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Competence approach in education emphasizes capabilities of using acquired knowledge in vari-
ous spheres of people’s life. Foreign language and translation competence acquisition has been consid-
ered as one of fundamental objectives in training highly qualified specialists. Network enculturation
model for developing language and translation competence has been worked out to enhance teaching
and learning process using new information and communication technologies and integrating subject
and cultural studies to respond to current challenges in education.
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Theoretical framework

Social impact of information technologies on education has been both beneficial
and challenging. Considering language and translation learning and teaching consid-
erable changes can be seen in the concept of translation which is reflected in a num-
ber of terms given to this process — language transfer, adaptation, language media-
tion, language service provision, language management, etc. to name but a few [7].

Cultural issues have become another important point in education and various
social spheres due to the integration processes, academic and professional mobility
and the use of the Internet.

Cultural studies related to learning language for specific purpose (LSP) mostly
focus on cross-cultural communication, there has been «a cultural turn» in translation
studies [4; 12], in social sphere acculturation processes have been always in the spot-
light . Acculturation being related mostly to migration has become lately a wider con-
cept including professional acculturation, legal acculturation etc.

The Acculturation model in foreign language learning has been developed by J.
Schumann within the second language acquisition theory in 1978. The author claimed
that the degree of language proficiency depended on the degree of learners’ accultura-
tion into the target language society. This model comprises a taxonomy of the factors
influencing the process of second language acquisition among them social, affective,
personality, cognitive, biological, aptitude, personal, input and instructional factors
[11.P.29].
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It was also noted that in some cases second language acquisition was possible
without intensive contacts with native speakers and was due to enculturation proc-
esses [11. P. 49].

The development of information and communication technologies (ICT) brought
about new social networks, new cultural concepts and language patterns. The Internet
has been not only the new means of communication and information sphere but a new
cultural phenomenon and a means of acculturation.

The concept of the Network enculturation model [2] has been introduced for ef-
fective use of new technologies in teaching LSP. This approach could be beneficial
both for language acquisition and effective learning. According to S. Krashen acquisi-
tion has been seen as the basic process for developing language proficiency and learn-
ing as the conscious representation of linguistic knowledge which cannot alone lead
to language acquisition [6. P. 19-39].

The terms acculturation and enculturation differ in interpretation by the opposition:
different culture — the same culture. Acculturation means «the adoption of new cultural
patterns following contact between groups»; enculturation is defined as «the process of
formally and informally learning and internalizing the prevailing values, and accepted
behavioural patterns of a culture [3. P. 2, 143]. So the notion of enculturation seems to be
more relevant to new cultural sphere — the Internet which is common to all users, to
common professional groups and globalization processes in culture in general. The collo-
cation «Network enculturation» or «Net enculturation» has been used to refer to network
society which has been compared to a virtual society formed by groups, organizations
and communities, the notion of cyber-culture being close in meaning.

To see how the Net enculturation model could contribute to the development of
translation competence it is necessary to outline the notion of translation competence
which has not been clearly defined in the translation theory. The issue has been get-
ting even more complicated considering various approaches to translation process in
general and to the development of translation competence of a lawyer or any other
specialist in particular.

The translation competence has been defined by some authors as multicomponent
(including linguistic, cultural, technological and professional competences) [10. P. 481].

Translation competence models developed by PACTE group (Process in acquisi-
tion of Translation Competence and Evaluation) are a holistic translation competence
model and a dynamic translation competence acquisition model built on the notion of
declarative knowledge and expert knowledge [9. P. 48].

Cognitive models of translation having dynamic, interactive and non-linear na-
ture integrates some basic verbal and non-verbal stages, requires special information
processing, and has specific features depending on the type of translation.

Using the Net enculturation model alongside with teaching LSP could contribute
to the development of translation competences for such type of translation as sight
translation and others. Sight translation has been defined as oral translation of the
text. Sight translation requires specific efforts of reading and analyzing text, discourse
reformulating and production efforts, short-term memory efforts [8. P. 62].
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Many researchers agree that developing translation competence requires in the
first place development of learning competence.

Bearing in mind different translation competence models several parameters
could be outlined for this type of translation — 1. linguistic competence, 2. textual
competence 3. subject competence, 4. cultural competence and 5. transfer compe-
tence. It is necessary to emphasize that all these parameters are featured in the Net-
work enculturation model which makes it effective as it is not always possible to in-
tegrate subject and cultural aspects in the same course. It also comprises semiotic
principles of translation aiming at analysis of semiotic systems of professional lan-
guage and culture and their interrelations in constructing meaning.

The syllabus

The Network enculturation model could be applied for teaching language for
specific purposes with the main objectives to develop linguistic skills required to
master the language of profession, getting insight not only into language but profes-
sional culture which is fundamental to building communicative competence. Studying
foreign languages and cultures using the Network enculturation model expands
learner’s view of the world and professional activities.

The main objectives of this course are:

— Linguistic competence;

— Discourse competence;

— Communicative competence;

— Cultural competence.

Teaching translation is getting closely integrated into LSP courses as profes-
sional communication requires translation competences for many purposes.

The Net enculturation model could be used to develop translation competences:

1. Basic translation competence.

2. Specific/subject translation competences.

With particular emphasis being placed on specific translation competences such
as sight translation, written or consecutive translation, special tasks and the ways to
control and assess the student’s performance are to be developed by the teacher.

Working with professional websites the teacher’s task is to concentrate students’
attention on cultural similarities and differences in professional sphere, cultural com-
ponent in language meaning, terminology, preferred stylistic conventions, the choice
of language means used in source language (SL) and target language (TL) and trans-
lation techniques.

Learning and Teaching materials and activities

The main materials are textual information on the websites of professional com-
munities and organizations presented in the form of electronic text and hypertext.
Hypertext is known to facilitate remembering information and meaning explication
by using hyperlinks and stimulate cognitive activity [1. P. 10, 127, 227]. Video and
audio information such as speaking at the conferences, interviews, public addresses of
leading specialists are invaluable in getting students acquainted with professional lan-
guage, behaviour and culture.
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The sites of such professional organizations as the International Barrister Asso-
ciation, the International Association of Forensic Linguists, the European Law Stu-
dents Association, the sites of leading Law schools provide insight into profession
and professional education so that students could receive a comprehensive view of
real current problems and development and their representation in language.

Visual information of various events such as court proceedings, meetings, confer-
ences and other forums are helpful in providing representation of real settings of profes-
sional communication and could evoke discussions and motivate learning process.

One of the advantages of working with professional websites is that it creates an
awareness of other culture and comparing it with native culture students develop bet-
ter understanding of both.

Innovative and conventional activities used with Network enculturation model
include:

— Linguistic analysis of text and hypertext;

— Analytical reading;

— Argumentative reasoning;

— Reflective reasoning;

— Critical thinking;

— Case studies;

— Written and oral translation;

— Sight translation;

— Consecutive translation (of recorded interviews, speeches, conference reports
with pauses for translating);

—Simulative activities.

Perspectives

Speaking about the use of new technologies C. Kramsch remarked that «through
the exploration of microworlds, they afford a type of learning that replicates non-
pedagogical ways of acquiring knowledge that are radically different from traditional
textbook learning» [5. P.199].

The network enculturation model combining different ways of acquiring knowl-
edge could be applied in various language aspect teaching and learning and other sub-
jects with working out a concise guide-book or instructional materials how to proceed
with the particular course. Some elements of the course could be easily transferred
from teaching one foreign language to another, some general-purpose tasks relevant
to integrated cultural and subject studies could be developed to use effectively this
approach in educational process.
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NMPOLLECCbI CETEBOW MHKYJ1IbTYPALIUU
B PASBUTUU NEPEBOAYECKOWN KOMNETEHLUU

H.H. Yauna

Kadenpa nHOCTpaHHBIX S3BIKOB FOPUAMICCKOTO (haKyIbTETa
Poccutickuit yauBepcUTET APYKOBI HAPOJOB
ya. Muknyxo-Maxknas, 6, Mockea, Poccus, 117198

KommereHTHOCTHBII MOAX0] B 00pa30BaHUM HArlpaBlieH Ha pa3BUTHE CIOCOOHOCTEH HCIOJNB30-
BaHMs IPHOOPETEHHBIX 3HAHUH B Pa3INYHBIX cepax KU3HeAesTeTBHOCTH YeloBeKa. Pa3BuTie KomIie-
TEHIIMU BJIAJICHHUSI MHOCTPAHHBIM SI3IKOM M MEPEBOYECKON KOMIETEHIIMHU SIBIISIETCS B HACTOAIICE Bpe-
Ms OJTHOM OCHOBHBIX 33724 B IOJATOTOBKE BBHICOKOKBATU(DUIIMPOBAHHBIX CIICIUATUCTOB. [ pa3BUTHS
S3BIKOBOM M TIEPEBOTIECKON KOMIETSHIIMH OBbLTa MPEeIOKeHa MOJEb CeTeBONH WHKYJIBTYpPAIMH, KOTO-
pasi TO3BOJISIET, UCTIOJIB3YSI HOBBIE TEXHOJIOTUH, HHTEIPHUPOBATH MPOLECCHI U3YUEHHS S3bIKA U KYJIBTYPbI
B TipodeccHOHATILHOM cpee.

KiroueBble c10Ba: MoJiesIb aKKyJbTYPallMM B W3yYE€HHHM MHOCTPAHHOIO S3bIKA, MOJEIH Iepe-
BOJIYECKOI KOMIETEHIIMH, MOJEIIh CETEBON MHKYJIBTypaluu B pa3BuTuH s3bikoBoi (LSP) u mepeBomue-
CKOH KoMIeTeHInH, VIHTepHeT Kak HOBas KyJbTypHas cpela, CEMHOTHYSCKHE MPUHLMUILI IepeBoa,
BUJIbI IIEPEBOJIA.





