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Abstract. One of the widely discussed challenges under the international integration of the Russian
education is the preservation of national educational values. The fate of the Russian educational traditions
largely depends on the attitudes of the scientific-pedagogical community towards them. The article aims
to identify the position of the representatives of this social-professional group to the values of the national
education, to describe their role in the processes of modernization of the Russian education. The main
empirical basis of the article is the contemporary Russian scientific-educational discourse — articles and
monographs considering the values of the Russian education and their role in the processes of international
integration of education. The key method of the research is the qualitative content analysis of a wide
range of research texts. Based on the results of the analysis of the contemporary scientific-pedagogical
discourse, the authors identify three main approaches to the traditions of the national education: nihilistic,
apologetic, and realistic. The authors emphasize the counter-productiveness of both unambiguously
positive and unambiguously negative attitudes toward these traditions and insist on the creative potential
of the realistic, i.e. critically-analytical, approach. The article affirms the significance of the versatile
(multidisciplinary) education, of the fundamental, holistic, systemic, elite education, and the great importance
of the unity of education together with the high value of patriotic education. The specificity of these values
is revealed through correlation with their antipodes such as narrow, limited-applied, eclectic-fragmentary,
mass, morally and patriotically neutral education. The authors believe that the competitive education is
the one that aims at developing of creative-scientific competences rather than utilitarian-technological ones.
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International integration of education is an objective process in the perspective
of world history but it can be achieved by various strategies. Thus, the idea and aim
of the so-called ‘unification’ or standardization is to eliminate the existing national
features of education to make the national educational systems meet the uniform
standards. Some Russian researchers ironically call this strategy ‘Bolonization’.
V.V. Mironov describes the differences in strategies for implementing Bologna agree-
ments in Russia and Europe and stresses that the rectors of the largest universities
in Germany, France, and Italy are very cautious about ‘Bolonization’ and insist on
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preserving national priorities of their educational systems. However, in Russia
‘Bolonization’ means almost complete loss of national priorities for “implementation
of the Bologna agreements aims at destroying one of the strongest educational systems
in the world — the Russian education” [15. P. 5].

The idea and aim of another strategy is ‘consolidation’, which, on the one hand,
involves formal standardization of educational institutions, and, on the other hand,
preservation of their crucial national features. We can consider as an example of the
consolidation strategy within the international integration of education the development
of education in China, where the ideas of traditional Confucian culture serve as an
ideological basis for innovative transformations [25]. Another example is the transfor-
mation of education in India, where the Vedic traditions are not uprooted but rather
modified according to the contemporary situation [28].

Today the advantages of the consolidation strategy for the international integration
of education, which increases the creative potential of both national and world educa-
tional systems, are more and more evident. Accordingly, one of the urgent questions
for Russia are future prospects for the national education values, i.e. the future of the
historically established Russian educational traditions. This problem is extremely
complicated in the Russian society for it has to answer two questions. First, how
to preserve and develop the best traditions, i.e. the national educational values; second,
what educational traditions can be considered national values. One of the most relevant
ways to answer these two questions is to address the reference group, i.c. the today’s
Russian academic-educational community. Although national values of the Russian
education have attracted the research interest only recently, today they are defined in
a large number of works. Thus, the article aims to analyze and group these values, and
to identify their role in the international integration of the Russian education.

We use the analytical sociological approach that focus on certain types of value
orientations of individuals to construct the corresponding causal schemes [8]. We
conduct an analysis of a wide range of texts by national and foreign representatives
of the academic-educational community, which highlight certain aspects of the problem
under study. The key method of research is qualitative content analysis of different
interpretations of the national educational values, their role in the processes of interna-
tional integration and modernization of education. Such a qualitative textual analysis
allows to identify both the national educational values and their role in the international
integration of educational systems, while the quantitative methods in the study of value
structures proved not to be sufficient.

TRADITIONS OF THE RUSSIAN EDUCATION —
FROM THE PAST TO THE FUTURE

The national features of the Russian education are rather complicated and to some
extent controversial. Partly this is due to the fact that the models of the university educa-
tion in Russia were adopted from the European countries. The national education
in general developed in the course of a catch-up modernization. First Russian universities
were founded according to the models of German and French universities. However,
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the university education in Russia incorporated the features of Russian mentality and
unique national identity and traditions [4]. One of the pre-Soviet traditions was to
position the university as a social institution with the main function of (re)producing
the national intellectual elite and not just training professionals in demand of society.
The Russian intelligentsia has always been different from the Western intellectuals who
are professionally engaged in intellectual activities and do not claim to be the keepers
of ‘the higher values’. Primarily, these values involve the responsibility for the fate of
the country, empathy for the “the miserable and discriminated”, the desire to resist
forces that hinder the Russian national development [10].

Another typical Russian educational tradition is the culture-based approach.
The notion of the ‘culture-based model of education’ focusing on liberal arts culture
was introduced by A.A. Zapesotsky. It implies the focus on morality, religion, philosophy
and creativity [30], and considers the ‘culture-based education’ as the education of
the future. However, the university education in Russia in its broadest sense has always
followed the culture-based way of development.

Since the early Soviet era the Russian education has undergone serious changes
determined by its radical shift towards democracy (emergence of the working class,
1.e. ‘proletariat’, rural youth becoming students, etc.), by the dominance of the Marxist-
Leninist ideology among the youth and feeling of internationalism. However, despite
such radical changes, the traditions of pre-Soviet education were not completely lost
but rather enriched by the new Soviet traditions stimulating extremely ambiguous
attitudes to the education. Thus, even today there is a widespread estimate of the Soviet
education completely denying its value. The nihilistic perception of the Soviet education
as “dark ages” explains such denial by the dominance of ideology and uncritical thinking.
For example, E.V. Gilbo believes that the Soviet educational system was initially
designed to train skilled slaves or puppets incapable of individual actions, protection
of their own interests, and fulfilling of their own projects [5]. This position can hardly
be considered constructive and relevant should we take into account just one fact that
“UNESCO in 1991 ranked the Soviet higher education the third in the world” [13. P. 30].

Another equally popular perception of the Soviet education considers it as an ideal
educational system. From such an idealistic point of view, the Soviet education is the best
in the world history of education. For example, M.V. Boguslavsky names the 1970’s—
1980° the “golden age” of the Russian education and offers a model of “retroactive
modernization” or the retro-innovation of education [2. P. 6]. This position is also
not-balanced partly due to the significant number of distortions, periods of stagnation
and ineffective campaigns in the Soviet education. The most vulnerable part of the
Soviet university education was poor teaching of foreign languages at the non-linguistic
faculties, lack of foreign research literature and international communication of scholars.
The implications of these features of the Soviet education are still quite obvious today.

The third and most consistent position is the realistic one. Its main idea is the critical
analysis of the Soviet education aimed at its deconstruction and identification of its
positive and negative aspects [29]. The deconstruction allows to reveal the national
education values which have to be saved and developed.
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THE SYSTEM OF THE NATIONAL VALUES
OF THE RUSSIAN EDUCATION

What values of the Soviet educational legacy should be saved and developed?
The results of the analysis of the wide range of texts, which are not presented in the article
due to the limitations of the scientific publication, allowed us to identify the integral,
interconnected, inherent system of values of the Russian education. First, it is the value
of the fundamental education. Many authors insist on the necessity to save and develop-
ment a broad-model education not limited to teaching/learning of the professional
disciplines but including the development of the general worldview by liberal and social
courses that make up a versatile education in Russia. This model is a significant factor
in developing creativity for it is not a set of strictly specialized methods but a worldview.
For example, K.K. Colin believes that a single-discipline specialist can only use the
ready-made technologies but is unable to create something new: “...the traditional
Russian system of education is much more promising here. Its revival can provide our
country with significant strategic advantages over the Western countries in the era of
information society and new technologies development” [11. P. 35].

Second, the fundamental and multidisciplinary education is a guarantee of competi-
tiveness of university graduates. V.A. Prokhorov argues that “today only a well-educated
person can be socially protected and capable of choosing his way and moving among
different careers” [21. P. 83]. It is noteworthy that the contemporary Western philosophy
and sociology of education also praise the versatile model of education. I. and D. Tarrant
believe that the versatile education differs from any specialized one in its orientation
to improve personality, to drastically change one’s values and transform the person
into a creator [26. P. 111].

Third, it is the value of integral and systemic — holistic and not fragmentary —
educational system, in which every discipline is presented in its integrity and complete-
ness of information, as a part of the system and not an isolated fragment that needs
to be studied and followed up. The very idea of fragmentary education is deeply rooted
in the postmodern philosophy and sociology of education. The latter is known to promote
a denial to generalize and conceptualize knowledge to avoid the total power of reason [19].

However, many Russian researchers consider the fragmentation of education as its
negative feature. S.A. Sharonova defines fragmentary education as a paradigm that
implies “more introductory rather than thorough and consistent logics of studying disci-
plines. It gives rise to economic, legal, environmental and other types of knowledge
such as computer and driving skills instead of developing thinking, a worldview and
a functional ability to find necessary information” [23]. Moreover, many authors believe
that fragmentary education leads to the clip-type thinking. “A person with this type of
thinking perceives the world as a kaleidoscope of pictures constantly replacing each
other and loses any logical connections between phenomena and facts of reality, and
the whole picture” [6. P. 71]. It is symptomatic that a significant part of researchers
speaks of fragmentary education as an attribute of industrial society, whereas holistic
education is considered a part of postindustrial, information society. M.I. Nadeeva notes
a new paradigmatic shift: fragmentary education and the corresponding fragmentary
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thinking evolve into a synthetic, holistic vision and thinking for the information society
requires strategic thinking and integrated approaches [16. P. 333]. Some foreign authors
also speak of the value of the holistic education and define it as a search for ways to
avoid loss of any significant aspects of human existence by covering a wide range of
philosophical trends and pedagogical practicesr [24].

Fourth, it is the value of elite education. It should be noted that in the Soviet period,
the best graduates of secondary schools were selected through the Olympiads in certain
disciplines, and full-time and distance university schools to become students of higher
education institutions. The financial status of parents did not play a significant role in this
case. Unfortunately, today the most prestigious faculties in top universities of Russia
admit students largely for fee. Such a practice in the nearest future will lead to the
decrease in the intellectual level of the national elite.

Moreover, the massification of education inevitably leads to its degradation for
“the mass student (unlike the best ones) with medium cognitive resources has
comparatively limited abilities to perceive and use an ever-growing volume of infor-
mation. Accordingly, the educational product is intentionally simplified, gets standard,
packed in a ready-to-use form and as consumer goods of mass demand in retail
networks” [20]. It is clear that the “mass student” demands the “mass teacher”. In these
circumstances, the value of elite education is becoming especially urgent both for
the student and teaching staff. “Russia today desperately needs elite professionals so
that the elite education would be developed at all levels. We need elite kindergartens,
elite schools, elite vocational schools, technical colleges, universities and even elite
postgraduate and doctoral courses” [18. P. 66]. Even more emotional perception
of the elite education was expressed by E.K. Ashin: “...any social system especially
in the post-industrial society needs a system of the elite education, preferably as open
as possible. In today’s circumstances a system that denies the way to the top for the
gifted (or at least makes their way harder) is destined to fail” [1. P. 83].

Fifth, it is the value of the unity of education and moral guidance. Russian researchers
combine these two processes for the education in Russian universities has never
been a morally neutral process of transferring value-neutral scientific knowledge.
The university teacher in Russia has never been a morally neutral information translator
or moderator of educational games. Moral responsibility of the teacher, subordination
of all teaching activities to a “code of teaching ethics and honesty” has always been
the norm. “In Russia, education has always been considered as the unity of education
and moral guidance understood not just as a simple assimilation of a certain system
of knowledge but as a process of spiritual and moral development” [3. P. 15].

In the years of perestroika and post-perestroika, the “code of teaching ethics and
honesty” lost its relevance and the term “moral guidance” was deleted from the syllabus
and legislative basis of the Russian education. In many respects, this was determined
by the intention to get rid of ideological basis of the Russian educational system.
However, in fact, it was not so much the elimination of the Marxist-Leninist ideology
from the educational process as its replacement with a different ideology. The post-
modern ‘anti-pedagogy’ was developed by those who promote refusal from pedagogics
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and interpret education as a totalitarian process of human depersonalization aimed
at ‘brainwashing’ as a form of terror [22].

In the early 2000s the imbalance of education and moral guidance in the educational
process was restored. The unity of learning/teaching and moral guidance was rehabili-
tated although there are still followers of the postmodern philosophy and sociology of
education. They often define postmodern philosophy and sociology as the ‘last word’
in the theory and practice of education while in fact it belongs to the ‘yesterday’.
Many representatives of the Russian academic-educational elite consider the process
of alienating teaching from moral guidance as extremely destructive. “The collapse
of the national educational system must be stopped. Professional education is to be
reconstructed in such a way that we get specialists competent not only in a certain field
of knowledge but also in moral issues. This type of education will continue the national
educational and academic traditions” [7. P. 63]. Foreign authors also emphasize the link
between moral development and education. For instance, D.M. Kopkes defines the
usefulness of liberal arts and aesthetic disciplines by their contribution to development
of students’ ethics [12].

Sixth, it is the value of patriotic education that was an important part of the educa-
tional process both in pre-Soviet and Soviet Russia. Today Russian people of liberal
(or, more accurately speaking, pseudo-liberal) views treat patriotism with disrespect
and often use the term ‘patriot’ ironically. The positive opposition of this word is
‘cosmopolitan’, i.e. a citizen of the world. Just half a century ago the situation was
exactly opposite and the word ‘cosmopolitan’ served as an abuse. Thus, the complete
inversion took place as a move from one extreme to the other. It is clear that this way
of thinking is limited and unproductive for it underestimates the multi-dimensional
identity of the person in the contemporary world and ignores the fact that identification
of oneself as a part of humanity does not contradict the feeling of belonging to a certain
segment of humanity — a nation, ethnos, or region.

Moreover, the idea that in the economically developed countries and especially
in the USA education is axiologically neutral and there is no patriotic education is
nothing but a myth. “Young Americans are brought up from an early age in a strong
belief that the United States is the best country in the world ... The feeling of patriotism
and pride for their country is instilled in the US citizens by parents, schools, universities
and all layers of society from an early age. School history books are 90% devoted to
the history of the United States while the history of other countries and regions is given
by the ‘whatever remains’ principle” [27. P. 19—20].

In 2015, the government of the Russian Federation approved the “Strategy for
the Development of Education in the Russian Federation until 2025 based on the Federal
Law “Education in the Russian Federation”, which ensures that moral guidance is
an integral part of education interconnected with studies but also carried out as an
independent activity. The Strategy defines priorities of the system of moral values
developed in the course of the Russian cultural history — love to humankind, justice,
honor, honesty, personal dignity, faith in the good and desire to fulfill a moral duty to
oneself and motherland. Many researchers consider patriotic education as not only a way
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to overcome the fragmentation of the Russian society but also as an effective means
of fighting terrorism and extremism for patriotism is an antidote for aggressive na-
tionalism and marginalization [14].

seksk

Let us finish the article with a few major conclusions. First, the uncritical
standardization of national education according to the western model in order to achieve
its international integration would lead us nowhere. It seems logically inconsistent that
the restructuring of the Russian education to the standards of the European or North
American universities would help to increase the competitiveness of Russian universities
and direct the flow of foreign students to Russia. It is clear that the intention to study
in another country is always determined by the desire to learn something special,
valuable, and inherent in the culture of that country. That is why it is not reasonable
to eliminate the national specifics of education. Instead, it should be preserved and
developed, especially the best traditions of education. We are not ‘poor folks’ but rather
rich heirs, and our educational heritage is not the roadblocks on the way of development
of education, which must be broken immediately so that we could go straightforward.

Second, our analysis proves that the most important values of the Russian education,
according to the Russian academic-education community, are the values of fundamental,
holistic, elite, culturally-based, morally-oriented and patriotic education. The majority
of authors consider these values as most important to increase the competitiveness of
Russian universities. Perhaps, these values are the extraordinary product that would
provide the ‘Blue Ocean’ regime for the Russian universities in the world educational
market. However, we believe that the traditions of the national education can serve
as a basis to develop scenarios beneficial for the national educational system.

Third, it is obvious that serious problems hinder development of the national
education values. One of the major challenges is the search for an optimal way to
combine traditions and innovations. The complexity of this problem is determined by
the fact that there cannot be any standard algorithm to solve it. Different Russian
universities would find different answers to the question. Thus, the Tyumen State
University has some positive experience in supporting the long-established institutions
by a newly-found elite scientific-educational School for Advanced Studies, a Polytechnic
School, a university gymnasium, a School for the Gifted Students, etc. The system
of individual road maps introduced at the University did not reduce the importance
of developing the students’ worldview and fundamental disciplines but only highlighted
and strengthened their importance.
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coobmectBa. Llens cratbu — 0003HAUUTH NMO3ULIMIO MPEACTABUTEINEH JaHHOH COLUANbHO-TIPOGECCHOHATb-
HOU TpyIITbl OTHOCUTENIBHO IIEHHOCTEH OTE4eCTBEHHOro 00pa30BaHusl, OMPEICINTh UX POJIb B IIPOLIECCcax
MOJIEpPHH3AINH OTEIECTBEHHOTO 00pa30BaHus. B KauecTBe OCHOBHOTO SMITHPHIECKOTO MaTepuaia CTaThH
BBICTYIIA€T COBPEMEHHBIN OTEUECTBEHHBII HayYHO-00pa30BaTeIbHbIN TUCKYPC — CTaThH U MOHOTpaduu,
MOCBSIIEHHBIE HCCIIEIOBAHUIO LICHHOCTEH OTEUECTBEHHOI0 00pa30BaHMUs, a TAkKe UX POJIM B Ipoleccax
MEXKIYHApOIHOH HHTErpaliu oopa3oBanus. KitoueBoil MeTo | HCCIIeI0BaHUS — Ka4eCTBEHHBIH KOHTCHT-
aHaJIM3 HIMPOKOr0 MaccuBa HAay4YHO-HCCIIENOBATENILCKUX TEKCTOB. Ilo uToraM aHanmmsa COBPEMEHHOIO
HAYYHO-TIEIArOrMYECKOT0 JMCKypca BBIIEICHO TPU OCHOBHBIX MOAXOJa K TPAJAUIHMSIM OTE€YECTBEHHOTO
00pa30BaHKs: HUTHJIUCTUYCCKHUI, allOJIOTETHYCCKUN M PEATTUCTHYCCKUIA. ABTOPBI MTOYEPKUBAIOT KOHTPIIPO-
JIyKTMBHOCTb KaK OJJHO3HAYHO MO3UTUBHOIO, TAK U OJHO3HAYHO HETATHMBHOTO OTHOIICHHS K 3TUM TpaHLIH-
SIM M OTMEYAIOT KPEaTHBHBIH MOTEHIHA PEATUCTHYECKOI0 — KPUTHUKO-aHATUTHYECKOTO — MOX0/1a.
ABTOpBI YTBEPXKIAIOT LIEHHOCTh Pa3HOCTOPOHHETO (MHOTOMpO(MILHOr0) 00pa3oBaHus, GyHIaMEHTAb-
HOT0, LIEJIOCTHO-CUCTEMHOT0, IUTApHOr0 00pa30BaHUs, LIEHHOCTh €JUHCTBA 00pa30BaHUs U BOCIIUTAHUS
U IIEHHOCTh NaTPUOTUYECKU OPHUEHTHPOBAaHHOTO oOpa3oBaHus. Criennduka Ha3BaHHBIX [ICHHOCTEH
pacKpbIBaeTCs 4epe3 COOTHECEHHE C MX AHTHUIIONAMHU: Y3KONPOGHIBHBIM, OTpaHHIEHHO-ITPUKIIIHBIM,
SKJIEKTHYHO-()parMEHTapHBIM, MAaCCOBBIM, HPABCTBEHHO M MAaTPUOTHYECKH HEHTPaJIbHBIM 00pa30BaHHEM.
KoHKYypeHTOCTIOCOOHBIM YTBEPKIAeTCsl 00pa30BaHUe, OPUEHTUPOBAHHOE HA MONTy4YEHHE HE YTHIUTAPHO-
TEXHOJIOTMYECKHX, & KPEaTHBHO-HAYYHBIX KOMITCTECHIINH.

KaioueBble ciioBa: 00pazoBaHue; HHTETpalysl; YHUPHKAIHS; KOHCOIUAALNS; IeHHOCTH; QyHIa-
MEHTaJIbHOE 00pa30BaHue; HPaBCTBEHHO-OPUEHTUPOBAHHOE 00Pa30BaHUE; TATPUOTHYECKOE BOCIIUTAHUE



