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Problem statement. The formation of a lexical skill involves the mastery of
lexical units, their meanings, as well as the rules of word formation, the correla-
tion of words with other lexemes in thematic and semantic groups, the rules for
their selection and use. The teacher should take into account all the components of
the lexical skill both when semantizing lexical units and when working with lexi-
cal exercises [1, p. 12]. Traditionally, the formation and development of lexical
skills in the university is carried out in the classroom.

The introduction of the learning management system of a modular object-
oriented dynamic learning environment (LMS Moodle) into the educational pro-
cess of universities has greatly expanded the capabilities of teachers in the field
of modern educational technologies application, as evidenced by the works of
[.G. Bakanova et al. [2], N. Kerimbayev et al. [3], E. Shchedrina et al. [4],
J. Wang [5], A.V. Koren’ et al. [6], S.S. Mukhlisov et al. [7], A.Yu. Ostroumova [8].

LMS Moodle is widely used for teaching various foreign language skills.
N.A. Fenenko et al. [9], E. Shostak et al. [10], A. Khusainova et al. [11],
A.F. Mingazova [12], K.A. Girfanova et al. [13], S.V. Ptushko et al. [14],
N. Khudoley et al. [15] have described in detail the features of using LMS Moo-
dle, and its methodological possibilities in foreign language teaching.

We consider it expedient to use LMS Moodle tools for the formation and
development of lexical skills. The work on the development of lexical skills can be
carried out remotely: students can complete assignments and exercises in a con-
venient way. LMS Moodle has a wide variety of tools for the teacher to create sets
of interactive tasks and exercises of various types that can be used at various sta-
ges of the formation and development of lexical skills. There can be differention,
repetition, transformation, substitution and constructive online lexical exercises
[1, p. 16]. Interactive exercises and tasks can be both educational, after which stu-
dents can see the correct answers, and control, when students are graded for
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the task completion. The purpose of this article is to show which LMS Moodle
tools are the most effective to form and develop the lexical skills of students of
a non-linguistic university, as well as to substantiate the types of interactive tasks
and exercises that can be designed on their basis by a foreign language teacher.

Methodology. The work on the formation and development of lexical skills
using LMS Moodle was carried out by the author with the 1%-and 2"%-year under-
graduate and graduate students of the non-linguistic Federal State Budgetary Edu-
cational Institution of Higher Education “Krasnoyarsk State Agrarian University”.
The creation, implementation and testing of lexical tasks and exercises created by
means of the LMS Moodle toolkit were carried out by us from 2019 to 2022.
It is important to note that these interactive tasks and exercises have provided in-
valuable assistance to both the teacher and students during the COVID-19 coro-
navirus pandemic, when students were forced to learn remotely. The distance
learning format required the author to carefully select the LMS Moodle tools that
are most suitable for developing the students' lexical skills. In addition, we ana-
lyzed the results of students’ work in the Moodle e-learning environment, which
allows us to assess the degree of effectiveness of using a particular tool, as well as
the possibilities of using it to create interactive exercises of various types.

The work on the formation and development of lexical skills includes three
stages: 1) semantization (introduction) of lexical units; 2) their training and deve-
lopment; and, finally, 3) control. The main goal of the semantization stage is
the introduction of new lexical units into the students’ vocabulary taking into ac-
count orthoepic rules and semantic features. For this purpose, the teacher can cre-
ate online differentiation exercises using the Glossary or Page tools (for example,
listen to the words and repeat them after the speaker; do a letter/sound analysis of
words; listen to words and find them in the text, etc.). The purpose of working out
lexical units stage is to best fix them in the memory of students, for which
the teacher can use the tools Quiz, Hyperlink, as well as a number of repetition
or transformation interactive exercises created by their means (for example, read
the words in the list; read the words and repeat them from memory; paraphrase
a foreign word in a foreign language, etc.). The purpose of the control stage is to
check and evaluate the quality of mastering new vocabulary by students, their
ability and willingness to use new lexical units in practice. For the stage of con-
trol, the teacher can use the tools Quiz, Hot Pot to create a variety of substitution
and constructive online exercises (for example, determine words by their defini-
tions; replace words in the native language with words in a foreign language; re-
place words with synonyms or antonyms, etc.).

Most LMS Moodle tools allow the teacher to use sound files that can be
embedded in online tasks and exercises for the development of lexical skills.
It is important that the teacher can use not only ready-made sound files available
for free on the Internet, but also create them independently, depending on the pur-
pose of the task or exercise, and taking into account the level of foreign language
proficiency of the students. To create sound files on his/her own, the teacher can
use one of the many free text-to-speech converters that are available on the Inter-
net. The use of sound files in interactive tasks and exercises for the formation and

374 CURRICULUM DEVELOPMENT AND COURSE DESIGN



Xyooneit H.B. Becrauk PYJTH. Cepust: Undopmaruzarms oopaszosanus. 2022. T. 19. Ne 4. C. 372-387

development of lexical skills proves that both the quality of education and the stu-
dents’ motivation to perform lexical tasks and exercises are significantly improved.

Results and discussion. By means of LMS Moodle tools we have designed
and performed numerous online lexical tasks and exercises to form and develop
lexical skills when teaching a foreign language.

At the stage of new lexical units’ semantization, it is advisable to use Page,
as well as Glossary. The easiest tool for a teacher to create and implement in an e-
learning course is Page. Page (or Web page) is an easily updated tool. Page is
created by means of a text editing device. The page makes it possible to display
lexical units, texts, pictures, sound and video files.

At the stage of introducing new foreign vocabulary, Page allows the teacher
to introduce a list of words on a specific topic into the electronic course according
to the principle of a duo-lingual dictionary: each new foreign word is accompa-
nied by transcription and translation into the native language. The Page toolkit
allows the teacher to embed a sound file with new lexical units (Figure 1).

Listen, read and learn the active vocabulary:

> 0 e o [&
Sole proprietorship [saul pra praistsfip] NHanBUAYaNbHOE
NpeANPUHUMATENLCTBO
Profit [ profit] INpubkine
lOwner [launa] [Bnagenetl, cobCTBEHHMK
Business [biznis] [busrec, npeanpusiTue, Aeno
|Capital [ keeprtl] Kanuran
Invest [In vest] MuBecTpoBaTe
Investment [In vestmant] MHBECTULNW, BAOXEeHWEe
Kanutana
[Employer [tm’plats] Pabotopatens
[Employee [emplor'i:] Haemubll paboTHUE,
[COTRYAHMK

Figure1. A fragment of the differentiation Page exercise

The presence of a sound file in the Page can greatly facilitate students’ ac-
quaintance with new vocabulary, since in this case they will be able not only to
read the words, but also to listen to their correct pronunciation in a foreign lan-
guage. This way of learning new words is more effective. The teacher has
the ability to independently create sound files for their subsequent implementation
in the electronic course. To do this, he/she can use free converter programs
(e.g.: From-text-to-speech, Balabolka, etc.), which transform text into speech.
At the same time, most converters offer ample opportunities: choosing a language
option (British English/American English), voicing words in a female or male
voice, choosing the desired speech rate, etc. The sound file must be saved in MP3
or WAV format to be uploaded to the e-learning course.

When working on new vocabulary in the Page mode, students have the op-
portunity to listen to a sound file, focusing on the correct pronunciation and stress
in new foreign words. They can perform differentiation exercises, for example:
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listen and repeat words after the speaker; correlate the written image of foreign
words with their correct pronunciation. With this approach, both visual and audi-
tory types of the trainees” memory are involved, and the memorization of foreign
vocabulary is more efficient. To implement Page in the LMS Moodle e-course,
the teacher should:

— turn on the editing, and add Page;

— specify the name of the Page, and implement the Page content (introduce
the necessary vocabulary on the topic, accompany new words with transcription,
upload a sound file);

— save the Page.

Glossary is one of the main tools used by the teacher to work with vocabu-
lary. The main purpose of the Glossary is to upload terms and definitions to
the electronic course. When teaching a foreign language, the Glossary can be used
to create duo-lingual and mono-lingual dictionaries. At the initial stage of for-
mation and development of lexical skills in a foreign language (i.e. beginners, el-
ementary levels), it is more expedient to use a bilingual type of Glossary (for ex-
ample, English-Russian, while the term is entered in English, and its translation
or definition is accompanied in Russian). The bilingual Glossary helps learners
develop sufficient vocabulary on a particular topic. For the students with pre-
intermediate, intermediate, upper-intermediate, and advanced foreign language
proficiency levels, it is more efficient to create a mono-lingual Glossary (for ex-
ample, English-English), while both the word (term) and its translation (defini-
tion) are offered to students in a foreign language. Such a Glossary allows stu-
dents to work not with the translation of the word, but with its meaning; helps
them to understand the context a foreign word can be used in. Besides, the mono-
lingual Glossary explains words using the more commonly spoken foreign words,
thereby expanding the vocabulary of students; it teaches the students foreign lan-
guage thinking, and allows them to build associative links with other words, or
helps them to learn how to explain a foreign word by means of paraphrasing, thus
developing the skill of speech guessing (Figure 2).

compulsory /kem'pal.sari/

ng) that must be done; necessary by law or a rule

% O #
consciousness /'kon.fas.nas/
te of being awake, thinking, and knowing what
% @ @
coursework /'ko:s.wa:k/
set at
% 0 &

Figure 2. A fragment of a mono-lingual (English — English) Glossary
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Glossary can be created both for use in individual topics of an e-course
and for the entire course as a whole. The peculiarity of the Glossary toolkit is that
its terms are connected with other tools of the electronic course, therefore
the Glossary vocabulary is displayed in lessons, texts, exercises as “highlighted”
link units, so that learners can click to remember the meanings of words.

The typical LMS Moodle Glossary consists of terms and definitions that
the teacher needs to upload to the e-learning course. However, the Glossary
toolkit allows the teacher to supplement the words with pictures, transcription
marks, and sound files. Such a Glossary, despite the sophisticated way of its crea-
tion, has greater clarity and efficiency, since a student studying foreign vocabu-
lary sees not only the word and its translation, but also a visual explanation for
the word, stimulating visual memory. In addition, auditory memory is also in-
volved, which is facilitated by working with a sound file of a word. This type of
Glossary contributes to a more effective mastery of new vocabulary by students,
since various types of memory are actively involved.

To upload the Glossary to the e-learning course, the teacher should follow
the steps:

— turn on the editing, and select Glossary; — add a new record; — enter
the name of the Glossary, and introduce a new word with its transcription, then
give a definition of a word in a foreign language. In the Definition section, pic-
tures and sound files can be embedded; — save the Glossary entry. By executing
this algorithm, a foreign language teacher will be able to add an unlimited number
of new words to the Glossary.

It should be noted that Glossary can be filled with content not only by
the teacher: if necessary, the teacher can set in the e-learning course the option of
replenishing the Glossary by students: in this case, students will be able to add
their lexical units to the content of the Glossary on a specific topic, while the
teacher has the possibility of editing (for example, deleting repeated lexical units).
The collaborative work of the teacher and students on the lexical content of the
topic helps not only to increase the volume of the Glossary and diversify its con-
tent, but also to actively involve students in the learning process.

Hyperlink allows the teacher to embed a web link as an e-learning tool.
The web link can connect the e-learning course with any learning program that is
freely available on the Internet. The link can lead both to the main page of
the program site, and to a specific web page. As a rule, we use Hyperlink to intro-
duce various third-party learning services to form and develop lexical skills into
our e-learning courses. Quizlet is considered to be one of them.

Quizlet is a modern online service for introducing, practicing and monitor-
ing the assimilation of new vocabulary. Mastering new vocabulary in Quizlet is
carried in various modes: Flashcards, Learn, Write, Spell, Test, Match, and
Gravity (Figure 4). The teacher can embed a link to the main page of the Quizlet
service, so that the student can have access to all its sets of flashcards; but it is
better if the teacher embeds links to the specific modes of the Quizlet service at
different stages of vocabulary learning. For example, when introducing new lexi-
cal units, it is good for students to work with Flashcards mode, while at the stage
of vocabulary training, it is desirable to use Learn, Write, or Spell modes. When
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controlling the assimilation of new vocabulary, Test or Match modes can be used.
So, if the teacher believes that it is more expedient for students to learn new vo-
cabulary using the Flashcards mode, it is necessary to use LMS Moodle Hyper-
link to embed the link to Quizlet Flashcards web page:

— turn on the editing, and add Hyperlink;

— choose the Hyperlink name, and enter the URL (here it is necessary to copy
the URL in the Quizlet service — the flashcards web page, — and paste it into URL in
the Moodle course, for example: https://quizlet.com/688761073/flashcards);

— save a link to Quizlet.

Figure 3 is an example of one of the many Quizlet flashcards we created for
the vocabulary learning stage for bachelors in Economics. Using the Flashcards
mode, students perform differentiation and repetition exercises: they sequentially
learn new vocabulary by clicking flashcards with the mouse button. The flashcards
are double-sided, and the front side offers the term in English accompanied by
a picture for clarity and better memorization, while the back side offers the trans-
lation of the term into Russian. Students can use the Flashcards mode with no
time limit, while they can “put aside” (with a mouse click) well-remembered terms,
and focus their efforts on those terms that are more difficult to learn. As soon stu-
dents memorize new words, they can proceed to the next stages which are training
and various forms of working out new vocabulary. For this they should choose
the Learn, Write or Spell Quizlet modes. To embed these modes in an e-learning
course, the teacher should use LMS Moodle Hyperlink to upload the proper link to
Quizlet Learn, Write, or Spell web pages.

‘ Flashcards C: Learn B Test % Match

< 1/20 VARl ¢

Sole proprietorship

y
i

Click the card to flip it & I , |

>

Figure 3. The Quizlet Flashcards mode embedded using Hyperlink

Quiz is used to create online tasks and exercises of various types. We con-
sider the Quiz to be more expedient to use at the stages of vocabulary training and
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controlling. At the stage of vocabulary training we use the “Multiple choice” Quiz
tasks and exercises, while at the controlling stage Matching and Short answer are
more preferable.

To implement the Quiz in an e-learning course, the teacher must first create
a Quiz template, and then fill it with the required content. Therefore, the teacher
should consistently follow the steps:

— turn on the editing, select and add Quiz;

— set the Quiz parameters (the number of attempts; the time allotted for
the tasks; penalty points for incorrect answers; the deadlines for completing
the tasks; assign a grade/number of points for completing the tasks, etc.);

— save the Quiz template.

Then the teacher should proceed to filling the Quiz template with questions.
All questions of the LMS Moodle e-courses are created in the Question Bank,
and stored there. The teacher can embed an unlimited number of questions into
any e-learning Quiz template from the Question Bank. Therefore, to create new
questions, the teacher should:

—select the Question Bank, choose the question type (e.g. “Multiple
choice,” “Matching,” “Short answer”), and add it;

— write the title of the question, and introduce the question content (the text
of the question is introduced here; a sound file is embedded, if necessary);

— formulate the correct answer to the question (for “Multiple choice” several
answers should be offered);

— save the question in the Question Bank.

The next step is to place questions from the Question Bank in the Quiz tem-
plate. To do this, the teacher should:

— turn on the editing;

— select Quiz editing;

— select the necessary questions from the Question Bank, and add them to
the Quiz edited;

— set a score/mark for the task performed;

— save Quiz. Thus, the Quiz is completely ready for operation.

The “Multiple choice” Quiz involves choosing one or more correct answers
from a set of options. We have developed for students several types of the “Multi-
ple choice” tasks and exercises to be used at the stage of training new foreign
words. In the simplest “Multiple choice” exercise students are asked to choose
the correct Russian translation of the English word, while 3—4 options for a pos-
sible Russian translation are given. The more difficult “Multiple choice” task is
the reverse one, when the teacher asks students to correctly translate a Russian
word into English, while several English options are given.

The most difficult, but interesting option is the “Multiple choice” online
transformation exercises containing embedded sound files. In this case, the task is
given as a sound file, which is embedded in the Quiz as MP 3 (or wav.) file. Stu-
dents must listen to the sound file, and choose the correct Russian translation of
the English sounded word. These “Multiple choice” exercises are to train not only
lexical skills, but also listening skills, as they encourage students to correlate
the sounded word with its written image. The examples of various “Multiple
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choice” Quiz tasks are shown in Figure 4. In general, the “Multiple choice” tasks
and exercises effectively contribute to the memorization of new lexical units, fix-
ing them in the memory of students.

CEICIE
(]

Question Listen and choc vord:
lish attempt
S O —0 o I
Flag a T ymer

o - Y
uest Blb. Er o

e Ei -
Question

2

Figure 4. A fragment of LMS Moodle “Multiple choice” Quiz exercise

The Matching Quiz is generally intended to correlate the questions with
the answers. We have designed and performed a number of various online Match-
ing tasks and exercises for the teacher to check how accurately students can corre-
late new foreign words with their transcriptions, definitions, and pronunciation.
Figure 5 shows an example of the online differentiation Matching exercise. In this
exercise, students need to match some new English words with their transcription
options given in the drop-down menu. This exercise helps students memorize new
words, and develops their reading and writing skills, as students learn how to spell
and pronounce new words correctly.

Question Match the word with its transcription:
2

completion | [kem'plin] v

compare [kem'pes] v

¥ Flag question competition | [kpmpr'tzfn] v

£ Edit

question

Previous page Next page

Figure 5. LMS Moodle “Matching word with transcription” Quiz exercise

The substitution “Matching” tasks and exercises have proven their high ef-
ficiency in practice. In these exercises, students are asked to correlate the words
being studied with their definitions. An example of the “Matching” tasks in the
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LMS Moodle e-course is shown in Figure 6. For convenience, we have grouped
the definitions of new words into questions, and the drop-down answer menu provides
options for the words studied, so that the exercise does not look cumbersome.
The online “Matching words with definitions” tasks and exercises help students
not only memorize new vocabulary, but also form students’ ability to paraphrase
words, and explain them by means of the commonly used words and word-
combinations, thereby enriching students’ vocabulary, and developing their read-
ing and speaking skills.

Question Match the definition with the correct word:
3

(of something) that must be done; necessary by law or a rule
compulsory v

¥ Flag question

£ Edi
question
work set at regular periods as part of an educational course
coursework v
the subjects studied in a school, college, etc. and what
each subject includes curriculum
Please answer all parts of the questior
Previous page Next page

Figure 6. LMS Moodle “Matching words with definitions” Quiz exercise

The most interesting and highly effective are the transformation and con-
structive “Matching” tasks and exercises containing sound files. These tasks im-
ply the students’ ability to correlate the sounded word with its written image.
For students with higher levels of foreign language proficiency, the teacher can
offer a more difficult task with sound files — to match the voiced word definition
with one of the words from the drop-down menu. An example of the “Matching”
quizzes exercise with sound files is shown in Figure 7. In online “Matching” exer-
cises containing sound files, it is advisable to upload the sound files as questions,
while the words being studied should be grouped in a drop-down menu, and up-
loaded as the answers. “Matching” tasks and exercises containing sound files
help the teacher to successfully control the degree of mastering new vocabulary
by students, and also contribute to the development of the students’ listening,
reading and writing skills, since the students not only listen to the file with
the word, or its meaning (explanation), but also read the answer options, paying
attention to the correct spelling.

The “Short answer” Quiz involves the trainees’ introduction of a short and
precise answer to the question made. To control the assimilation of new vocabu-
lary by students, we have designed and performed several options for the “Short
answer” tasks. One of the options for transformation tasks is shown in Figure 8:
students have to write the correct Russian translation of the English word.
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The teacher can make the opposite version of the task, and ask students to write
an exact translation of the word from Russian into English. Such transformation
tasks are well suited for students with the “beginners” or “elementary” levels of
language proficiency. These exercises help students concentrate, involve visual
memory, and develop their reading and writing skills.

6
Question Listen to the recordings and choose the correct words: U
6

Finish attempt

PO
quest > ) — 000 [d e
market place
marketing
> O e oot [ stakeholder
Previous page Finish attempt ...
Figure 7. LMS Moodle “Matching” Quiz exercise containing sound files
Question Choose the correct translation of the word:

Partnership

Answer| napTHepCTBO

Previous page Next page
Figure 8. LMS Moodle Quiz “Short answer”

Figure 9 shows the example of the substitution and constructive “Short an-
swer” Quiz tasks. These tasks are suitable and will be of interest to students with
a higher level of foreign language proficiency — “intermediate,” “upper-intermediate,”
“advanced.” In the exercise shown in Figure 11, students are asked to identify a word
by its meaning (in English), and write it correctly in English. The teacher can take
the definition of the word from any English — English dictionary (for example,
he/she can use the Cambridge online dictionary, which, in addition to words, indi-
cates the levels of language proficiency: https://dictionary.cambridge.org/en/). Sub-
stitution and constructive tasks and exercises help the teacher to check the quality of
students’ mastering new vocabulary. As the students note, such tasks help them not
only to effectively memorize new words, but also contribute to the development of
word paraphrasing skills, develop speaking, reading, writing skills, and generally
broaden the students’ mental faculties.
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Question Define the word according to its meaning:

5 a situation in which someone is trying to win something or be more successful than

someone else

o ) Answer; competition
" Flag question

£ edic

question

Previous page Next page
Figure 9. LMS Moodle Quiz “Short answer:” define and write the word according to its meaning

Another version of the differentiation task in the “Short answer” Quiz is
shown in Figure 10. In this task, the teacher asks students to identify the word by
its English transcription, and write the word correctly in English. In this way,
it is possible to control how accurately the trainees correlate the sound image of
a word with its written image. In addition, these tasks develop students’ reading
and writing skills.

It should be noted that Quiz is automatically checked by LMS Moodle,
which allows the teacher to easily control the performance of tasks by students,
and monitor their progress in mastering new lexical units; and students have the
opportunity to see the grade/points for tasks immediately after they are completed.

Identify the word by its transcription:

[kem'pea]

Answer: compare

Next page

Figure 10. LMS Moodle Quiz “Short answer:” identify and write the word using its transcription

Hot Pot is used at the stage of lexical units’ control. It is considered to be
one of the most popular among both students and teachers of a foreign language.
Hot Pot allows the teacher to create crossword puzzles in order to check the quali-
ty of mastering new foreign words. A Hot Pot crossword puzzle can be both duo-
and mono-lingual. Duo-lingual crossword puzzles are a good way to control the
knowledge of new vocabulary for “elementary” or “beginners” students. In such
crossword puzzles, instructions and tasks are usually given in Russian, and stu-
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dents have to translate and enter the words into a crossword puzzle in a foreign
language.

Mono-lingual crossword puzzles are used for students having higher levels
of foreign language proficiency. In such crossword puzzles, instructions and ques-
tions for the tasks, as well as the required answers, are given in a foreign language
(Figure 11). Solving crossword puzzles in a foreign language helps students
memorize and correctly reproduce new vocabulary in an entertaining way. Besides,
it promotes the development of writing and reading skills, develops memory, as-
sociative and logical thinking, and erudition. Hot Pot crossword puzzles enable
the teacher to quickly assess the level of mastering new vocabulary by students,
and the students are motivated to re-learn the lexical materials that were not fully
mastered by them in the learning process.

Across: 7: someone whose job is to teach Enter | Hint

Figure 11. An example of a mono-lingual Hot Pot crossword “Jobs and responsibilities”
in the e-learning “Foreign language” course

The creation of crossword puzzles in the Moodle e-learning course is two-
staged: Stage 1 is to create the Hot Pot template, where the crossword puzzle will
subsequently be uploaded; Stage 2 is to create a crossword puzzle, and upload it
into Hot Pot. Thus, the crossword itself is created in a third-party application pro-
gram and embedded in Hot Pot as a separate file. The algorithm for creating a Hot
Pot template in an e- course is as follows:

— turn on the editing, select Hot Pot, and add it to the e-course;

— enter the name (e.g.: “Crossword”), and enter the file name (the finished
file with the crossword is loaded here);

— fill in the crossword puzzle entry page (here it is necessary to give stu-
dents the instructions for solving the crossword puzzle);

— fill in the crossword puzzle exit page (the number of attempts to solve
the crossword puzzle, feedback from the teacher, etc.);

— establish crossword evaluation criteria, and save Hot Pot in the e-learning
course.

The crossword puzzle is created as a separate file in the Hot Potatoes appli-
cation program, which the teacher can download and install on his/her computer
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desktop for free. In the Hot Potatoes app, it is necessary to select JCross, which is
a crossword tool. Next, the teacher follows the steps:

— enter the name/title of the crossword to be created;

— create a crossword grid (the words planned for solving are entered here using
Enter);,

— add word definitions;

— save the file with the finished crossword on the computer desktop. Later
on, this crossword file is embedded in the “File name” window when creating
the Hot Pot template.

The use of LMS Moodle tolls Glossary, Page, Hyperlink, Quiz, Hot Pot,
as well as numerous types of interactive tasks and exercises created on their basis,
help a foreign language teacher to form and develop students’ lexical skills in
an entertaining, memorable way. The author’s experience in the development, im-
plementation and practical application of these lexical online exercises confirms
that students get more motivation to master foreign language vocabulary. A varie-
ty of interactive tasks make this process more interesting, exciting and non-
standard. Different types of memory — mechanical, visual, auditory — are involved
in the process of memorizing new vocabulary which is facilitated by the ability to
embed images and sound files through LMS Moodle tools; logical and associative
types of thinking are developing, therefore, memorization and mastering of new
lexical units is more intensive and efficient. In addition, interactive lexical exer-
cises help to expand the general outlook of students, and increase their erudition.
We believe that our results of the development, implementation and use of online
lexical tasks and exercises created using the interactive LMS Moodle tools Glos-
sary, Page, Hyperlink, Quiz, Hot Pot, used at the stages of introduction, training
and control of lexical units, and intended for students of the Krasnoyarsk State
Agrarian University, can be regarded as positive.

Conclusion. The richer the students’ vocabulary, the more qualitative and
figurative their speech is. It is impossible to carry out full-fledged foreign lan-
guage communication with an interlocutor without good knowledge of foreign
language vocabulary: lexical skills are the basis for further mastering a foreign
language. The formation and development of lexical skills and abilities are im-
portant at any stage of teaching a foreign language, since at first the students mas-
ter the basic vocabulary, and then, on its basis, the vocabulary of higher levels is
mastered; the students learn to make simple sentences based on the basic vocabu-
lary, and then they proceed to make more complex, detailed statements. There-
fore, the teacher constantly conducts work on the formation and development of
the students’ lexical skills. It is important for the teacher to be able to use not only
traditional, but also modern scientific and technical achievements and methods for
the formation and development of lexical skills. The use of new interactive teach-
ing methods and techniques makes this process more motivating and educational
for students. For the teacher, the use of interactive LMS Moodle tools helps to up-
date and diversify the process of teaching students foreign language vocabulary.

To be ready for classes, the teacher can easily select and implement in
his/her e-learning course both ready-made free online materials or educational
tools and services, and develop the materials on his/her own, taking into account
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the specific purpose and objectives of the lesson, as well as the levels of students’
language proficiency. In conclusion, we note that the LMS Moodle tools Page,
Glossary, Quiz, Hyperlink, Hot Pot, and creative online tasks and exercises deve-
loped on their basis are useful and effective at various stages of lexical skills for-
mation and development, and can be successfully used by foreign language teachers
both in non-linguistic and linguistic universities, as well as in other educational
institutions — schools and colleges.
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