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AKTYaJIbHOCTb CTaTbU 00YCIIOBIIEHa HEOOXOJUMOCTBIO CUCTEMHOT'0 aHaJIN3a CTPYKTYPBI U CO-
Jiep>KaHUs COBPEMEHHOT'O KOMMYHUKATHBHOTO TIOJIS1, OMIPEACIISIONIETO He TOJBKO XapakTep (yHK-
LMOHUPOBAHUS JIMTEPATYPHOIO PYCCKOIO sI3bIKa KaK Mpenmera o0yyeHus:, HO 1 (POPMUPOBAHUE Y
00y4aIOMIMXCS HOBBIX MEXaHU3MOB «IIPUCBOEHUS» 3HaHUM. Llenblo uccienoBanus sBAsSETCS Bbl-
SIBJICHUE 1 HAYYHOE OIKUCAHKE TICUXOJIOTO-TIeJarOrMYeCKUX KOMIIOHEHTOB JINHIBOAUJAKTUYECKON
cTpareruu B By3ax Poccuu Kak OCHOBBI MHOTOMEPHOM MOZETH OO0yUYEHHsI PYCCKOMY SI3bIKY Kak
uHoctpanHomy (PKI) Ha HayanmbHOM 3Tare. MeTononaoruyeckas KOHIENLUs padOThl OCHOBaHA
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Ha COBMEIICHUH METO/I0B KOMILIEKCHOTO TEOPETUYECKOTO OIMUCAHMS U HAOMIOCHHS, & TAKKE CO-
[[HAJIbHO-TIEIATOTHYECKOr0 M OMOPHO-AUATHOCTHYECKOTO UCCIIEIOBAHUMN, IKCTPAIOIHMPOBAHHBIX
Ha peaJibHbIH 00pa30BaTENBHBIN MPOLIECC MOArOTOBUTEIBHOIO (haKysIpTeTa.

B crarbe KBATU(HUIUPOBAHBI aKTYaIbHbIE TPU3HAKH HAYalbHOTO 3Tarna o0yuyenus PKU,
OXapaKTepU30BaHbI COBPEMEHHbIE MPHUHIUIIBI U OCHOBHBIE YCIOBHS 3()(EKTHBHOTO MOIX0-
na x o0ydyennto PKU Ha HauabHOM 3Tare, KaTeropu3upoBaHbl 0a3ucHbIC (DaKTOPHI, JIeTSPMH-
HUPYIOILIHE JTHHIBOMETOANYECKHN BEKTOP MEIAroruuecKon IesTelIbHOCTH Ha dmane peuesoi
adanmayuu, 0003HaUYCHBI HAPABICHHOCTD JTMHIBOIUIAKTHYCCKIX TEXHOJIOIUH U UX COACP-
)KaTebHbIe (POPMAHTBI, [TPEIIOJIATAFOIINE OPHEHTAIIMIO HA KOTHUTUBHBIC/KOMMYHHKATHBHbIE/
AKCHOJIOTHYECKUE OXKUJIAHUS y4alinuxcs. Pe3yabrarsl MPOBEICHHOTO HCCIISOBAHUS M aIpo-
Oarysi HOBBIX METOJMUYECKUX YCTAHOBOK CBH/ICTENILCTBYIOT, YTO MpEAJaraeMasi JTHHIBOMETO-
JIMYECKasi CTPATerusi MO3BOIUT 00ECIEUUTh IMHAMUYHOE Pa3BUTHE KOIHUTHBHO-TBOPUYECKON
CNOoCcOOHOCTH WHO(OHOB K caMO0OPa30BaHHUIO, YTO B CBOIO OYepellb TOCITYKHUT 0a31UCOM IS
(bOopMHPOBaHUSI OJMITHHIBAILHOM U MOJIUKYJIBTYPHON JTMYHOCTH.

KuroueBble cioBa: pycckuil s3bIK KaKk MHOCTpaHHbBIN; HAuyalbHBIM 3Tal; 3Tan peuyeBoi
aJlanTalyy; ICUXOKOTHUTUBHAS CTPYKTYpPa JIMYHOCTU; TMIIEPMOTHUBALIUS; UHTEIPAaTUBHASL KOM-
MYHMKaTUBHasl Cpeia; ICUXO0JIOr0-IIeJaroruueckoe 3HaHue

The topicality of the article is determined by the need for systemic analysis of the struc-
ture and content of the modern communicative field, which not only defines the character of
functioning of literary Russian language as a subject of study, but also triggers the formation
of new mechanisms of acquiring knowledge. The aims of research are to identify and provide
a scientific description of psychological and pedagogical components of linguodidactic strategy
in Russian universities as a basis for multidimensional model of teaching Russian as a foreign
language at the beginner stage. The methodological concept of the work is based on combining
methods of complex theoretical description as well as socio-pedagogical, observational and
diagnostic research, extrapolated to real educational process at the preparatory faculty.

The article identifies the topical features of the initial stage of teaching Russian as a foreign
language, describes modern principles and basic conditions for effective teaching Russian as
a foreign language at the initial stage, classifies basic factors determining linguistic and me-
thodical vectors of pedagogical activity at the stage of speech adaptation, and denotes the vector
of linguodidactic technologies and their components, focusing on students’ cognitive/commu-
nicative/axiological expectations. The results of the study and approbation of new methodolo-
gical guidelines indicated that the proposed linguistic and methodical strategy ensures dynamic
development of foreigners’ cognitive and creative abilities to self-education, which can form
students’ multilingual and multicultural personalities.

Keywords: Russian as a foreign language; beginner stage; stage of speech adaptation; per-
sonality psychocognitive structure; hypermotivation; integrative communication environment;
psychological and pedagogical knowledge

BeeneHue

[Tpoucxonsmue ceromHs: 00IECTBEHHO-TIOIUTUYECKUE U COIAIbHO-IKOHOMUYE-
CKHE TIPOIECChI €CTECTBEHHBIM 00pa30oM TUKTYIOT HEOOXOIUMOCTh CO3JIaHUSI HO-
BOM JIMTHTBOOOpA30BaTEILHON MapagurMbl, 4YTO 0CO00 3HAYUMO ISl BAXKHEUIIICH
chepbl MEKKYIBTYPHOTO AHATIOTUYECKOTO COMPUKOCHOBEHHS — cepbl Mpernoaa-
BaHUs PyCCKOro si3blka kak mHocTpanHoro (PKU). Peus naer o cpeacreax u croco-
0ax BOCIIUTAHUS KaK NOAUTUHCBAILHOU, TAK U HOAUKYILIMYPHOU TUYHOCMU, TO €CTh
JUYHOCTH, CIOCOOHOW TPamMOTHO M 3PPEKTUBHO OCYIIECTBISATH BEpOAIBbHYIO Ma-
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HU(ECTALHNIO C YYETOM KYJIBTYpHO-HAIIMOHAILHOW celM(UKH CTPaHbI U3ydaeMo-
ro s3bIka (B HameM ciydae Poccun), n3Bnekars, 00pabaTsiBaTh, MPOIYLIUPOBATH,
TPaHCIMPOBATh/PETPAHCINPOBATh HH(OPMALIMIO B COOTBETCTBUU C PA3IIMYHBIMU
KOMMYHUKATHUBHBIMH TOTPEOHOCTSIMH M COLTMOIMHTIBOKYIBTYPHBIMU OCOOCHHOCTS-
Mu cutyanuu oOuienust (boxenkoBa, boxenkosa, 2017). OnHuM U3 onpenensto-
muxX (HaKkTOpOB BIMSHUSA HA (POPMHUPOBAHUE TAKOH JINYHOCTH SIBIIACTCS UMEHEHUe
NCUXOKOSHUMUBHOLU CIPYKIMYPbl CYOBLEKMO8 KOMMYHUKayuu, 00yCIOBIEHHOE MHO-
TOTUIAHOBBIMH TTPe0OPa30BaHUSMH B COLIMETAIIEHOM TPOCTPAHCTBE.

OcHOBHOE BO3/IEHCTBHE HA COBPEMEHHOE 00pa30BaTEIbHOE I10JIe U XapaKTep
(YHKIMOHUPOBAHUS IUTEPATypPHOTO PYCCKOTO s3bIKa (COOCTBEHHO IpeaMeTa o0y-
YeHwsl ), 0ECCIIOPHO, OKA3bIBACT U3MEHEHHE CIIOCOOO0B TPAHCIISIIN HHPOPMAITHH, 00Y-
CJIOBJIEHHOE IpeBpalieHueM VIHTepHeTa B IOBCEIHEBHBIN HHCTPYMEHT OOLIEHUS U
JAJIbHENUIINM Pa3BUTHEM KOMIIBIOTEPHBIX TEXHOJIOTHI. B pe3ynprare « 1 poncxoauT
BBITECHEHHE JINTEPATYPHON HOPMBI HOPMOH “MH(POPMAIIMOHHOTO SI3bIKa”, B KOTO-
poM (popMa uMeeT BTOPOCTENEHHOE 3HaUeHHE 1 0pPO3MNYECKHE/IEKCUKO-IpaMMa-
TUYECKHE/CTUINCTHYECKUE OIIMOKU He TPUHUMAIOTCS BO BHUMaHue» (boxeHkona,
boxenkoBa, Pomanosa, 2017: 69), nadbmonaercs nuddy3HOCTh MPUHIIUIIOB BEp-
0aJIbHOrO MOBENIEHHs, IPABUI peueBOr 3cTeTHKH U Ap. C Ipyroil CTOpoHsI, 00yue-
HHUE PYCCKOMY S3BbIKYy KaK MHOCTPAaHHOMY (pPaBHO Kak M JIOOOMY JIpyroMy si3bIKY)
CEroJiHsl HEBO3MOXKHO OCYUIECTBIISITh B U30JISILIMM OT TE€X YCIOBUM KOMMYHHIIMPO-
BaHUsI, KOTOPbIE HAXOAATCS O] BO3JEHCTBUEM MHOTUX (DaKTOpPOB (TEXHOJIOTHMYE-
CKHUX, TC€OMOJUTUYECKUX U B II€JIOM LIMBUIM3AIMOHHBIX) U HAMPSIMYIO BIUSIOT Ha
pasHble YpOoBHH (DYHKIIMOHUPOBAHUS SI3BIKOBOM crcTeMbl. boiee Toro, coBpeMeH-
HOE MEXIUCLUUIUIMHAPHOE OCMBICIIEHUE MUPA PEaIbHOTO PYCCKOTO SI3bIKA, SI3bIKO-
BOM BapHaTMBHOCTH B PA3IMUHBIX COIIMOJIMHTBOKYJIBTYPHBIX MHTEPAKIUAX yOSK-
JaeT B HEOOXOJUMOCTH yudeTa JAHHBIX AKCTPATUHIBUCTUYECKUX JI€TEPMHUHAHTOB,
IIPUBOZSIINX K BOSHUKHOBEHUIO HE TOJBKO HOBBIX JUCKYPCUBHBIX IPAKTUK, HO U
MEXaHU3MOB CYyOBEKT-CyObEKTHOTO B3aUMO/ICHCTBHSL.

B 3T0#1 cBsI3U caMbIM BayKHBIM JJIs1 IMHI'BOAMIAKTUYECKOTO TMpoliecca B IEJIOM
OKa3bIBAETCs TOT (PAKT, YTO €XKEIHEBHOE MOIPYKEHUE 00YUAOIIMXCS B TOJIUCEMUOTH-
YECKYIO0 CETEeBYI0 KOMMYHHUKAIIMIO OOYCJIOBIMBACT KAaK BUIOM3MEHEHUE UX KOTHU-
THUBHBIX MTPOLIECCOB ((POPMUPOBAHUE HEEIUMBIX I€IITATIBTOB, YBEIMUEHUE CKOPO-
CTH aHAJIMTUKO-CUHTETUYECKHUX U KIACCU(PUKALMOHHBIX ONepaluii, pacliupeHue
I10JIs1 CEpUALIUU U T.]1.), TaK U IBHYIO aKLEHTYaL[I0 XapaKTePOJIOTHUECKUX CBOMCTB
JMYHOCTHU — pe(IIeKCUBHOCTD, INITAHUPOBAHUE JICHCTBUH, aIEKBAaTHYIO OIIEHKY CBO-
UX BO3MOYKHOCTEH, HHUIIMATUBHOCTD, IIPEIBOCXUILEHUE PE3YIbTaTa U €r0 KpUTH-
yeckuil anamu3. COOTBETCTBEHHO, yUeT Ha3BaHHBIX (PAKTOPOB, pacCMaTPUBAEMBbIN
aBTOpaMH KaK MCUXOJIOTO-TIEIarOTHYeCKOe 3HAaHHUE, €CTh HEPEMEHHOE (0COOCHHO
Ha HayaJIbHOM 3Tarle) ycjaoBue 00y4eHHs KOMMYHUKATUBHO 3(ppeKTUBHOMY HC-
I10JIb30BAHUIO CUCTEMBI SI3BIKOBBIX CPEJICTB, CBUIETENBCTBYIOLIEMY O HaJIUUUU HeE-
00XOIMMOTO YPOBHS SI3bIKOBOM, PEUEBON W JIMHTBOKYJIBTYPHOWH KOMITIETEHTHOCTH
YYaIUXCA.

Omnpenenenne ypoBHsI KOMIIETEHTHOCTH, KaK U3BECTHO, ONUPAETCS HA NIOHATHE
«oman obyuenus» (B HameM cirydae — o0yuenust PKI). Yrounsis kareropuaibHO-
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NOHATUIHBIN anmapar npoOiIeMbl U He TPETeH Iy Ha MCUEPIIBIBAIONIYIO MOTHOTY
TPAKTOBKM Ha3BaHHBIX AC(PHUHUINI, 0OpaTUMCsl K UICTOpUH Borpoca. Tak, B cepe-
nuHe XX BeKa pa3rpaHUYMBald JBa dTana oOy4eHUs — HauyaJbHBIA U MPOJIBUHY-
ThIi. Ha OCHOBaHUU BBIJENIEHUS CTAaTyCca PyCCKOTO s3bIKa KaK y4eOHOro mpeamera
BY30BCKHUH Kypc npenionaBanust PKU cTpyKTypHO AeTHIICs Ha B 4acTH: 00y4YeHne
Ha MOATOTOBUTENHHOM (haKynbTeTe (HayallbHBIM 3Tam), Ii€ PYCCKUN S3bIK BBICTY-
NaJI IIaBHBIM Y4€OHBIM IPEeIMETOM, U 00yueHHe Ha OCHOBHBIX (hakynbreTax (mpo-
JIBUHYTBIN 3Tan), T1e GYHKIUHN TUCIUILTHHBI CBOIMIIACH K «00CITY’)KUBAaHUIO» APY-
IUX Y4EOHBIX MPEIMETOB U PYCCKHM S3bIK MPEBPALIAIICS B A3bIK CHEYUATbHOCTU.
Hauano 70-x ronoB XX Beka 03HaMEHOBAHO BBIJICJICHUEM TPEX ATAIOB 00y4YeHHs — Ha-
YaJIbHOTO, MMPOJIBUHYTOTO U BBICLIETO, OJIHAKO OJTHO3HAYHOT'O METOINYECKOro 000-
CHOBAHUS TAKOTO pa3rpaHUyeHus MpemiokeHo He Obu10. B 80-¢ ronsr I Topo-
oot 1 E.M. MoTuHoii OblTH omMcaHbl 0COOEHHOCTH HaYalbHOTO, cpeanero (I
u Il cemecTpbl MOATOTOBUTENBHOTO (haKyIBTETa COOTBETCTBEHHO), TIPOJBUHYTOTO
(I-IIT xypcer) u 3aBepmaromiero (IV-V kypcer) stanoB o0yuenus (I'oponuiiosa,
1980; Motuna, 1988). OTMETHM, YTO YETBIPEXYPOBHEBOE ACIEHUE, BIIEPBBIC IIPEI-
noxxennoe I.I. TopomunoBoii B 1979 1., 10 cerogHsIIHEro IHS MOAACPKUBACTCS
MHOTHMHU METOJMCTaMH, MOCKOJbKY AaHHas nuddepeHiuanms 3TarnoB B O0bIIei
CTENEHU OTBEYAET COJEPKAHMIO U YCIOBHUSIM O0OydeHHus B BbICIIEH mikose. OaHo-
BPEMEHHO B METOAMYECKOW JIMTEpaType MOSBUIACH TPEXYPOBHEBAsE TAKCOHOMMS:
HavaJIbHBIN (MTOATOTOBUTENBHBIN (akynbTeT), ocHoBHOU (I-III xypchl), mpoaBuHy-
Tl (IV-V Kkypcer) atansl 00yuenus. HoBsle Homunauu npuHecau 1990-e roas
(BMecTe ¢ HavyaJioM Tpoliecca MHTerpaunuu By30B PD B eBpormeiickoe 00paso-
BaTeJIbHOE MPOCTPAHCTBO): 3TAIl MPEIBY30BCKOM MOATOTOBKU M 3Tall COOCTBEHHO
BY30BCKOM moxarotoBku. Takum oOpazom, equHbIi nporecc npenonaanus PKU
pasrpaHuYMBaICS KPUTEPUSIMHU, CYIITHOCTHO HE XapaKTEPU3YIOIIUMHU YPOBEHb Blla-
JeHHs] ”HOPOHAMU PYCCKHUM SI3bIKOM: BPEMEHHOM MPUHIUI pa3iesieHus] OKa3bIBa-
eTCsl BeCbMa CIIOPHBIM, TaK Kak 3Tamn 00y4eHHs Kak KaTeropus JUIAKTHKU ropaszio
IIMpe W BKJIIOYAeT B ceOs emie MHOTO JIPYTHX MPHU3HAKOB, XOTs, 0€3yCIOBHO, IS
BCEX ATAINOB CYIIECTBOBAJIU KPUTEPUU UX OLCHUBAHMUS, ONMUPAIOIIMECS HA MPHOO-
pETCHHBIE 3HAHUS/HaBbIKK/YMeHUs. JJaHHBIN (akT cTan OTHpaBHOM TOUKOH paspa-
0oTkn Poccuiickoil TOCYIapCTBEHHON CHCTEMbI TECTUPOBAHUS TPAKIAH 3apyOeK-
HBIX CTpaH IO PYCCKOMY f3BIKY, & 3aTE€M — BBEJICHHS KOMIIETEHTHOCTHON MOJENH
oOyuenus PKU.

B XXI Beke cuctema By30BCKOTO OOYUEHHSI PYCCKOMY SI3bIKY KaK WHOCTpaH-
HOMY OIMCBIBAETCSl TPEMs 3TAllaMU: HAa4YaJlbHbIM, OCHOBHBIM U MPOJBUHYTHIM,
Ha Ka)KJIOM M3 KOTOPBIX JOCTUTAETCS ONPEAEICHHBIN YPOBEHD BIIAJICHUS S3BIKOM.
[Tpu 3TOM HauaneHbId dman 06yyeHus ONPENENAETCs KaK «IUKII WIH Tepro 00y-
YeHHUsI, KOTOPBI oOecreunBaeT JOCTHKEHHE KOHEUHBIX LieJIei 00yueHus: Ha caMoM
aneMeHTapHoM ypoBHe» (Azumos, Lllykun, 2009: 272), TakuxX Kak BO3MOXKHOCTb
OOIIEeHUS B OTPAaHMYEHHOM KpyTre TeM M CUTyaluid oOmieHus. JlaHHbIi STam xapax-
TEPHU3YETCs OTKPHITOCTHIO U HE3aBEPUICHHOCTHIO CoiepkaHus, hopM, METOIOB, 1ie-
neil o0ydeHust; ero MpoJOKUTENBHOCTD OMPEAEISETCS HE CTOIBKO BPEMEHHBIMU
(bopMaTbHBIMU XapaKTEPUCTHUKAMU (ITOATOTOBUTEIBHBIN (PaKyIbTET, IIEPBhIH ce-
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MECTP U T.JI.), CKOJIBKO «YPOBHEM C(OPMUPOBAHHOCTH PEUEBBIX YMEHHUI U HABBIKOB
B 3aJJaHHBIX [TporpaMMoil o0yueHus: napamerpax» (Asumos, Llykun, 2009: 272).
OcobeHHOCThIO HavambHOTO dTana ooydenus: PKI, oxBaTeiBaromiero, no MHCHHUIO
A H. lllykuna, nepuos 00y4eHUs C HYJISL 10 21eMeHMaApHO20 YPOBHs, SIBISETCS 10-
Tpy>XEHHUE B JAPYTYIO S3BIKOBYIO CPEJIy, 4TO TpeOyeT mpeodiiaanus ayTuTOPHOM pa-
OO0TBI 110J] PyKOBOJCTBOM IIPENOAABATEN HAJ CaMOCTOSATENILHOW BHEAYIUTOPHOM
paboToif, pu 3TOM «y4eOHBII MaTepHuall 37€Ch CTPOr0 OTPaHUYEH, a OTOOp JIEKCH-
YECKOr0 M IPaMMAaTHYECKOI0 MUHMMYMa, [1OCJIEI0BATEIbHOCTD U3JI0KEHHS MaTe-
pHaa onpenessieTcs CTENeHbI0 ero He0OXOIMMOCTH Ul PELIeHUs] TOW WM UHOU
KOMMYHUKaTHBHOM 3anaum» (Ilykun, 2011: 201).

C namell TOUKM 3peHus, HadaibHbIM 3TanoM oOyuenust PKU crnenyer cuurarb
NIEPHUOJL C HYJISL JI0 6308020 YposHsl, BHYTPH KOTOPOTO HEOOXOAMMO BBIAEIUTH 2man
peuesoli adanmayuu, THTETpUPYIONINI BBOAHBIN (POHETHKO-IpaMMaTH4eCKH Kype
Y DJIEMEHTapHBIN YPOBEHB/«yPOBEHB BEKHBaHU (B EBpomelickoli cucteme ypoB-
Hell Bi1aJieHuss MUHOCTPaHHbBIM S3bIKOM — A1). OTMETHM, 4TO CTaTyC U COOCTBEHHO
Hanuuue B cucteme TPKU snemeHTapHOro ypoBHS BiajaeHus (Ipu CyleCTBOBA-
HUU COOTBETCTBYIOIIMX TECTOBBIX MaTepUasOB) CErOJIHS OKa3bIBAETCS pacIlibIBYa-
ThIM. BMecTe ¢ TeM 1enb JaHHOrO 3Tama, Uil JOCTHKEHUS KOTOPOM, IO HaleMy
MHeHMI0, HeoOxoauMo 100—120 yacoB, nMeeT mparMaTUYecKyo HalpaBlIeHHOCTh
1 3aBEPUICHHOCTh — (POPMHUPOBAHUE Y CTYACHTOB PEUEBOM U SI3bIKOBON KOMITETEH-
UM B 00beMe, 00eCIeunBaroIleM BO3MOKHOCTb OCYILECTBIEHUS! KOMMYHHUKALIUU
Ha PYCCKOM $I3bIKE B PETYJIIPHO BOCIIPOU3BOAUMBIX, TUIIM3UPOBAHHBIX MHTEPAKIH-
X B paMKaxX y4eOHOMU, COITUATBHO-OBITOBOH, COIIMOKYIBTYPHOH chep BepOaTbHOTO
B3aMMOJICHCTBUS, CO3/IJaHUE «3araca MPOYHOCTU» JJISl YCIEIHOro 101podeccuo-
HaJIBHOTO 00y4YeHMs (B CTPYKTYPHBIX MOJpA3ENEHHSIX, PeaTU3yIOIIHUX TpOrpam-
MBI JJOBY30BCKOT'O OOpa30BaHUs) U MOCIEAYIOIIETO OBIAJEHUSI HEOOXOAUMBIMU
KOMMYHHUKaTUBHBIMU, JIMHI'BONIPO(ECCHOHATBHBIMU (TEPMHUH Hall) U COLIMOJIMHT -
BOKYJIBTYPHBIMU KOMIETEHIMSMU. Dman peuegoii adanmayuu paccMaTpuBaeTcs
HaMU KaK CaMblil OTBETCTBEHHBII NepUoJ] B 00y4€HUH HHOCTPAHHBIX TpakJlaH, Ko-
TOpBI OPraHUYECKH CBSI3aH CO BCEM IOCIEIYIOIUM OOy4eHHEM: UMEHHO 3/1€Ch
3aKJIaJpIBAETCSA OCHOBA JUIsl AAJIbHEHIIETO OBIaICHUS SI3bIKOM. bynyun cyiiecTBeH-
HO OTpaHUYEHHBIM BPEMEHHBIMU paMKaMU (U MO KOJIMYECTBY 4acoOB, U MO OOLIei
JUINTENILHOCTH) ATAIl PeYEBOM aJanTalluy XapaKTepU3yeTcs OTHOCUTEIIbHON 3aBep-
IIEHHOCTHIO, BBIPAXKAIOIIEHCS B COOCTBEHHOH 11€J1M, COOCTBEHHOM COAEP)KaHUU U
COOCTBEHHBIX TEXHOJIOTHUSX MEAArorn4ecKoi AesITEIbHOCTH.

IIpoBeneHHBIN B paMKax MCCIEJOBaHUSA KOMILIEKCHBIN aHAJIU3 HOPMaTUBHBIX
JIOKYMEHTOB M HAay4HOH JMTepaTypbl MO3BOJISET FOBOPUTH O TOM, YTO B HACTOS-
iee BpeMsl CyIIECTBYET 3HAUYUTEIbHOE KOJMYECTBO MyOIMKAINii, MOCBSAIICHHBIX
00y4EHUIO OT/IeIbHBIM BUJJaM PEUYEBOM J1€ATEIbHOCTH Ha HA4aJIbHOM 3Tare o0yue-
HUS, OJTHAKO I[EJIOCTHAsE METO/IMKA JIMHTBOAUJAKTUYECKON pabOThI, YUUTHIBAIOIIAS
KaK M3MEHUBIIYIOCS IapaurMy o0pa3oBaHus M 00yUeHHsI HTHOCTPAHHBIM SI3bIKaM,
IIparMaTuKy ero U3y4yeHus, pa3HooOpa3re COBPEMEHHbIX TEXHOJIOIUH 00pa30BaHus,
TaK ¥ MHOT0OOpa3ue 3THOKYJIBTYpPHBIX, TPO(ECCHOHAIBHO-TPYIOBBIX, ICUXOKOT -
HUTUBHBIX U UHAUBUAYAIbHO-IMYHOCTHBIX XapaKTEPUCTUK OOyYaroIIMXCsl OTCYT-
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cryer (IIpuxa3 MunucrepcTBa obpazoBanus u Hayku PO Ne 463..., 2009; I1pu-
ka3 MunucrepcTBa oopazoBanus u Hayku PO Ne 1304... 2014; T'ocynapcTBEeHHBIM
CTaHJIApPT MO PYCCKOMY SI3bIKY KaK HHOCTpaHHOMY. ba3oBbiii ypoBenb, 2001; bykun,
2013; I'epouk, 2011; Kanutonosa, MockoBkuH, 2005; ITpoxopos, 2006; Cmomns-
koBa, 2011; Ctpebyns, Kaccuna, 2013; XaBponuna, bansixuna, 2008; UykaHosa,
UYepnas, 2015; Ulykun, 2011 u ap.). B 310it cBA3M 3aKOHOMEPHO MPEATIOIOKHUTH,
YTO Ha dTalle PeYeBOM alanTalllK OTpeAeNICHUE COo/IepKaHus 00y4eHHs, BEIOOp 00-
pa3oBaTeIbHBIX METOJIOB, IPHUEMOB, TEXHOJIOTHH U OTCIONa — 3PPEKTUBHOCTH Op-
raHu3aly yueOHoro mpoiecca JeTepPMUHUPYIOTCS PEIICHUEM B3aUMOCBI3aHHBIX
(He uckio4as COOCTBEHHO METOAMYECKHUX M JIMHTBUCTUYECKUX ) TICHXOJIOTHYECKUX
Y TIeJarOTMUYECKUX 3a71a4, U3 YUCIIa KOTOPBIX 0CO00 BBIJCINM CIEAYIOIINE: «OIpe-
JIeJIEHUE CTPaTeruil U TaKTUK IOJIb30BaHUS SI3BIKOM B MPOIIECCE PEUEBOCIPUITHS
U PEUETIOPOXKIACHUS; TIOCTPOEHUE LIETOCTHON KOTHUTUBHOW MOJEIIA PEYEBOro pas-
BUTHSI TUYHOCTH U BBISIBJICHUE 3TANOB €€ CTAHOBJICHUS OT HU3IIMX YPOBHEH K BBIC-
UM B TIpoliecce 00ydeHHs HHOCTpaHHBIM si3bikam» (Bozhenkova, Bozhenkova,
Mirzaeva, 2014: 401); «HaxoxIeHUE MEJArOTUYECKU IeIeCO00pa3HbIX MyTeH |
CII0CO00B 00yYCHUS yIeOHOMY TIPEMETY, BOCIIUTAHNE AKTUBHOM JIMIHON TTO3UITUH,
TBOPYECKOTO U CAMOCTOSITENILHOTO MOAX0/1a O0YYarOIMXCsl K PEIISHUIO TOCTAaBIICH-
HBIX 3aJ7]a4 B Tpoliecce oBlaaeHus s3pikoM» (Shulgina, 2014: 429). [Ipencrapmus-
€TCsl, UTO CHHEPTeTUUYECKOEe OMHUCAHNE COBPEMEHHBIX MCUXOJIOTO-TIEIarOTHYECKIX
(bakropoB pesynpraruBHOCTH 00ydyenust PKU Ha sTane peueBoit agantainuu MOXKeT
CTaTh OCHOBOM JUISI pACIIMPEHUS/yTOUHEHUS AaIbHEHIIIETO THHTBOMETOUYECKOTO
BEKTOpA B IIEJIOM.

LUenb

enp uccnenoBanus, NJETCPMUHUPOBAHHAS AKTHBHBIM IIOMCKOM WHHOBALIMOH-
HBIX MO/IXO/10B K 00yUEHHUIO PYCCKOMY SI3bIKY KaK MHOCTPAHHOMY, — BBISIBICHUE U
HAy4YyHOE OINHUCAHUE IICUXO0JOT0-Iearorn4eCKuX OCHOBAHUM U3MEHEHUS JIMHIBO-
JUJTAKTUYECKONW TPaeKTOpHM B By3ax P@ kak OCHOBBI MHOIOMEPHOH Mojenu 00-
yuenus PKU na HavansHOM 2Tare.

MaTtepuanbl u MeTOAbl

B ocHOBYy MeTOmonornueckoi KOHIIEMIMH MCCIEOBAHUS ObUIH TOJIOKEHBI Kak
IMITUPUYECKUE METOBI (KOMIUIEKCHBIN TEOPETHUECKUH aHAIN3, HAOIIOIeHUE, COLTHU-
AIBHO-TICITATOTUYECKUN U OTTIOPHO-TUATHOCTUYCCKUI METO/IBI ), TAK K METOJIbI OOIIeH
Y YaCTHOM TICUXOJIOTHH (HAOIOIEHHE B TECTOBBIX CUTYAIIUAX, TICUXOJIOTHYECKOe MO-
JICTUPOBAHNE U €CTECTBEHHBIN dKcriepuMeHT). [Ipu 3ToM 0ocoboe BHUMaHUE OBLIO
YICIICHO HEMPEPHIBHOMY/BKITFOUEHHOMY HAOTIOIEHUIO 32 ()OPMHUPOBAHUEM SI3BIKOBOM
U COIMOKYJIBTYPHON KOMIIETEHIIMM MHO(GOHOB HA ATAlle PEUueBOW aJanTallid C BbI-
SABJICHUEM HpO6JI€MHBIX MECT, O6yCJIOBJI€HHBIX 3THOMCHTAJIbHBIMHAU OCO6CHHOCTHMI/I
ayIUTOPUH, U aHKETUPOBAHUIO TIPETIO/IaBaTeleH, peau3yoX 00pa3oBaTeIbHbINA
nporecc. MeToasl 00111ei/9acTHOM MICUXOJIOTHU aKTYaTU3UPOBAIKCH MIPU U3yUYECHUH
MICUXOKOTHUTHUBHBIX 0COOCHHOCTEH WHAMBHUIOB HA OCHOBE (PHKCAIIUU MX BEpOAIIb-
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HOTO/HEBepOATBLHOTO MOBECHNS B YU€OHOH U BHEAYTUTOPHOMN JEATENLHOCTH, 00U-
XOJTHO-OBITOBOM M COIMATIBHO-KYIBTYpHOM chepax oOiieHus. B kauecTBe 3HAYMMBIX
paccMaTpuBaIMCh (PaKTOPbI, KOTOPbIE MO3BOJWIN BIOCIEICTBUM OMHCATh HAIUO-
HaJIbHO-TPYIIOBBIE U JINYHOCTHO-UHIUBUIYATIbHBIE XaPAKTEPUCTUKN HHOCTPAHHBIX
TpaX<JaH, BKIIOYCHHBIX B ATAll PEYCBON aJarTalliu.

Marepuanom uccieqoBaHus MOCTYKUIU BUICO3aUCH 3aHATUI U BHEAYIUTOP-
HBIX MEPOMPUATUH, CKPUTITHI MUHU-IUAJIOTOB C O0YyYaIOIIUMUCS, PE3yabTaThl aH-
KETUPOBAHUS MIPENOIaBaTENCH, TEKCTHl aBTOPCKUX YUCOHBIX 3aJJaHUM, YUeOHUKH U
y4eOHbIC MOCOOHs, OPUECHTUPOBAHHBIC Ha Hava bHBIN dTan ooyuenus PKU, nayu-
Hasl ¥ HAyYHO-METOJMYeCcKas ITepaTypa 1Mo UccleayeMoil mpodieme.

Pe3ynbrathbl

JIMHaMUYHBIN XapaKTep JTMHIBOIUIAKTHUECKUX HOBAIMN 00YCIIOBIIEH MHOKECTBOM
(hakTOpOB pa3NUYHON MPHUPOBI: U3SMEHEHUEM B COBPEMEHHBIX T'€OMOTUTHICCKUX
YCIIOBHUSX CTaTyCa PyCCKOTO sI3bIKA, PACHIMPEHUEM dTHUYCCKON MPUHAIIIC)KHOCTH
KOHTUHIeHTa 00ydJaromuxcsi, (opMupoBaHUEM B COLUYME HOBBIX aKCHOIOTHUECKUX
JOMUHAHT U CIIOCOOOB KOMMYHHUKATUBHOTO B3auMoieiicTBus. He MeHee BaKHBIM
CTAHOBUTCS MOHUMAHKEC TOT'0, YTO B METOAMKC NPCIIogaBaHus PyCCKOT'O A3bIKa KaK
WHOCTPAHHOTO Ha3pesia MOTPEOHOCTh B 000OIIEHUH TEOPETUUECKOTO U TIPaKTHYe-
CKOTO OTIBITA ISl ONIPEeNICHHsI OpUEHTUPOB d(PPEKTUBHOTO OOyUEHHUS.

PaccMoTrpenme uctopun Borpoca, mperoiararoiiee KOMIapariBHbIN aHAIN3 Tep-
MHUHOB «3Tan 00y4YeHHs»/ «HadaIbHbBIN ATar 00y4eHHsD), TO3BOJIUIIO MPEIIOKHUTH HE
TOJILKO COOCTBEHHYIO TPAKTOBKY JaHHOU JepUHUIINU, HO U C(HOPMYTUPOBATH CHUC-
TEMOOOPA3YIOMIUH TSI HACTOSIIIIETO HCCIICIOBAHMS BBIBOJ: B COBPEMCHHOMN JIMHT-
BOIIE/IarOrMYeCcKoi mapagurme 1eaecoo0pa3Ho BBIACIUTE 9man peyesol adanma-
yuu, NENbI0 KOTOPOTO SABIsieTcsl (hOPMUPOBAHUE Y CTY/ICHTOB PEUEBOM U SA3BIKOBOU
KOMIICTCHIIUU B O6’I)CMC, O6€CHC‘~II/IB3.IOHIGM BO3MOXHOCTb OCYHICCTBJICHUA KOM-
MYHHKAIMH Ha PYCCKOM SI3bIKE B PETYISPHO BOCIPOU3BOIUMBIX, THITU3UPOBAHHBIX
MHTEpaKIHIX B paMKax y4eOHOM, COUaTbHO-OBITOBOM, COIIMOKYIBTYPHOU cep
BepOABLHOTO B3aMMOJICHCTBHS, U IETEPMUHUPYIOIIEM TIOCIEIYIONIEe YCIEITHOES
OBJIaJICHHE KOMMYHHMKAaTUBHBIMH, JIMHIBONIPO(ECCHOHANIBHBIMUA U COLIMOJIMHIBO-
KyJIBTYPHBIMU KOMIIETCHIIUSIMH.

Onupasch Ha MCUXOJIOTO-TIEArOTHYECKOe 3HAHUE, B KAUECTBE MIEPBOTO PEIIar0-
miero (paxkropa 3¢hHEeKTUBHOCTH MPENOaBaHMs PYCCKOTO sI3bIKa KaK WHOCTPAHHOTO
Ha JTare PeueBOr aJanTaly aBTOPbl PACCMATPUBAIOT THIIEPMOTUBAINIO, aKTyallu-
3UPYIONIYIO0 HHTEPEC K N3YUCHHIO PYCCKOTO SI3bIKA HE CTOJILKO KaK K CIIOCO0Y COIH-
aJIbHOTO B3aMMOJICICTBUS, CKOJIBKO KaK K CPEJICTBY peai3aliy 03HaBaTeIbHOMU M0-
TeHIu obydatorerocs. CopepkareTbHbIM (POPMAHTOM TUTIEPMOTUBAIIMH SIBIISTFOTCS
HOBBIE MEXaHU3MbI «IIPUCBOCHHUS» 3HAHUMN, IETEPMUHUPOBAHHBIE, C OTHOM CTOPOHBI,
TpaHchopMaryel ICUXOKOTHUTUBHOM CTPYKTYPbI CyObEKTa KOMMYHHUKAIIUHU, C APY-
rOil — yCTOMYUBOCTHIO ATHOMEHTAILHOM OPraHU3aIlK JTMYHOCTH HHO(OHA.

BropeiM HepeMeHHBIM (haKTOPOM YCTICIIHOCTH TTEIarOTHYECKOT0 e TEIBHOCTH
Ha JTale pPeyeBOM alanTaluu SBISETCS 0053aTelbHOCTh MOTrpYyKEeHUs 00pazoBa-
TEJIBHOTO Mpoliecca B UHTErPATHBHYIO KOMMYHHKATUBHYIO cpeay. CeromHsi, Koraa
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KOMMYHHUKAITMOHHO-TEXHIUUECKHe 0a3bl ceTn MIHTepHET He TOIBKO Jal0T BO3MOXK-
HOCTb TIOJTy4aTh JIFOOYI0 MHTEPECYIONIYI0 HH(POPMAIUIO, CIYIIaTh JEKIIMA CaMbBIX
JY4YIIMX B TOW WJIK WHOM 00JacTU CHEIUAINCTOB, HO U MO3BOJIAIOT OPraHU30BbI-
BaTh paboune mporecchl, POpMHPOBATH 00PA30BATEIHHBIE CUCTEMBI JUCTAHTHOTO
oOyueHus, 3a/1a4a MperoaaBarelis 3aKI0vacTcs Kak B YMEGHHUH TepeaaBarh yJa-
IUMCs 3HaHUS ¥ (POPMHUPOBATh MpodeccroHaIbHble HABBIKU, TaK U B MpUOOIIe-
HUU WHO(OHOB K KYJIBTYpe 00pa3oBaTeIbHO-KOMMYHHKATUBHOTO U MEXKYIBTYP-
HOTO B3aUMOJCHCTBUS. [[JIs1 ?TOTO0 COBPEMEHHBIN MEIaror, TOMUMO MPEAMETHOM/
po¢eCCHOHATLHON KOMITETCHIINH, JODKEH 00J1aiaTh U OOIICKYIbTYPHOM/001I1e-
o0pa3oBaTeIbHON, COLIMOIMHTBOKYIIBTYPHON U IPYTUMHU aKTyaJIbHBIMH KOMIIETCH-
nusMu. COOTBETCTBEHHO, €r0 «POJIEBOM pernepTyap» JOKEH BKIIIOUATh TaKUE CO-
CTaBJISIONINE, CBA3aHHbBIE C MEarOrHYecKor IesTEIbHOCTRIO U TpeOyIolue HOBa-
1ui B mpodeccuoHanbHOM chepe, Kak movromop, Mooepamop, MeHmop Cmapmanos
u 1p. (bsikoBa, MaptsinoBa, Cupomaxa, 2017). C nosiBneHueM oHIaliH-IEJarOT UKH
3TH y>KE€ U3BECTHbBIC U HOBbIE TOHATHS BIIOJIHE KOPPEIUPYIOT € 3a1a4aMu (pOpMHUPO-
BaHUS M PA3BUTHUS Y 00yd4aeMbIX KOTHUTUBHBIX HaBBIKOB M MPOMYKTUBHOTO MBIIII-
JICHUST; UCTIONB30BAHUE KE COBPEMEHHBIX TEXHOJIOTHI, pa3HOOOpa3re METOAOB pa-
6otel (3apenkas, Cummc, 2017) 1 A3bIKOBasi BApPUATUBHOCTH BBIPAYKEHUS MBICITH,
OpHEHTHUPOBaHHAs HA TBOPYECKOE Hauajo, 00ECIEUUBAIOT B YUeOHOM IpoIiecce
MOJIy4YeHUE HOBOTO, KAYECTBEHHO MHOTO pe3yJibTaTa.

CucremHbIi aHau3 KoMmoHeHTOB 00yueHuss PKU Ha sTane pedeBoii agantanuu
1 anpoOarys HOBBIX METOAUYECKHUX YCTAHOBOK MO3BOJIHIN 0003HAYUTH OCHOBHBIE
MIPUHITUIIBI OPTaHU3aIii 00Pa30BaTEIBHOTO MPOIIECCa, TPU TOM BOTIPOC O Jajlb-
HEHIIeM UX YTOYHEHUU U PACHIMPEHUU OCTACTCS OTKPBITHIM U MOXKET MOCITYKHUTh
TEMOI 1715l TOCNIEAYIOIMUX UCClieoBaHni. BMecTe ¢ TeM mpecTaBisieTcs:, 4To 000-
3HAYCHHAS JIMHTBOMETOIWYECKAsT CTPATETHS MMO3BOJIAT OOCCICUUTh AMHAMHYHOE
pa3BUTHE KOTHUTUBHO-TBOPYECKON CIIOCOOHOCTH MHO(GOHOB K caM000pa30BaHMUIo,
YTO B CBOIO OU€PEb CO3/aCT PABHOMAPTHEPCKHE YCIOBUS OOIICHUS y4alUXCs U
MPEnoaBaTesi, OTKPOET BO3MOKHOCTH YCIICIIHO BHICTPauBaTh PEUEBOE B3aUMO-
NeiCTBHE C IPYTUMU KOMMYHUKAHTAMU U TIOCITY>KUT 0a3ucoMm Jiisi popMHUpOBAHUS
MOJIMJIMHTBAJIbHOM M MOJIUKYJIBTYPHOM JIMYHOCTH.

OOcyxpeHue

Bo3MoXHOCTB peanu3anuy JMYHOCTHOTO MOTEHI[Maja B €IMHCTBE IIPOLIECCOB
MBILUICHUS, TAMATH, BOOOPaXEHHs U PEUEBOM NEATENBHOCTU OJHUM M3 MEPBBIX
nokazan JI.B. lllep6a. Ha3piBas nporiecc n3ydeHusi ”HOCTPAHHOTO SI3bIKA «IIPAKTH-
YECKOH IIKOJION TUaNIEKTUKW, YICHBI OTMEYaJl, YTO MMEHHO TOT y4eOHBIH Mpe/I-
MET CHUHEPIreTH4YeCKU OOBEIMHSAET aKThl a0CTPAKTHOTO MBIIIJICHUS U SI3BIKOBYIO
peanbHOCTh, TOCKOJIbKY «II03BOJISIET YBU/IETH IOABUKHOCTb U YCIOBHOCTD CBSA3HU
MEXIy MTOHSATHEM M BhIpakaronuM ero cuMmBosiom» (IllepOa, 1964: 37). Heciyyaii-
Ho JI.B. lllepOa, He oTpULIask BaXKHOCTH HEMPOU3BOJIBHOTO 3aIIOMUHAHUS U PEYEBOM
MMUTAINH, BBIABUHYJ TE3UC O HEOOXOIUMOCTH YUeTa «TBOPYECKOM CYIIHOCTHU pe-
YeBOW AESITETbHOCTH U TMOBBIIICHUS UHTEIUIEKTYalIbHONH HArpy3Ku oOydyaeMbIX Ha
3aHATHUAX 10 HHOCTpaHHOMY s3bIKY» (Lllep6a, 1964: 37).

METO/JUKA TTPEITOJABAHIMS PYCCKOI'O A3bIKA KAK MTHOCTPAHHOI'O 333



Bozhenkova N.A., Bozhenkova R.K., Shulgina N.P. Russian Language Studies, 2019, 17(3), 326-365

dyHIaMeHTaIbHOE TICUXOJIOTHYECKOe 000CHOBAaHUE HUJIesl PAa3BUTHUS TUYHOCTU
Yepe3 peueMbICIUTEIbHYIO AeATeIbHOCTh nonyunia B Tpyaax JI.C. Beirorckoro:
«Tam, TJe cpela He CO3/aeT COOTBETCTBYIOIIMX 3aJ1a4, HE BBIJIBUTACT HOBBIX TpE-
OoBaHU#, HEe TTOOYXIAeT U HE CTUMYJIUPYET C TIOMOIIBIO HOBBIX IEJIe pa3BUTHE
WHTEJJIEKTa, TaM MBIILJICHHE HE Pa3BUBAET BCEX JACHCTBUTEIBHO 3aJI0KCHHBIX B
HEM BO3MOXKHOCTEH, HE JIOXOAHUT J0 BHICIIUX (OPM WJIM JOCTHTAET C KpalHUM
ono3nanuem» (Beirorckuit, 1982: 15). 3HaunMbIMM 1711 TUHTBOAUIAKTUKA CTAJIH
u padotsl A.H. JleoHTheBa, B KOTOPHIX 0OpaIaeTcs BHUMaHUE HA «BaKHOCThH Ha-
[IMOHATBHO-KYJIBTYPHBIX 0COOCHHOCTEH KOMMYHUKATUBHOM JCSITEIBHOCTH, ITPOSIB-
TISIOLTUXCS B SI3BIKE, MBINIJICHUH, TIpolieccax U cpeacTBax oOmeHus» (JIeoHThes,
2007: 389). [Toz:xe 3tu Mbiciu OblIM pa3BUThl A.A. JIEOHTbEBBIM, pacCMaTpUBaB-
IITUM $I3BIK KaK «OCHOBHOM KOMITOHEHT HAIIMOHAJBLHON KYJBTYPBI U CPEACTBO €€
W3YYCHUS: OBJIAJIeBasi HHOCTPAHHBIM SI3BIKOM, YeIOBEK (pOpMHUpYET B CBOEM CO3Ha-
HUU CBOHCTBEHHBI COOTBETCTBYIOIIEMY HApOy 00pa3 MHUpa; MPHU CXOIHBIX KapTH-
Hax peajbHOCTH, CPOPMUPOBAHHBIX B COZHAHUM B3aMMOJICHCTBYIOITUX JIMII, S3BIK
CTAHOBUTCS CPEACTBOM JIOCTHKEHUS B3auMonoHnMaHus» (Jleontnes, 1997: 143).

CeromHst 3T MBICIIH, OYyYH MOATBEPKICHHBIMU MHOTOYUCICHHBIMH HCCIIC-
JOBaHUSIMU B paMKaX COBPEMEHHBIX JIMHTBUCTUYECKUX HAIPABICHUM, SBISIOTCS
AKCMOMATUYHBIMH: OYE€BH/IHO, YTO «OBJIAJICHUE TEM WJIM UHBIM SI3bIKOM BO3MOXKHO
JIUIIL TIPU TIOTPYKEHUU B Ty WJIM UHYIO JIMHTBOKYJIBTYPY — KYJIBTYpPY COOOIIIECTBA,
TOBOPSIIETO U AYMAIOIIETO Ha 3TOM SI3bIKE, BOIUIOIICHHYIO M 3aKPEIUICHHYIO B 3Ha-
KaX JKMBOTO f3bIKa U MPOSBIISIONIYIOCS B sI3bIKOBBIX Mporeccax» (Kpacusix, 2014:
14). Ocy1iecTBisiss MOCPEACTBOM PYCCKOTO SI3bIKAa PEUEBYIO JIEATENBHOCTD, «MHO-
(hOH BIIUTHIBAET PYCCKYIO STHOJIMHTBOKYJIBTYPY M TEM CaAMBIM COITUATTU3UPYETCS, TO
€CTh MPOSBIISIET ceOs B Mpoliecce KOMMYHHUKAITUH JTUYHOCTHIO TOJTMINHTBAILHON U
nonuKyasTypHOi» (boxxenkoBa, boxenkosa, 2017: 55). Otcrona BbITEKaeT BbIBO/,
YTO «IIPUOOIIECHUE» K HOBOW JIMHT'BOCOIMOKYJIBTYPHON pEaJbHOCTH, OCOOCHHO
Ha JTare peueBoil ajgantainuu, TpedyeT co3lIaHus MaKCUMalbHO KOM(OPTHBIX 00-
pa3oBaTeIbHBIX YCIOBUW, B CBSI3U C Y€M Ha MEPBBIN IJIaH BBIXOIAT YUeT HaIlU-
OHAJIBHO-KYJIBTYPHBIX OCOOCHHOCTEH ayJUTOPUHU U OMOpa Ha NCUXOKOTHUTHBHBIC
CIOCOOHOCTH/UHIUBUAYATBHO-TMYHOCTHBIE 0COOCHHOCTH oOywaroruxcs. [Ipen-
CTaBJISICTCS, YTO Ha3BaHHBIC (DAKTOPHI CETOMHS TOJDKHBI OBITH HE B OOIIEM PsIy
OCHOBHBIX NPHUHIMIIOB mpenogaBaHuss PKU (Bkirodass KOMMYyHHUKAaTHBHOCTb, CO-
3HATENBHOCTh, CHCTEMHOCTb, ()YHKIIMOHAIBHOCTh, KOHIIEGHTPUYHOCTH U JIp.), & pac-
CMaTpPHUBAThCS KaK JIETEPMUHAHTHI IMHTBOTIEIArOTHYECKUX TexHonorui. [lonnmast,
YTO 3THOOpHUEHTUpOBaHHOE oOydeHne PKI Taxxke He SBISIETCS «HOBUHKOW» IS
nuHTBooOpa3oBarenpHoro mnporecca (bansixuna, Yxao HOimn3zsan, 2010; [lyraués,
2011 u 1p.), aBTOPBEI BMECTE C TEM TOJIATak0T, YTO TII00ATN3AINSI KOMMYHHKATHBHO-
ro IPOCTPAHCTBA, TEXHOJIOTU3AIMS 00Pa30BaTEILHOTO TOJIS M U3MEHEHHE TICUXO-
KOTHUTHUBHOM CTPYKTYPBI TUYHOCTH COBPEMEHHBIX 00yJaromMUXcsi 00yCIOBIUBAET
HE0OXOUMOCTh TIEPECMOTPa KaK COJEPIKATSIILHOTO HAIMOJIHEHUS Psia KaTeropuii,
TaK ¥ METOJMYECKUX YCTAHOBOK MPETIOAaBaHUs B ONIPEICIICHHON ayIUTOPHH.

Onupasick Ha TICUXOJIOTO-TIeIAarOrMYeCcKOe 3HAHKE, B KAYECTBE PelIaroiiero akropa
a¢dekTrBHOCTH coBpeMeHHoro npernonaBanus PKI Ha sTamne peueBoii amanranum
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MBI paccMarpuBaeM momusayuro. Kak n3BeCTHO, OZTHUM U3 NIEPBBIX UCCIIEN0BAaHUI
JUYHOCTHOM MOTHUBAIMU (B TEPMUHAX MOTPEOHOCTENW JUYHOCTHU) ObLIa pabora
X. Mroppest, B KOTOPOH YUYEHBIH BBIACINI (M3 MHOXKECTBA MHBIX IMOOYIUTENCH T10-
BEJ/ICHUS) YEThIPE OCHOBHBIE MTOTPEOHOCTH: B CAMOCTOSATEIBHOCTH, B IOCTHKEHHUH,
B JIOMUHUpOBaHuM, B appmmmanuu (Murray, 1938). M. Apraiin, paccMoTpeB Ha-
3BaHHBIE MOTPEOHOCTHU B 00JIEe ITMPOKOM KOHTEKCTE, BKIFOUMI UX B OOIIYIO CTPYK-
Typy MotuBaimu (Argyle, 1957). Uatepnperanueil MOTUBAIIMK U €€ CTPYKTYpPHOH
opranuzanuu 3anumanuch J[. Makknemnann, k. Atkuncon, K. Jlesun, I'. Kemn,
I'. XexxayseH, K. Pomkepc, 0. Porrep, JI. ®ectunrep u ap., HO HaHOOJIBITYIO U3-
BECTHOCTH IIOyumia Teopus A. Macioy, IpeJcTaBlI€HHas B BUJI€ HEPAPXUUECKOI
MUPaMHU/JIbI TIOTPEOHOCTEN, B CTPYKTYpe KOTOPOI OoJiee 04EBUIHO BBICBEUMBAETCS,
C OJTHOW CTOPOHBI, «COLMATbHAsI, HHTEPAKTUBHAS 3aBUCUMOCTD Y€JIOBEKay», C ApY-
IOl — «I103HABaTebHAs, KOTHUTUBHAS IIPUPOJIA, CBSI3aHHAS C CaMOaKTyalu3aluei
nugHocTr» (Macioy, 2003: 68-75).

HayuyHbIM HTOTOM CTa10 MOHATHE MOTUBAITMOHHOM cepbl, onucanHoe JI.C. Boi-
rorckuM U A.H. JIeOHTbEBBIM, HHTETPUPYIOIIEE HE TOJIBKO COOCTBEHHO UEPAPXUIO
noTpeOHOCTeN, HO U aQpPEeKTUBHYIO M BOJIEBYIO cpepy JTUYHOCTH — MEPEIKUBAHNE
ynoBieTBopeHus norpednoctu (3umuss, 1997). Uccnenys motusaruio, A.H. Jle-
OHTBHEB 0003HAYAJI MOTUB KaK «0OBEKT, KOTOPBIH OTBEUAET TOM MM MHON MOTpeo-
HOCTH ¥ KOTOPBIN MOOYKIAeT U HaMpaBJsIeT 1eATeIbHOCTh YenoBeka» (JIeOHTheB,
2007: 286) u BBIIETSAT IBE €T0 OCHOBHBIC (DYHKIIUU: TTOOYKICHHUSI, BBITIOIHSIOIIETO
POJIb CTUMYIUPYIOUINX (TIOJT0XKHUTEIBbHO/OTPHUIIATEIHFHO OKPALIEHHBIX) (PaKTOPOB,
U CMBICI000pa3oBaHus, (GOPMUPYIOLIETO JUYHOCTHOE 3HAYEHHUE ACSATEIHHOCTH.
[Tpu peanuzanmu o0enx QyHKIMI MOTHBA, JTI00ast YenoBeuecKas e TeIbHOCTh OKa-
3bIBACTCS CO3HATENBHO PEryJIMPYeMOM, OTHAKO «ECIH CMBICI000pa3yromas (hyHKIUSA
MOTHBa OCJAONSAETCS,, TO MOTUB MOXKET CTarh TOJIBKO IMOHUMAEMBIM»; U HA000POT —
«eCcII MOTHB TOJILKO MOHUMAEMBbIH, CIIEI0BATENILHO, CMBICIO00pasytomas (GyHKIIMs
ero ocnabnena» (Uykanosa, Yepnas, 2015: 36). Takoe onpesneneHne MOTUBA, T7e
00bEeIMHSIOTCS SHEpPreTHIecKasi, AMHaMUYecKasi U Cofiep KaTebHasi CTOPOHBI, C Ha-
1Iei TOYKU 3peHusi, CHUMaeT MHOTHE MPOTUBOPEYHS B €r0 TOJTKOBAHUU U SIBISICTCS
0a3uCHOM I OpraHu3aluu 00pa3oBaTeILHOTO MpoLEecca, B TOM YUCie MpH 00-
yuenuu PKU.

AHanu3 npeACTaBICHHON B IICHUXOJIOT0-T1€arornYecKoi IUuTepaType TUIIOIOTHH
MotuBoB u3yuenuss PKU (D.A. Beprorpanckas, M.A. 3umussa, O.B. Kanapckas,
B.B. Momuanogsckuii, FO.B. Hedenora, H.M. CumonoBa u 1ip.) 1 onopa Ha UJeto
A.A. JleoHThEBA, UTO «OBIAJACHUE HHOCTPAHHBIM SI3bIKOM OPUEHTUPOBAHO HE TOJIb-
KO Ha 00pa3 Mupa u o01IeHHEe ¢ cOOECEAHNKOM, HO U Ha JIMYHOCTh 00yUaromerocs,
a IMEHHO Ha TaKHe JIMYHOCTHBIE aCTIeKThl, KAK OTHOILLECHHE YeJIOBEeKa K SI3bIKY U BHY-
TPEHHHE YCTAaHOBKHU Ha pPe4yb Ha JAHHOM SI3bIKE, IPOOIEMBbI CaMOUICHTU(UKAIIUU
u MHorue apyrue» (Jleontses, 1997: 6), onpenensior BbLABMKEHUE HA JTalle pede-
BOM afjanTalyy B Ka4eCTBE OCHOBOIIONATAIOIIETO MOTHBA BO3MOXKHOCTh CIIOJIB30BAHUS
PYCCKOTO sI3bIKa HE CTOJIBKO KaK Croco0a KOMMYHHUIIMPOBAHUS, CKOJIBKO KaK cpeo-
cmea peanuzayuu NCUXOKOSHUMUBHOU NOMEHYUU TUYHOCIU, ee CaMOaKmyaiu3a-
yuu. B 3T0M CBSI3M MOTHBALlMOHHASI BHYTPEHHsIS crielidrka, 00yCIIOBIEHHas 0CO-
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OEHHOCTSIMHU M MHTEpECaMu ayAUTOPHUH, €€ IIeJIEBOH YCTAHOBKOH — OT peasin3auu
B JaJbHEHIIEM Cyry0o mparMaTH4ecKux 3a1ad (HeoOXOMMMOCTH MPUOOPETCHHUS
MHO(OHAMHU HaBBIKOB JI€JI0OBOIO/HAYYHOIO OOLIEHMs ¢ PyCCKOTOBOPSILUMU Map-
THepaMH/KoJieraMu Ju60 oOyueHusi B pOCCUIMCKOM By3€) /10 JKeJlaHUsS MO3HaTh
PYCCKYIO KyJBTYpY, PYCCKHE HallMOHAJIbHbIE TPAJUIMU U T.J. (KaK IpaBUJIO, 3TU Ha-
MEpEHUsl KacaroTcCsl MPeCTaBUTEIeH BTOPOrO-TPETHETO MOKOJIEHUS OBIBIIUX COOT-
€4ECTBEHHUKOB, BOCIIUTAHHBIX B MHOKYJIBTYPHOU CpeJie, HO HE TIOTEPSIBIIMX UHTE-
pec K CBOMM HUCTOPHUYECKUM KOPHSIM), JOJKHA CTAaTh «LIEMEHTUPYIOIIUM 3BEHOM»
IICUXOJIOTO-IIEAArOrM4eCKOro KoMmnonenra npenoaasanus PKU: orcyrcrBue yxe
Ha MEPBBIX 3aHATUAX MIMOOKPALIECHHBIX, AKCHOJIOTMUECKH 3HAYUMBIX AJIEMEHTOB
MOXET Pa3pyIInTh JIIOOYI0 METOIUYECKH TPAMOTHYIO CHCTEMY OOYYeHHs, TOTIa
KaK BKJIFOUEHHE COOTBETCTBYIOIMX IMOLMOHAIBHO-BOJIEBOH chepe 00ydaromuxcs
¢opm pabOThI U IIEHHOCTHO MPEANOYTUMBIX TEMaTHYECKUX IIAcTOB (UTO, Oe3yc-
JIOBHO, TpeOyeT ONpeeTICHHON «KOMITAHOBKI» KOHTHHTEHTa O0YJaroIIuXcs U aK-
TUBHOW MOATOTOBUTENBHON pabOThI MpernojaBaresiei) nodyxaaT K BEIPAXKEHUIO
JIMYHOCTHOTO OTHOLIEHMSI, COOTBETCTBEHHO, JKEJIaHUE BBICKA3aThCs HAa U3y4aeMOM
SI3bIKE 3HAYUTEILHO BO3PACTAET.

B cBere peanuzanuu oOpa3oBareibHBIX 3a7ad Ha 3Tale peuyeBOil ajanTalnuu
3HAYUTEIIbHBIA UHTEPEC MPEACTABIISAIOT COCYIIECTBYIOIINE CETOAHS B KOMMYHHKA-
THUBHOM NPOCTPAHCTBE peaibHas U 6UPmMyaibHas A3vikossle cpeosl. 1o peanbHOR
A3BIKOBOM CPENOM MBI IIOHUMAeM €CTECTBEHHBIM, NCTOPUYECKH KOHKPETHU3UPO-
BaHHBIN JIMHI'BOKYJIBTYPHBI YHUBEPCYM, TPEACTABIAIONINI co00l «cdepy PyHK-
LIMOHMPOBAHMSI PYCCKOT'O SI3bIKAa BO BCEX €ro (opMax M pa3HOOOpa3uu CTUIEH U
cpenctB BeipakeHus» (Opexora, 2003: 52), XapaKTepu3yIOIMUNUCS HATHYUEM Psiia
OOBEKTUBHBIX U CyOBEKTUBHBIX aTprOyTOB. K 00beKTUBHBIM aTprlyTam s3bIKOBOI
Cpellbl OTHOCATCS «ECTECTBEHHBIN JOCTOBEPHBIN BUACOPSL, €CTECTBEHHBIA JOCTO-
BEPHBIH ayIMopsi/l, €CTECTBEHHBIH CUTYaTUBHBIN PsiJl, HACBILEHHBIN s HOHOBBIX
3HaHUi, oOyyaromas ctuxus» (Opexosa, 2003: 53—-54); Kk CyObEKTUBHBIM — BO3-
MOKHOCTb JINYHOCTHOTO UCIIOIb30BaHMs B KOTHUTUBHBIX LIEJIIX U MOTHBAaLlMOHHASI
cdepa, coueTarolas BHEIIHUE U BHyTpeHHHUE (axropsl. [log BUpTyanbHON sA3bIKO-
BOI CpeoM aBTOPBI IOHUMAIOT PYCCKOA3BIYHOE OHJIAMH-ITPOCTPAHCTBO (MM T0JIE
PYCCKOSI3BIYHOTO CETMEHTa UHTepHeTa — PyHera), npeacrasistolee co00i Mmou-
CEMHOTHUYECKOE OTPaKEHUE ITHOKYJIBTYPHBIX PEAJIMi, COXpaHSIIOLIee TPEeUMyLIe-
CTBEHHO «COOCTBEHHO OpUI'MHAJIBHBIE», ayTEHTUYHbIE 00pa3ibl peun. Mcnonb3ys
TepMuH «PyHeT» aBTOpHI, 6€3yCIIOBHO, OT/HAOT cede oTdeT, 4to MHTEepHeT — sBie-
HUE M100albHOE, CTHUPAIOIIee IPAHULIBI MEXY FOCYIapCTBAMHU U 3THUYECKUMU
rpyIIamMH; BMECTE ¢ TeM CYIIECTBYET HEKOTOpoe ApoliieHue ro0anbHOM ceTn Ha
HAIlMOHAJIbHBIE CETMEHTHI, COOTBETCTBEHHO, MBI paccMaTpuBaeM PyHer kak cren-
nupuyecKyro cpeny QpyHKIHMOHUPOBAHUS PYCCKOTO s3bIKa, a TaKXKe Kak Habop pe-
CYPCOB, HCIOJIb30BaHUE KOTOPBIX MOMYJSIPHO CPEIU HOCUTENEH PYCCKOTO SI3bIKA —
noJib30BaTesniell ceTu VIHTepHET: B TaKOM Cilydae NOHATHE «BUPTyalbHasl A3bIKOBASI
cpefa» BMeUlaeT WUPOKUH Kpyr MaTepuasoB, 3a()MKCUPOBAHHBIX IPU ITOMOLIH
Pa3IMYHBIX COBPEMEHHBIX TEXHOJIOIMM HA pPa3IMYHbIX AIEKTPOHHBIX YCTPOMCTBAX.
Baxueiieil 0coOeHHOCThIO BUPTYaTIbHOM SI3BIKOBOM CpeJibl — OHJIAH-PEaTbHOCTH —
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SIBIITFOTCSI MHOTOOOpa3Hbie HeTpadapeTHble (HOPMBI U METOABI TPAHCIAIIMHA UH-
(dhopMarum, 4To B CBOKO 0YEPE/Ih BEJET K TIOSBICHUIO HOBBIX MOHO- M TIOJTUKOIOBBIX
CUCTEM KOMMYHHUKAIIUHU, CYITHOCTHO OTJIMYAIOIIUXCS OT BEpOATbHBIX MU KPEOIH-
30BaHHBIX TEKCTOB U OMPEICIAIOMINX CTPYKTYPHO-CMBICIIOBBIE TpaHC(HOpMaIUU B
€CTECTBEHHOM JIEKCHYECKOM MpocTpaHCcTBe. OTMETHM | TOT (DaKT, UTO €CJIA B yC-
JIOBUSIX peabHOM SI3bIKOBOM Cpefibl KOMMYHHUKAHT (B TOM 4YHUCJE€ UHO(POH) UMEET
BO3MOXKHOCTH O3HAKOMUTBCS C aKTyallbHBIMH 00pa3IiaMu sI3bIKa MPEUMYIIECTBEH-
HO B CHHXPOHHH (KaK MPaBHIIO, 37IECh B CeHYac), TO BUPTyaIbHAs Cpe/ia TO3BOJSET
MOJTyyaTh Takue 00pasiibl Kak B CHHXPOHUH (Hanboliee CBeXHe MaTepuarbl), TaK U
B IMaXPOHUU (apXuB MaTepuasnoB). Takas B3auM00OyCIOBIEHHOCTh MMO3BOJISIET TO-
BOPUTH O CYIIECTBOBAHUU UHMESPAMUBHO20 KOMMYHUKAMUBHO20 NPOCMPAHCNEA,
KaTeropuajibHbIMU NMPU3HAKAMU KOTOPOTO OKa3bIBAIOTCS, C OJJHON CTOPOHBI, €T0
YHHBEPCATbHOCTh, 00yCIOBICHHAS TTI00aTbHBIM XapaKTEPOM HHTEPHET-PECYPCOB,
¢ npyroit — nuddy3HOCTH, NETEPMUHUPOBAHHAS HHKOPITOPAITUEH U OJHOBPEMEHHO
CUHEprueil peaabHON U BUPTYaJIbHOM A3BIKOBBIX CPE, B COBOKYITHOCTH OIPEIEIsi-
IOII[E 0COOBIN XapakTep BO3ACHCTBUS HA S3BIKOBYIO JIMYHOCTb.

Oxa3bpIBasiCh B MHTETPATUBHOM KOMMYHHKATHBHOM TIPOCTPAHCTBE, HHO(OH (KakK,
BIIPOYEM, U HOCUTEJIb SI3bIKA) «BIIUTHIBAET» ayTEHTUYHBIE TEKCTHI HE TOJBKO B Y3KOM
KpYTe UHTEPECYIONINX €0 COOOIICHUI, HO U B BHJIE€ KOMMEHTAPUEB JAPYTUX MOJb-
30BaTeliei K COOOIICHUSIM, TTOJTUTUKO-UICOIOTHUECKIX YCTAHOBOK, YBEIOMIICHH/
MHCTPYKIIUH, peKiIaMbl (B OJIUKOIOBOM OOpaMyIeHHUH) U 1p. B 11iemom konnvecTBeH-
HOE€ MHOTOOOpa3ue TeKCTOB (B IIMPOKOH CEMHOTUYECKON TPAKTOBKE), MX JIEKCHUE-
CKO-CEMaHTHUYECKOE U TPaMMAaTHUKO-CTHIIMCTUYCCKOE MPEACTABICHUE U IIIHUPOKUN
CHEKTp (YHKIIMOHUPOBAHUS MOXKHO Ha3BaTh BaKHEHIIEH 0COOCHHOCThIO MHTETpa-
TUBHOM SI3BIKOBOM CpEJbI: pa3BUTHE KOMITBIOTEPHBIX TEXHOJIOTHIA MO3BOJIIIO UMETh
JOCTYN K OHJIAMH-BEPCHSM BBICTYIUICHUH MMOJUTUYCCKUX JEATeNeH (BO MHOTOM
OIPEEIISIOUINX CMBICIIOBOE TI0JIE JIMHIBOKYJIBTYPHOTO YHUBEPCYMA), KITACCUYECKUX
Y COBPEMEHHBIX MPOU3BECHHIA, MOMYISPHBIX KypHAIIOB U Ta3eT, MHTEPAKTUBHOMY
OIMMCAHWIO «CIIEH W3 JKU3HWY» METPOIIOJIUH U MHOTOTO JPYTOT0, YTO 3HAYUTEIILHBIM
oOpa3oM BimsieT Ha npuoOpereHue ¢GoHoBbIX 3HaHWK (Bozhenkova, Bozhenkova,
2013). CyiuiecTBeHHO paclIMpsieTcss KpyT U ayIMOBHIEOMATEPUATIOB, COAEPKAILINX
COITMOKYJIBTYpPHBIE CTEPEOTHUIIBI PEUSBOTO MTOBEJICHHS: B HETO TMOMAIAI0T BUIC00IIO0-
I, 0030pbl U YEJUICHKU BU1€00I0TepOB, BUICOPETIOPTAXKH, aBTOPCKUE UHTEPBbIO,
PAI-0aTTiIbl, My3bIKaIbHBIE TPEKH C KOMMEHTAPHSIMU U T.I. (OCTABIISIS 32 CKOOKAMH
BOIIPOC O XYJIO)KECTBEHHOH IIEHHOCTH TaKMX MaTepHajioB, HE MOXXEM TeM HE MEHeEe
HE OTMETUTH UX 3JI000JHEBHOCTH U IMPEICTABICHHOCTH B HUX JIMHTBOKYJIBTYPHOM
XapaKTePUCTUKHU «3]IeCh U ceiyac»). EAMHUYHOCTh YCTHOM «OKMBOI» KOMMYHHKA-
UM TIOAKPETUISETCS ayn0- U BHICO3BOHKAMH UYepe3 CIICIUALHBIC MTPOTPAMMBI —
Ckaiir, Buieodatsl B MecceHpkepax Baiioep, Borcan, Buuar, Tenerpam, ®elicOyk
U JIPyTHUE; PEUYEBhIC CUTYallMu B MUCbMEHHOHN (hopMe — MOCTHI U PENOCThI Ha Gopy-
Max, B COIIMAIBHBIX CETAX, OJoTax, cCOOOIIeCTBax Mo MHTepecam, MHcTarpame u
T.Il. — AUKTYIOT POJIM HE TOJILKO COOECEIHUKOB, HO U HaOmoaareneil. Bee ato, Hapsimy
C colepKaHHeM ayTeHTUYHBIX BUEO- ((PHIBMBI, CEpUalibl, TO3HABATEIBHbBIE TEpe-
Ja9¥, HAYYIHO-TIOMYJISIPHBIC BHJICOICKIINN, TIPOTPAMMBI O KYJIBTYpe M UCKYCCTBE H
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T.J1.), ayauo- (BellaHue paJuoCTaHLUM, apXUB pajuonepeaad U T.1.) U BepOabHbIX
TEKCTOB (HOBOCTHBIE 3aMETKH, KUBBIE )KypHAJIbI, OJIOTH U T.11.), (OpMHUPYET HOBBIH,
KaueCTBEHHO MHOM JIOCTOBEPHBINA BHUIEO- U ayIUOPSI: BO BCEX MEPEUUCICHHBIX CHU-
Tyalusx oOILEHHE TPOUCXOANUT Ha NU3YyYaEMOM SI3bIKE B 30HE €TI0 PEeaTbHOr0 (DyHKIIHU-
OHHUPOBAHHS U I10 €ro MpaBWJIaM U HOPMaM, TEM CaMbIM HHO(OH TOTydaeT 00pa3ibl
HAI[MOHAJILHOTO KOMMYHHUKATUBHOTO TIOBE/IEHUSI — 3TUKETHBIE (POPMYIIbI, TEMaTHKa,
uHTOHaMoHHoe odopmiuenue u ap. (IIpoxopos, 2006). bonee Toro, onpeneneHHast
YHHMBEPCAJIbHOCTh MHTETPAaTUBHOTO KOMMYHUKAaTHBHOIO IIPOCTPAHCTBA (KaK Cle-
CTBHE HaJOKEHUS crieln(UIeCKUX MPU3HAKOB PEaIbHOW U BUPTYaJIbHOM S3bIKOBOU
Cpelbl B COUETaHUM C TII00ATbHOCTHIO MIHTepHeTa) onpeienseT HaJHAMOHATbHbIH
XapaKTep MHOTUX CEMUOTUYECKUX €IMHUI] U UX BO3MOKHOCTb BBICTYNATh OMOpaMHU
IIPU MEKKYJIBTYPHOM B3aUMOJICHCTBUN, OCOOCHHO Ha Tale PeyeBOi aJanTaium.

Takum 00pazoM, cam XapakTep WHTETPaTUBHON KOMMYHHMKAaTHBHON CpEbl ecTe-
CTBEHHBIM 00pa30M JETEPMUHHPYET BUAOM3MEHEHHE MOTHBAIIMOHHOTO TIOJISI WHO-
(donoB. Bo-nepBbix, HaOMOAETCS pe3Koe pacIIupeHre Kpyra HHOSI3bIUHBIX co0eceI-
HHMKOB: Ha pelMIIMeHTa OyIyT BIUATH YK€ HE TOJBKO MPerojiaBareib, COy4eHUKH,
Ipy3bsi (OONBIIMHCTBO U3 KOTOPBIX YacTO HE SIBIISIOTCS HOCUTEISIMH M3y4aeMOTo
SI3bIKA), HO U IIIUPOKUH KPYT HOCUTENEH SI3bIKa, CHOCOOHBIX MPEAOCTABUTD SI3BIKOBBIC
MOJIENT! M HEOOXOAMMYIO JIMHTBOKYJIBTYPHYIO HHpopMaluio. JlaHHbIi dakT (1 3TO
BO-BTOPBIX), C OJHOM CTOPOHBI, YBEIMUNBAET KOJUYECTBO U KaYECTBO KOMMYHHU-
KaTUBHBIX 33/1a4, PEIIAEMBIX B YTHJIUTAPHO-MOTPEOUTEIHCKUX/00Pa30BaTEIbHbBIX/
MO3HABATENBHBIX LENAX, C APYroil — oOecredunBaeT JOMOTHUTEIbHbIN MOTEHIHAI
JUIS UX YCHELIHOW pean3aliy, IOCKOJIbKY caMa MHTErpaTUBHAsi KOMMYHUKaTHB-
Hasi cpeia CTAHOBUTCS SKCTPABIUATEIbHBIM (PAKTOPOM, CTUMYIUPYIOIIUM JTMHIBO-
KOTHUTHUBHYIO aKTUBHOCTh HHO(OHA uepe3 HEOOXOUMOCTh PELICHUS pa3IMyHOrO
pOIa KOMMYHHKATUBHBIX 3a7a4 (HalpuMep, KaTalau3aTopoM yriyOleHHOTO U3yde-
HUSL PYCCKOTO sI3bIKa MOXET CTaTh U KOHKPETHOTO ydallerocsi HHTepec K pyc-
CKOMY 0ajieTy, MEeTOAMKaM TPEHUPOBKH B ONMPEAEICHHBIX BUAAX CIOPTA U JIp.).
B-TpeThux, MOABIAETCS HOBBIM CTUMYIUPYIOIIUMN — HHTEJUIEKTYaJIbHO-pa3BIICKa-
TEJIbHBIA — MOTUB (3HAKOMCTBO C KYJIbTOBBIMU JINYHOCTSMHU, Y4acTHE B OHJIAHH-
Urpax, IpoxoXAeHHUE MOMYJSPHBIX ICUX0JIIOTHYECKUX TECTOB U JIP.), OTHOBPEMEHHO
OTIPENEIISIONINA CyObEKTHBHOE HCIIOIB30BAHNE MHTETPATHBHOTO KOMMYHHKATHB-
HOTO MPOCTPAHCTBA B JIMUHBIX KOTHUTUBHBIX IIEJISIX: COYETAHUE Pa3HOOOPA3HBIX
KaHaJIOB HH(popMalnu, o0uiIrue coo0IecTB 10 HHTepecaM, MHOrooOpasnue UCTod-
HUKOB W TUTIEPTEKCTOBBIE TEXHOJIOTHH (POPMHUPYIOT IIEIOCTHYIO CUCTEMY KOOPAH-
HAT U, KaK pe3ysbTaT, KOMIUIEKCHBIM 00pa3 Mmo3HaBaeMoro mpeaMera.

B pesynbrare, ¢ Hallel TOUKU 3pEHUS], CETOIHS MOKHO TOBOPUTH O 2UnepmMomu-
gayuu oOy4Jarommxcs 1 GopMUPOBAHUN HOBBIX MEXaHU3MOB IIPUCBOCHUS 3HAHUH B
YCIIOBUSIX MHTETPATUBHOM Cpe/ibl: CTUXHUSA A3bIKA (B KOMILIEKCE C OCTAJIbHBIMH BbI-
JIeICHHBIMH aTpuOyTamMu) (GyHKIIMOHUPYET BHE 3aBUCUMOCTH OT BOJIU U JKEJIaHUS
penunuenTa; ”HO(OH yCBanBaeT HOBYIO MH(POPMALIMIO ITyTeM POU3BOIBHOTO, Me-
TOIUYECKU HE OPraHM30BAHHOTO HAOTIONEHUS — BU/IS, CIIbIIIA U BOCIIPOU3BO/IS 110
aHaJoruM (MMEHHO TaKol MeXaHM3M JeHcTBYeT Npu (OPMHUPOBAHUU MEPBUYHOM
SI3BIKOBOM JTUIHOCTH).
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Hannuaue pa3zHOCTOpOHHEH SI3BIKOBOM KapTHUHBI, pa3HOOOpa3ne KOMMYHHUKATHB-
HBIX MOJIEJICH, BHICOKAS CTETICHbh BKJIIOUEHHOCTH HOBBIX U HOBOMOJIHBIX SI3BIKOBBIX
€IMHUIL], CAMOCTOSITEIIbHOE YCBOCHUE CIIOKHBIX 3JIEMEHTOB JIMHIBUCTUYECKON CH-
CTeMBl U MHOTO€ JPyroe BO MHOTOM CIOCOOCTBYIOT CHSITHIO JIMHTBOKYJIBTYPHBIX
0apbepoB B KOMMYHHKAIIMH, YTO YPE3BbIUAHO 3HAYMMO Ha dTarle PEUeBOM ajar-
Taluuu. AOCONIOTHAS PENPE3aHTaTUBHOCTh MHTEIPATUBHOTO KOMMYHHKATHBHOTO
MIPOCTPAHCTBA OMPEAEIISET ITUPOKUN COLMETAThHBINA KOHTEKCT U CO3AaeT Y HHO(DO-
Ha IIPEJICTAaBIICHUE O PEaIbHOM cepe UCIIONB30BAHUS A3bIKA, ACNIACT KIIPUTTIAKECH-
HbIE», HOPMATUBHbIE, CTAHJAPTU3UPOBAHHbBIC U OE3JIMYHBIC A3BIKOBbIE KOHCTPYK-
LMY KUBBIMM M KOMMYHUKATUBHO 3HaU4UMbIMHU. boriee Toro, HemocpeacTBeHHas
MOTPY>KEHHOCTh B KYJIBTYPHBIE PEaJii CTPAHbI U3Yy4aeMOTO sI3bIKa JECTEPMHUHHPY-
€T BOCIPUATHE A3BIKOBON CHCTEMBI HE CTOJIBKO KaK CEMHOTUYECKOTO KOHCTPYKTA,
CKOJIPKO KaK CpE/ICTBA MO3HAHWS HAIIMOHATBHOW CIENU(UKH PYCCKOW KYIBTYPBI
(oTMETHM 0COOBIN MHTEpEC WHOCTPAHHBIX TPAXkIaH K MPOBEICHUIO HA 3TaIe pe-
YeBOW aJanTallMi CPAaBHUTEIBLHOTO aHaiu3a Tpaauuuii Poccuiickoit deaepanuu u
CTpaH, U3 KOTOPHIX OHU MIPHEXAIIN).

CoOOTBETCTBEHHO, peann3aliys nexarorndeckux 1eneit B oomactu PKU Ha stane
peueBoil aanTanuy ceroaHs TpedyeT NepeopueHTUPOBAHNUS JIMHI'BOOOPA30BaTellb-
HBIX TEXHOJIOTHUM, KOTOPBIE, C OJTHOW CTOPOHBI, NOJKHBI OBITH MaKCHMaJbHO
MOTPYKECHBI B TOJIE HCIIOJIb30BaHUST MH(POPMAIIMOHHO-KOMMYHUKAITMOHHBIX WH-
CTPYMEHTOB M PECYpCOB (BKJItOYas MeYaTHbIE U 3JIEKTPOHHBIE CIOBApH, MEPEBO-
YHUKH, IPOrpaMMbl opQorpaduueckoro KOHTPOIS, MOUCKOBBIE CUCTEMbI, CHCTEMBI
pacrno3HaBaHMs TEKCTa W YCTHOTO BBOJA M JIP.), C APYroi — o0ecreunBaTh Oopra-
HU3AIUI0 00yYEeHHs] B €CTECTBEHHBIX JJIs OOmIeHUs (MIM MPUOIMIKEHHBIX K HHM)
YCIIOBHUSIX.

B 310l cBsI3M TpyaHO mepeoneHuTh poiib npenogasarenss PKU, He ToibKo BbI-
CTYMAIOLIETO Ba)KHEHIIIMM UCTOYHUKOM yuyeOHON nHGOpMAIK, HO U MO CYIIECTBY
SIBIISIFOIIETOCS KOMMYHHUKATUBHBIM JILJIEPOM M TPAHCISITOPOM PYCCKOM HalMO-
HaJbHOU KYJIBTYpbl U CUCTEMbI IIeHHOCTeH. OT nmpodecCuoHalIbHOTO MacTepCTBa
MEJarora 3aBUCAT «BO3MOXXHOCTH HMCIOJIb30BaHUS S3BIKOBBIX U PEYEBBIX CPENCTB,
MIPUHIIMITBI UX YIIOTPEOIeHuUs, pa3InuHbIe CIIOCOOBI OpraHu3aluu U TpaHchopma-
MU CIIOBECHOTO MaTrepuaia B PEUCBBIX MPOIYKTaX pa3HOW (DyHKIIMOHATHLHO-CTH-
JIEBOM HAMpaBICHHOCTH, XKAHPOBOM MPUHAUICKHOCTH U (HOPMBI PEIbIBICHUS
(boxenkoBa, boxxenkoBa, Pomanosa, 2017: 71): TonbKo npenoaaBaTeib MOKET «OT-
PEeIaKTHPOBATEY (PAKTHI BOCTIPUATHS OOYIAIOIIMMHUCS WHINBUIYATBHOTO/THAICKT-
HOTO MPOU3HOILIEHUS KaK 00pa3lloBOr0, MPOCTOPEYHBIX/>KAPTOHHBIX BBIPAXKECHUN —
KaK HOPMaTHUBHBIX, CIIOCOOOB MPOBOIUPYIOIIETO HEBEPOATHLHOTO COMTPOBOKICHUS —
KaK 3TUKETHBIX U T.II. HemanoBaxHyr0 poJsib B TIpoliecce 00pa3oBaTeIbHON MEX-
KYJIBTYpPHON KOMMYHUKAllUHA UTPAaeT HAIMYKE Y NIeAarora U ayIuTOpUH KOTHUTHUB-
HOW AMIMATHH, TTO3BOJISIONIEH BBI3BIBATh Y 00Yy4aeMbIX OTBETHBIE AIMOIMOHAILHBIC
MIPOSIBIICHHUSI, 3AMHTEPECOBAHHOCTD, JKEJIAaHUE UJITH Ha KOHTAKT, YTO B CBOIO OYepe/Ib
OKa3bIBa€TCS JI€TEPMUHAHTHBIM (PAaKTOPOM CMEILIEHHUSI Y MOJIOJIOTO TIOKOJICHUS aK-
IIEHTOB C MparMaTU4YeCcKuX Ieneil n3ydeHus nnoctpannoro sizbika (PKI) Ha scre-
TUYECKHUE U TTOMOTAET «CeIaTh ATOT MPEIMET JIIOOMMBIM, TaK KaK UMEHHO SI3BIK,
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JUTEparypa SBISI0TCA TeM MaTepuasioM, Ha 6a3e KOTOpOro U pOpMUPYETCs IMOLIH-
oHaybHas KomrieTeHuus» (beikoBa, MapteiHOBa, Cupomaxa, 2017: 124).

CdopmynupoBaHHbIE TEOPETUUECKHUE MTOJIOKEHUS, OCHOBAaHHBIE HAa (DyHaMEH-
TaJbHBIX KOHIENIUAX U 0a30BbIX MPHUHLIUIIAX O0yUYEHHUs, YUYUTHIBAIOIINE TICUXO-
KOTHUTHBHBIC 3aKOHOMEPHOCTH OBJIAJICHUS SI3IKOM, CO3HATEIILHBIN BEIOOD CPENICTB
U [IPAKTUYECKUX MIPUEMOB IPENOJABAHNUs, @ TAKXKe MPEAIoararlie MeToa Kpu-
TUYECKOTO aHaJM3a Mearorn4eckoi AesTeNbHOCTH, OBIIIM HKCTPAIOINPOBaHbI Ha
coBpeMeHHBIN Tponecc oOydenus PKU na monroroBurensaom ¢akynsrere FOro-
3amaHoOro rocyaapcTBeHHOro yHuepcurera (. Kypck) u nociyxunu oTnpaBHOR
TOYKOH 1 pa3paboTKH HayuyHO 00OCHOBAaHHON METOAMKH MPENoJaBaHUs PyCCKO-
ro si3pIka MHO(OHAM Ha dTare pedeBoi amantanuu. OOydeHHE PyCCKOMY SI3BIKY
OCYILECTBIIAJIOCh B MOJIMHALMOHAIBHBIX (IPEACTABUTENIN TOCYAAPCTB apabCKOro
Mmupa, adpukanckoro koHTuHeHTa 1 KHP) MoHOMpodeccrnonanbHbIX (COCTOALIMX
13 00ydarouIuxcst OJJHON Mpo(heCcCHOHANTBHON HApaBIEHHOCTH) Tpymmnax. B sToi
CBSI3U OPraHM3ALMOHHBINA MEPHOJ MOTPeOOBaNl pEelIeHUsT pa3sHOOOPa3HbIX BOIIPO-
COB: KaK BBIWIEHUTb ITAIl PEUYEBOI aAanTaly Ipu 00yU4eHUH PYCCKOMY SI3BIKY Kak
nHoctpanHomy? KakoBa cneruduka oOy4eHUs: Ha JaHHOM dTare ¢ y4eToM Hallu-
OHAJIbHBIX PA3IMUUil 00y4aroIMXCs M €AMHCTBA UX MPOQPECCHOHAIBHBIX HUHTEpe-
coB? KakuM 00pa3oM yuuThIBaTh B 00pa30BaTEIIbHOM MPOIIECCE WHANBUyaIbHbIE
MICUXOKOIHUTHBHBIE 0COOEHHOCTH oOyuaromuxca? Kakue negarornueckue TeXHO-
JIOTMM OKaXyTcsl Hanbosee NpoAyKTUBHBIMU? OTBETHTh Ha 3TU U JPyTrUe BOIPO-
CBI IIPECTOSAIIO B XOJI€ UCCIIEIOBAHMUs, AJIs 4ero ObuIa COCTaBJIeHa MporpaMma Ha-
OJIONICHMsI, ONTMPAOINAsACS HA CYUISCTBYIOIIUN B METO/E HAOIIONEHUS TIEPEUCHD
3HAUYUMBIX N1eMEHTOB. Kax/1as U3 CTPyKTYPHBIX €JMHUL IPOrPaMMBbl HAOJIIOAEHUS
BKJIIOYAJIa YEThIpe pasfiesia: XapakTepUCTUKA IPyMIbl HAOMI0AaeMbIX (KOJIUYECTBO
YeJI0BEK, 3aJIeHCTBOBAHHBIX B CUTYyallMM, UX HallMOHAJIbHAsl PUHAIJIEKHOCTb, CO-
LUaJIbHO-JieMorpauueckasl CTPyKTypa IpyIIibl); ONMCaHue HaON0AaeMol CUTY-
aly (HampaBJIeHHOCTb ayJUTOPHOM MIIM BHEAyAUTOPHON NEATENIbHOCTU TPYIIIHI,
ee cojiep)KaHKe, KOHKpEeTU3allKs 3aJaHuil); collMajJbHOE OBEIEHUE (XapaKTep
JesITeIbHOCTH HaOJII0AaeMON IPYIIIbl U OTJACJIBHBIX €€ WICHOB, ICUXOJIOrMYeCcKas
arMocdepa B Ipyrniie, HHIUBUAYaTbHO-TUYHOCTHBIE IPOSBICHUS B OOMXOIHO-ObI-
TOBOW M COLMOKYJIBTYPHOU cdepax); BepOabHOE TTOBEICHUE (ITHOMCHTAIBHBIC U
WH/IMBU/YaIbHO-TMYHOCTHBIE NPOSIBICHHS U IIPUOPUTETHI B PEUEBOM J1€ATEIBLHO-
CTH, CTpEMJIEHHE K KOMMYHHUKALIUU U JP.).

[Iporpamma HaGnoAeHMsI BKIIIOUAJIa CIEIyIOIIME 3Tambl: 1) onpeenenue neinu
HaOMI0ZIeH)s; 2) yTOYHEHUE ITPeMETa 1 ONMCaHue 00bEKTa UCCIIeI0BaHus; 3) I1a-
HUPOBAHUE CUTyalluU HAOIIOZeHUs; 4) BBIOOP c110COOOB HAOMIOEHHSI, B OOJIbIIEi
CTeTeHN o0ecTieunBaonInx coop nHpopMarmu; 5) BEIOOP CIIOCOOOB PETUCTPAITUH
HCCIIelyeMOro Marepuaia; 6) aTar HeloCpeACTBEHHOTO IPOBEICHNs HAaOIIOAECHNUS;
7) oOpaboTka U MHTEpIpeTalus MoaydyeHHoH nHdopmaru. Perucrpanus pesyinb-
TaTOB HAOIIOCHHS MPOBOIMIINCEH C UCTIOIB30BaHUEM (OTO- U BUIACOCHEMKH H ay-
Io(UKCallMY 3alIMCH PeYU HaOII0AaeMBbIX.

IIpoBeneHHOE UCCiIE0BaHNE MO3BOIMIIO BBIIBUTH CYLIECTBEHHOE PACXOKICHHUE
B IICHXOKOTHUTHBHOH CTPYKType 00ydarommxcs, TpeOyromiee HeIpeMEeHHOTO yueTa
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Ha JTare pedeBoil ajanrtanun. Tak, KHTaliCKue yyaluecs, NpedbIBast B pyCCKOs3bIU-
HOM cpene, B OONBIIMHCTBE COLMAIIBHBIX MHTEPAKIUI NCIOIb3YIOT POAHOM S3BIK,
CyXasi Kpyr OOILEeHUs 10 CBOUX corpaxkaaH. JIMTeNbHOCTh MpoLecca BOCIPUATHUS
Y aHaJIu3a U3y4aeMoro Matepuasa (MM TpeOyeTcst MHOTO BpEMEHH [Tl OCMBICIICHUS
HOBOW MH(OPMAIIMH) ONPEesieT Cenu(UKy Y4eOHOTO TTOBEICHUS: Ha 3aHATHAX
OHU CKPOMHBI (J1ayke 3aCTEHYMBBI), cIa00 BBIPAKAIOT CTPEMJICHHE K CaMOBBIpa-
KeHuto. [T1aBHOe A KUTAWCKUX Y4allluXcsl — MPUHATh U 3allOMHUTHh MWHpOpMa-
L[1I0; MIepecKa3 B UX MOHUMAHUU — 3TO BbIyYEHHBIN Hau3ycTh TeKcT. [lonomHeHue
Ype3BbIYAHO OrPaHUYEHHOTO JIEKCMYECKOTO 3araca CTYACHTOB OCYIIECTBISICTCS
MEJICHHO, TI0ATOMY HEMPEMEHHBIH aTpuOyT 3aHATHS — MPOrpaMMa-MepeBOTYHUK B
cMapTdoHe (4TO CYIICCTBCHHO 3aMEISCT XOJ| 3aHSATHS). BBITIOTHEHNE B KUTAM-
CKOM ayIUTOpUU yU4eOHBIX 3a/1a4, IPENOoJIaraoluX akTuBHOE ayAUPOBAHKE, Upe3-
MEpPHO 3aTPYAHEHO: MPUBBIKIINE K ClEeHU(pUKe KUTAHCKUX CIIOB, COCTOSIIIUX M3
MMEIOLIUX KOHKPETHOE 3HAUE€HHUE CIIOTOB, «3BYYalyI0 PYCCKYIO pedb BOCIPUHUMA-
10T ¢ OOJIBIIMM TPYAOM» U IUIOXO MOHUMAIOT, YTO TOBOPST HOCUTEIH SA3BIKA; «IIPH
OBICTPOM ITPOU3HECEHHUH CIIOB €€ BOCIIPUATHE BOOOIIE CBOIUTCS K HYt0» (CTpenb-
uyyk, 2014: 240). He MeHee CIIO)KHBIM BHJIOM PEUEBOM NEATEIbHOCTHU SIBISETCS U
TOBOpEHUE: NHO(POHBI-KUTAMNIIBI IPEANIOYUTAIOT TOBOPUTH HEMHOTO, YIOTPEOISIOT
YIPOLIEHHbIE CHHTAKCUYECKUE KOHCTPYKLMHU M UCHBITHIBAIOT SIBHYIO OOS3HB MpPHU
MIPOU3HECEHUH PYCCKUX (pa3 (MCKITIOYCHNE COCTABISIOT PACCKA3bl O TPAJAUIUSIX U
UCTOPHUH CBOEH CTpaHbl). BMecTe ¢ TeM cielyeT OTMETHTh, YTO Ha 3aHATHSIX U BO
BHEAYIUTOPHOU JEATEIBHOCTU KUTANCKUE yUaIIHeCs IOAYEPKHYTO 1EMOHCTPUPY-
10T YBaXXEHHE K OKPYKAIOIIKUM, 0COOEHHO MPU KOMMYHHUIIUPOBAHUU C COOECETHU-
KaMu 0oJiee BBICOKOTO COLIMAJILHOTO CTaTyca: CTYIEHThl O4YeHb BHUMATEIBHO CIIY-
IIA0T, OTHAKO CaMU >KEeJIaHUsI TOBOPHUTH, a TeM 0osiee 000CHOBBIBATH CBOIO TOUKY
3peHus, HUKOT/Ia HE BBICKA3bIBAIOT. YTEHHE U MUCHMO ISl KUTAHCKUX YYalllUXCsl
OoJiee yCHEIHbI BUJ PEYEeBOM JEATEIbHOCTH: YUTAasi TEKCThI Ha PYCCKOM SI3bIKE,
THIATEJIbHO IPOrOBAapUBAIOT KAXKJO€ CIIOBO, MUILYT PYCCKHUE CIIOBAa KPAacUBO U C
YIOBOJILCTBUEM, JIFOOSIT BBIMONHATH TecThl. Hanbonee akTUBHBI KUTACKUE CTY-
JICHTBl B COIMAIbHO-KYJIBTYPHOU c(epe MHTEPECYIOTCS PYCCKUMHU TPaIUIHSIMHU,
«T00AT MyTeIIecTBOBAaTh B Jpyrue ropoaa Poccum, mocemars My3ed M BBICTaB-
KW», C YIOBOJIBCTBUEM «JIEJISITCSI OOraThIM KyJbTYPHBIM HACJIEIUEM CBOEH CTPaHbI»
(Crpenpayk, 2014: 241).

B npoTHBONONOKHOCTE KUTAHCKUM YUAIIMMCS TpaXIaHe appUKaHCKUX TOCYAapCTB
B 00MXOTHO-OBITOBOM cepe IyBCTBYIOT ceOsi yBepeHHO. KoMmMyHUKaOeIbHEIE, ak-
TUBHBIE B OOILIEHUU C HOCUTEISMU JIPYTHX S3bIKOB, JOMUHHUPYIOIIE B PEUEBOM I1OBE-
JIEHUH, OTCTaUBAIOIIME B KOH(MIMKTHBIX CUTYyallUAX CBOIO JMYHOCTHYIO TO3UIHIO,
C MIHTEPECOM BKJIIOYAIOIINECS B Pa3HOOOPa3HbIE KyJIbTypHbIE MEPOIPUSTHUS, B YUEOHO-
npodeccuoHabHO cepe nmpencTaBuTen ahpUKaHCKOrO KOHTUHEHTA CYIIECTBEHHO
CKOBaHHBI. [IpH 3TOM pycckast HFHTOHHUKA y CTYJICHTOB-a(ppUKAHIIEB HE BBI3bIBACT HUKA-
KUX TPYAHOCTEH: yualuecs ObICTPO BEIWICHSIOT U3 PEYEBOI0 OTOKA CJI0BA, B TOM YHC-
JIe HOBBIE, XOPOIIIO «CIIBIIIAT» PYCCKYIO PeUb, IO3TOMY C YIOBOJILCTBUEM OOpAIatOTCs
K PYyCCKOSI3BIYHOMY BUJIE0- U ayTMOKOHTEHTY. C MEpBbIX 3aHATHI BbIyUMBAIOT KIIUILIU-
pOBaHHBIE (ppa3bl U MBITAIOTCS CHOHTAHHO FTOBOPUTH (C OLIMOKAaMH, HO TOBOPUTH): «Ca-
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MoOg€ “‘CTpalrHoe” CIOBO, 10 UX YTBEP:KACHHIO, 3TO “30pascmayiime ™y (BKIIOUAOIIIEE
COYETaHME COIVIACHBIX 3BYKOB M YaCTOTHOE B yueOHOM aynutopun) (Crpensayk, 2015:
22). Yuraror adpuKaHCKHE ydalllecss MEUICHHO: CHHKEHHE CKOPOCTH 00YCIIOBIEHO
¢doneTrueckumu HapyeHuAMHU. CaMyto OOJBIIYIO TPYIHOCTh BBI3BIBAECT MUCHMO, OT-
CIOZIa Ha ATale PeYeBOi alanTali 3TOMY BUIY PEYEBOM JIEATEIIBHOCTH B JAHHOM ay-
JUTOPUM HYKHO YZIENISITh 0C000€ BHUMAHHE.

IpencraBurenu apabCKoro Mupa aKTUBHO U YBEPEHHO BEIyT ce0sl Kak B OOMXOIHO-
OBITOBOI, TaK U COLMATIBHO-KYJIBTYPHOU cuTyauusx odmeHus. Kak npasuno, ux pedsb
JIEMOHCTPUPYET CTPOroe COONOIEHNE MTPABUII PEYEBOTO ITUKETA. Apabckue yJaruecs
9KCTPABEPTUBHBI: OHU JIETKO BCTYIIAIOT B KOMMYHHUKATUBHBIN KOHTAKT C HOCUTEISIMU
JPYTHUX SI3bIKOB U pACCKa3bIBAIOT O IMUHOM JKU3HU, UM HPAaBUTCS ObITH B (DOKYCE BHU-
MaHUs ayAUTOPUH, «I00AT OecenoBaTh (M 1ake AUCKYTHPOBaTh) O KyJIbType U Tpa-
JMLUSIX CBOEH CTpaHbD), «IIPU 3TOM OLIMOKH, KOTOpPbIE MOSBIISIOTCS PU TOBOPECHUN
(poneTnueckue wim rpammaruueckue), ux He cmymarom» (Crpensayk, 2016: 91).
OOyyaromiyecs ¢ yI0BOJILCTBUEM NPUHUMAIOT Y4acTHE B (PECTUBAIIAX U MIPA3AHUKAX,
aKTHBHO JEMOHCTPHUPYIOT HAIMOHAJIBHYIO OAEKAY, IECHU U TaHIbl, OJHOBPEMEHHO
BBIPA)KAIOT SIBHBIM MHTEPEC K PYCCKOS3bIUHBIM MECHSAM U QmiibMaM. Apabckue yya-
IIMEeCs] HE UCHBITHIBAIOT NPOOJEM ¢ ayAMpPOBaHWEM M TOBOPEHUEM: pycCKash MHTO-
HallKsl ¥ PYCCKOE yAapeHHe MaroTcsi apaOCKUM ydalluMmcs JIeTKo. YUTaroT JIErko u
ObICTpO, HE OOpallias BHUMaHUsI Ha HETOYHOCTH MIPU MPOU3HECEHUH TEX WM MHBIX
JIEKCUYECKUX €IMHMLI, OTHAKO MHCHbMO KaK BHJI PEUEBOM JEATENbHOCTH JTAaeTCs UM
ropaszo Tpyanee. Camyio OOJIBIIYIO CIOKHOCTh BBI3BIBACT PYCCKas FPaMMaTHKA,
Mop¢osoruyeckas CieupUIHOCTb KOTOPO BOCIPUHUMAETCS ¢ OOJIBIINM TPYAOM.

CocTraBieHHbIE HA OCHOBE SMITUPUYECKUX JaHHBIX TUITM3UPOBAHHBIE IICUXOKOT-
HUTHBHBIE U 3THOTPYMIIOBBIC XapAaKTEPUCTHKH OOYYaIOIIUXCS U Pe3yIbTaThl KOM-
IJIEKCHOTO aHaJIW3a peajibHbIX KOMMYHHUKATUBHBIX OTPEOHOCTEN MHOCTPAHHBIX
rpakJiaH, U3y4arolUX PyCCKUH A3bIK HA TOJTOTOBUTEIBHOM (aKyJIbTeTe, HO3BOIH-
JIM a/IEKBATHO OMPEICTUTh KOHEUHBIE U IPOMEXKYTOUHBIC 1IeTd 00yUYeHUs, IpaBH-
7a 0T60pa U crocoObl MPE3EHTALNHU SI3IKOBOTO U PEYEBOr0 Marepuaa (aBTopaMu
YYUTBIBAINCH PEKOMEHIAINK IPYTUX uccienaopareneit: ['epouk, 2011; Cmomnskona,
2011; Bykun, 2013 u 1p.), B COOTBETCTBUH C YeM OBLIN BBIACIECHBI 1 MUHUMHU-
3MpOBaHbI CIEIYIOIINE CO/EPKAaTEIbHbIE KOMIIOHEHThI OOy4YeHMs Ha 3Tare peve-
BOM ajanTaiuu: pedeBoil Marepual (TeMaTHKO-CUTyaTUBHbIE (PparMeHThl U KOM-
MYHUKaTHBHBIC 33/1a4M); SI3bIKOBOM Marepuan (JIeKCUYEeCKHH, rpaMMaTH4eCKUi 1
(oHeTHYECKUIT MUHUMYMBI ); UHQOPMATUBHBIN 3THOKYJIBTYpPHBINA MaTrepuall (B mep-
BYIO OYepe]b MOIMCEMUOTHYECKON opraHu3anun). Anpodaunus coiaepareilbHbIX
3JIEMEHTOB II€1arOrMueCKOro IMpoLECcca B CBOK OUEPEb [103BOJINIIA IKCIUIMLIUTHO
c(hopMyIHpOBaTh MPUHIIMIIBI 00YUYEHUS PYCCKOMY SI3bIKY KaK MHOCTPAHHOMY Ha 3Tarie
peueBoil ajanTaluu:

— y4eT MCUXOKOTHUTHUBHON CTPYKTYPBI M STHOIPYIMIIOBOM CrIEHU(PHUKU CyObeK-
TOB O0Oy4€HHS;

— MEPEHOC COZIEPIKATEIbHBIX KOMIIOHEHTOB 00Y4Y€HUsI B MHTEIPaTHBHOE KOMMY-
HUKaTUBHOE IIPOCTPAHCTBO C AKCIUIMKALMEN MPU MOMOIIM PA3IUYHbIX METOAUYE-
CKHX TAKTHK MOJIMCEMHOTHYECKUX TEKCTOB;
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— aKTHBH3AIIMS TMHTBOKOTHUTUBHOM JIESATETFHOCTH O0YYaIOIIUXCSI TIOCPEICTBOM
paciMpeHsi MOTUBAITMOHHOMN cepbl HHO()OHOB, aKTyalIN3alUy THIIEPMOTHBAIIUU
Y peaM3aiuy JIMYHOCTHO OPHEHTHUPOBAHHOTO TIOIX0/1a B 00yUCHHH;

— KOMMYHHUKATUBHAs HAIIPABJICHHOCTh MPETOIaBaHus, JeTEPMUHHUPYIOIIas y4eo-
HYIO SKCIUTHKAIIMIO JICKCHYECKOH TeMBI Kak ()parMeHTa JEeHCTBUTECILHOCTH, OTpa-
’KEHHOTO B JINHTBOKYJIETYPHOM CO3HAHUW KOMMYHHKAHTOB;

— aKTUBHOE MCIOJIb30BAHUS IBPUCTUYECKUX JIMHTBOJAUIAKTHYECKUX TEXHOJIO-
T ¥ OJHOBPEMEHHO CTPOTOe OTpaHnYCHHE 00beMa yueOHOTO MaTepHraia ¢ Iebio
WHTEHCU(PUKAIUUA O0yICHHUS.

[To HameMy MHEHUIO, IPUBEIECHHBIN MEepeUeHb MPUHIIUIIOB U COCTABISIONINX
nporiecca 0OydeHHs Ha dTare peueBOi aJanTaum, ONHPAIOIINNACS Ha TICHXOJIOTO-
MeIarOrn4ecKoe 3HaHNUE, HECOMHEHHO, JTAaeT BO3MO)KHOCTh OIITUMHU3UPOBATH JIMHT -
BOJIMJIAKTUYECKYIO CTPATETUIO U TEM CaMbIM PEa30BaTh 3a7a4y MOBBIIICHUS d(-
(hEeKTUBHOCTH TPEIOIaBAaHUS PYyCCKOTO SI3bIKA KAK MHOCTPAHHOTO B IEJIOM.

3aknyeHue

[IpoGnema nHTEHCH (UKL 0OPA30BATEIHHOTO MPOIIECcca HAa HAYAILHOM dTarle
oOyuyenust PKU 3aHrMaeT B COBpEeMEHHOU JIMHTBOAUIAKTHICCKON TTApaIuTMe 0CO-
60e mecTo. B 3T0ii CBSI3M Npe3eHTOBAaHHOE UCCIIEIOBaHNE ObUIO MTOTYUHEHO OTBETY
Ha TPU BOIPOCA: YTO MPEJACTABISIECT COO0M HauambHBIN dTan o0yuyeHus PKU ctpyk-
TYpPHO U COJEPKATEJIbHO; KAaKHE ACIEKThI IICUXOJOr0-NeJarorn4eCcKoro 3HaHUs
MOXXHO paccMaTpuBaTh Kak (haKTOp MOBBIICHUS d(PPEKTUBHOCTH MPENOIaBaHUS
PKU na HauanpHOM STare; Ha Kakoi METOAMYECKOM 06a3e MOXKET ObITh Pean30BaHO
a¢deKkTUBHOE TIperoaBaHue Ha JaHHOM 3Tare oOyueHus PKU.

CaMbIM Ba)KHBIM, C HAIlIEH TOYKH 3pEHUs, JUIS TMHIBOAUIAKTUYECKOTO IpoIiecca
B IIEJIOM OKa3bIBACTCS BUIOM3MEHEHNE KOMMYHHKATUBHOTO T0JISl, KOTOPOE 00YCIIOB-
JIUBACT MEPECTPYKTYPUPOBAHUE TICHXOKOTHUTHBHON CTPYKTYpPhI CYOBEKTOB 00y4e-
HUSl — OT YBEJIMUYEHHSI CKOPOCTH aHAJIMTUKO-CUHTETHUECKUX U KIIaCCU(DUKAITMOHHBIX
orepanuii, pacCIIMpeHust Mol CEpUaluu 10 CYIIECTBEHHON aKTUBU3ALUU 3PUTENb-
HOTO aHAJIM3aTOPA, TOSBIICHHUS HOBBIX THHAMHYCCKUX CTEPEOTUIIOB, (POPMUPOBAHHSI
HEJIeTMMBIX TelTajasToB U Ap. OJHOBpEeMEHHO (MPU HEU3MEHHOCTH 3THOMEHTAIlb-
HBIX XapaKTEePUCTUK) Y MHOTHX OOy4aromuxcsi HaOIMIOaaeTcsl akTyaln3alusi COlu-
QJIIBHO 3HAYMMBIX JIMYHOCTHBIX Ka4eCTB — Pe(PIEKCHBHOCTD, MPEIBOCXUIICHUE U
KOPPEKLHs pe3ysbTara, aiekBaTHas OlIeHKa CBOMX BO3MOKHOCTEH, MX KPUTUYECKHIA
aHanu3 u T.1. COOTBETCTBEHHO, Y4eT Ha3BaHHBIX (PAKTOPOB, pacCMaTPUBACMBIil aBTO-
paMHu Kak ICUXO0JI0T0-TIeIarornIecKoe 3HaHKE, eCTh 00s13aTeNIbHOE (0COOCHHO Ha BBI-
JIeICHHOM B TPOLIECCE UCCIIE0BAHMS dTalle PEYEBOil a1anTaluy) yCI0BUE 00yUeHHSI
KOMMYHUKATHBHO ()(hEeKTUBHOMY UCTIOJIb30BAHUIO CUCTEMBI SI3bIKOBBIX CPEJICTB.

He mMeHee BaKHBIM CIIEyeT CYMTaTh U TOT (PAKT, YTO MHTEIPATHUBHAS KOMMYHHKA-
TUBHAs Cpeia, MOMIONIAs U OJHOBPEMEHHO AKCIUTUIMPYS BepOaTbHOE MOBEIEHHE HO-
CHTEIIeH S3bIKa, BEICTYIIAET HE TOJIHKO CTUMYIIOM KOMMYHHUKAIIMH, HO M €10 00pa3IoM:
MMEHHO TaK YCBaWBAIOTCS MHO(OHAMH MOJCTH HAMOHAILHOTO KOMMYHHKATHBHOTO
TIOBE/ICHUS, B pe3yJbTare 4yero popMHUpyeTcs HAlMOHAJIbHBIA COLMOKYIIBTYPHBIN CTe-
peotun pedeBoro obrieHus. OJHAKO e paHbllle KOHCTATUPOBAIH (DUKCAIUIO CTEpe-
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OTHIIOB B TEKCTaX XyJI0XKECTBEHHON JIUTeparypsl (1 (hparMmeHTapHO — KMHeMarorpade/
TearpajbHOM JICHCTBUM), TO CETOJIHSI OCHOBHBIM CPEJICTBOM, (POPMHPYIOIIMM MPECYTI-
MO3UIIMOHHOE TT0JIe KOMMYHHKaHTa (0COOeHHO MHO(OHA) CIeayeT MpU3HaTh HHPOP-
MAalMOHHO-MEINIHOE «IIPOYTEHUE» CUTYaTUBHON MOJIEN OOIIEHHS U €€ TUITH3ALHIO.
[NepepabarpiBasi HHGOPMALIUIO U TIEPEAaBast €€ YUTATEITI0, KOMMEHTHPYSI WA PAHKH-
pysi coObITHS, TIIO0ANIbHASL CETh M MEIMACPE/ICTBA OMPEIEISIOT 3CTETUUECKUE BKYCHI,
OLICHKU ¥ MOPAJIbHbIE HOPMBI, CO3/1a0T HEOOXOMMBIH HJIC0IOrHYecKHid (POH, BHICTpa-
MBAIOT UEPAPXUIO LIECHHOCTEN, a HEPENIKO, SKCIUTULIUPYS ONPEAETEHHBIMU S3bIKOBBIMU
CpEIICTBaMH, J1a)K€ HaBA3bIBAIOT YUTATENI0 00pa3lbl PElEniMi UCTHH — COLUAIBHO-
MOJIMTUYECKHUX, UCTOPHUUYECKUX, NCUXoIornyeckux u ap. ChopMHpoBaHHbIE TaHHBIM
00pa3oM CIIOXKHEHIHE TI0 CTPYKTYPE TEKCTOBBIE/ IUCKYPCHUBHBIE €IMHUIIBI IMEIOT HE
TOJIbKO MHOTOILUTACTOBBIM CEMAHTUUECKUN «3apsi/l», BBICOYAUIIINI SKCIIPECCUBHO-3MO-
LIMOHAJIBHBIA MOTEHIMAII, HO U KIMIIMPOBAHHYIO (JOPMY, UTO OOYCIIOBIMBAET KaK UX
IIMPOKOE paclpoCTpaHEHHE B COLIMAIBHON UHTEPAKIIMHU, TaK U YACTOTHOCTh aKTyaJlu-
3allM B pEYEBOIl 1EATEIBHOCTU HHO(POHOB C MEPBBIX AHEH 00yUYEeHUS: JIMHTBOKYIIBTYp-
Has CTUXHS MHTErPATUBHON KOMMYHHKATUBHOM CpEIbl CYILIECTBEHHO MHTEHCU(UIH-
pyer mporiecc GOPMUPOBAHKSI BTOPUYHOH SI3BIKOBOM JTHIHOCTH.

CoO0TBETCTBEHHO, JTMHIBOIUJAKTUUYECKUE TEXHOJIOIMH HA 3Tale peyeBOM ajarnra-
LM JOJDKHBI UMETh IBPUCTUYECKYIO IIPUPOLY, OBITH OPHEHTHUPOBAHHBIMU HA KOTHH-
TUBHBIE/KOMMYHHUKATHBHBIE/AKCHOJIOTMIECKHE OXKHMIAHUS CTYJICHTOB M COYETaTh pa3-
HOOOpa3HbIe (OPMBI MPE3EHTALMU MaTepuala, IPU ATOM CUHXPOHHOCTh OOyUYEHHUS
BCEM BHJIaM M aClEKTaM peueBOM JAEATENbHOCTH JOJKHA KOPPEIUPOBATh C KOHKPET-
HOW y4eOHOM 3amadeil, B COOTBETCTBHHU C YeM ayAWpOBAHUE, TOBOPEHHE, YTCHUE U
MTUCHMO MOTYT SIBJISIThCA KaK IEJIbIO, TAK U CPEICTBOM O0Y4EHUS, a JIEKCUKO-TPaMMa-
TUKO-(DOHETHUYECKHI MaTepHra MPeACTaBIAETCs BO BCEX BUAAX PEUEBON JEATEIBHO-
ctu. HeorpemiiembiMu coctapistonmMu 3¢ dexrruBHOro noxxoaa k odydenuro PKI
Ha JJAHHOM J3TaIle SBJSIIOTCS TaKKe PEJIEBAHTHOCTH COZIEP)KaHUs yueOHOro Marepu-
aJjla, CHCTEMHOCTb U KOMIUIEKCHOCTb B 0TOOpE TeMaTHUECKUX OJIOKOB M peaIH3aluu
IIUKJIa 3aHATUH, MHTCHCUBHOCTh YUEOHOW HArpy3KH, MPeroyararomas MoOmn3a-
IIUIO CKPBITHIX TCUXOJOTHYECKUX PE3EPBOB JIMYHOCTH YHAIIUXCS, COOIIOCHHE MO~
CJIeIOBATEIbHOCTH 3TaroB (POPMHUPOBAHUS PEUEBOTO ACTIEKTHOI'O HaBBIKA, IIAHUPY-
eMasi OpraHu3aIyst U KOHTPOJIb CAMOCTOSATENILHOM paboThl MHO(OHA, HAIIPABICHHOM
Ha (hopMupoBaHKE YMEHUS TOBOPALIETO/TUIIIYILIETO BKIIOUATh MEXaHU3MbI PEYEBOTO
KOHTpOJIsI, oOecreueHre MoTeHIMaia JaibHEeHIIero OCBOSHUs S3bIKa.

CobmntoneHne Ha3BaHHBIX YCJIOBHM, ONPEAEISIONIUX JTMHIBOMETOINYECKUN BEK-
TOp 00pa30BaTEILHOIO MpoIIecca Ha ATAare PeYeBOi alanTalluy, O3BOJIUT, C HallIeH
TOYKH 3pEHUs, BBIPaOOTaTh M Pa3BUTh Y MHOCTPAHHBIX YYaIMXCS BMECTE C YCBO-
€HUEM HOBOTO ISl HUX $13bIKa HOBBIE HABbIKU U YMEHUS, MIPOSBIISIOLIUECS B CIIO-
COOHOCTH MHTEIPUPOBATH MOTyYCHHbIE 3HAHUS, KOHTEKCTYaJIbHO IPUMEHSTh, & 3HAYMUT,
OBJIa/IeBaTh KOMIETEHIUSMH, HEOOXOJUMBIMH KaK Ul MEKIMYHOCTHOTO M 3THO-
KyJIBTYPHOTO JTHAJIOTa, TaK U s Oymymieit mpodeccum.

Buaaropapnoctu. Crarbs BblnosiHeHa B pamkax rpanra POOU Ne 18-12-00574 «JIunrso-
KyJBTYPHBIC JOMUHAHTHI JIETUTUMHBIX/HEICTUTUMHBIX TIOTATHYCCKUX JAUCKYPCUBHBIX MPAKTHK
B IIPOCTPAHCTBE PYCCKOA3BIYHOM KOMMYHHUKALIMU: TUIIOJIOTMUECKOE UCCIIEOBaHUEY.
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Introduction

Current sociopolitical and socioeconomic processes naturally dictate the need
to create a new linguistic educational paradigm, which is especially significant for
the most important sphere of intercultural dialogical contact — the sphere of teach-
ing Russian as a foreign language. It touches upon means and methods of forming
both a multilingual and a multicultural personality, namely, a personality, capable
of competently and effectively carrying out verbal statements with regard to cul-
tural and national specifics of the country of the target language (Russia, in our
case), extracting, processing, producing, transmitting and reproducing information
in accordance with various communication needs, sociolinguistic and cultural fea-
tures of the communication situation (Bozhenkova, Bozhenkova, 2017). One of the
decisive factors which influence the formation of the personality is the change in
the psycho-cognitive structure of the subjects of communication due to multidimen-
sional transformations in social environment.

The greatest impact on modern educational field and functioning of the literary Rus-
sian language (which is the subject of the study) is undoubtedly exerted by the change in
the way information is transmitted due to the transformation of the Internet into a daily
communication tool and further development of computer technologies. As a result,
“the literary norm is being displaced by the norm of ‘information language’, in which
the form itself is of secondary importance; pronunciation/lexical and grammar/stylistic
mistakes are not taken into account” (Bozhenkova, Bozhenkova, Romanova, 2017: 69),
while the principles of speech behavior and rules of speech aesthetics are being diffused.
At the same time, Russian as a foreign language (as well as any other language) cannot
be taught today in isolation of communication conditions, shaped by numerous factors
(including technological, geopolitical and civilizational factors in general), and directly
affect different levels of functioning of a language system. Furthermore, modern in-
terdisciplinary understanding of the world of the real Russian language and linguistic
variability in diverse sociolinguistic interactions assures the need to take extra-linguistic
determinants into account. These factors lead to the emergence of new discursive prac-
tices and mechanisms of subject-subject interaction.

In this regard, daily immersion into polysemic network communication deter-
mines the modification of students’ cognitive processes (the formation of indivisible
gestalts, acceleration of analytic-synthetic and classification operations, expansion
of the serialization field, etc.) and the clear accentuation of student’s personal traits
(reflexivity, action planning, adequate assessment of one’s capabilities, speech en-
thusiasm, result expectancy and critical analysis), which are particularly significant
for linguodidactic process as a whole. Considering all these factors, regarded by the
researchers as psychological and pedagogical knowledge, is an indispensable con-
dition (especially at the initial stage) for teaching a communicatively effective use
of the system of language tools, which indicates student’s possession of necessary
language skills, speech and linguocultural competence.
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It is commonly known that identification of language competence level is based
on the concept of learning stage (in our case, learning Russian as a foreign lan-
guage). To specify the issue in terms of terminology — and without any claims to
provide a complete interpretation of these definitions — let us turn to its history.
Thus, in the middle of the 20th century, two stages of studying a language were
distinguished: the initial stage and the advanced stage. Given that the Russian lan-
guage had acquired a status of an independent subject, the university program in
Russian as a foreign language was structurally divided into two parts: training at
the preparatory faculty (the initial stage), where Russian was the main academic
subject, and training at major faculties (the advanced stage), where the functions
of this subject were reduced to providing linguistic support to other academic sub-
jects, and so the Russian language turned into the language of specialization. Early
1970s were marked by identifying three stages of learning Russian as a foreign lan-
guage — primary, advanced and proficient; however, no unequivocal methodological
justification for such a distinction was proposed. In the 1980s, G. Gorodilova and
Y. Motina described the features of primary, intermediate (I u II terms of preparatory
faculty, respectively), advanced (I-III years of university) and final (IV-V years
of university) stages (Gorodilova, 1980; Motina, 1988). It is noteworthy that this
four-level division, which was first proposed by G. Gorodilova in 1979, is supported
by many methodologists today, since this stage differentiation largely corresponds
to the program and conditions of university education. At the same time, a three-
level taxonomy appeared in methodological literature, envisaging primary (pre-
paratory faculty), basic (I-III years of university) and advanced (IV-V years of
university) stages of training. The 1990s, together with the first steps towards in-
tegrating Russian universities into the European educational space, brought new
terminology: the stage of pre-university training and the stage of university educa-
tion itself. Thus, the unified process of teaching Russian as a foreign language was
delimited by the criteria that essentially did not identify the level of foreigners’ pro-
ficiency in Russian. The temporal principle in this respect turned out to be highly
controversial, since the learning stage as a category of didactics was a much wider
category and included many other typical features (however, all the learning stages,
obviously, were partially defined by the criteria, based on acquired knowledge/lan-
guage skills). This fact became a starting point for elaborating Russian state system
of testing foreign citizens in the Russian language, and further led to introducing
a competence-based strategy of teaching Russian as a foreign language.

In the XXI century, the system of university education in Russian as a foreign
language is described in three stages: primary, basic and advanced, with a certain
level of language proficiency achieved at each of them. The primary stage is de-
fined as “a cycle or an education period that ensures the achievement of ultimate
goals at the most elementary level” (Azimov, Shchukin, 2009: 272), such as ability
to communicate in a limited range of topics and situations. This stage is character-
ized by the openness and incompleteness of content, forms, methods, learning ob-
jectives, and its duration is determined by “the level of formation of speech skills in
accordance with the requirements set by the training program” (Azimov, Shchukin,

346 METHODS OF TEACHING RUSSIAN AS A FOREIGN LANGUAGE



boxenkosa H.A., boxxenkosa P.K., Illyneruna H.I1. Pycucmuxa. 2019. T. 17. Ne 3. C. 326-365

2009: 272) rather than by formal temporal characteristics (preparatory faculty, first
term, etc.). A peculiarity of the primary stage of learning Russian as a foreign lan-
guage (which, according to A. Shchukin, covers the period between the start of
education and the achievement of elementary level) is the immersion into another
language environment, which requires the dominance of classwork performed un-
der teacher’s guidance over independent extracurricular work. “Educational mate-
rial here is strictly limited, and the selection of lexical and grammar tools as well as
the sequence of material presentation are determined by their necessity for solving
a particular communicative task” (Shchukin, 2011: 201).

From our point of view, the primary stage of learning Russian as a foreign lan-
guage is the period between learning Russian from scratch and reaching the basic
level. Within this stage, it is necessary to single out the stage of speech adaptation,
which comprises the introductory phonetic and grammar course and the achieve-
ment of elementary level/“level of survival” (Al in the European system of lan-
guage proficiency). Nonetheless, the status and the actual presence of elementary
level of Russian language competence in the system of Testing in Russian as a
Foreign Language (despite the presence of relevant test materials) turns out to be
vague today. However, the goal of this stage, which, in authors’ opinion, can be
achieved after 100—120 hours of classwork, has a pragmatic focus on the formation
of students’ speech and language competence to an extent that will enable them
to communicate in Russian in regularly replicated situations within educational,
social and cultural spheres. This also allows students to create a “safety margin”
for a successful pre-vocational training (in institutions implementing programs of
pre-university education) and subsequent mastering of the necessary communica-
tive, linguo-professional (our term), social and linguocultural competences. We re-
gard the stage of speech adaptation as the most important period in the process of
teaching foreign speakers as it is deeply connected with all the subsequent stages
of education and prepares the ground for further mastering of the language. Being
significantly restricted by time (both in terms of in-class hours and total duration of
the course), the stage of speech adaptation is characterized by relative completeness
implied in its purpose, content and pedagogical technologies.

A comprehensive analysis of the relevant regulatory documents and scientific
literature suggests that there is a number of publications devoted to teaching of
certain types of speech activity at the primary stage of education (Order of the
Ministry of Education and Science of the Russian Federation No. 463, 2009;
Order of the Ministry of Education and Science of the Russian Federation
No. 1304, 2014; State standards in Russian as a foreign language. Basic level.
General proficiency, 2001; Bukin, 2013; Chukanova, Chernaya, 2015; Gerbik,
2011; Kapitonova, Moskovkin, 2005; Khavronina, Balykhina, 2008; Prokhorov,
2006; Shchukin, 2011; Smolyakova, 2011; Strebul, Kassina, 2013, etc.). None-
theless, there is no holistic methodology of linguodidactic work, which would
take into account the changed paradigm in teaching foreign languages, the prag-
matics of its study, the diversity of modern educational technologies, as well as
the diversity of students’ ethnocultural, professional, psycho-cognitive and indi-
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vidual characteristics. In this regard, we assume that the choice of educational
content, methods, techniques, technologies and, therefore, the effectiveness of
the educational process at the stage of speech adaptation is determined by achiev-
ing interrelated psychological and pedagogical goals (apart from methodological
and linguistic goals as such). Among these goals we can highlight the following:
“defining strategies and tactics of language use in speech perception and speech
generation; creating a holistic cognitive model of personal speech development
and identifying its formation stages from lower to higher levels in learning fo-
reign languages” (Bozhenkova, Bozhenkova, Mirzaeva, 2014: 401); “detecting
pedagogically reasonable ways of teaching an academic subject, encouraging
a pro-active personal position, creative and independent approach to solving tasks
in learning a language” (Shulgina, 2014: 429). Thus, the synergistic description
of modern psychological and pedagogical factors, which foster the effectiveness
of the Russian language training program at the stage of speech adaptation, can
become a basis for expanding/refining further linguistic and methodical vectors
on the whole.

Objective

The objective of the study, determined by an active search for innovative approaches
to teaching Russian as a foreign language, is to identify and provide a scientific
description of psychological and pedagogical bases promoting changes in linguo-
didactic technologies in Russian universities. They could help create a multidimen-
sional model of teaching Russian as a foreign language at the initial stage.

Materials and methods

The methodological concept of the research was based on both empirical me-
thods (a method of integrated theoretical analysis, socio-pedagogical, observational
and diagnostic methods) and methods of general and particular psychology (ob-
servational method in test situations, psychological modelling and natural experi-
ment). Particular attention was paid to the continuous observation of forming the
students’ linguistic and sociocultural competence at the stage of speech adaptation
and detecting the most common language difficulties, caused by students’ ethno-
mental peculiarities. Likewise, a special focus was put on a survey among teachers.
The methods of general/special psychology were actualized during the research
of students’ individual psycho-cognitive characteristics, backed by inspecting their
verbal/non-verbal behavior within their academic and extracurricular activities,
in everyday situations and sociocultural spheres of communication. The factors
which later allowed to describe a national group and personal characteristics of
foreign citizens at the stage of speech adaptation were considered as significant.

The research material contains video recordings of in-class and extracurricular
activities, the scripts of students’ dialogues, teachers’ questionnaires, the texts of
educational tasks, textbooks and teacher’s books on Russian as a foreign language
for beginners, relevant scientific and methodical literature.
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Findings

Dynamic innovations in teaching languages are conditioned by diverse factors,
including the changing status of the Russian language in current geopolitical condi-
tions, the expansion of students’ ethnical diversity and the formation of new axio-
logical dominants and ways of communication in the society. It is no less important
that methodology of teaching Russian as a foreign language implies and requires
a synthetic unity of theoretical and practical experience in order to set standards of
effective training.

Considering the history of the issue, mainly comparative analysis of the terms
“learning stage”/“primary learning stage”, allowed us not only to propose our own
interpretation of this definition, but also to formulate a general conclusion for this
study. In modern linguo-pedagogical paradigm it is sensible to single out the stage
of speech adaptation, aimed at the formation of students’ speech and language
competence to an extent that enables them to communicate in Russian in regularly
replicated situations in educational, social and cultural spheres and determines the
subsequent mastering of the necessary communicative, linguo-professional, social
and linguo-cultural competences.

Relying on psychological and pedagogical knowledge, as the first decisive fac-
tor for the effectiveness of teaching Russian as a foreign language at the stage of
speech adaptation, the authors regard hyper-motivation, which promotes interest in
studying Russian, as a means to embody students’ cognitive potential rather than
means of social interaction. A substantial component of hyper-motivation is
the emergence of new mechanisms of knowledge acquisition, determined, on the
one hand, by transformation of the communicant’s psycho-cognitive structure and
by the stability of students’ ethnic and mental organization, on the other.

Another indispensable factor for the success of educational process at the stage
of speech adaptation is a compulsory immersion into an integrative communication
environment. Nowadays, communication and technical databases of the Internet
do not only provide an opportunity to receive any information and listen to the
lectures of the best specialists in a particular area, but also allow to arrange work
procedures and build educational systems for distance learning. Consequently, the
teacher’s goal is, on the one hand, to transfer knowledge and form students’ profes-
sional skills, and to introduce foreign students into educational, communicative and
intercultural interaction, on the other. So, a modern teacher, apart from professional
competence, should also possess general cultural, educational, sociolinguistic and
other relevant competences. Accordingly, teacher’s “repertoire” should include
roles, related to educational activities and requiring innovations in the professional
sphere, such as a tutor, a moderator, a start-up mentor, etc. (Bykova, Martynova,
Siromakha, 2017). With the emergence of online pedagogics, all these traditional
and new concepts largely correlate with the mission of shaping and developing
students’ cognitive skills and productive thinking, while the use of up-to-date tech-
nologies, diverse work methods (Zaretskaya, Simms, 2017) and different linguistic
means in expressing thoughts, based on creativity, provide a brand new result of the
educational process.
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Systemic analysis of the components of teaching Russian as a foreign language
at the stage of speech adaptation and approbation of new methodological guidelines
allow us to denote core principles in arranging the educational process, while the
question of its further refinement and expansion remains open and can serve as a
subject for future studies. At the same time, the outlined linguo-methodological
strategy appears to enable dynamic development of students’ cognitive and creative
potential for self-education, which, in turn, can create equal partnership between
the teacher and students, promote an opportunity to successfully build verbal inte-
raction and serve as a basis for a multilingual and multicultural personality.

Discussion

The possibility of realizing personal potential in the unity of thinking, memory,
imagination and speech activity was first demonstrated by L. Shcherba. Calling the
process of learning a foreign language “a practical school of dialectics”, the scien-
tist pointed out that this academic subject synergistically combined acts of abstract
thinking and linguistic reality, since “it allows us to see the dynamic and conven-
tional connection between a concept and its symbol” (Shcherba, 1964: 37). It is
no coincidence that L. Shcherba, without denying the importance of involuntary
memorization and speech imitation, put forward the thesis about the need to take
into account “the creative essence of speech activity and the increase of an intel-
lectual strain in foreign language classes” (Shcherba, 1964: 37).

The idea of personal development through verbal and cognitive activity received
a fundamental psychological substantiation in L. Vygotsky’s works: “If the envi-
ronment does not set corresponding tasks, does not put forward new requirements,
does not induce and does not stimulate intellectual development by setting new
goals, thinking does not realize its potential, does not reach its highest form,
or reaches it with extreme delay” (Vygotsky, 1982: 15).

Extremely important for linguodidactics were the writings of A. Leontiev, who
revealed “the importance of national and cultural peculiarities in communication,
expressed in the language, thinking and in various processes and means of commu-
nication” (Leontiev, 2007: 389). Later he continued with considering language as
“a basic component of national culture and means to study it, since a person, who
masters a foreign language, forms an image of the world typical of a particular na-
tion in his mind; and it is with similar pictures of reality in the minds of interacting
individuals that language becomes a means of achieving mutual understanding”
(Leontiev, 1997: 143).

Nowadays, having been confirmed by numerous studies within modern fields of
linguistic research, these ideas are referred to as axioms. Apparently, “mastering a
foreign language is only possible with the immersion into a foreign culture, includ-
ing the culture of a society, speaking and thinking in this language, embodied in lan-
guage signs and actualized in language processes” (Krasnykh, 2014: 14). Speaking
Russian, a foreign speaker absorbs Russian ethnical culture and thus socializes and
appears as a multilingual and multicultural personality in communication (Bozhen-
kova, Bozhenkova, 2017: 55).
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Thereby we can come to a conclusion that entering a new linguistic reality, es-
pecially at the stage of speech adaptation, requires the most comfortable conditions
possible. Thus, cultural peculiarities of the audience and orientation on students’
cognitive abilities and individual features come to the forefront. Obviously,
the above-mentioned factors should not be regarded among basic principles of
teaching Russian as a foreign language (including communication, consciousness,
consistency, functionality, concentricity, etc.), but are to be considered as deter-
minants of pedagogical technologies. Given that teaching Russian as a foreign
language should mainly focus on students’ ethnic origin (Balykhina, Chzhao, 2010;
Pugachev, 2011, etc.), the authors suppose that globalization of communication
space, new technologies in education and changes in psycho-cognitive structure of
student’s personality necessitate a revision of both the content of numerous cate-
gories and methodological guidelines for educating a specific audience.

Relying on psychological and pedagogical principles, we consider motivation
as a decisive factor for the effectiveness of teaching Russian as a foreign language
at the stage of speech adaptation. It is a common knowledge that one of the first sci-
entists to research personal motivation (in terms of personal needs) was H. Murray,
who — in a vast number of behavior motivators — distinguished four basic needs:
for independence, for achievement, for domination, and for affiliation (Murray,
1938). M. Argyle regarded these needs in a wider context and included them into
a general motivation structure (Argyle, 1957). Other interpretations of motivation
and its structure were offered by D. McClelland, J. Atkinson, K. Lewin, H. Kelley,
H. Heckhausen, C. Rogers, J. Rotter, L. Festinger, etc. However, it was A. Maslow’s
theory presented as a hierarchical needs pyramid that received worldwide recog-
nition. Its structure emphasizes, on the one hand, “human social and interactive
dependency”, and, on the other hand, “cognitive nature connected with human self-
realization” (Maslow, 2003: 68-75).

The concept of motivational sphere, described by L. Vygotsky and A. Leontiev
and integrating both hierarchy of needs and the affective and volitional sphere of
a personality (i.e. satisfaction of need), became a scientific conclusion of the study
(Zimnyaya, 1997). During his research of motivation, A. Leontiev considered a mo-
tive as “an object that meets a specific need, encourages and directs human activity”
(Leontiev, 2007: 286) and singled out its two basic functions: the function of induce-
ment, which plays a role of a positive/negative stimulating factor, and the function
of sense formation, which shapes an individual assessment of an activity. If both
functions are carried out, every human activity appears consciously regulated, but
if the semantic function is weakened, a motive can only become comprehensible”.
Likewise, “if a motive is only comprehensible, its semantic function is weakened,
too” (Chukanova, Chernaya, 2015: 36). From our point of view, this definition of
a motive, where energetic, dynamic and substantive aspects are combined, elimi-
nates many contradictions in its interpretation and is basic for educational process
organization, including teaching Russian as a foreign language.

The analysis of motives to study Russian as a foreign language, offered in psy-
chology and pedagogy (E. Vertogradskaya, I. Zimnyaya, O. Kanarskaya, V. Mol-
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chanovsky, J. Nefyodova, N. Simonova, etc.), and reliance on A. Leontiev’s idea
that “mastering a foreign language is oriented not only at the worldview and com-
munication with the interlocutor, but also at the personality of a student (namely,
at such personal aspects as student’s attitude to the language and internal speech
settings in it, issues of self-identification and many other)” (Leontiev, 1997: 6),
determine students’ desire to use Russian as a means fo actualize personal poten-
tial rather than a means to communicate as a basic learning motive at the stage of
speech adaptation.

In this connection, internal motivational specificity due to peculiarities, interests
and goals of the audience, from solution of purely pragmatic problems (a necessity
to obtain skills of business and scientific communication with Russian-speaking
partners and colleagues or to learn at a Russian university) to the desire to discover
Russian culture and national traditions (as a rule, these intentions concern the se-
cond and third generations of former Russian emigrants raised in a foreign cultural
environment, but interested in their historical roots), becomes a critical psycho-
pedagogical condition of teaching Russian as a foreign language. The absence of
idiomatic and axiological elements from the first lesson can ruin the most methodi-
cally accurate education program, whereas including components, corresponding to
students’ emotional and volitional sphere and containing preferable topics (which
undoubtedly demands a certain division of students’ audience and teacher’s active
preparatory work), induce students to express personal attitude to this or that issue;
thus, a desire to verbalize a statement in a foreign language increases.

In the light of educational tasks at the stage of speech adaptation, real and virtual
language environments, coexisting in modern communicative space, are of particu-
lar interest. Real language environment is referred to as natural, historically speci-
fied linguo-cultural system, that acts as “sphere of the Russian language functioning
in all its forms, styles and means of expression” (Orekhova, 2003: 52), characterized
by a number of objective and subjective attributes. Objective attributes of language
environment include “natural and authentic video material, natural and authentic
audio material, a wide range of natural situations, solid background knowledge,
teaching elements” (Orekhova, 2003: 53—54). Subjective attributes stand for an op-
portunity to use it for cognitive purposes and a motivational sphere, which combine
external and internal factors. By virtual language environment the authors mean
Russian online space (or the Russian-speaking segment of the Internet, frequently
called Runet in Russia), which is a polysemiotic reflection of an ethnocultural rea-
lity, maintaining mostly original, authentic speech patterns. Using the term “Runet”,
the authors are definitely aware that the Internet is a global phenomenon and breaks
the borders between states and ethnic groups. Nonetheless, there is a certain partition
of the World Wide Web into national segments, so we consider Runet as a specific
environment of the Russian language functioning, as well as a set of sources popu-
lar among Russian users. In this occasion, the term “virtual language environment”
includes a wide range of materials on various gadgets. The essential feature of
a virtual language environment, or online reality, is the diversity of untypical forms
and methods of information transmission. This leads to new mono- and polycode

352 METHODS OF TEACHING RUSSIAN AS A FOREIGN LANGUAGE



boxenkosa H.A., boxxenkosa P.K., Illyneruna H.I1. Pycucmuxa. 2019. T. 17. Ne 3. C. 326-365

communication systems, significantly different from verbal and creolized texts and
defining structural and semantic transformations in the natural lexical environment.
Furthermore, in a real language environment a communicant has an opportunity to
become familiar with up-to-date language samples mainly synchronically (here and
now, as a rule), whereas virtual environment allows to receive these sample both
synchronically (more recent materials) and diachronically (archive materials). This
interdependence enables us to speak about an integrative communicative space,
characterized by, on the one hand, its universality due to the global nature of Inter-
net sources and, on the other hand, its diffusivity, determined by simultaneous in-
corporation and synergy of real and virtual language environments, which together
have a special impact on the personality.

When a foreign speaker (as well as a native speaker) finds himself in an inte-
grative communicative space, he absorbs authentic texts not only form messages
which he is interested in, but also from other users’ commentaries to these mes-
sages, political or ideological guidelines, notifications, instructions, advertisements
(in a polycode framework), etc. In general, the quantitative diversity of texts
(in a broader semiotic interpretation), their lexical, semantic, grammar and stylistic
presentation, as well as a wide range of their functioning can be called the most
important feature of an integrative language environment. Developing computer
technologies have enabled online access to political speeches (which largely define
the semantic field of linguistic universe), classical and modern literature, magazines
and newspapers, interactive description of country life, etc., which greatly influ-
ence accumulation of background knowledge (Bozhenkova, Bozhenkova, 2013).
The range of audio and video content containing sociocultural speech stereotypes
is growing substantially, including video blogs, reviews, blogger challenges, video
reports, interviews, rap battles, music tracks with commentaries (we do not assess
the artistic value of these materials, however, we should not underestimate their
influence “here and now”). The uniqueness of verbal “live” communication is re-
inforced by audio and video calls through special programs: Skype, video chats in
messengers (Viber, WhatsApp, WeChat, Telegram, Facebook, etc.). Other speech
situations, presented in a written form, such as posts and reposts on forums,
in social networks, blogs, online communities, Instagram, assign the roles both for
interlocutors and observers. Along with authentic video files (movies, series, edu-
cational programs, online popular science lectures, programs on culture and art,
etc.), audio files (radio broadcasts, radio archive) and verbal texts (news reports,
journals and blogs), they shape a brand new trustworthy video and audio content.
In all these situations, communication is carried out in a target language, in the area
of its actual functioning and according to its rules and norms. Thus, a foreigner
acquires the samples of national communicative behavior: etiquette examples, top-
ics, intonation patterns, etc. (Prokhorov, 2006). Moreover, a certain universality of
an integrative communicative space (as a result of overlapping features of real and
virtual language environments combined with the global nature of the Internet) de-
termines the supranational nature of many semiotic units and their ability to support
intercultural interaction, especially at the stage of speech adaptation.
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As a result, the very character of an integrative communication environment na-
turally determines the transformation of foreign speakers’ motivational field. First,
there is a dramatic expansion of the range of foreign interlocutors. The recipient
starts being influenced not only by the teacher, other students and friends (which
are not native speakers of the target language commonly), but also by a wide range
of native speakers, who are able to provide language models and necessary linguis-
tic and cultural information. Secondly, this fact increases the quantity and quality
of communicative tasks solved for everyday/educational/cognitive purposes, and
provides additional potential for their successful implementation, since an integra-
tive communication environment becomes an ultimate factor stimulating speaker’s
linguo-cognitive activity due to the need to solve various kinds of communica-
tive problems. For example, interest in Russian ballet or other kinds of sports may
motivate him to study Russian. Thirdly, a new stimulating factor (such as meeting
famous people, participating in online games, taking popular psychological tests,
etc.) appears. This intellectual/entertaining factor determines a subjective use of
an integrative communicative space for personal cognitive purposes. The combina-
tion of various information channels, communities, sources and hypertextual tech-
nologies build a holistic coordinated system, and, as a result, a comprehensive im-
age of an object being explored.

Thus, from our perspective, today we may speak about students’ iyper-motivation
and the formation of new mechanisms of knowledge acquisition in an integrative
environment. The language, together with other attributes listed above, functions
regardless of the recipient’s will and desire. A foreign speaker acquires new infor-
mation unconsciously, by methodically unorganized observation, while watching,
listening and reproducing information (this mechanism also works during forma-
tion of a primary linguistic personality).

A multifaceted language worldview, diverse communication models, new lan-
guage units, independent mastering of complex elements of the language system,
etc., effectively erase linguistic and cultural barriers in communication, which is
essential at the stage of speech adaptation. An absolute representativeness of an in-
tegrative communicative space defines a wide social context and forms a student’s
idea of the real sphere of language use, makes “smooth”, normative, standardized
and impersonal language constructs vivid and communicatively significant. More-
over, direct involvement in a cultural reality of a foreign country determines the
perception of its language system as a means to discover national specifics of Rus-
sian culture rather than just a semiotic construct (here we can highlight a foreign
tendency to carry out a comparative analysis of Russian and their domestic tradi-
tions at the stage of speech adaptation).

Consequently, pedagogical projects in the framework of Russian as a foreign
language at the stage of speech adaptation require rearrangement of educational
technologies. On the one hand, these technologies must be immersed into informa-
tional communicative tools and sources (including printed and electronic dictiona-
ries, online translators, spell check software, search engines, systems of text iden-
tification, etc.) to the highest extent possible. On the other hand, they must provide
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an opportunity to organize educational process in natural (or as natural as possible)
communication conditions.

In this connection, the role of a teacher of Russian as a foreign language can
hardly be overestimated, since he does not only act as an important source of edu-
cational information, but also as a communicative leader and a transmitter of Rus-
sian culture and its system of values. Professional skills of a teacher define the
“range of linguistic and verbal tools, the principles of their usage, different ways to
structure and transform verbal material into speech products with different stylistic
and functional qualities, presentation forms, and of various genres” (Bozhenkova,
Bozhenkova, Romanova, 2017: 71). It is a teacher who can “edit” the facts of stu-
dents’ perception of personal or dialect pronunciation as standardized, of colloquial
or slang expressions as normative, of provocating non-verbal means as etiquette,
etc. No less important for the process of educational intercultural communication is
a teacher-student cognitive empathy that can evoke responsive emotional reaction
from students, their interest and desire to collaborate. This fact becomes decisive
for shifting the focus in learning a foreign language from pragmatic goals to aes-
thetic ones, and “helps to make Russian as a foreign language students’ favorite
subject, because it is the language itself that becomes a basis for emotional compe-
tence” (Bykova, Martynova, Siromakha, 2017: 124).

Theoretical provisions, based on fundamental concepts and basic principles
of teaching, considering psycho-cognitive laws of language competence acquisi-
tion, conscious choice of means and practical teaching methods along with criti-
cal analysis of pedagogical activity were extrapolated to the modern approach to
teaching Russian as a foreign language at the preparatory faculty at Southwestern
State University (Kursk) and served as a starting point for elaborating a scientific
methodology for teaching Russian to foreign speakers at the stage of speech adap-
tation. Teaching Russian was carried out in cross-national (with representatives of
Arab and African countries, and China) and specialized (uniting students with the
same professional specialization) teams. In this regard, organizing the educational
process had to address a number of study-related issues. How can we single out the
stage of speech adaptation when teaching Russian as a foreign language? What are
the peculiarities of teaching students at this stage considering their national diffe-
rences and the unity of their professional interests? How should a teacher consider
students’ individual psycho-cognitive traits? What educational technologies are the
most effective? To answer these questions, we carried out a research, which resulted
in an observation program based on the list of essential elements within the obser-
vational method. Each construct of the observation program included four sections:
description of the team (the quantity of participants in the situation, their nation-
ality, sociodemographic structure of the team); description of the situation being
observed (academic and extracurricular activities, their content, academic tasks);
social behavior (team’s and its members’ activities, psychological atmosphere in
the team, individual behavior in everyday social and cultural sphere); verbal beha-
vior (ethnomental and personal peculiarities and priorities in speech activity, desire
for communication, etc.).
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The observation program included following stages: 1) setting the goal of the
study; 2) specifying the subject and the object of study; 3) planning the situation for
observation; 4) selecting observation methods to provide material being gathered;
5) selecting ways to record the material being gathered; 6) observation; 7) process-
ing and interpreting the received information. The results of the observation were
registered with the help of photos and video/audio recordings of students’ speech.

The study detected a substantial divergence in students’ psycho-cognitive fea-
tures which should be taken into account at the stage of speech adaptation. For
instance, Chinese students in a Russian-speaking environment mostly use their mo-
ther tongue for social interaction and narrow their social circle to their fellow citi-
zens. Thus, perception and analysis of the reviewed material (they need a lot of
time to process new information) determines their specific in-class behavior: they
are shy and are not willing to express their opinion. For them, the main goal is to
receive and memorize information, so retelling a text in their understanding means
learning the text by heart. Their extremely limited vocabulary is growing slowly,
therefore a translating programme on their phone becomes an essential attribute
of the lesson, which slows the lesson down. Therefore, educational tasks in active
listening pose an extraordinary challenge for them.

Chinese students are accustomed to Chinese words consisting of syllables, which
have a specific meaning, and perceive Russian speech with great difficulty and
poorly understand what native speakers say; if the speech is pronounced quickly,
the comprehension is generally reduced. Speaking, consequently, is no less difficult
than listening for Chinese students. They do not prefer to speak much, mostly use
simplified syntactic constructions and are afraid of uttering Russian phrases (except
stories about their national traditions and history). At the same time, Chinese stu-
dents, both during their in-class and out-of-class activities, markedly demonstrate
their respect for others, especially when communicating with people of a higher
social status; students listen very attentively and are never eager to express and
especially justify their point of view. Reading and writing are the most successful
activities for Chinese students. Reading texts in Russian, they carefully pronounce
every word, enjoy writing Russian words with a neat handwriting and take tests
with pleasure. Chinese students are particularly active in sociocultural sphere, they
are interested in Russian traditions, “enjoy visiting Russian cities, museums and
exhibitions”, and “share the rich cultural heritage of their homeland” (Strelchuk,
2014: 241).

Students from African countries, opposed to students from China, feel very con-
fident in everyday life. Despite being sociable, active in communication with na-
tive speakers of other languages, dominant in speech behavior, defensive about
their personal position in conflict situations and enthusiastic about participating in
cultural events, representatives of the African continent often become constrained
in educational and professional spheres. At the same time, Russian intonation does
not pose difficulties for African students. They quickly single out separate words
from a speech flow, including new words, comprehend Russian speech well, and
consequently effectively work with Russian video and audio content. Starting from
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the first class, they eagerly learn clichés and try to speak spontaneously (they make
mistakes, but it is more important for them, that they speak). “The most ‘scary’
word, as they say, is the Russian Zzdravstvuite’ ” (which means “hello”), as it in-
cludes a combination of consonants and is frequently used in class (Strelchuk, 2015:
22). Due to phonetic difficulties African students read slowly. Nevertheless, writing
poses the greatest challenge for them. Thus, at the stage of speech adaptation the
teacher should pay special attention to this type of speech activity.

Representatives of the Arab world behave actively and feel confident both in everyday
life and in sociocultural speech situations. As a rule, they carefully follow the rules of
speech etiquette. Arab students are extraverted: they easily make a communicative contact
with speakers of other languages and talk about their personal lives; they like to be in the
spotlight, “talk (and even debate) about the culture and traditions of their homeland”, and
“do not feel confused when making speech errors (phonetic or grammar)” (Strelchuk,
2016: 91). Arab students enjoy participating in festivals, demonstrating their national
clothes, performing songs and dances, and at the same time, express pure interest in Rus-
sian songs and films. They do not meet difficulties when listening or speaking and master
Russian intonation and accent easily. They read fast with no regard for minor inaccuracies
in pronuncing certain lexical units. However, writing as a speech activity is challenging for
them. The greatest difficulty is lies in the Russian grammar, its morphological specificity.

Students’ typical psycho-cognitive and ethnic characteristics, derived on the ba-
sis of empirical data, along with the results of a comprehensive analysis of real
communicative needs of foreign citizens studying Russian at the preparatory facul-
ty, allowed us to adequately determine final and intermediate learning goals, select
rules and ways of presenting language and speech material (here the authors took
into account other researchers’ recommendations, see Gerbic, 2011; Smolyakova,
2011; Bukin, 2013, etc.). Accordingly, the following substantial educational com-
ponents at the stage of speech adaptation were identified and minimized: speech
material (thematic situational fragments and communicative tasks); language mate-
rial (basic grammar and phonetic rules, elementary vocabulary); informative eth-
nocultural material (preferably with a polysemiotic structure). The approbation of
substantive elements of pedagogical process, in turn, made it possible to explicitly
formulate the principles of teaching Russian as a foreign language at the stage of
speech adaptation:

— considering psycho-cognitive structure and ethnic specificity of education subjects;

— transferring informative educational components into an integrative communi-
cative space using various methodological tactics of polysemiotic texts;

— revealing students’ linguistic and cognitive potential by expanding their mo-
tivational sphere, hyper-motivation and implementing a student-oriented approach
to education;

— communicative orientation of education, which determines the explication of
a new vocabulary as a fragment of reality, reflected in communicants’ linguo-cultu-
ral consciousness;

— heuristic linguodidactic technologies and at the same time strict limitation of
the educational material to intensify learning.
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Arom our point of view, the above list of principles and components of educa-
tional process at the stage of speech adaptation, based on psychological and peda-
gogical knowledge, undoubtedly make it possible to optimize the linguodidactic
strategy and thereby increase the effectiveness of teaching Russian as a foreign
language in general.

Conclusion

The issue of intensifying educational process at the initial stage of learning Rus-
sian as a foreign language place an important role in the modern linguodidactic para-
digm. In this regard, the research was aimed at providing answers to the following
questions: what is the initial stage of studying Russian as a foreign language in terms
structure and importance? What aspects of psychological and pedagogical knowledge
can be considered as factors enhancing the effectiveness of teaching Russian as a
foreign language at the initial stage? What methodological base would provide the
higher effectiveness at this stage of learning Russian as a foreign language?

We assume, the most important aspect for the linguodidactic process as a whole is
communicative field transformation, rearrangement of students’ psychocognitive struc-
ture with the increase of analytic-synthetic and classification operations and the expan-
sion of serialization field to a significant activation of the visual analyzer, the emergence
of new dynamic stereotypes, the formation of indivisible gestalts, etc. At the same time
(if students’ ethno-mental characteristics remain unchanged), many of them demon-
strate actualized socially significant personal qualities: reflexivity, result anticipation
and correction, an adequate assessment of their abilities, their critical analysis, etc. Ac-
cordingly, considering these factors, regarded as psychological and pedagogical know-
ledge, is a mandatory condition (especially at the stage of speech adaptation, studied in
this research) of teaching a communicatively effective use of language means system.

No less important is the fact that an integrative communication environment,
which absorbs and simultaneously explicates native speakers’ verbal behavior, acts
not only as a stimulus for communication, but also as an example. This is precisely
how foreign speakers perceive national communication models, which forms the
concept of national sociocultural speech behavior stereotype. In the past, these ste-
reotypes were mostly found in fiction (and partially in the cinema/theatre), while
today there is media interpretation of the situational communication model and its
types that should be recognized as the main tool forming a presupposition field of
a communicant (especially a foreign one). By processing information and transmit-
ting it to the reader, commenting or ranking events, the global network and media
define aesthetic tastes, assessments and moral norms, create a necessary ideological
background, build a hierarchy of values, and often even impose upon the reader the
samples of precepting sociopolitical, historical, psychological facts, etc. with the
help of certain language means. Formed in this way highly complex in structure
language (text) units have not only significant expressive and emotional potential,
a multilayer semantic meaning, but also a clichés form. This determines both their
wide distribution in social interaction and frequent actualization in foreign speak-
ers’ verbal activity from the first days of their training. The linguocultural element
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of the integrative communication environment significantly intensifies the forma-
tion of a secondary linguistic personality.

Accordingly, linguodidactic technologies at the stage of speech adaptation should
have a heuristic nature, be focused on students’ cognitive/communicative/axiologi-
cal expectations and combine various forms of material presentation. At the same
time, the synchronization of all types and aspects of speech activity should be cor-
related with a specific learning objective. Thus, listening, speaking, reading and
writing can be both a goal and a means of learning, whereas lexical, grammar and
phonetic material is presented in all types of speech activities. Relevant educa-
tional content, systemic and comprehensive approach to selecting topics, intensive
in-class work mobilizing the students’ inner psychological capabilities, sequence
of stages in speech skills formation, planned organization and control of students’
independent work aimed at developing an ability to incorporate speech control
mechanisms and providing potential for further language mastering, are integral
elements of success in teaching Russian as a foreign language.

From our point of view, the above conditions, which determine the linguistic
and methodical vectors of the educational process at the stage of speech adaptation,
allow students — along with foreign language mastering — to elaborate and develop
skills, which provide an ability to integrate the gained knowledge, contextually
apply and acquire the competences in interpersonal and ethnocultural dialogue,
as well as in the future profession.
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