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The article presents the results of empirical research revealing the cultural specificity in the levels
and combinations of various aspects of intercultural adaptation of foreign students from Asia, Africa, Latin
America, the Middle East and Central Asia to Russia. Students from Central Asia and Latin America have
the most harmonious style of intercultural adaptation. In their structure of adaptation their outlook plays
the leading role. Socialization occurs at a deeper (intrapersonal) level. Chinese students have a controversial
and least effective style of adaptation. Emotional intelligence plays the leading role in it. It’s very im-
portant for the Chinese to have clear goals in life and confidence in their accessibility, but uncertainty in
foreign cultural environment frustrates them.
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The urgency of the problems of polycultural education, intercultural adaptation
of foreign students has become a topical issue owing to the growth of students’ mobility,
activation of the integration processes in the world education. Russia has been included
into the international educational space. Russian education is becoming more and more
attractive to foreign students, and every year the quantity of students, coming to study
in the Russian universities increases.

The process of introduction to the new culture is often too hard for foreign stu-
dents. The young people who have arrived to study, quite often do not cope with dif-
ficulties of the adaptation period and they go back, without finishing their education.

* The research was fulfilled within the framework of implementation of the Federal target program
“Scientific, Research and Pedagogical Staff of Innovative Russia” for 2009—2013; State Cont-
ract 02.740.11.0377 of 20 July 2009.
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But foreign future experts’ experience of staying in our country is closely related to
the image of Russia in the world, the attitude to it, prospects of the international coop-
eration. Therefore early diagnosis of the level and characteristics of adaptation, working
out the ways of adaptation process optimization are most important. Therefore the re-
search of the problem of adaptation to a new cultural environment represents a major
theoretical and practical interest for Peoples’ Friendship University of Russia (PFUR)
where students from more than 130 countries of the world are trained.

The scientists of PFUR have carried out a series of fundamental and applied studies
on problems of intercultural adaptation, ethnopsychological features of students from
Asia, Africa, Latin America, the Middle East, former Soviet countries [1—10].

The aim of the empirical research is to reveal the cultural specificity in levels and
combinations of various aspects of intercultural adaptation of foreign students from Asia,
Africa, Latin America, the Middle East and Central Asia to Russia.

351 foreign students from 5 regions of the world took part in the research. All of
them were first-year students from 9 different faculties of PFUR. There were 189 men
and 162 women. Age of examinees: from 17 to 25 years, average age — 21.3 years.

According to professor A. Krupnov’s theory, we arranged all the considered aspects
of intercultural adaptation into 6 groups, and for each group we used special psycho-
diagnostic techniques: Operational and dynamic aspect — Types of Ethnic Identity
(G.U. Soldatova, S.V. Ryzhova), Indicator of Strategies of Stress Overcoming (D. Amir-
han); Motivational aspect — Test of the Life Meaning Orientations (D.A. Leontev);
Cognitive aspect — Scale of Basic Convictions (R. Janov-Bulman), Scale of Social Dis-
tance (E. Bogardus), “Who am [?”” — Technique of 20 Questions (M. Kun, T. Macpart-
lend), Measurement of Social Intelligence (J. Guilford); Emotional aspect — Question-
naire of Emotional Intelligence (D.V. Ljusin), Gnosis Facials Photo (J. Merten, J. Spang);
Regulatory aspect — Style of Self-control (V.I. Morosanova), Productivity aspect —
Adaptation Questionnaire (A.I. Krupnov), Adaptations of the Person to the New Social
and Cultural Environment (APSCE) (L.V. Yankovsky, T.G. Stefanenko, M.S. Panova).
We also investigated the tolerance of students as an important factor of adaptation
using the techniques — Tolerance Index (G.U. Soldatova, O.A. Kravtsova, O.E. Khukh-
laev) and Diagnostics of the General Communicative Tolerance (V.V. Boyko). We per-
formed the statistical analysis using the techniques: Kruskall Wallis test, Multiple Range
Tests, Multifactorial Dispersive Analysis, Spearman's Rank Correlation Coefficient,
Factorial analysis.

The study resulted in the following main conclusions. In general, foreign stu-
dents in PFUR have average (normal) level of intercultural adaptation. As a whole,
they are satisfied with their stay in Russia, they have a positive attitude towards others,
a sense of social security and belonging to a new society, aimed at enhancing social
cohesion, assured of their ability, focused on cooperation with others, they respect the
social norms of the current society. It is defined not by internal changes, but by exter-
nal adjustments. Apparently, for short term migrants such strategy is optimal.

The majority of foreign students discovered high degrees of nostalgia and a rela-
tively low degree of satisfaction with their adaptation process. Besides, Central Asian
students are more adapted (they have highest satisfaction, interactivity and conformity).

7



Bectauk PYJIH, cepus Ilcuxonoeust u nedazoeuxa, 2011, Ne 3

Chinese students are least adapted (highest alienation and depression). And Chinese men
are more conformal, sociable, depressed and alienated, than women.

The majority of foreign students have, in general, positive ethnic identity with
weakly-expressed tendency to ethnic indifference, i.e. there is usually an optimal balance
of tolerance in relation to their own and other ethnic groups which gives an opportu-
nity to co-operate in a polyethnic environment. But all other identity types are also
presented in each regional group. In particular, Latin Americans and Arabs are more
inclined to hypoidentity, and Chineses — to hyperidentity. Chinese, Latin American
and Central Asian girls use positive strategies more often than young men from these
regions; while African and Arabian girls — more rarely than boys. Chinese girls show
ethnic bigotry more often than boys.

In general, foreign students use both constructive and non-constructive strategies
of behavior in stressful situations. Many students prefer resolutions of problems, they
are somewhat less likely to choose a search for support but also they use the avoiding
strategy quite often. Central Asian and African students use the active resolution of
problems. Arabian and Latin American students prefer ignoring problems and hiding
them from others. So they quite often try not to notice and not to solve problems, hide
them from others and thus, only aggravate their problems.

Central Asian girls use constructive strategy of stress overcoming more actively
than boys. Chinese girls look for support more often and avoid problems less often in
comparison with the boys.

In the motivational aspect of intercultural adaptation we can distinguish condi-
tionally three groups according to their orientation to life goals: group with high ori-
entation — students of the Middle East and China; middle group — African and Latin
American students; and group with low orientation — students from Central Asia.

Chinese and the Middle Eastern students mostly are not satisfied with their present
and past life, do not often think about future, are mostly oriented to the life purposes,
do not believe that it is possible to control events of their own life. Such a position may
cause a rupture between goals setting and ability to realize them. Poor control of life and
self-management also complicate the adaptation process of these groups of students.

For the young men of all regions it is common to be guided by the present and
the past, while girls usually pay more attention to their future plans and goals setting.
For girls the focus on the process of life is more typical.

In the cognitive aspect of intercultural adaptation we can see that Central Asian
students are more convinced than others that the majority of people by their nature are
kind and nice, the world is supportive and fair, they believe in good luck. Chinese stu-
dents share these beliefs in the least degree. Africans take an intermediate position. Chi-
nese and Central Asian young men trust in the benevolence of the world and in their own
value less than girls.

The general level of social intelligence of foreign students from the regions con-
sidered is low. The students from China and the Middle East meet the greatest diffi-
culties in interpersonal interaction. Latin American students better than others under-
stand nonverbal reactions, are able to build strategy of their own behavior. Latin Ameri-
can and Central Asian students have a better ability to read nonverbal signals of another
person, as well as to understand them. African students are able to find necessary tone
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in various dialogue situations better than the others. Central Asian students (and Afri-
cans — especially) understand the norms and the rules regulating behavior better than
the others.

In the emotional aspect of intercultural adaptation foreign students, in general,
feel that they understand and manage other people’s emotions better than their own,
that they are better able to control emotions than understand them. So, students try to
manipulate emotions without understanding them. Chinese students show the lowest
ability to understand and influence another person’s emotional conditions. Africans
show a bigger ability to understand and manage their own emotions. In general, the
emotions of pleasure, surprise, grief are better distinguished; while fear, disgust, an-
ger are distinguished worse.

In the regulatory aspect of intercultural adaptation the students from Central
Asia (in comparison with foreign students from other regions) have fewer problems in
the regulation of their activity: planning, assessment, correction of it. The students from
China have the lowest level of autonomy. In all the investigated regions (especially the
Middle East), girls demonstrate a better ability for the regulation of their activities
than boys.

The level of foreign students’ tolerance is relatively low. They are more tolerant
to various nonconventional social groups and less tolerant to other ethnic groups. Fo-
reign students’ intolerance is mainly manifested in their categorical or conservative
estimates of other people, inability to hide their negative feelings.

A higher level of communicative tolerance is observed in students from Central
Asia that could be explained by their cultural norms of communicative self-restraint,
tolerance. Chinese students can respond to individual manifestations of the interlocu-
tors in a more intolerant way than the others. At the same time they are experiencing
negative emotions in relation to the interlocutor, most likely, they do not show these
emotions. Latin American and Arab students in a less degree inhibit their emotions when
something does not suit them in a person or in the process of communication. It refers
to generally accepted notions of high emotionality, expressivity, even incontinence,
which are typical for the Arabs and Latin Americans. Students from the Middle East
to a greater degree express the desire to fit the partners for themselves, make them
more convenient.

Thus, we can draw the following conclusions. Specificity of adaptation of stu-
dents from different regions is determined not only by the levels of its different as-
pects, but also by their combination.

The students from Central Asia and Latin America have the most harmonious
style of intercultural adaptation. In the structure of these students adaptation their out-
look plays the leading role. Socialization occurs at a deeper (intrapersonal) level. Stu-
dents internalize the norms of intercultural interaction, integrate them with their per-
sonality’s value system, making their tolerant behavior relatively independent of the
situation. Emotional intelligence, ability to recognize emotions and social intelligence
also play an important role in the adaptation of these students.

The main specific features of students from different regions:

Central Asian students have good physical and psychological discomfort tolerance,
which helps to reduce the acuteness of the contradictions in cross-cultural relations.
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Chinese students have a controversial and the least effective style of adaptation.
Emotional intelligence plays the leading role, probably causing the growth of confi-
dence and trust in the world. These students have clear goals in life and confidence in
their accessibility.

Middle Eastern and African students have a more pragmatic adaptation, aimed
at helping to implement life goals. The ability to self-regulation and a belief in con-
trollability of the world play the primary role. Emotional Intelligence has a supporting
role. Tolerance and belief in the benevolence of the world are also important.

African students adaptation is based on social and emotional intelligence and con-
structive strategy of stress coping. They have conflict tolerance.

Gender specificity of cross-cultural adaptation. In general, cross-cultural ad-
aptation of girls from different regions is easier and more efficient. Boys focus more
on past and present, while girls focus more on future plans and setting goals. Girls,
in average, are more independent, more active, conformal, more likely to use con-
structive strategies for adaptation and coping.

Chinese boys are more active, conformal, depressed and alienated, less trust in
the benevolence of the world and less confident of selves, than girls. Girls from this
region often use extreme manifestation of their ethnic identity, less flexible in the re-
gulation of their own behavior.

African and Arabian boys are more active, conformal, more likely to use con-
structive coping strategies, more flexible in the regulation of behavior.

Central Asian boys trust in the benevolence of the world less and are less confi-
dent of their own value, less flexible in their behavior.

The general patterns reflecting the dynamics of intercultural adaptation of foreign
students as a whole are not revealed. Intercultural adaptation proceeds spontaneously,
its results are not always satisfactory that proves the necessity of the regular psycho-
logical work on the optimization of this process.

REFERENCES

[1] Fotiko 3.B. DTHONCHXOJIOTHYECKIHE OCOOCHHOCTH CTPYKTYPHI YBEPEHHOCTH KHUTAWCKUX CTY-
nentoB // Bectauk Pocceuiickoro yHuBepcurera apyxo0sl HapoaoB. Cepus «Ilcuxonorust u nena-
roruka». — 2010. — Ne 1. — C. 37—41.

[2] Bomx M.H., Axumoea A.P. CoOTHOIIEHHE TTEPEMEHHBIX YBEPEHHOCTH U OOIIUTEIHFHOCTH C MOKa-
3aTesIsIMHU 3/IaITUPOBAHHOCTH Y Pa3iIMYHbIX TPYHIT CTyAeHTOB. // BecTHuk Poccuiickoro yHuBep-
curera Jipyx0b1 HapooB. Cepust «IIcuxonorust u neparorukay. — 2010. — Ne 1. C. 52—56.

[3] Kapabywenxo H.B., Fabaesa E.C. KoHGIUKTHAS NCUXOJOTHYECKAs AUCTAHIUS B CHCTEME
MEXKYJIBTYPHOTO B3anMozeicTrs // BectHnk Poceuiickoro yHuBepcuTeTa qpyKO0bI HApOIOB.
Cepust «IIcuxonorus u negaroruka». — 2010. — Ne 1. — C. 20—24.

[4] Meosedckaa T.C. B3auMOCBSI3b TOJNIEPAHTHOCTH JIMYHOCTH M OCOOEHHOCTEH ICHXOJIOTHYe-
CKOI1 amanTaiui KUTalCKuX cTyneHToB // BectHuk Poccuiickoro yHuBepcuTeTa OpysKObI Ha-
ponoB. Cepus «Ilcuxonorust u negaroruka». — 2010. — Ne 1. — C. 89—93.

[5] Hosuxosa H.A. CooTHOIIIEHHE TOJEPAHTHOCTH W MAapaMETPOB MEXKKYJIbTYPHOU aJanTaiuf
WHOCTPaHHBIX CTY/ICHTOB M3 pa3HbIX perroHoB // Becthnk PYIH. Cepust «Ilcuxonorus u nena-
roruka». — 2010. — Ne 4. — C. 24—28.

10



Chebotareva E.Ju. Intercultural adaptation to Russia of students from Asia, Africa, Latin America...

[6] Hosuxosa U.A., I[lanuexuna H.H. CpaBHUTENbHBIE XapaKTEPUCTUKU ITHUUECKUX aBTO- U Te-
TEPOCTEPEOTHIIOB POCCUIICKHX CTyAeHTOB // BecTHuk Poccuiickoro yHuBepcuTeTa IpyKObI
HaponoB. Cepust «Ilcuxonorus u negaroruka». — 2010. — Ne 1. — C. 14—19.

[7] Pesnuxos E.H. Ilcuxomorndeckrne 0COOCHHOCTH aalTallii HHOCTPAHHBIX CTYICHTOB B POC-
cuiickux By3ax // Bectauk Poccuiickoro yHmBepcurera npyx0sr HapomoB. Cepus «[lcuxo-
norus u negarorukay. — 2010. — Ne 1. — C. 6—13.

[8] Yebomapesa E.FO., Cocenus H.JI. MOTHBAIIOHHBIE TPYAHOCTH OBIAJCHUS WHOCTPAHHBIM
si3p1koM // Becthuk Poccuiickoro yHuBepcuteta Apysk0bl HapomoB. Cepust «Ilcuxomorus u mema-
roruka». — 2007. — Ne 3—4. — C. 117—125.

[9] Yebomapesa E.FO. OTHONICHHUE K IPOKUBAHUIO B OOIICKUTHU CTYICHTOB M3 Pa3HBIX PETHO-
HOB // BectHuk Poccuiickoro yHuBepcurera ipyx061 HaponoB. Cepust «[Icuxomnorus u nena-
roruka». — 2008. — Ne 3. — C. 42—52.

[10] Yebomapesa E.FO. Imumpuesa JI.A. Pa3sutre npodeccnoHaIbHO-BaKHBIX KAUECTB B aCIIEKTE
ajlanTanuy CTyIeHToB K mpodeccun / Bectauk Poccuiickoro yHuBepcuTeTa Ipy»OBI HApOIOB.
Cepus «llcuxomorus u nmeparorukay. — 2010. — Ne 1. — C. 31—36.

[11] Yxuxeaosze T.B. TonepaHTHOCTh M AMIATHUS KaK MPOSBICHUE TyXOBHOCTH JIUYHOCTH y MpHU-
HUMaIOIIeH CTOPOHBI B MONUKYIbTypHOM mpoctpancTBe PYJIH // Becthuk Poccuiickoro
yHHBepcuTeTa npyx0bl HaposoB. Cepust «Ilcuxonorus n nenaroruka». — 2010. — Ne 1. —
C. 102—105.

MEXKYJIbTYPHASA ADANTALUUA CTYAEHTOB
U3 A3UN, AOPUKWN, TATUHCKON AMEPUKN
N BJIN)XXHEITO BOCTOKA B POCCUM

E.IO. YeboTapésa
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B craThe mpeacTaBieHBl pe3yNbTAaThl SMIMPUIECKOTO UCCIEIOBAHMS, MTOCBIMICHHOTO BBIIBICHHIO
KYJIbTYpHOH crienu(HKA B YPOBHE M COUETAHHH PA3IMYHBIX aClIEKTOB MEXKYJIbTYPHOH ananTanuu K Poc-
CHH MHOCTPaHHBIX CTYAEHTOB n3 Asuu, Adpuku, Jlatnackoir Amepuku, bmknero Bocroka u Cpenneid
Azun. Y crynentoB u3 Cpennerd A3uu 1 JIaTHHCKOM AMEPHKH OTMEYaeTcsi HanboJiee TApMOHUYHBIN CTHITh
MEXKYJIBTYPHOH ajanTtaiyu. B ux cTpyKkType agantaiyuu MUPOBO33pEHHE UrpaeT Bexylnyto poib. Comua-
JIU3aLMUs TIPOUCXOAUT Ha Ooliee rIyOOKOM (BHYTPWIMYHOCTHOM) YpoBHE. CTWIIb aJanTalMd KUTaHCKHX
CTYJEHTOB — NPOTUBOPEUMBEIN U HanMeHee 3(GEeKTUBHBIA. B HEM BemylIyro posib UIPaeT IMOLHOHAIb-
HBII MHTEIUIEKT. TaxKe Uil KUTAHCKUX CTYJICHTOB OYCHb B)KHO MMETh YETKHE IEJIM B JKU3HU U yBEpEH-
HOCTb B HX JOCTHKUMOCTH, HO HEOTIPEIEICHHOCTh MHOKYJITYPHOTO OKPYXXEHUsI UX (PpyCcTpUpyeT.

KatoueBble ¢j10Ba: MEXKYJIBTYPHAs aanTaIdsl, COIMATN3AIINs, STHOIICUXOJOTHIECKHE 0COOCHHO-
cru, Asus, Adpuka, Jlatunckas Amepuka, brakauii Boctok, Cpennsist A3ust, THITBI STHUYECKOH HICHTHY-
HOCTH, CTPaTeTHy MPEOIOTICHUS CTPECCa, CMBICTIOKHU3HEHHBIC OPHEHTAIINH, 0a30BbIe YOSKICHHS, COIUAIb-
Hasl JUCTAHIIMS, COLUAIIBHBIC POJIH, COLMANBHBIN WHTEIJICKT, SMOIMOHAIBHBIN MHTEIJICKT, CTHIM CaMO-
KOHTPOJISI, TOJIEPAHTHOCTb.
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