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Abstract. The article studies distance education technologies in teaching Russian as
a non-native language in primary schools. Modern Russian schools are multicultural, because
their students have not spoken Russian since childhood together with Russian-speaking
classmates. Most of them study in primary schools (grades 1-4). The relevance of the re-
search is determined by the current situation in the world, where distance learning has become
an integral part of the educational process, and also by the lack of knowledge of the online
resources potential in teaching Russian as a non-native language at school. The aim of
the study is to determine the possibilities of including distance technologies in the practice of
teaching Russian to foreign-speaking primary school students. The material is scientific and
educational literature on the issue, as well as Internet resources for students studying Russian
as a foreign and non-native language. The authors used methods of analysis, synthesis, evalu-
ation, forecasting, and survey. The results of the research are detecting the features of dis-
tance-learning technologies in modern schools: online resources are used in fragments,
the technical capabilities of schools are not used or are not used enough, materials on Russian
as a non-native language are not presented on the used platforms, and schoolmasters do not
have experience in using distance learning technologies in teaching Russian to foreign
speakers and also determining the directions for improving online teaching of Russian as
a non-native language to primary school students: interconnected teaching of speech activi-
ties, the use of distance learning technologies for students’ individual work on the program,
presenting generalized material of lessons, language and speech exercises, as well as materials
for monitoring. The conclusion contains findings about the educational potential of distance
technologies: massive opportunities for generalizing and revising lesson material, language
skills automation and speech skills training, interconnected training of speech activities, cog-
nitive activity intensification and compensation for the lack of classroom time for teaching
Russian as a non-native language.

Keywords: Russian as a non-native language, language education, distance learning
technologies, Internet resource, online resource

Article history: received 17.09.2020; accepted 05.12.2020.

© Zhelezniakova E.A., Lapteva M.L., 2021

This work is licensed under a Creative Commons Attribution 4.0 International License

v https://creativecommons.org/licenses/by/4.0/

MEJNAJINIAKTUKA 1 9JIEKTPOHHBIE CPEJICTBA OBYUYEHUMA 21



Zhelezniakova E.A., Lapteva M.L. 2021. Russian Language Studies, 19(1), 21-33

Acknowledgments: The reported study was funded by RFBR according to the research
project No. 19-013-00213 “The ethnocognitive approach to teaching children Russian as a for-
eign language and as a non-native language” (2019-2021).

For citation: Zhelezniakova, E.A., & Lapteva, M.L. (2021). Distance learning tech-
nologies in teaching Russian as a non-native language in primary school. Russian Language
Studies, 19(1), 21-33. http://dx.doi.org/10.22363/2618-8163-2021-19-1-21-33

Introduction

The new education system, which is being formed right now under the in-
fluence of a dynamically changing world, is part of a single information and edu-
cational space, where the distance between teacher and student becomes compul-
sory, but sometimes the only possible condition for implementing pedagogical
activities. Over the past six months, we hear the word “distance” in relation to
the educational environment more and more often, and it forces the teacher to
master new forms of interaction with the student, to change the usual format of
“live” communication, to use other educational technologies.

The problem is that the transition to distance learning makes us look for op-
timal methods and techniques of work that could fully compensate for the “ab-
sence” of a teacher who plays the role of interpreter and transmitter of knowledge,
coordinator and mentor. This question very acute in the methodology of teaching
Russian to foreign speakers, who experience a number of difficulties in the pro-
cess of adaptation to a foreign cultural environment, mastering the social role of
a student in a Russian school, and in learning a non-native language.

The changes that are taking place cannot but affect the teacher himself. De-
spite the fact that the current linguistic state of the global information environment
is characterized by a fairly high degree of network distribution of the Russian lan-
guage as a foreign language (hereinafter — RFL) and as a non-native language
(hereinafter — RNNL), the issue of training teachers to work in this new reality has
not been fully researched.

The very concept of teaching RFL using computer technologies belongs to
E.G. Azimov, whose scientific and methodological idea is as follows: “The use of
a computer in the process of teaching Russian as a foreign language provides vari-
ability, increases the effectiveness of teaching only when taking into account
the individual characteristics of students (cognitive, motivational factors), streng-
thening their cognitive activity” (Azimov, 1996: 8).

A number of scientists and methodologists developed the ideas of distance
learning, Internet education, and pedagogical and technological innovations.
A.A. Atabekova (2002), M.V. Moiseeva, E.S. Polat, M.Yu. Bukharkina, M.I. Ne-
zhurina (2004), L.A. Dunaeva (2006), O.V. Milovidova (2007), O.I. Rudenko-
Morgun (2009), M.A. Bovtenko (2019) and other researchers, in fact, stood at
the origins of computer language.
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Special attention should be paid to the scientific and methodological theory
of A.N. Bogolyubov (2008), who considered distance learning as a specific lan-
guage environment, including educational materials specially developed for self-
learning in various media, as well as “a set of tools that allow to compensate for
the separation of participants in educational communication by distance, to orga-
nize their communication not only in asynchronous, but also in synchronous, in-
cluding voice, modes” (Bogolyubov, 2008: 7). A.N. Bogolyubov considered mo-
delling such an educational environment as the central task of the methodology of
teaching RFL.

In turn, A.D. Gartsov (2009) laid down the scientific and applied founda-
tions of electronic linguodidactics, described in detail the methodology for im-
plementing traditional and innovative components in the system of network lan-
guage teaching, which ensure learning the Russian language in the optimal mode
for students.

The theoretical developments of leading methodologists and linguodidacts
were subsequently implemented on numerous virtual educational platforms crea-
ted to solve the problems of studying RFL and RNNL outside the language envi-
ronment, where a teacher is located at a distance, or independently. E.V. Voevo-
da (2009), M.Yu. Antropova (2015), V.V. Borisova (2018), G.F. Kudinova,
I.V. Kudinov, G. M. Kurbangaleeva (2018) and many others analyzed the existing
information content for teaching RFL and RNNL, showed their role in increasing
educational motivation, demonstrated the possibilities of structuring, organizing
and filling various online resources with specific content.

Thus, at present, electronic linguodidactics has already been theoretically
justified, and the educational environment itself with the use of distance educa-
tional technologies in the process of teaching RFL and RNNL is actively develo-
ping and expanding.

However, there are still no full-fledged online courses for teaching Russian
to younger schoolchildren, and there is no methodological concept of introducing
distance educational technologies into the system of primary language education.

The relevance of the article is determined by the lack of generalizing works
reflecting the current state of teaching children RNNL, insufficient knowledge of
currency and effectiveness of using distance educational technologies (herein-
after — DET) in primary foreign language education. At the same time, the very
problem of using electronic educational resources in language teaching cannot be
called comprehensively developed.

The recent changes in public life, which affected the education system in
general and the specifics of language education in particular, forced us to turn to
a detailed consideration of those issues.

Purpose

The purpose of the article is to determine the educational potential of DET
in teaching Russian to younger foreign students.
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Methods and materials

Among the main methods used to achieve this goal, the following are dis-
tinguished:

— theoretical analysis and synthesis of scientific and methodological litera-
ture and online educational resources;

— expert-analytical method for assessing the quality of existing Internet re-
sources for teaching RFL and RNNL;

— a non-standardized survey that allowed us to obtain data on using distance
technologies in the educational process of younger schoolchildren;

— a method of probabilistic forecasting which gave the hypothesis of the need
to organize teaching Russian as a non-native language in primary schools with
the use of DET, which have a number of undeniable advantages.

The material for this article is the scientific and methodological literature on
information (and in a strict sense — distance) technologies in the educational lan-
guage space, as well as literature on the theory and practice of teaching RFL and
RNNL. The authors analyzed active online textbooks, online simulators, tests,
teaching programs, and electronic educational platforms for students with a non-
native Russian language. The article is based on systematized data of the survey,
which was hold between teachers of the Russian language and literature in se-
condary schools of Saint Petersburg and the Leningrad Region, where foreign
speakers are taught together with Russian-speaking children, and additional hours
for adaptational and correctional work with foreign schoolchildren are allocated
in the curriculum.

Results

1. The survey revealed that most of the existing online RFL resources are
not intended for teaching younger schoolchildren in a language environment.
Most of the materials are aimed at forming and developing listening and reading
skills, while speaking and writing skills remain unaddressed.

2. The conducted survey showed that teachers fragmentally use DET in their
work, and online resources are not used at all for teaching RNNL.

3. DET should be an additional means of teaching RNNL in primary school,
not replacing traditional remedial classes, but allowing students to develop their
communicative competence more effectively through independent work.

4. For younger schoolchildren, it is advisable to present the generalized
material of classes, language and speech exercises, and the materials for remote
control.

Discussion

According to Federal Law No. 273-FZ “About education in the Russian
Federation” (as amended on September, 1, 2020), “distance education technolo-
gies are understood as educational technologies implemented mainly with the use
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of information and telecommunication networks with indirect (distance) interac-
tion between students and teaching staff”!. Speaking about DET, we will keep in
mind, first of all, the use of the Internet telecommunication network for working
with information; in particular, we are interested in the specifics of organizing
a lesson in RNNL in primary school using these technologies.

Russian language education, of course, is competitive and has a rich experi-
ence of using various information and communication technologies that help
the teacher of RFL or RNNL to organize electronic interaction with students. Mo-
dern educational and methodological developments for distance learning are ac-
tively used in the classroom. For example, full-fledged e-courses are built on
the electronic platform Moodle, which has a high interactive potential, and there-
fore is popular among many teachers (Bart, Gabova, 2017). Moodle contains a wide
range of tools to fully support the learning process in a virtual environment. In-
deed, with the help of this platform, it is possible not only to demonstrate educa-
tional material, but also to test knowledge and monitor students’ performance.

Currently, dozens of electronic training resources on RFL have been deve-
loped (https://www.irlc.msu.ru/teachers/catalog/); the courses are for students with
different levels of language proficiency, are aimed at helping them improve all
types of speech activity, include materials on phonetics, vocabulary, grammar, re-
ference and vocabulary materials, offer tests on knowledge, skills and abilities, con-
tain game elements, have a bright interface, etc. The most popular resources in our
opinion are “Russian for everyone”, “Learn Russian”, “YouLang”, “Time to Speak
Russian”, “Education in Russian”, and many others. We would also like to note
the electronic textbooks “Ruslan” (Great Britain) with various language versions,
“ SUCCESS+”; the international online school on RFL “Russificate”, etc. We em-
phasize that these Internet resources are created mainly for self-study of a foreign
(Russian) language by those who are planning to enter a Russian university or al-
ready study in it.

However, there are not so many online resources for younger foreign
schoolchildren, and most of them are for children who are learning Russian out-
side of Russia, that is, outside of the language environment.

First of all, we should mention the project of Pushkin State Russian Lan-
guage Institute “The Russian language for our children”, which consists of educa-
tional and training content and methodological materials to support learning in
Russian. On the site of the project, we find two special sections designed for
younger schoolchildren: “School Yard” (6+) and “Reading Room” (7+).

The first section contains: (a) proverbs, tongue twisters and counting rhymes
that allow children to develop and improve their pronunciation skills in a playful
way, as they can listen to the language material, choose and subsequently change

! Federal Law No. 273-FZ “About Education in the Russian Federation” (as amended on
September 1, 2020). Retrieved November 4, 2020, from: http://www.consultant.ru/document/
cons_doc LAW_140174/.
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the pace of pronouncing; (b) tasks for developing linguistic and cultural compe-
tence: acquaintance with the basic historical and geographical features of the
country of the language being studied, with its customs and traditions (“Congratu-
lations on Easter!”, “Congratulations on the name day!”, etc.) — and tasks to check
this competence.

The “Reading Room” section is a catalogue of folklore (for example, the fairy
tale “Axe Porridge”, etc.), artistic (the best examples of Russian classical texts)
and even journalistic (for example, the essay “Extreme Professions”, etc.) texts,
grouped by level of complexity, i. e. aimed at readers with different levels of lan-
guage proficiency (from Al to B2). The teacher or parent always has the oppor-
tunity to choose the necessary text for reading classes and organize work on it,
focusing on the methodological recommendations presented on the site.

The site contains a lot of game tasks for those children who are just lear-
ning to read, and those who already know how to do it well. Traditional for In-
ternet resources of this type are the sections: “Vocabulary. Grammar”, “Liste-
ning”, “Reading”, “About testing”, “Trying”, “Training”, “Checking”. It should
be noted that the absolute “advantages” of the content under consideration in-
clude: 1) recommendations for organizing work using the site materials and
2) the distribution of all types of tasks and exercises by the levels of children's
proficiency in Russian.

Innovative is the system of certification testing of bilingual students deve-
loped and described in detail on the website. The system allows to use descriptors
different from those used to determine the level of knowledge of adult foreign
students (Kalenkova, Korepanova, 2015).

Besides “The Russian language for our children”, we can name the follo-
wing internet courses for younger schoolchildren: “Russian as a Foreign Language
for Children”, “Hello World: World Languages for Children” and “The Russian
language with Smeshariki”. The authors of these resources focused on game as
one of the main activities for children of this age. This is evidenced by the co-
lourful interface, large bright pictures, fairy-tale and cartoon characters as assis-
tants in the process of learning a non-native language, a variety of game tasks.
The materials help to learn the Russian alphabet, learn to read, expand the vocabu-
lary, perfect the use of certain grammatical structures, give them regional
knowledge, but, in our opinion, they cannot fully teach speaking and writing,
and those types of speech activity largely influence the results of a foreign stu-
dents in a Russian school.

Probably, the increased attention to reproductive types of speech activity has
two reasons. The first is the recipient of the analyzed Internet resources — children
living abroad and learning Russian as a foreign language, or heritage language.
Active use of the language, which implies a high level of development of speak-
ing and writing skills, is not the goal of training in these circumstances. In a dif-
ferent situation, there are children who need not only to master the school curricu-
lum in a language that is not native to them, but also to communicate in all areas
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that are relevant to them. It is obvious that this requires active work (including
with the help of DET) on developing productive types of speech activity in Rus-
sian. The second reason, in our opinion, is the specifics of distance learning,
which involves the perception of information. Teaching writing in primary school
is first of all the formation of technical writing skills, mastering Russian graphics,
which is difficult to implement through a computer. Speaking skills are the most
difficult to form with DET.

It is necessary to state that today, with the variety of virtual educational plat-
forms for RFL, there are no electronic educational resources that would satisfy
educational needs of younger foreign schoolchildren and represent a systematic
course on RNNL. However, individual materials from existing resources can be
used while teaching certain topics.

In September — October, 2020, the authors of this article conducted a survey
between primary school teachers. The research was aimed at studying the practi-
ces of using DET by teachers working with both Russian-speaking and foreign
schoolchildren not in a quarantine situation. 59 teachers of schools of Vasileos-
trovsky, Kalininsky and Nevsky districts of Saint Petersburg, Vsevolozhsky dis-
trict of the Leningrad region were interviewed. In accordance with the task, teach-
ers were asked questions about their experience of using DET, including in teach-
ing Russian as a non-native language; about awareness of the existing electronic
educational resources on RFL and RNNL for younger schoolchildren; about the
feasibility of using DET in working with younger schoolchildren; about the tech-
nical possibilities for using DET in regular and extracurricular activities at school.

The analysis of the responses allowed us to draw the following conclusions.

1. Teachers do not have a well-formed idea of the meaning of the termino-
logical phrase “distance educational technologies”. The interviewers often had to
explain what electronic educational resources can be considered as DET.
For example, the question “How do you usually use distance learning techno-
logies in your work?” was answered as follows: “I'm looking for pictures on
the Internet”, “I download ready-made presentations for lessons from the Inter-
net”, and so on. Accordingly, quantitative data on the use of DET can rather be
considered as data on the use of Internet resources in general: 30.3% of respon-
dents said that they often used DET, 50.9% — that they rarely used them, 18.8% —
that they did not use them at all.

2. 100% of teachers are not familiar with electronic educational resources
on RFL and RNNL for younger schoolchildren and, accordingly, have never used
them in their work. Most often, among the network resources used in training,
the educational portal “Yuu.py” and the digital educational resource “YaKlass”
were named, but special materials for foreign speakers are not presented on these
Internet sites.

3. Teachers did not think about the possibilities of using DET in working
with non-Russian-speaking children. So, when asked about the feasibility of using
distance learning in working with all younger schoolchildren, the vast majority of
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respondents (88.1%) answered in the negative, arguing their point of view in dif-
ferent ways, for example: “children need to develop writing skills, and not by
clicking buttons”, “they are constantly with phones, even if they do their lessons
in traditional notebooks”, etc. Nevertheless, the interviewer's remark that DET
in teaching foreign languages would allow to more effectively organize students’
independent work and to some extent make up for the lack of classroom hours,
often aroused the teachers’ interest. This remark became the starting point for
a subsequent conversation about the resources on RNNL for children.

4. In modern schools, there are technical opportunities for using DET in
both regular and extracurricular activities, but these opportunities are not fully
used. Thus, 71.2% of teachers noted that their school has special computer classes
with Internet access, but they have never used these classes to organize their stu-
dents’ work. 8.5% of respondents do not know whether their school has the neces-
sary technical capabilities. 20.3% of teachers use the technical capabilities of
the school.

The lack of experience in using DET in teaching RNNL, and the lack of
teachers’ awareness in this area indicate that they will have difficulties in selec-
ting and organizing the educational material of online resources independently.
It is obvious that the effectiveness of remote work is provided by a set of ma-
nagement decisions aimed at providing various types of support: technical, peda-
gogical, organizational (Diachkova, Kulkova, 2020). Despite the availability of
technical capabilities in modern schools, most teachers are not ready to systemati-
cally and regularly use DET. This situation can be changed if the course program
on RNNL for schoolchildren is developed, and it provides for the use of network
resources. The course content should be based on the state educational standard
for RFL of the first level of general knowledge and the approximate basic educa-
tional program of primary general education in the subject part “Russian lan-
guage”. It is important to select the material in accordance with the current ap-
proaches to teaching RNNL (Zheleznyakova, Lapteva, 2020).

On the one hand, modern reality necessitates the use of electronic learning
tools. On the other hand, it is obvious that learning a non-native language cannot
be completely virtual. Distance learning should not be a goal in itself, it can or-
ganically complement the full-time remedial course, which usually involves no
more than two academic hours per week in primary school.

The lack of training time for automating speech skills and forming the
communicative competence of foreign speakers makes it necessary to use DET
to consolidate and work out the material introduced in the classroom, as well as
to control the schoolchildren’s activities. In this regard, the virtual environment
should present new materials for learning, but language and speech exercises re-
lated to the topic studied at the lesson, as well as tests.

The material that was presented in the classroom can be included in the dis-
tance course in the form of diagrams, tables, and illustrations with the purpose of
repetition and generalization. The extensive visualization capabilities provided by
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online learning will contribute to a better memorizing of the material, increase
learning motivation and enhance the cognitive activity of students.

An important principle of teaching a non-native language is the principle of
interrelated teaching of types of speech activity, which should be reflected in
DET. It is necessary that students form both receptive and productive types of
speech activity within the same topic, on the same language material. For younger
schoolchildren, the optimal sequence of types of speech activity within one topic
is as follows: listening-speaking-reading-writing. Accordingly, we can place on
the online platform: audio recordings of texts with a pre-listening task in audio
format: “Listen and tell me what this story is about. Write down your answer in
the form of an audio message”; tasks that develop listening and speaking skills,
for example: “Listen to questions and answer them, write down answers in
the form of audio messages”; tasks that develop reading and writing skills,
for example: “Put the sentences in order”, “Petya wrote a story about his city and
mixed up some words. Correct his mistakes”, etc.

The importance of working on productive types of speech activity was dis-
cussed above. Indeed, it is not easy to develop them remotely. Thus, speaking is
the most difficult type of speech activity in terms of distance learning, but modern
technologies allow to make audio recordings of messages and exchange them.
Voice forums, audio chats — these forms of communication in the virtual world
make it possible to include speaking tasks in online training. It is advisable to or-
ganize the formation of technical writing skills and mastering Russian graphics in
classroom, but the skills of constructing a written statement can be effectively de-
veloped in the Internet environment.

Conclusion

Despite the ever-growing demand for DET, including in the field of lan-
guage education, Internet resources that could be consistently used in a course of
RNNL at school have not yet been created. Teachers do not use existing virtual
resources to work with foreign children and do not fully understand the feasibility
and ways of using Internet sources in teaching. This demonstrates the importance
of working in two directions: creating a systemically organized online course that
accompanies traditional classes in accordance with the training program, and im-
proving the skills of teachers in the field of DET.

The educational potential of using distance learning technologies in teaching
children RNNL in a language environment is determined by the wide possibilities
in terms of generalization and repetition of lesson material, automation of lan-
guage skills and training speech skills, and interrelated teaching of speech activi-
ties. In addition, learning in an online environment activates the cognitive activity
of schoolchildren and allows to some extent compensate for the lack of classroom
time allocated for classes in RNNL.
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The research perspective is seen in the creation of a program on RNNL for
primary schools, which involves combining offline and online classes, developing
content, and determining the most effective methods and techniques of teaching.
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AuncTaHUMOHHbIE OOpa3oBaTesibHble TEXHONOMrMn
B 00y4€eHMMN PYCCKOMY 13blKy KaK HEPOAHOMY
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AHHoTawms. M3ydarorcst mpoOieMsl MpIMEHEHNs! TUCTAHIIMOHHBIX 00Pa30BATEIBHBIX TEX-
HOJIOTHH B 00y4YEeHHH HHO(POHOB PYCCKOMY SI3BIKY KaK HEpOJTHOMY B HauaIbHOH I1ikosie. CoBpeMeH-
Hasl POCCHICKasl IIKOJIA SIBJISIETCS MOJMKYJIBTYPHOM, MTOCKOJIBKY B HEl HapaBHE C PYCCKOS3bIYHBIMU
OJTHOKJIACCHMKAMH 00YyYaroTCsl JICTH, HE BIIAJICIOIINE PYCCKUM SI3BIKOM C AeTcTBa. OCOOEHHO MHOTO
TaKMX y4aluxcsl B HadabHOM mikone (14 kmaccax). AKTyalnbHOCTh UCCIIEAOBAHUS ONPENENseTCs
CIIOKUBILEHCS B MUPE CUTyallel, B KOTOPO JUCTAHIIIOHHOE 00YYEHHE CTAJI0 HEOTheMJIEMOi Ya-
CTBI0 00Pa30BaTENBHOTO MpOIllecca, U HEJOCTATOYHON HM3YYEHHOCTHIO MOTEHIMAala OHJIalH-
pecypcoB B 00y4YeHHH PYCCKOMY SI3bIKY KaK HEpOIHOMY B ImIKoste. Llenb craThu — onpeneniTs Bo3-
MOXXHOCTH BKITIOUCHHS B MPAKTHKY MPEMOJABAHUS PYyCCKOTO SA3bIKa MIIAAIINM IIKOJIbHHUKAM-
WHO(OHAM JTUCTAHLMOHHBIX TEXHOJOrMHA. MarepuajioM NOCIyXuja HaydHas W y4eOHO-
METOJIMYECKasl JITeparypa 1mo npodieMe HCCIIeIOBaHus, a Takke HHTEPHET-PECYPCHI, TPeIHa3HA-
YEHHBIC [T U3YYAIOIIMX PYCCKHH S3bIK Kak HHOCTPAHHBINA U Kak HepoaHou. MccneoBanye mpoBo-
JIAJIOCH C TIOMOIIIBIO METOJIOB aHAJIN3a U CUHTE3a, OLICHKU, IPOTHO3UPOBAHUS U OIpoca. Pe3ybraThb
paboThl 3aKITFOYAFOTCS B BBISIBJIICHHMH OCOOCHHOCTEH HCIOJB30BaHHS JUCTAHIIMOHHBIX 00pa3oBa-
TEJIBHBIX TEXHOJOTHHA B COBPEMEHHOW IIKOJIE: OHJIAWH-PECYpChl MPUMEHSIOTCS (hparMeHTapHO,
TEXHUUYECKHE BO3MOXKHOCTH IIKOJ HE HCIONBb3YIOTCS WM UCIIOJIB3YIOTCS HE B IMOJIHOH Mepe,
Ha HpI/IMeHHeMLIX HJ'IaT(I)OpMaX HC HpeI[CTaBJICHI:I MaTepI/IaJ'H)I 1o pyCCKOMy }I3I>IKy KaK Hepon—
HOMY, Y YYHTENICH OTCYTCTBYET OIBIT IPUMEHEHUSI IMCTAHIIMOHHBIX 00Pa30BaTeIbHBIX TEXHOIOTHIA
JUTS TIPENIOJIaBaHus PYCCKOTO SI3bIKa MHO(OHAM, @ TAKOKE B OMNPEICICHNH HAMpPaBICHUHA COBEPLICH-
CTBOBaHUsI OHJIAH-O0YYEeHUsI MIIAIIINX IIIKOJILHUKOB PYCCKOMY SI3BIKY KaK HEPOJHOMY: B3aUMO-
CBSI3aHHOE OOYyYEHHE BUIIAM PEYCBOM JICATEILHOCTH, MCIIOIh30BaHHE JMCTAHIIMOHHBIX 00pa3oBa-
TEJIBHBIX TEXHOJIOTHH JJIs OPraHW3allMid CaMOCTOSATEILHOW PadOThI IIKOJBHUKOB TI0 TPOrpamme,
TPe/ICTaBJICHNE B UCTAHIIMOHHOM (hopme 0000IEHHOTO MaTepuaa 3aHsTHH, I36IKOBBIX U PEYEBBIX
VIIPKHEHHUH, MaTepUAJIOB I KOHTPOJIA. B 3akiIroueHHr coepykarcsl BBIBOIBI 00 00pa3oBarelih-
HOM TOTEHIIMAJIEC MCIIOB30BAHMS JUCTAHIIMOHHBIX TEXHOJIOTHI: OMPEENOTCS BO3MOXKHOCTH C
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TOYKH 3peHUs 000OIICHNS 1 TTOBTOPEHUSI MaTepHasa YPOKOB, aBTOMAaTH3AIMH S3BIKOBBIX HABBIKOB
U TPEHUPOBKU PEUYEBBIX YMEHHUH, B3aMOCBSI3aHHOTO O0YUYEHHS BUIaM PEUYEBOIl ICATEBHOCTH, OT-
MEYAETCsl aKTHBU3ALMs TTO3HABATEIILHON JIEATEIBHOCTH HIKOJBHUKOB M KOMIICHCALMS HENOCTATKA
ayIMTOPHOT'O BPEMEHH, BBIIEIIIEMOTO Ha 3aHATHUA 110 PYCCKOMY A3bIKY KaK HEPOJHOMY.

KiroueBble ¢10Ba: pyCCKUil sI3bIK KaK HEPOJHOM, A3bIKOBOE 00pa3oBaHuUE, JUCTaHLU-
OHHbIE 00pa30BaTeIbHbIE TEXHONOTHU, HHTEPHET-PECYPC, OHIANH-peCcypC
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