

KnrodeBble cj10Ba: COBPEMEHHBIC TEXHUKH, 00yUEHHE HHOCTPAHHBIM SI3BIKAM, HHCTPY-
MenTapuit LMS Moodle, Kuaura, Jlekuus, 3ananue, Tect, hopMupoBanue, pa3BuTHe, rpaM-
MaTHYECKHUI HABBIK

Hctopus ctatbu: noctynuia B pegakuuto 10 asrycra 2022 r.; nopaboTana nocine pe-
neH3upoBanus 16 centsOpst 2022 r.; npuHaTa K myonukarmu 20 oktsaops 2021 r.

Jast murupoBanusi: Khudolei N.V. LMS Moodle tools to form and develop grammar
skills when teaching a foreign language at a non-linguistic higher education institution //
Bectauk Poccuiickoro yHuBepcutera aApy»Obl HapoaoB. Cepus: MudopmaTuzamnust o6paso-
Bauust. 2023. T. 20. Ne 1. C. 104-119. http://doi.org/10.22363/2312-8631-2023-20-1-104-119

Problem statement. Knowledge of the grammar rules — the grammatical
structure of foreign language, the patterns to construct correct meaningful speech
segments in this language — is necessary when learning a foreign language. How-
ever, knowledge of grammar rules only does not guarantee either the grammati-
cally correct formation of statements in a foreign language or an adequate under-
standing of the interlocutor during foreign language communication. Awareness
of the meaning of a certain grammatical phenomenon is the initial stage in master-
ing the skill of its use or understanding. The more originality in the meaning of
a foreign grammatical phenomenon in comparison with the law of the native lan-
guage, which is identical in function, the more efforts will be required to form
the corresponding phenomenon in a foreign language. One of the important tasks
of a foreign language teacher is the formation of the skill to correlate a communi-
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cative task with a certain grammar structure. It is very important that the gram-
matical stereotype, which requires awareness of the communicative intention,
as well as the subject of thought, and the conditions of the communicative situa-
tion, is instantly actualized in the speaker’s mind.

Various aspects of the formation and development of grammar skills are
considered in many studies. E. Komleva et al. give a comprehensive description
of innovative methods of teaching English grammar in terms of communicative
functions taking into account the pragmatic aspect [1]. Functional approach in
teaching English grammar to the University students is considered by M.A. Ab-
dullaeva [2]. R.I. Kuryaeva describes the optimum way of teaching grammar —
the study of its grammar while consolidating all the grammatical nuances in col-
loquial speech [3]. N.O. Shpak et al. consider the problems of teaching students
English grammar based on their native language [4].

The formation of the correct grammatical stereotype is facilitated by the im-
plementation of a large number of substitution, transformation, imitation, and
translation exercises. These various exercises can be performed by students both
in the classroom and independently (self-directed learning of students). The intro-
duction of LMS Moodle into the educational process of universities allows a for-
eign language teacher to conduct interactive work to form and develop grammar
skills in students of non-linguistic universities, to introduce new types of work
to make this process more efficient, and meet up-to-date learning requirements.
I.I. Volskaya et al. describe the use of information and communication techno-
logies in teaching foreign languages [5]. N.V. Belozertseva et al. take into account
monitoring and evaluation procedure with LMS Moodle [6]. S. Karpenko et al. [7]
and L.L. Khoroshko et al. [8] describe the creation of an electronic testing sys-
tem in smart training based on LMS Moodle. E. Kasieva studies the problems
of teaching English using interactive technologies [9]. The motivation for lear-
ning English grammar by means of LMS Moodle is written by V.Kh. Zabirova
et al. [10] Some points to use LMS Moodle to teach the foreign language gram-
mar are considered by N.V. Khudolei [11].

Online formation and development of students’ grammar skills can be car-
ried out in addition to classroom activities. N.V. Devdariani et al. recommend
the use of online simulators for teaching the foreign language grammar [12].
The principles of creating interactive foreign language educational content to be used in
distance learning are substantiated by V.G. Karavaeva [13] and L.S. Mintii et al. [14].
The aim of the study is to introduce foreign language teachers to the LMS Moodle
tools that are most suitable to form and develop students’ grammar skills, as well
as to show the methods of using the Moodle tools, and to demonstrate some ex-
amples of grammar exercises and tasks that can be created and implemented by
means of LMS Moodle.

Methodology. Teaching the foreign language grammar is an integral part of
the teacher’s work with students. The formation of grammar skills should be car-
ried out in stages. There are four stages in the formation of grammar skills: 1) in-
troduction and primary study; 2) training; 3) control of grammar skills; 4) the use
of grammar structures in speech [15, p. 29].

The purpose of the introduction and primary study stage is to create an indica-
tive basis for grammatical action to be able to subsequently form a skill in various
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communicative situations. At this stage, the teacher needs to explain to students
the meaning, formation, and use of the grammar structure, as well as to ensure
control of its understanding by students, and its primary study. New grammatical
material can be introduced and carried out both under the teacher’s guidance in
the classroom, and independently (or remotely). At this stage, it is advisable
for the teacher to adhere to sequential actions: 1) Give a general presentation why
the new grammar structure is used, and how it functions (e.g.: Today we will learn
what to say if...); 2) visually create and present learning and speech functional
situations typical of a new grammatical structure; 3) ensure control of students’
understanding the meaning of the new grammar structure, and its correct use;
4) clearly formulate the grammar rule; 5) analyze the grammar structure using
some introductory exercises.

The purpose of the training stage is to develop the grammar skills in stu-
dents. The development of grammar skills implies a relatively accurate reproduc-
tion of the grammar structure both in typical and in variable speech situations.
To develop grammatical skills, imitation, substitution, and transformation exer-
cises are used.

The control of grammar skills can be carried out in speech activities while
listening, speaking, reading, or writing, and by means of special control exer-
cises [15, p. 43]. Grammar skills can be controlled orally and in writing; gram-
mar control can be carried out both under the teacher’s guidance and using
LMS Moodle.

New grammar structures should be activated in students’ speech without
any prompts in accordance with speech circumstances. To do this, the teacher can
use different materials, and a system of various exercises using texts, monologues,
dialogues, sound and video files, etc.

Traditionally, these kinds of work are done in the classroom using a teaching
board, as well as textbooks, student workbooks, handouts, and sound recordings,
video films, etc. However, the LMS Moodle toolkit can successfully replace them.
Using LMS Moodle tools, the teacher can effectively form and develop students’
grammatical skills, and carry out various kinds of work with different types of
exercises. It is important for the teacher to correctly identify and choose the most
effective LMS Moodle tools suitable for various stages of the grammar skills for-
mation and development. To be more exact, “Book” and “Lesson” are considered
the most effective tools at the stage of introduction and primary study of grammar
materials. “Quiz” is best used at the stage of training, as well as to control gram-
mar materials. “Assignment” is best suited for use at the stage to apply grammar
structures in speech. The teacher also needs to be able to properly configure these
tools so that they bring maximum results to students.

Besides, the teacher needs to decide on the types of tasks — introductory,
training, or control — and, taking them into account, adequately set up a points
system for completed tasks, set the number of attempts or time allotted for exer-
cises, think over a system of penalty points for incorrectly completed exercises,
and carefully consider the transitions between grammar materials and tasks, etc.
In addition, the teacher should select high-quality grammar materials: up-to-date
texts, explanations, tables, diagrams, images, sound and video files, etc., which
will be correctly uploaded to the e-learning courses.
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Results and discussion. We have analyzed and examined the LMS Moodle
tools “Book”, “Lesson”, “Quiz”, and “Assignment” to create various grammar
exercises based on them. Using these tools and exercises in practice proves their
effectiveness to form and develop grammar skills among students.

“Book™ is considered one of the most convenient LMS Moodle tools to
place both informational theoretical materials on any grammar points of a foreign
language, and a variety of exercises on certain grammar topics to develop gram-
mar skills. The “Book” is a multi-page online resource, similar to a real book,
containing chapters and subchapters. The “Book™ can include media files (sound
and video files), as well as voluminous textual information that the teacher can
divide into sections (chapters or pages). The “Book” can be used to display train-
ing materials for individual sections, or as an e-reference book.

It is obvious that mastering the theoretical grammar foundations is one of
the most difficult and time-consuming types of work for students when learning
a foreign language. Mastering grammar rules requires not only theoretical,
but also practical work with them using numerous exercises and training activi-
ties. Usually, the study of grammar requires students to use several sources of
information: a grammar book, a workbook/student’s book, a textbook, a sound
recording (disks or sound files). The “Book™ is able to replace these multiple
sources of information because it allows the teacher to create a single multi-
page book containing a lot of text information divided into sections, as well as
media files.

To set up “Book” in an e-course, the teacher should:

— turn the editing on, and choose “Book™;

— set the main parameters of the “Book” (the name of the “Book”, its appea-
rance — the table of contents of the “Book”, chapters and sub-chapters or pages);

— save and show.

Then proceed to fill in the “Book” with the relevant grammar materials:

— add a new chapter, add a subchapter;

— download grammar materials;

— save changes, finish editing.

The students can look through the “Book™ pages, or subchapters, using
the table of contents or the transition buttons “Previous” or “Next”. Students
can leave the “Book” by clicking the “Exit Book™” button. When studying fo-
reign grammar, it is more expedient for the teacher to place the main theoretical
material in the chapters of the “Book”, and in the subchapters it is more conve-
nient to place examples of the grammar in use by means of various tasks, exer-
cises, and texts.

The table of contents of the online “Book” is presented as hyperlinks to
the specific grammar topics (presented as chapters and subchapters). Using the table
of contents students can easily navigate to the desired chapters or subchapters, and,
if necessary, return to them and re-learn poorly learned grammar materials. The teacher
can easily edit the “Book”, and make the necessary changes to its content at any
time. For example, the “Book™ can be supplemented with certain exercises or exam-
ples, sound files or video files, which is a great advantage of this tool.

Figure 1 shows the design of the online grammar “Book” in the “Foreign
Language” e-course prepared for non-linguistic bachelors in economics. The “Book”™
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is used by us at the stage of introduction and primary study of grammar material.
The table of contents shows that the theoretical and practical material is clearly
structured, as it is divided into chapters. The first three chapters present separate
theoretical points (e.g.: Present Continuous Tense, Past Continuous Tense, Future
Continuous Tense), the next four chapters provide practical material in the form
of a variety of introductory exercises on these grammar topics.

Table of contents

The Continuous group of tenses

Next: 2. Past Continuous »

1. Present Continuous Tense

YteepxaeHve
Byaer nopnexaLige, wa BTOS0N - Cazyence. Ckazyence 8 Present
. 03TOMY Hav me0Sxoa/ ero Gopus: om, 5, are. Y oG

Kax 1t 8 10BoM 3=rAAckom N,
ocroBworo rarona. To be e P

lam+tnaron-ing  HelS

WelYoulThey ore+ rnaron-ing
Ve ore listening - Ml Crywaen

Jam singing - no - B manuygere

imming. - Ord Frasa T,

0 cBuieny npasvay v fofasn | NOUCKORAT HeBOTsLLIE TRARCEORUAI € IORETE~IEY 3TOT0 OKORHAHIR, HaNPINED

(2387252ae), Ol - dying (yvirpaTs)
( ying )
o

Figure1. A fragment of the e-“Book” containing grammar theory

The theoretical grammar materials are easy to understand as they are pre-
sented in the text-form.

In our e-courses for bachelors, we choose the way of presenting grammar
materials in the native language followed by examples given in a foreign lan-
guage, and their translation into the native language. This is done because bache-
lors of a non-linguistic university, as a rule, are of elementary or pre-intermediate
language proficiency levels, and a large amount of theoretical information in a fo-
reign language would make mastering grammar difficult for them. Grammar rules
given in the native language are much easier to understand and remember. There-
fore, for students with elementary, beginners, and pre-intermediate levels of lan-
guage proficiency, it is more expedient to provide theoretical grammar materials
in their native language so that students can correctly understand the meaning of
the grammar structure, its functional focus, as well as the features of its use.
In addition, students have the opportunity to compare the grammar structures of
their native and foreign languages. Intermediate, upper-intermediate, and advan-
ced language proficiency students can be given theoretical grammar materials in
a foreign language. The theory of grammar, provided in a foreign language, al-
lows students to be more fully immersed in the foreign language, which makes
mastering foreign grammar a more interesting process.

Exercises to work out theoretical grammar materials should be selected
by the teacher, taking into account the levels of students’ language competences.
The teacher needs to clearly understand that practical tasks in grammar should
correspond to the students’ language proficiency levels: unfamiliar vocabulary
should not distract students from the grammar structures being studied. Grammar
exercises should use modern language; they should be of various types so that stu-
dents can comprehensively work out the studied grammar structures.
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Figure 2 shows a fragment of the “Book” containing a practical task to train
the grammar construction “Present Continuous Tense”. This page of the “Book”
shows an example of a substitution exercise that we use during the development/
training stage of teaching grammar skills.

Table of contents

1.Part1
Grammar: Continuous Tenses 2.part2

3.Part3
<« Previous: 1. Part 1 Next: 3. Part 3 » 4.Part4

S.Part5

6. Exercises - Present
2. Part2 Simple / Present
Continuous
7. Exercises - Past Simple /
Past Continuous
8. Exercises - Future

Choose the correct forms of to be and the verb

1. The children ‘mh:laymg ~/in the house Simple / Future
2.The catis v \mdmg vJin the tree house. conics

3. Andy and Joe [are v [coming v]home.

4.1[am v/ sitting v| on the sofa.

5.0ur dog[is_ || v|on the floor.

6. Robert and Mar N v|e-mails.

7. They’i\ lieing  |to the radio

8 He| V\H lying >shcesfrom[heloafofbread

9.The sun |

10.Mymother[ v v | breakfast now.

Figure 2. A fragment of the e-“Book” containing a substitution grammar exercise

In this substitution exercise, students are asked to choose the correct forms
of auxiliary and semantic verbs from the drop-down menu list, and insert them
into sentences, according to the “Present Continuous Tense” grammar rule. This
exercise is intended for elementary and pre-intermediate language proficiency
students. Doing grammar substitution exercises helps students form grammar ste-
reotypes, and give them the necessary communicative flexibility, and it also
teaches them to recognize grammar phenomena. In general, substitution exercises
are aimed at developing both productive and receptive grammar skills in students.

In the “Book™ the teacher can use any free materials available on the Inter-
net, and adapt them in the e-course, taking into account the purpose and objectives
of the learning, as well as the levels of students’ language competences. The “Book”
can be used both in the classroom, and for students’ independent activities; be-
sides, is also convenient for distance learning.

“Lesson” can be used for self-directed learning of new grammar topics at
the stages of introduction and primary study of new grammar materials, using dif-
ferent sets of questions. “Lesson” allows the teacher to arrange grammar content
and practice exercises in an interesting and flexible way. The teacher can place
grammar materials linearly, i.e. in the form of sequential learning pages, but can
also create a more complex scheme that contains various paths and options for
the learner.

Grammar materials can be presented in various ways: text, tables, images,
educational videos. The teacher can use grammar materials that are freely avail-
able on the Internet. To arrange grammar materials, the teacher can make a system
of transitions from the main page to pages explaining certain grammar points.
There can be introductory “lessons” containing only reference grammar materials;
but it is more expedient to supplement “lessons” with training exercises, while
the grammar materials are worked out by students using “Multiple Choice”, “True-
false”, and “Essay” question types.
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The teacher can upload these training exercises both after each page of
the “Lesson”, and after its final page, when all grammar points have been studied
by students. The teacher needs to think over the system of transitions between
the “Lesson” pages, so that the correct answer allows the student to move on to
the next question, and if the answer is wrong, LMS Moodle would return the stu-
dent to the grammar section that was mastered poorly so that the student could re-
learn this grammar material. Also, the teacher should think over, and correctly set
up a system of grading points for passing the “Lesson” (e.g.: the score decreases
for incorrect answers or additional attempts to pass the “Lesson”).

We use “Lessons” with video and text grammar materials in our e-courses.
Figure 3 presents the start page of the “Conditionals Lesson” to show the system
of transitions to the subsequent “Lesson” pages — “Conditionals type 0, “Condi-
tionals type 17, “Conditionals type 27, “Conditionals type 3”7, “Mixed Condi-
tionals”. Each type of “Conditionals” is uploaded as a separate “Lesson” subsec-
tion. Students can study the grammar materials sequentially, moving from “Con-
ditionals type 0” to “Conditionals type 17, but, if necessary, they can immediately
review and study the “Mixed Conditionals” subsection. This is convenient, since
students can see all the “Lesson” contents at once, and they do not waste time
searching for the needed subsection or re-reading well known materials.

In addition, the figure shows the progress bar so that students can track
how many percent of the “Lesson” grammar materials has already been studied.
We usually perform the “Lesson” containing questions to check up the studied
grammar materials — “Check yourself”. The question section can be placed both
after each “Lesson” subsection, and after all the subsections studied: the button
“Check yourself” directs students to practical tasks and exercises of the “Lesson”.

Yenoshie 8 Jickom saike (Conditi 5 , 4TO BIO/IHEHNE V71 HE BBIMONHEHVIE ASTICTBYA 3ABHCHT OT YETO-M/B0. AHIMTCKNE YCIOBHBIE MIPEANOXEHIR 1CTOTb3}H0TCA A7 ONVICEHHA OCYLLECTSHVBX W7H
HEOC/LUECTBIMSIX CHTYALM. OCYLLECTEVINI@ YCTOBHSIR MPEATOXEH)A OMMCHBAIOT OCYLIECTBVMbIE, PEaNsHAIE XHIHEHHLE CHTYALMN. HEOCYILECTBINEE YTIOBHEE MDEATOXEH/R OTUCHIZAI0T, COOTBETCTBEHHO, HEPEATbHIE, HEEOIMOXHLE,
8006paXzeuble CUTyaLYM.

5 CBLiew Cryuae YCrOBHOE MPRATCKEHHE MOKHO BLIPAINTI CEAyIOLIVM OEPaZoM:
€CnuA / KOTAA HexDe yo0aue BwnosHUMCS, To npoL0ddem orpedenesusil pexyremom

Ta YCTs YCTORHOTO MIPBATIOXEHIR, T8 BEOATCS YCoBHe (e

1 €Cni / K0T a), OBINHO HaZIBIETCR MDEATOKEH/E-YCTOBHE, 3 HACTL, T1e OMMCHIZIETCH PeINILTAT, Ha3bIBAETCR MPEA/OXEHINe-DeZyNeTaT.

B SHIUIACKOM R351K, B OTANMYE OT PYCCKOTO, YCTOBHEIE MIPEATOXEHIR BCEra Pa2SNAKTCA Ha HECKOMLKO TUMOR:

- ycrosHue
- yenosHsie 1y
Cywectayet gee ocHoaHsle
1. CyCrOBIEM B Hauane MpeaioxeHva:
Venosve ‘Pesym,mv
EcnwKoraa om ravg;,v]u,. OrC=0pH.
2..C pe3yNbTaTON 8 Hauarne NOEL/OXers:

Vecnosne  Pesynetar

Wevdltak [f/when they come.

M morcsopiecan/karza oxM mpAayT]

E 1L 1] [= 2L 3] [mees |

You have completed 33% of the lesson

Figure 3. Start page of the “Lesson” containing transitions to various grammar materials

Figure 4 shows the final “Lesson” page with the “Check yourself” button,
which is the transition to the controlling questions, while the “Back™ button can
transit students to the previous pages of the “Lesson” if necessary. To increase
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active interaction and control of understanding, we use in our “Lesson” various
question types — “Multiple choice”, “Short answer”, “Matching”, “Essay”, etc.
Depending on the chosen answers, students can go to the next “Lesson” page
(in case the answer is correct), or return to the previous pages (if the answer is
wrong). Grades for the “Lesson” are stored in the e-gradebook. Our students note
the convenience of working with the “Lesson™: it is visual, informative, clearly
structured; it helps to make online self-control of new grammar material deve-
lopment; besides, the “Lesson” can be studied as many times as it is required.

To upload the “Lesson” to an e-course, the teacher needs to create its tem-
plate, which will then include the content of the “Lesson” with controlling ques-
tions. To make the template the teacher should:

— turn editing on — choose “Lesson”, give its name and description;

— set the “Lesson” parameters (Appearance — Progress bar (Yes) — display
ongoing score (Yes) — display menu (Yes) — slideshow (Yes) — use default feed-
back (Yes); Availability (if necessary: available from — deadline — time limit);
Flow control — allow student review (Yes) — maximum numbers of attempts — ac-
tion after correct answer (normal — follow lesson path); Grade (maximum grade));

— save and display.

If ... Simple Past ..., ... would have + npuyactie npoLeawWwero BpeMeHH ...
nwm
... would have + npudactne npoweAwero BpeMeHH .. if ... Simple Past ...

Hanpumep:

If 1 didn't love him, | wouldn't have married him.
Ecm 66r 52 He mobua ero, A Gbt He 8biLAa 3a HEro 3aMyX. (Ho A 106una €20, U NO3MOMY E6IULIA 30 HE20 3aMYC.)

If | were invited, | would have come.
Ecam 6br MeHs npu2aacunts, 2 66 npuwen. (Ho Mexs He npu2aacunu, nO3IMaMy 5 He nputen.)

laHHble NPEANOXEHUA ONWUCLIBIIOT Hepea/nbHble YC/I0BMA B HACTOALLIEM, U X BO3MOXHbIi (HO He OCyLLlECTBMMbII;I] pe3yneTat B Npownom:

If | were a good cook, | would have invited them to lunch.
Ec/m 66/ 2 XOpoWo 20masus, i Gbl npuzaacu nx Ha 0beq. (Ho A He yueio Xopowo Zomoaume, NO3MOMY 5 He MOZY NPU2AACUMb UX Ha abed.)

//‘/
[
back check yourself

You have completed 33% of the lesson
33%

Figure 4. Final page of the “Lesson” containing transitions to grammar exercises (“Check yourself”),
and to previous pages (“Back”)

After the “Lesson” template is made, the teacher needs to upload its content:
Add a content page — page title — page contents — description (‘“next” — transition) —
save page. By analogy, the other “Lesson” pages should be uploaded. After up-
loading all the pages, it is necessary to upload the pages with controlling questions:
Edit — Actions — Add a question page — Select a question type (“Multichoice”,
“Essay”, “Matching”, “Short answer”, “True-false”); follow the instructions to
create a definite question page — Save page. In the same way, the teacher creates
the required number of controlling pages, trying to correctly adjust the transitions
system.

“Quiz” allows the teacher to create tests consisting of questions of different
types: “Multiple choice”, “Matching”, “Short answer”, “True-false”, “Ordering”,
“Essay”, etc. The tests can have multiple attempts; test questions can be shuffled,
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and random questions can be selected from the question bank. Each test can have
its time limit if necessary. Each attempt is graded automatically, and the grade is
recorded in the grade book. The teacher can choose whether hints, feedback, and
correct answers are shown to students, and when they are shown. Tests can be
used at the stages of grammar skills training and control, as well as for students’
self-assessment.

The most commonly used “Quiz” question type is “Multiple Choice”, where
a single grammar question is followed by several possible answers, from which
students must choose the correct answer. But we also use in our e-courses some
other types of test questions for primary study, effective training, and careful
control of the grammar structures being studied: “Multi-essay”, “Drag-and-drop
matching”, “Kprime/Matrix”.

In “Kprime/Matrix”, several statements must be evaluated by the students
as “true” or “false”. This type of question is very similar to “True/False” question
type, but “Kprime/Matrix” allows the teacher to introduce multiple statements and
answers at the same time, unlike “True/False”, where only one statement and one
answer can be posted. Figure 5 shows an example of a “Kprime/Matrix” Quiz
grammar exercise that can be used with students at the stage of introduction and
primary study of grammar structures. In this exercise, students should find and
mark sentences containing grammatical errors as “false”, and sentences without
any errors should be marked as “true”. The question “Kprime/Matrix” is checked
automatically by LMS Moodle. After the completed exercise is sent for verifica-
tion, the student will see the result of his/her work because the correct answers
will be marked as v, and the incorrect ones — as *. The students can analyze their
results, and make corrections if necessary.

Question Mark the sentences as true or false:
3 True False
N No, tomorrow morning | will be busy. | will be playing football with my v v
) kids.
;ii?ueﬁc" Jane loves cakes and hates broccoli v X v
questio Oh, I'm glad to see you! | have been waiting for you all day! v X v
By the end of the next year, we will have produced two million tons of v I
soap.
| warned you many times but you didn't listen. x v %
| saw a lot in my life but this is unbelievable. x v %
When the rescue team found the lost tourists, they were living with no o v
food for two days.
| was listening to the lecturer carefully but understand nothing. x v X

Figure 5. An example of “Kprime/Matrix” Quiz exercise

To upload “Quiz” to e-course, it is firstly necessary to make the “Quiz”
template. When the template is ready, it can be filled in with the necessary con-
tent. To make the “Quiz” template, the teacher should:
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— turn on the editing, and choose “Quiz”;

— set the parameters for “Quiz” passing (the number of attempts, the time al-
lotted for the tasks, penalty points for incorrect answers, the deadlines for com-
pleting the tasks, a grade/number of points for completing the tasks, etc.);

— save the “Quiz” template.

All questions used in the “Quiz” are created and stored in the “Question
bank”. Therefore, the next step for the teacher is to move to the “Question bank”
to create the “Kprime/Matrix” question type. It should be done as follows:

— turn on the Quiz editing, and choose “Kprime/Matrix” from the “Question
bank”, give the name to the question;

— enter the text of the question (formulate the task for the test), set the score
for the correct answers, select the evaluation method (e.g.: Kprime 1/0 — each cor-
rect answer is evaluated);

— fill in the response matrix (fill in each field with the text of the question,
and indicate the correct and incorrect answers in the columns “True”/“False”);

— save changes.

Figure 6 shows a “Drag-and-Drop Matching” Quiz exercise. “Drag-and-Drop
Matching” is a variant of the “Matching” question type, in which the answer to each
question must be taken from a list of possible answers. The difference between
“Matching” and “Drag-and-Drop Matching” is that the latter question type allows
students to drag and drop answers to match sub-questions. We use the “Drag-and-
Drop Matching” to introduce substitution exercises into the course used at the stage
of training grammar skills (e.g.: when learning the English tenses). Figure 6 shows
an example of the substitution exercise, in which students should match the sen-
tences with the correct verb forms. When doing “Drag-and-Drop Matching” Quiz
exercises, the students have to choose the correct forms, and drag them into
the answer forms located next to each sentence. Our students note that doing sub-
stitution “Drag-and-Drop Matching” exercises help them carefully review gram-
mar materials, and automate the use of grammar structures in similar sentences.

Finish attempt ..

Question Match the sentences with correct verb forms:

attends ‘ bought
had done
have been ‘ L

have been ‘
ook K e
attends ‘

Jane her classes every day.

| already to Moscow, but |
haven't been to London yet

When | came home yesterday, my

son already his home had done is coming
exercises.

Yesterday Sally ______ anice 5 were passing
o bought

At 11 am. yesterday my children
their tests.

e

Figure 6. An example of “Drag-and-Drop Matching” Quiz exercise

To set up a “Drag-and-Drop Matching” question type, the teacher should:
— make the Quiz template;
— use the Question bank, and choose “Drag-and-Drop Matching”;
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— give the name of the question;

— set a score for the correct answer;

—mix questions and answers;

— set up the fields “Question 17 (enter the text of the question, file, etc.), and
“Answer 1” (enter the correct answer to the question);

— by analogy, set the fields “Question 2” — “Answer 2”, “Question 3” —
“Answer 3”, etc.;

— save changes.

Quiz navigation

[

Finish attempt ...

5

Question Correct the mistakes in the use of verb forms where necessary:

1.1am afraid my daughter has become

became a chocoholic.

Vv Flag question
Edit
question

2.There was atime when  (3te
she eat just a bar of
chocolate a day.

3.Butnowsheiswanting ~ (Wants
only chocolate.

Figure 7. A fragment of “Multi-Essay” Quiz exercise

Figure 7 shows an example of “Multi-essay” Quiz exercise used in our
e-“Foreign language” course. In general, “Multi-essay” is considered to be a ma-
nually graded question type that requires students to write multiple essays. We use
“Multi-essay” in an unconventional way. “Multi-essay” is best suited for exer-
cises to control grammar skills, for example, to correct grammar mistakes in sen-
tences or text. In the “question text” field, we enter a sentence (or a text frag-
ment), and in the answer field (in the frame), the student must enter the answer.
This is an interesting, non-standard form of work with the “Multi-essay” question
type, where the student writes corrected grammar forms as an “essay”. Before
entering the answer, the student must comprehensively analyze the sentence from
the grammar point of view, find incorrect grammar forms, if any, and correct
them manually, remembering the meaning and formation of the grammar con-
structions. This “Multi-essay” Quiz question type can be effectively used for stu-
dents of different language proficiency levels.

To set up “Multi-essay”, the teacher must:

— make the Quiz template;

— use the “Question bank” to choose the “Multi-essay” question type;

— give the name of the question, if necessary;

— give its description, set points for the correct answer to the question;

— configure the “Question 17 field: display the question (Yes) — question
text — answer format (HTML editor will allow students to use the toolbar; text edi-

PA3PABOTKA YUEBHBIX ITPOI'PAMM U BJIEKTPOHHBIX PECYPCOB 115



Khudolei N.V. RUDN Journal of Informatization in Education. 2023;20(1):104-119

tor is to enter a text answer) — field size (set the number of lines for the answer) —
allow attachments (No) — save changes;

— in the same way, make settings for question fields 2, 3, 4, etc.

The Assignment learning tool allows the teacher to add communicative
tasks, collect students’ works, grade them, and provide feedback. Students can
send to the teacher any content: text responses, word documents, PPT presenta-
tions, spreadsheets, sound and video files. When evaluating students’ answers,
the teacher can leave his/her feedback in the form of comments, or upload a file
with the student’s corrected answer, as well as sound feedback. The answers of
the trainees can be graded to be stored in the Moodle gradebook.

To upload “Assignment” to the e-course, the teacher should:

— turn on the editing and choose “Assignment”;

— give a name to the “Assignment”, and clearly formulate the task to be per-
formed (in the “Description” section);

— set the main parameters for assessing the “Assignment”: the deadlines for
completing the task so that the teacher can see whose answers are provided on
time, and whose work is overdue: the teacher can reduce the score for overdue
work; the number of attached files should be determined; the number of attempts
to answer the task should be set up; final score for work should be determined;
notification of trainees about the checked work should be set up; the form of
the teacher’s response after evaluating the work of students: a comment, a file or
a voice message; a convenient parameter for the teacher is a reminder of the timing
of checking the students’ works;

— save changes.

Our students perform various grammar exercises that we have implemented
in the Moodle e-course using «Assignments». Such exercises can be performed at
different stages of the formation and development of grammar skills. So, at the
stage of introduction and primary study of grammar structures, the teacher can
perform the following exercises: 1) write out sentences with certain grammar
structures; 2) form grammatical forms according to the model; 3) read the gram-
mar forms, and find out their formative features, etc. Students can send their an-
swers to such tasks to the teacher as word files.

At the stage of grammar skills training, the teacher can use imitation exer-
cises: 1) listen and repeat the forms according to the model; 2) copy the text or
part of it and underline grammar constructions; 3) repeat the grammar construc-
tion after the speaker, etc. Students can send answers to such tasks to the teacher
as sound files. Besides, it is efficient to use substitution exercises that help deve-
lop automaticity in the use of grammar structures in similar situations: 1) open
the brackets using the appropriate grammar forms; 2) talk about <...> using a sample;
3) listen to the dialogue and reproduce it in pairs, make up a dialogue by analogy,
etc. It is more expedient for students to provide their answers as sound files.

Transformation exercises are also successfully used: 1) talk about what you
did not do yesterday, but have done today; 2) translate the sentences into a foreign
language; 3) react to the following statements using the studied grammar con-
structions, etc. It is better for students to provide their answers to the teacher
as sound files. Grammar skills control can be performed using the following exer-
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cises: 1) briefly tell about...; 2) describe the picture (compose situations); 3) name/
insert the grammar forms that need to be used in these situations, etc. Students can
provide their answers as word files and sound files.

Figure 8 presents the “Assignment” offered by us to our students at the stage
of grammar skills control. The “Assignment” consists of two parts. Firstly, stu-
dents need to choose the correct grammar forms (Present Perfect or Past Simple
Tenses), and insert them into sentences. Students are asked to attach their answers
as word files. Secondly, students are invited to write a short story on the given
topic “My achievements” using the studied grammar structures (Present Perfect
and/or Past Simple). The students’ answers must be attached as sound files.
It is also shown how the student’s attached files look like in the student’s course.

| PRESENT PERFECT OR PAST SIMPLE?

11. Tom in Syds
12. How long ook tired. (you stay)
13. an ave)

14. My sis
Ttalian. (start)
15.1 acold last year. (s

r. That's why she __ 1o learn

Figure 8. “Assignment” with attached Word and MP3 files in the student’s course

The use of LMS Moodle tools “Book™, “Lesson”, “Assignment”, and
“Quiz”, as well as numerous types of interactive tasks and exercises created on
their basis, help a foreign language teacher to form and develop students’ gram-
mar skills in an interesting, non-standard way. The author’s experience in the de-
velopment, implementation, and practical use of online grammar exercises con-
firms that students are more motivated to master foreign grammar. It is due to
a variety of interactive tasks that are aimed at bringing maximum results and
pleasure to foreign language grammar learners. LMS Moodle allows the teacher to
introduce different grammar materials, paying attention to the levels of students’
language proficiency. Grammar materials (both theoretical and practical) imple-
mented using the LMS Moodle toolkit can be adapted both for online group acti-
vities and for students’ self-directed learning. LMS Moodle tools “Book”, “Les-
son”, “Assignment”, and “Quiz” are very flexible and functional; they can replace
numerous textbooks, students’ workbooks, and grammar tutorials.

Conclusion. The grammar of a foreign language firstly seems to be incredibly
difficult for students, but studying it gives them an understanding that the choice
of a particular grammar construction is provided for by strict rules. Mastering
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grammar is the most important stage in learning a foreign language, and nobody
can do without it. The formation and development of grammar skills are important
at any stage of teaching a foreign language, since the students first master the basic
grammar, and then, on its basis, they master the grammar of higher levels. There-
fore, the teacher constantly conducts work on the formation and development of
grammar skills in students. In order for grammar teaching to be effective and pro-
found, it is important for the teacher to be able to use not only traditional, but also
modern scientific and technical achievements and methods, for example, interac-
tive teaching methods and techniques. The use of the LMS Moodle interactive
toolkit helps the teacher diversify the process of teaching students the foreign lan-
guage grammar rules, and adapt grammar materials depending on the students’
language proficiency levels, and learning goals. The teacher can place a lot of ad-
ditional grammar materials in the form of various tests, exercises and assign-
ments, and use modern and high-quality materials in the e-courses. It is important
that while working with the LMS Moodle toolkit, students have the opportunity
not to spend money to purchase textbooks or workbooks, but to work for free
with high-quality theoretical and practical grammar materials presented in an in-
teresting and flexible way. We can conclude that the LMS Moodle tools “Book”,
“Lesson”, “Assignment”, and “Quiz”, and creative online tasks and grammar
exercises developed on their basis are useful and effective at various stages of
the formation and development of grammar skills, and can be successfully used
by foreign language teachers for both full-time and distance learning in non-
linguistic and linguistic universities, as well as in schools and colleges.
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